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ABSTRACT

Service learning is an experiential learning-based approach that has gained popularity recently. In
this approach, it is aimed to achieve the learning outcome by using the aspects of the ‘work for
the society’ and ‘academic learning’ in company. The aim of this study is to measure the
effectiveness of service-learning approach use in secondary schools on students' perceptions of
good citizenship. This research utilized qualitative research methods. Qualitative data collection
techniques is used in research semi-structured interview technique. At the end of the interviews;
content analysis method was used to analyse the data acquired. The study group includes 50
secondary school students studying in Aksaray province in 2016-2017 academic year. It has been
found out that after service-learning practices, students have used expressions about democratic
citizenship and active citizenship more in their ‘citizen’ description. After service-learning
practices, most of students have given place to the expression of active citizenship while
describing the good citizen. The rate of students seeing themselves as good citizens increased
after service learning activities. It has been seen that in the answers about the characteristics of
the people who are considered as good citizens after the practice of service-learning, expressions
such as helpfulness, awareness of the rights and responsibilities and making effort for others
have shown an increase and it has been concluded that students' attention to active citizenship
characteristics has increased.

Keywords: Service learning, social studies education, perception of citizenship.

1 This study is produced from doctoral dissertation of Aysen Altinok under the consultancy of Professor Hamza Keles from
Gazi University, Institute of Educative Sciences, and presented orally at 3t International Congress of Eurasian Social
Sciences (Bodrum, 2019).
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INTRODUCTION

To bring up a good citizen has been an important goal of many systems of education throughout the history
(Gémleksiz & Akyildiz, 2012; Hablemitoglu & Ozmete, 2012). Today an important part of the information and
abilities, required to be a good citizen, is gained with social studies and citizenship courses (Geng¢ & Celik, 2018;
Kara et al., 2012; Oztiirk, 2009). The question of how good citizens can be defined and how they can be raised
is also the subject of research (Dere et al., 2017; Parker & Jaromilek, 1984). In order to achieve the objectives of
citizenship education in schools, it is seen that many skills, values and concepts are employed together. New
methods are tried and added to the literature to gain these skills and values. In the world literature, it is seen
that especially experiential methods have gained popularity recently in citizenship education (Birdwell et al.,
2013; Chi, 2002; Jerome, 2012). One of the reasons is “active citizenship” that has an impact on citizenship
education. One of the approaches that aim to make the student active in the process of citizenship education is

the service learning.
ABD The National Service-Learning Clearinghouse (2006) described service learning as:

“Service learning combines service objectives with learning objectives with the intent that the
activity change both the recipient and the provider of the service. This is accomplished by
combining service tasks with structured opportunities that link the task to self-reflection, self-
discovery, and the acquisition and comprehension of values, skills, and knowledge content”

(as cited in Bludau, 2006: 13).

In this approach, students are provided with learning opportunities while meeting the needs of the society
through their service activities. In this way, it is possible for students to gain the skills aimed by the teachers, to
get to know the society they live in, to meet with social institutions, to collaborate, to participate in social
participation and problem solving. Service learning should not be confused with activities such as community
services or voluntary services. Roehlkepartain (2009) states that the main difference between service learning
and other service programs is to deliberately emphasize both learning and service in service learning. In service
learning, participants not only serve directly to the community, but also learn the context of the service, the
link between service and their learning and development goals, and their role as citizens (Roehlkepartain,
2009). In this respect, it can be said that service learning contributes to many areas in the development of

students.

Wilczenski and Comey (2007) state that service learning is a structure that keeps students' social, emotional,
career and academic developement goals together. Many researchers draw attention to the personal and
social consequences of service learning. It has been shown that service learning has positive effects on
students' academic development (Billig, 2002), personal development (Butler, 2009; Reinders & Youniss, 2006;
Roberts, 2006) and social development (Astin & Sax, 1998). Especially, it is emphasized that service learning

activities are effective by gaining skills and values related to citizenship (Bengic Colak, 2015; Chi, 2002; Jerome,
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2012). Shuler (2010) states that the service learnning approach has had a great role in contributing to the
acquisition of citizenship skills of students starting from the end of the 20th century. Service learning
encourages students' citizenship awareness and participation, enabling students to take an active role in the
community by strengthening their skills in negotiation, problem solving and consensus-building (Wilczenski &
Comey, 2007). According to Bringle, Hatcher and Jones (2010), one of the most important goals of service
learning is the responsibility of students for citizenship. Klute and Billig (2002) state that by providing service
learning, students have the chance of using their academic knowledge to solve real-life problems, and that
students are not only knowledgeable about democracy and citizenship during their learning activities, but also

are active citizens through various service activities they participate in (as cited in Butler, 2009: 25).

Students become more sensitive to social problems through service learning (Altinok, 2012) and proceed on
their way to becoming an active citizen in society. There are also studies that measure the impact of service
learning students' perceptions of citizenship and their views on good citizenship. Tolo (1999) found that
students participating in service learning activities have more sense of citizenship, while Chi (2002) found that
service learning activities improved students' perceptions of how to become a good citizen. Lawhon (2010)
indicates that students’ perspective about service learning and community service has changed after they
involve in activities and they see people who participated in service activities, as a good citizen. Bengi¢ Colak
(2015) concluded that some students have changed their perceptions of democratic and active citizens. After
their service learning experience in the light of this information, it can be said that the service learning
approach has a positive effect on citizenship skills and in students' perceptions of citizenship. Accordingly, it

can be seen that service learning can be used in the provision of effective citizenship education in schools.

It is seen that the service learning activities are not widely used in Turkey's schools, from kindergarten to
university. It is known that these activities are carried out only in schools where community service activities
are included in the Social Activities Regulation of the Educational Institutions of the Ministry of National
Education (MoNE, 2017). However, the way in which community services are implemented and the content is
different from service learning. Since academic development is in the forefront in service learning, community
service in schools does not meet this. In this respect, it can be said that the approach to service learning is not
used much in our schools. In parallel to this, there are very few academic studies about the service learning
approach. It would be beneficial to disseminate the service learning approach and to use it as a method in
citizenship education. For this purpose, it is thought that presenting the contributions of service learning
approach will guide both teachers who will implement service learning activities in their schools and educators
who will carry out studies in this field. The aim of this study is to measure the effectiveness of the service
learning approach in secondary schools on students' perceptions of good citizenship”. For this purpose,

answers for the following questions were examined:

1. How does the use of a service learning approach impact students' perceptions of good citizenship?

a) Have the “citizen” definitions of the students changed after service learning activities?

25



IJOESS (issn: 2146-1961) MARCH 2020

" u

b) Have students' “good citizen” identification changed after service learning activities?

c) Have the students' own views of their citizenship changed after service learning activities?
METHOD

Semi-structured interview technique, one of the qualitative data collection techniques, was used in the
research. The study group includes 50 7th grade students from a public school in Ortakdy, Aksaray in the 2016-
2017 academic year. Typical case sampling method, one of the purposive sampling methods, was used to
determine the study group. An interview form was prepared to measure students' perceptions of being a good
citizenship. In the process of preparing interview form questions, expert opinions were consulted. As a result of
the scope validation study according to Lawshe technique, it was found that five problems could be used. In the
process of data collection, first the students were interviewed and then the application process started. During
the implementation period, learning activities were carried out with the students in a ten-week period
between April 2017 and June 2017. Students carried out service learning activities in four groups in accordance
with the model project approach. Following the completion of the application process, final interviews were
held with the students. Content analysis technique was used to analyze the data obtained from the interview.
The answers of the students were coded, grouped according to their themes and digitized into tables. The
findings were presented separately according to their answers before and after the service learning practices.
The names of the students were coded as K1, K2, K3, K4..... In order to examine the findings in depth, direct
student statements were also included. The reliability formula of Miles and Huberman (1994: 64) was used to
ensure reliability. In order to analyze the categories and themes, the coding of the two researchers was
compared and the reliability value was calculated as .88. The whole process is carried out in accordance with

scientific and ethical principles.
FINDINGS (RESULTS)
Findings for Students' Definition of “Citizen”

“What is a citizen? What can you say if | ask you to describe it in a few sentences?” The answers of the students
to the question are shown in Table 1. Looking at Table 1, it is seen that the most commonly used concepts of
citizen in the definition of citizens prior to the service learning practices are related with traditional citizenship
(f = 40), while includes the concepts of democratic citizenship (f = 20) and the answers related with the active
citizenship were the least (f = 6). When the answers related to the traditional citizenship theme are examined,
it is seen that the students use the expressions such as the people living in the same country (f = 18), people

having duties against their country (f = 8) and people obeying the rules (f = 6).

After the service learning activities, it was seen that the number of students emphasizing active citizenship
expressions in the definition of “citizen” increased (f = 23), but they used the expressions about traditional

citizenship less than before (f = 35). In terms of democratic citizenship, it was seen that the most common
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expressions were” which fulfill their responsibilities” (f = 10) and “who know their rights and responsibilities” (f
= 9). In the answers related to the active citizenship theme, it was seen that the students mostly use the
expressions “striving for our world” (f = 5), “sensitive to their environment” (f = 5) and “contributing to social

assistance” (f = 4).

Table 1. Frequency and Percentage Table According to the Themes of the Students” Answers to the Question
“What is A Citizen?

Answers of the Students Before Service-Learning After Service-Learning
f % f %

Traditional Citizenship
Living in the same country 18 26 16 19

Having duties against their country 8 11 8 10
Obeying the rules 6 8 4 5
People having T.R. identity 4 6 3 4
Protecting their country 2 3 2 2
Being patriotic 2 3 2 2
Total 40 57 35 42
Democratic Citizenship

Knowing their rights and responsibilities 8 11 9 11
Fulfilling their responsibilities 7 10 10 12
Having freedom 3 4 2 2
Caring about human rights 2 5 6
Having justice 2 - -
Total 20 29 26 31
Active Citizenship

Contributing to social assistance 2 3 4 5
Having respect to others 2 3 2 2
Striving for our world 1 1 5 6
Being sensitive to the environment 1 1 5 6
Being interested in social problems - - 3 3
Having respect to different groups - - 4 5
Total 6 8 23 27
Non-theme

Kind people 2 3 - -
No idea 2 3 - -
Total 4 6 - -
Grand Total* 70 100 84 100

* Since the students stated more than one expression, the total frequency was different from the number of participants (N
=50). Percentages were calculated based on the total f value.

Prior to the implementation, K49 considered living in the same country sufficient for citizenship. “Every person
living in the same country and sharing the same culture is a citizen.” After the implementation of K49, by

emphasizing both democratic citizenship and active citizenship characteristics, he called citizens as “people
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who know their rights and responsibilities, respect the rights of others, comply with the law, dealing with the

problems of society and looking for solutions”.

K38 emphasized the rights and freedoms before the implementation by saying “People living in their own
country and having certain rights and freedoms are called citizens”. After the implementation, s/he referred to
active citizenship by saying that “In my opinion, the active citizen is primarily a person who protects the rights
and freedoms and takes everything for his country and nation. S/he wants to do everyone a favor. S/he

protects the poor, children, patients and he loves animals.”

According to these findings, it can be said that students use less expressions of traditional citizenship and more
about expressions of democratic citizenship and active citizenship in citizen definitions after service learning

practices.
Findings for The Students’ Definition of “A Good Citizen”

“How can you define a good citizen?” The results obtained from the students' answers to this question are
shown in Table 2. Looking at Table 2, it is seen that 50% of the expressions used by students in the definition of
“good citizens” prior to service learning practices are expressions representing traditional citizenship, while
37% expressing democratic citizenship and the least ones were related with active citizenship (10%). After the
implementation process, it was observed that students gave more place to expressing active citizenship in the
definition of good citizen (40%), 34% of the students' views were about democratic citizenship and 26% were

about traditional citizenship.

When the answers of the traditional citizenship theme were examined before the application, it was seen that
the students used the expressions related with “who obey the rules” most (f = 14), “who fulfilled their
citizenship duties” (f = 9) and “who were useful to their country” the least (f = 8). Statements about democratic
citizenship are rights and responsibilities-oriented answers, such as “those who know their rights and

responsibilities” (f = 12) and” who fulfill their responsibilities” (f = 10).

As can be seen, prior to the service learning practices, students mostly emphasized the features of traditional
citizenship such as rights, responsibility, patriotism and obeying the law. After the application, it was seen that
the students mostly used the expressions that contributed to social assistance (f = 16), who knew their rights
and responsibilities (f = 13) and who obey the laws (f = 10). After the service learning applications, it was seen
that all students used expressions about active citizenship, and they gave answers to the questions about
active citizenship, which contributed to the social assistance was the most given answer (f=16), which were
beneficial for the society (f=7), who were sensitive to the environment (f=7) and who were interested in social

problems (f=4).
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Table 2. Frequency and Percentage Table According to the Themes of the Students’ Answers to the Question

“What is A Good Citizen?”

Answers of the Students

Before Service-Learning

After Service-Learning

f % f %
Traditional Citizenship
Obeying the rules 14 16 10 8
Performing civic responsibilities 9 10 7 6
Being beneficial to your country 8 9 6 5
Protecting your country 6 7 4 3
Not betraying to your country 4 4 3 2
Being patriotic 4 4 3 2
Total 45 50 33 26
Democratic Citizenship
Knowing your rights and responsibilities 12 14 13 10
Fulfilling your responsibilities 10 11 9 7
Asserting for your rights 4 5 10 8
Having freedom 3 3
Caring about human rights 3 3 6 6
Being fair 1 3
Total 33 37 42 34
Active Citizenship
Contributing to social assistance 4 4 16 13
Having respect to others 2 2 3 2
Doing useful work for the community 2 2 7 6
Being sensitive to the environment 1 1 7 6
Being interested in social problems - - 4 2
Working for the other people to live better - - 2 2
Having respect to different groups - - 1 1
Respecting differences of opinion - - 2 2
People aware of their responsibilities - - 2 2
Having respect to others’ rights - - 3 2
Striving for our world - - 3 2
Total 9 10 50 40
Non-theme
People who never create trouble 3 3 - -
Total 3 3 - -
Grand Total* 90 100 125 100

* Since the students stated more than one expression, the total frequency was different from the number of participants (N
=50). The percentages were calculated according to the total f value.

While defining the good citizen before the implementation process, K5 emphasized the concepts of protecting

the country and taking responsibility as “S/he is the person who fulfills his duties in the protection of the

country from internal and external dangers and contributes to the country by doing his job best.” After the

implementation process, s/he defined the good citizen by emphasizing values such as helpfulness and

sensitivity as “S/he knows the rights and responsibilities. S/he does not commit a crime and does not break the
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law. S/he protects his homeland, helps people around him, knows environmental problems and wants to solve
them. S/he helps people in his neighborhood. S/he loves everybody.” Likewise, K33, who emphasized
patriotism before service learning activities, described the good citizen as follows: “People who can do all kinds
of good for their homeland and do not hesitate to do so. They are the people who stand for their rights and
freedoms.” After the activities, s/he stated that “A good citizen respects his homeland and nation first. It is
altruistic for his country and nation. No matter what s/he thinks or speaks, even if the other person does not
think the same, s/he respects him and wants to help. S/he always protects them, especially if they are in need.
S/he feels better when he helps the others, because it's good to be useful to people. A good citizen can be
happy with the happiness of others.” And by saying these words, s/he emphasized the importance of good

citizenship such as assistance, respect for different ideas and empathy.

According to these findings, it can be said that students use the concepts related to democratic citizenship and
active citizenship more frequently than traditional citizenship in terms of good citizen definitions after service
learning practices, and they often include social assistance, social problems and environmental sensitivity

issues in their definitions.
Findings About Students' Views on Their Own Citizenship Characteristics

The answers of the students to the question of “Do you consider yourself as a good citizen?” are given in Table
3. The percentage of those who said yes before the service learning practices was 56% and the percentage of
those who said no was 30%. 14% gave the answer partially. After the implementation, the rate of those who
answered yes increased to 74%, while the rate of no answer decreased to 2% and the rate of partial answer
decreased to 6%. According to these findings, it can be said that the rate of students seeing themselves as good

citizens increased after service learning activities.

Table 3. Frequency and Percentage Table According to the Themes of the Students’” Answers to the Question
“Do You Consider Yourself as A Good Citizen?

Answers of the Before Service-Learning After Service-Learning
Students
f % f %
Yes 28 56 37 74
No 15 30 10 20
Partially 7 14 3 6
Total 50 100 50 100

Regarding the reason that s/he sees himself as a good citizen, K26 stated that “I think | have done the
responsibilities that a citizen has to fulfill. Because | obey the law, | respect the rights of others.” and s/he has
emphasized traditional citizenship. K18, who thought that s/he wasn’t a good citizen, explained his/her reason

for this answer as “There is no such thing as people are all good citizens. | am a person who fulfills his
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responsibilities according to his place. A good citizen should be able to do more. Protect your homeland, work

for your homeland, do good things. If | do more when | grow up, then I'd say I'm a good citizen.”

Table 4. Frequency And Percentage Table According to the Themes of the Students’ Answers of “Reasons to
See Yourself as A Good Citizen”

Answers of the Students Before Service-Learning After Service-Learning

f % f %

Traditional Citizenship

| follow the law 10 16 12 11

I'm studying 7 11 3 3

| contribute to my country 6 10 7 6

| love my homeland 3 5 3 3

I'm loyal to my homeland 3 5 - -

Total 29 47 25 23

Democratic Citizenship

| fulfill my responsibilities 12 19 15 14
| know my rights and responsibilities 7 11 9 8
| use my rights 2 3 2 2
| care about human rights - - 4 4
I'm fair 2 3 2 2
Total 23 36 32 30

Active Citizenship

| love to help 6 10 12 11
| respect my friends and other people 3 5 2 2
| do useful work for the community - - 6 6
I'm sensitive to the environment 1 1 5 5
| deal with social problems - - 7 6
| work for people to live beter - - 3 3
| work for disabled people - - 4 4
| listen to different ideas - - 2 2
| like to cooperate - - 6 5
| set an example for my other friends - - 3 3
I'm confident 1 1 - -
Total 11 17 50 47
Grand total* 63 100 107 100

* Since the students stated more than one expression, the total frequency was different from the number of participants (N
= 28). The percentages were calculated according to the total f value.

Looking at the reasons why students consider themselves to be good citizens (Table 4), 47% of the students'
views were traditional citizenship, 36% were democratic citizenship and 17% were active citizenship prior to
the implementation process. In the answers given before the implementation process, fulfillment of
responsibilities (f=12), compliance with laws (f= 10), education (f= 7) and knowing of rights and responsibilities

(f=7) are the most given answers.
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After service learning practices, 47% of the students used active citizenship, 30% used democratic citizenship
and 23% used traditional citizenship. According to the opinions of the students, fulfilling their responsibilities
as a good citizenship feature (f= 15), wishing to help (f= 12), and following the laws (f = 12) are the most
repeated characteristics. The increase in students' expressions emphasizing active citizenship shows that at the

end of their implementation process they change their perception of good citizenship characteristics.

K6 stated that “I am responsive and helpful. | know my rights and responsibilities, | obey the law. | keep my
environment clean, and | guide other people to keep it clean. | want to help the poor, the elderly around me. If
there is a problem around me, | will work to solve it.” It is understood from these statements that the student
considers himself / herself to be socially sensitive and helpful and thinks that s/he is a good citizen with these

characteristics.

Some students stated that they considered themselves a good citizen after the service learning activities they
participated in. One of these students is K9. S/he stated that “Yes, | am a good citizen, because | did something
for Umut?. We worked with my friends to make him happy. We informed many people about this work and
they helped us. That's why | see myself as a good citizen.” K5 considered himself/herself a good citizen after
the practice of learning by saying that “I think I'm a good citizen, because we worked to make our
neighborhood a better place. We did nice things with our friends. In the future, | would like to do something

useful for people, for the world. | love helping, protecting the environment, working for people.”

Findings of Students for “Good Citizen” Sampling

The responses of the students to the people they consider to be good citizens are shown in Table 5. Before the
application process, the answers of “my father” (f=19), “my mother” (f=13) and “my friend” (f=6) were
considered as good citizens by the students. This finding can be interpreted as the increase in the rate of

students seeing friends as good citizens after service learning activities.

The reasons why the students perceive the people around them as good citizens are shown in Table 6. Prior to
the implementation process, it is seen that fulfilling the responsibilities of citizenship (f=10), knowing their
rights and responsibilities (f=8) and complying with the laws (f=6) take the first place while being helpful (f=13)
after the implementation process is followed by the answers of knowing the rights and responsibilities (f=9)

and fulfilling the citizenship responsibilities (f=8).

K47 listed the characteristics of good citizenship as “My father is a good citizen. Because he does not violate
anyone's right, pays his debt to his homeland and he gives his tax. He doesn't take away anyone's freedom. He
pays the necessary debts to his homeland. He does not lead to unrest. ” After the application K47 stated that

“My father is a good citizen. Because he knows his responsibilities, he is just, he is patriotic, he is merciful and

2 There had been a fund drive for a disadvantaged student during the service learning activities. Umut is the name of this
student.
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he wants the benefit of the society. He is not insensitive to the problems around him, he is able to obey the law

and help people.”

Table 5. Frequency and Percentage Table According to the Themes of the Students’ Answers of “People They
Consider to Be Good Citizens In Their Circles”

Answers of the Students Before Service-Learning After Service-Learning
f % f %
My father 19 38 10 20
My mother 13 26 8 16
My friend 6 12 24 48
My brother/my sister 5 10 6 12
My family 4 8 2 4
The son of our neighbor 3 6 - -
Total 50 100 50 100

Table 6. Frequency and Percentage Table According to the Themes of the Students’ Answers of “Reasons to See

People Around Them as Good Citizens”

Answers of the Students Before Service-Learning After Service-Learning
f % f %
Fulfilling its citizenship 10 20 8 16
responsibilities.
Knowing the rights and 8 16 9 18

responsibilities.

Obeying the law. 6 12 4 8
Being loyal to his duties. 5 10 - -
Being helpful. 4 8 13 26
Being reliable. 3 6 -
Being sensitive to the 3 6 7 14
environment.

Respecting other people. 2 4 3 6
Working for others. 2 4 6 12
Paying Taxes. 2 4 - -
Being Patriotic. 2 4 - -
Following the news. 1 2 - -
Being tolerant. 1 2 - -
Being handsome. 1 2 - -
Total 50 100 50 100

K4 mentioned the citizenship responsibilities before the implementation process as “My brother. The reason
for this is that he did his military service and now pays taxes against the state. He is as helpful and tolerant as

he can.”

K19 also focuses on rights and responsibilities by saying that “My mother is a good citizen, because she
complies with the law and knows her responsibilities. She does not violate the rights and disrespect the rights of
others.” After the practice, it focused on rights and responsibilities as well as social sensitivity. “My friend is a

good citizen, because s/he respects the decisions of others. S/he knows the rights and responsibilities. S/he
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helps people and when people have problems, wants to solve them. S/he also worked fondly in the organ

donation campaign and s/he was happy about it.”

Increasing responses to active citizenship, such as environmental awareness and working for others, are
noteworthy. According to these findings, the increase in the answers such as helpfulness, awareness of the
rights and responsibilities of the students and their efforts towards others can be interpreted as an increase in

the students' attention to these issues as a result of the service learning process.
CONCLUSION and DISCUSSION

In this study, the effect of service learning approach on students' perception of citizenship was investigated.
According to the findings of the study, it is concluded that students use the expressions of “democratic
citizenship” and “active citizenship” more than the “traditional citizen expressions” in terms of “citizen”
definitions and “good citizen” definitions after service learning practices. The students emphasized the
characteristics of traditional citizenship such as rights, responsibilities, patriotism and obeying the laws in the
definition of a “good citizen” before serving learning practices, and after the application, they defined “the
good citizen” as the people who contributed to social assistance most, who know their rights and
responsibilities, and who obey the laws. The rate of the students’ seeing themselves as a good citizen, is
increased after the service learning activities. The students stated that they see themselves as a good citizen
because they fulfill their responsibilities, love to help, obey the laws. The increase in the statements, implying
active citizenship, shows that there is a change in students’ perspection towards the characteristics of good
citizenship after the implementation process. The rate of students seeing friends as good citizens after service
learning activities increased. This finding was thought to arise due to the activities of friends in service
activities. After the service learning practice, students' responses to the characteristics of the people they
consider to be good citizens have increased, such as helpfulness, awareness of their rights and responsibilities,
and efforts for others. Accordingly, it can be said that students' attention to active citizenship characteristics

increased as a result of service learning practices.

As a result, students' definitions of “citizenship” and “good citizenship” have changed as a result of service
learning practices and they used active citizenship characteristics more in their definitions. Similar results have
been reported in the literature. Klute and Billig (2002) states that, service learning let the students to use their
academic knowledge to solve real life problems and they become an active citizen with the help of service
learning activities (as cited in Butler, 2009: 25). Tolo (1999) suggests in his study that the students who
participated in service learning activities are more likely to have a ‘citizenship idea’. Chi (2002) states that
service learning activities have changed students’ perspective about ‘how to be a good citizen’. Lawhon (2010)
who implies that service learning activities is affecting students’ citizenship behaviours, suggests that after the
activities, students see the individuals, who particitated in service activities, as a good citizen. Hamilton and
Zeldin (1987), who emphasize similar results, state that service learning enhances citizenship knowledge and

abilities and citizenship knowledge is more easily gained by students with the help of service learning. Birdwell
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and others (2013) state that service learning and citizenship education combined is a more succesful way for
active citizen education. Bengi¢ Colak (2015) on the other hand, extapolates that there had been a change in
the perceptions of the students about democratic and active citizenship after service learning experience. The

findings of this study is correspond to the outcomes of the studies above.
RECOMMENDATIONS

Since service learning approach is not commonly used in Turkish schools, the results of this study are
important. It may be useful to conduct studies on the effects of the service learning approach on different
sample groups and with different measurement tools. In addition, it may be suggested to the researchers to
investigate the applicability and possible effects of the service learning approach in schools according to the

opinions of students, teachers, parents and community partners.
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HiZMET EDEREK OGRENME YAKLASIMININ OGRENCILERIN “iYi VATANDASLIK”
ALGILARINA ETKiSi3

0z

Hizmet ederek 6grenme son donemlerde poplilerlik kazanan deneyimsel 6grenmeye dayal bir
yaklasimdir. Bu yaklasimda toplum igin calisma ve akademik 6grenme boyutlar bir arada
kullanilarak 6nceden belirlenen kazanimlara ulasilmasi hedeflenmektedir. Bu arastirmanin amaci,
ortaokullarda hizmet ederek 6grenme yaklasiminin kullanilmasinin 6grencilerin “iyi vatandashk”
algilari Gzerindeki etkisini 6lgmektir. Arastirmanin ¢alisma grubunu 2016-2017 egitim 6gretim
yilinda Aksaray ili Ortakdy ilicesinde bir devlet okulunda egitim géren 7. sinif 6grencilerinden
secilen 50 0Ogrenci olusturmaktadir. Arastirmada nitel veri toplama tekniklerinden vyari
yapilandinimis gorisme teknigi kullaniimigtir. Gorlisme sonucunda elde edilen verilerin
¢dziimlenmesinde icerik analizi tekniginden vararlaniimistir.  Ogrencilerin  “vatandas”
tanimlamalarinda hizmet ederek 6grenme uygulamalari sonrasinda demokratik vatandaslk ve
aktif vatandashga dair ifadeleri daha fazla kullandiklari sonucuna ulasilmistir. Hizmet ederek
O6grenme uygulamalari sonrasinda 6grencilerin iyi vatandas tanimlamalarinda aktif vatandasliga
daha fazla yer verdikleri goriilirken kendilerini iyi vatandas olarak gérme oranlarinin arttig tespit
edilmistir. Ogrenciler iyi vatandas olarak gordiikleri kisilerin yardimseverlik, hak ve sorumluluklara
karsi farkindalik, bagkalari igin caba gosterme gibi 6zelliklere sahip oldugunu belirtmislerdir.

Anahtar Kelimeler: Hizmet ederek 6grenme, vatandaslik egitimi, vatandaslik algisi.

3 Bu calisma Gazi Universitesi Egitim Bilimleri Enstitiisi’nde Prof. Dr. Hamza Keles danismanliginda hazirlanan Aysen
Altinok’un doktora tezinden Uretilmis, 4. Uluslararasi Avrasya Sosyal Bilimler Kongresi'nde (Bodrum, 2019) sozlu bildiri
olarak sunulmusgtur.
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Tarih boyunca egitim sistemlerinde iyi vatandas yetistirmek 6nemli amaglardan birisi olmustur (Gémleksiz ve
Akyildiz, 2012; Hablemitoglu ve Ozmete, 2012). Giiniimiizde iyi bir vatandas olabilmek igin gerekli bilgi ve
becerilerin 6nemli bir kismi sosyal bilgiler ve vatandaslik dersleri araciligiyla kazandiriimaktadir (Geng ve Celik,
2018; Kara vd., 2012; Oztiirk, 2009). lyi vatandasin nasil tanimlanabilecegi ve nasil iyi vatandas yetistirilebilece gi
konusu da arastirmalara konu olmaktadir (Dere vd., 2017; Parker ve Jaromilek, 1984) . Okullarda vatandaslik
egitiminin amaglarina ulasabilmesi icin bircok beceri, deger ve kavramin birlikte ise kosuldugu goérulmektedir.
Bu kavram, beceri ve degerlerin kazandiriimasinda yeni yontemler denenmekte ve literatire eklenmektedir.
Dinya literatirine bakildiginda vatandaslik egitiminde 06zellikle deneyimsel yéntemlerin son dénemde
popllerlik kazandigi goérilmektedir (Birdwell vd., 2013; Chi, 2002; Jerome, 2012). Bunun nedenleri arasinda
vatandaslik egitiminde aktif vatandasligin 6ne ¢itkmasinin etkisi vardir. Vatandaslik egitiminde 6grenciyi siiregte

aktif kilmayi amaglayan yaklasimlardan birisi de hizmet ederek 6grenme yaklasimidir.
ABD Ulusal Hizmet-Ogrenme Birligi (2006) hizmet ederek 6grenme yaklasimini su sekilde tanimlamistir:

“Hizmet amaglari ile 6grenme amaclarini birlestiren, hizmet veren ve alan igin kasitl olarak
dizenlenmis firsatlardan olusan bir 6gretim metodu.” olarak tanimlamaktadir (akt. Bludau,

2006: 13).

Bu yaklasimda oOgrenciler hizmet faaliyetleri sayesinde toplumun ihtiyaclarini karsilarken ayni zamanda
o0grenme firsatlari bulmaktadirlar. Bu sayede 6gretmenler tarafindan amaclanan kazanimlara ulasilabilmeleri,
icinde yasadiklari toplumu taniyip toplumsal kurumlarla tanismalari, isbirlikli calisma, sosyal katilim, problem
¢6zme gibi becerileri kazanmalari mimkin olabilmektedir. Hizmet ederek 6grenme toplum hizmetleri ya da
gonulli hizmetler gibi faaliyetlerle karistiilmamalidir. Roehlkepartain (2009) hizmet ederek 6grenme ile diger
hizmet programlari arasindaki temel farkin hizmet ederek 6grenmede hem 6grenme hem de hizmetin kasitl
olarak vurgulanmasi oldugunu belirtmektedir. Hizmet ederek 6grenmede katilimcilar yalnizca topluluga
dogrudan hizmet etmekle kalmaz, ayni zamanda hizmetin sagladigi baglami, hizmet ile kendi 6grenme ve
gelisim hedefleri arasindaki baglantiyi ve vatandas olarak rollerini 6grenirler (Roehlkepartain, 2009). Bu

bakimdan hizmet ederek 6grenmenin 6grencilerin gelisiminde bircok alana katki sagladigi séylenebilir.

Wilczenski ve Comey (2007) hizmet ederek 6grenmenin 6grencilerin sosyal, duygusal, kariyer ve akademik
gelisim hedeflerini bir arada tutan bir yapi oldugunu belirtmektedirler. Birgok arastirmaci hizmet ederek
ogrenmenin kisisel ve sosyal sonuglarina dikkat cekmektedir. Hizmet ederek 6grenmenin 6grencilerin akademik
gelisim (Billig, 2002), kisisel gelisim (Butler, 2009; Reinders ve Youniss, 2006; Roberts, 2006) ve sosyal
gelisimleri (Astin ve Sax, 1998) Uzerinde olumlu etkileri oldugu ortaya konmustur. Ozellikle vatandashkla ilgili
beceri ve degerlerin kazanilmasinda hizmet ederek Ogrenme faaliyetlerinin etkili oldugu ¢ok sik
vurgulanmaktadir (Bengi¢ Colak, 2015; Chi, 2002; Jerome, 2012). Shuler (2010) 20. ylzyilin sonlarindan itibaren

hizmet ederek 6grenme yaklasiminin 6grencilerde vatandashk becerilerinin kazandirilmasina katki saglamada
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blyuk gorev yiklendigini belirtmektedir. Hizmet ederek 6grenme 6grencilerin yurttaghk bilincini ve katilimini
tesvik etmekte, 6grencilerin mizakere etme, sorun ¢ézme ve fikir birligine varma gibi becerilerini hizmet siireci
icinde giliclendirerek toplulukta aktif rol almalarini saglamaktadir (Wilczenski ve Comey, 2007). Ogrencilerin
vatandaslik sorumluluguna sahip olmasi hizmet ederek 6grenmenin en 6nemli hedeflerinden birisi olarak
gorulmektedir (Bringle vd., 2010). Klute ve Billig (2002) hizmet ederek 6grenmenin 6grencilerin akademik
bilgilerini gercek hayat problemlerini ¢ozmeleri icin kullanmalarina olanak sagladigini, hizmet ederek 6grenme
faaliyetleri boyunca 6grencilerin yalnizca demokrasi ve vatandaslik hakkinda bilgi sahibi olmayip, ayni zamanda
katildiklar gesitli hizmet faaliyetleri sayesinde birer aktif vatandas olduklarini belirtmektedirler (akt. Butler,

2009: 25).

Ogrenciler hizmet ederek &grenme araciligiyla sosyal problemlere daha duyarl hale gelir (Altinok, 2012) ve
toplumda aktif vatandas olma yolunda ilerlerler. Ogrencilerin vatandaslikla ilgili algilarinda ve iyi vatandashga
yonelik goruslerinde hizmet ederek 6grenmenin etkilerini dlgen calismalar da mevcuttur. Tolo (1999) hizmet
ederek 6grenme faaliyetlerine katilan 6grencilerin daha fazla "vatandaslik fikrine" sahip oldugunu, Chi (2002)
ise hizmet ederek ©grenme faaliyetlerinin 6grencilerin “iyi vatandas nasil olunacagina” dair algilarini
gelistirdigini ortaya koymuslardir. Lawhon (2010) 6grencilerin katildiklari faaliyetler sonrasinda hizmet ederek
6grenme ve toplum hizmetleri gibi sosyal faaliyetlere olan bakisinin degistigini, hizmet faaliyetlerine katilan
bireyleri iyi bir vatandas olarak gérdiklerini ortaya koymustur. Bengic Colak (2015) ise hizmet ederek 6grenme
deneyiminden sonra bazi 6grencilerin demokratik ve etkin vatandaghk kavrami ile ilgili algilarinda degisim
meydana geldigi sonucuna ulasmistir. Bu bilgiler 1si8inda hizmet ederek 6grenme yaklasiminin 6grencilerin
vatandasliga dair algilarinda, vatandaslik becerileri izerinde olumlu etki olusturdugu séylenebilir. Buna bagh
olarak okullarda etkili bir vatandashk egitiminin verilmesinde hizmet ederek 6grenmenin kullanilabilecegi

gorilmektedir.

Tirkiye’de okullarda (anasinifindan yiksekogrenime kadar) hizmet ederek 6grenme faaliyetlerinin yaygin olarak
kullanilmadigi goriilmektedir. Yalnizca Milli Egitim Bakanhgi Egitim Kurumlari Sosyal Etkinlikler Yonetmeligi ‘'nde
(MEB, 2017) toplum hizmeti galismalarinin yer aldigi, okullarda bu faaliyetlerin yapildigi bilinmektedir. Ancak
toplum hizmetlerinin uygulanis sekli ve icerigi hizmet ederek 6grenme faaliyetlerinden farklidir. Hizmet ederek
6grenmede akademik gelisim onplanda oldugundan okullarda vyapilan toplum hizmetleri bunu
karsilamamaktadir. Bu bakimdan okullarda hizmet ederek 6grenme yaklasiminin pek fazla kullanilmadigi
soylenebilir. Buna paralel olarak hizmet ederek 6grenme yaklasimi ile ilgili akademik calismalar da oldukca
azdir. Hizmet ederek 6grenme vyaklasiminin yayginlastirilmasi, vatandaslik egitiminde bir yontem olarak
kullanilmasi faydali olacaktir. Bu amagla hizmet ederek 6grenme yaklasiminin katkilarinin ortaya konulmasinin
hem hizmet ederek 6grenme faaliyetlerini okullarinda uygulayacak 6gretmenlere hem de bu alanda galismalar

yapacak egitimcilere rehber olacagi diistiniilmektedir.

Bu calismanin amaci ortaokullarda hizmet ederek 6grenme yaklasiminin kullaniimasinin 6grencilerin “iyi

vatandaslik” algilari Gizerindeki etkisini 6lgmektir. Bu amagla asagidaki sorulara cevap aranmistir:
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1. Hizmet ederek 6grenme yaklagiminin kullaniimasinin 6grencilerin iyi vatandaslik algilari Gzerindeki
etkisi nasildir?

a) Ogrencilerin “vatandas” tanimlamalari hizmet ederek &grenme faaliyetlerinden sonra farkhlasmis
midir?

b) Ogrencilerin “iyi vatandas” tanimlamalari hizmet ederek 6grenme faaliyetlerinden sonra farklilasmis
midir?

c) Ogrencilerin kendilerinin vatandashk o&zelliklerine dair gérisleri hizmet ederek 6grenme

faaliyetlerinden sonra farklilagmis midir?

d) Ogrencilerin gevrelerindeki “iyi vatandas” 6rneklemeleri hizmet ederek 6grenme faaliyetlerinden

sonra farkhlagmis midir?
YONTEM

Arastirmada nitel veri toplama tekniklerinden yari yapilandirilmis gorisme teknigi kullaniimistir. Calisma
grubunu 2016-2017 egitim 6gretim yilinda Aksaray ili Ortakoy ilicesinde bir devlet okulunda egitim goren 7.
sinif 6grencilerinden segilen 50 6grenci olusturmaktadir. Calisma grubunun belirlenmesinde amagl 6rnekleme
yéntemlerinden tipik durum &rnekleme yéntemi kullanilmistir. Ogrencilerin iyi vatandashga yonelik algilarini
O6lgmek amaciyla gorisme formu hazirlanmistir. Gorlisme formu sorularinin hazirlanmasi sirecinde uzman
gorislerine basvurulmustur. Lawshe teknigine gére yapilan kapsam gecerligi calismasi sonucunda bes sorunun
kullanilabilecegi gorilmustir. Verilerin toplanmasi siirecinde oncelikle 6grencilerle dngorismeler yapilmis
sonrasinda uygulama siirecine gecilmistir. Uygulama sirecinde 6grencilerle Nisan 2017- Haziran 2017 tarihleri
arasinda on haftalik bir siirecte hizmet ederek 6grenme faaliyetleri gerceklestirilmistir. Ogrenciler model proje
yaklagimina uygun olarak dort grup halinde hizmet ederek 6grenme faaliyetleri gergeklestirmislerdir. Uygulama
surecinin tamamlanmasinin ardindan 6grencilerle son gérismeler yapilmistir. Gorlisme sonucunda elde edilen
verilerin ¢dziimlenmesinde igerik analizi tekniginden yararlanilmistir. Ogrencilerin verdikleri cevaplar
kodlanmis, temalarina goére gruplandiriimis ve sayisallastirilarak tablolar haline getirilmistir. Bulgular hizmet
ederek 6grenme uygulamalari 6ncesinde ve sonrasinda verdikleri cevaplara gore ayri ayri sunulmustur.
Ogrencilerin isimleri kullanilmamis K1, K2, K3, K4... olarak kodlanmistir. Bulgularin derinlemesine incelenmesi
amaciyla dogrudan 6grenci ifadelerine de yer verilmistir. Glvenirligi saglamak amaciyla Miles ve Huberman’in
(1994, s.64) glivenirlik formulinden faydalaniimistir. Kategoriler ve temalarin ¢éziimlenmesi bakimindan iki
arastirmacinin kodlamalari karsilastiriimis ve glivenirlik degeri .88 olarak hesaplanmistir. Tim bu siireg bilimsel

ve etik ilkelere uygun olarak gerceklestirilmistir.
BULGULAR
Ogrencilerin “Vatandas” Tanimlamalarina Yénelik Bulgular

Ogrencilerin “Vatandas nedir? Birkac ciimle ile tanimlamanizi istersem neler sdyleyebilirsin?” sorusuna

verdikleri cevaplar Tablo 1’de gosterilmektedir.
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Tablo 1. Ogrencilerin “Vatandas Kimdir?” Sorusuna Verdikleri Cevaplarin Temalara Gore Frekans ve Yiizdeleri

Ogrencilerin Verdikleri Cevaplar Uygulama Oncesi Uygulama Sonrasi
f % f %

Geleneksel Vatandashk

Ayni Ulkede yasayan 18 26 16 19
Ulkesine karsi gorevleri olan 8 11 8 10
Kanunlara uyan 6 4 5
T.c. kimligi olan kisiler 4 6 3 4
Vatanini koruyan 2 2 2
Vatanini seven 2 2 2
Toplam 40 57 35 42

Demokratik Vatandashk

Haklarini ve sorumluluklarini bilen 8 11 9 11
Sorumluluklarini yerine getiren 7 10 10 12
Ozgiirliikleri olan 3 4 2 2
insan haklarini Bnemseyen 2 2 5 6
Adaletli 2 2 - -
Toplam 20 29 26 31
Aktif Vatandaghk

Toplumsal yardimlagsmaya katkida bulunan 2 3 4 5
Diger insanlara saygili 2 3 2 2
Dinyamiz igin caba gosteren 1 1 5 6
Cevresine duyarh 1 1 5 6
Toplumsal problemlere ilgi duyan - - 3 3
Farkli gruplara saygih - - 4 5
Toplam 6 8 23 27
Tema Digi

iyi kalpli kisi 2 3 - -
Fikrim yok 2 3 - -
Toplam 4 6 - -
Genel Toplam* 70 100 84 100

*Qgrenciler birden fazla ifade belirttiklerinden frekans toplami katilimci sayisindan (N=50) farklidir. Yiizdeler toplam f
degerine gore hesaplanmistir.

Tablo 1'e bakildiginda o0grencilerin  hizmet ederek ©6grenme uygulamalari ©ncesinde “vatandas”
tanimlamalarinda en ¢ok geleneksel vatandasa ait kavramlari kullandiklari (f=40), ikinci sirada demokratik
vatandasliga ait kavramlar yer alirken (f=20) en az aktif vatandashga ait kavramlara yer verdikleri gériilmektedir
(f=6). Geleneksel vatandaslik temasina ait cevaplara bakildiginda 6grencilerin vatandas tanimlamalarinda en
fazla ayni Ulkede yasayan kisi (f=18), Ulkesine karsi gorevleri olan kisi (f=8) ve kanunlara uyan kisi (f=6) gibi

ifadeleri kullandiklari goriilmektedir.

Uygulama sonrasinda ise “vatandas” tanimlamalarinda aktif vatandashiga ait ifadeleri vurgulayan 6grenci
sayisinin artmis oldugu (f=23) ancak geleneksel vatandashga dair ifadeleri uygulama 6ncesine gore daha az

(f=35) kullandiklari goriilmustiir. Demokratik vatandaslik temasinda sorumluluklarini yerine getiren (f=10) ve
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haklarini ve sorumluluklarini bilen (f=9) ifadelerinin en fazla kullanildig1 gérilmustiir. Aktif vatandashk temasina
ait cevaplarda ise 6grencilerin en fazla diinyamiz icin ¢aba gosteren (f=5), cevresine duyarh (f=5), toplumsal

yardimlagsmaya katkida bulunan (f=4) ifadelerini kullandiklari gérilmektedir.

Uygulama 6ncesinde ayni vatanda yasamayi vatandaslik icin yeterli géren K49 “Ayni llkede yasayan, ayni
kiltird paylasan her kisi vatandastir.” seklinde bir tanimlama yaparken, uygulama sonrasinda hem demokratik
vatandaslik hem aktif vatandaslik 6zelliklerini vurgulayarak “Haklarini ve sorumluluklarini bilen, baskalarinin
haklarina saygi gésteren, kanunlara uyan, toplumun problemleriyle ilgilenip ¢éziimler arayan kisilere vatandas

denir.” diye bir tanimlama yapmistir.

K38 uygulama oncesinde “Kendi (ilkesinde yasayan, bazi hak ve ézgiirliiklere sahip kisilere vatandas denir.”
diyerek hak ve ozgurlikleri vurgulamistir. Uygulama sonrasinda “Bana gdére vatandas éncelikle hak ve
Ozgiirliiklere sahip cikan, vatani ve milleti igin her seyi gbze alan kisidir. Herkese iyilik yapmak ister. Yoksullar,

cocuklar, hastalar herkesi korur. insanlari hayvanlari sever.” diyerek aktif vatandasliga atif yapmustir.

Bu bulgulara gore 6grencilerin hizmet ederek 6grenme uygulamalari sonrasinda vatandas tanimlamalarinda
geleneksel vatandasa ait ifadelere daha az yer verirken demokratik vatandashk ve aktif vatandashga dair

ifadeleri daha fazla kullandiklari séylenebilir.
Ogrencilerin “lyi Vatandas” Tanimlamalarina Yonelik Bulgular

Ogrencilerin “Sana gdére “iyi vatandas” nasil tanimlanabilir?” sorusuna verdikleri cevaplardan elde edilen

bulgular Tablo 2’de gosterilmektedir.

“

Tablo 2’ye bakildiginda o0grencilerin hizmet ederek 6grenme uygulamalari Oncesinde “iyi vatandas”
tanimlamalarinda kullandiklari ifadelerden % 50’sinin geleneksel vatandashgl temsil eden ifadeler oldugu
demokratik vatandashgr vurgulayan ifadeler % 37 iken en az aktif vatandashgin vurgulandigi (% 10)
gorilmektedir. Uygulama sirecinin sonrasinda ise 6grencilerin iyi vatandas tanimlamalarinda aktif vatandashga
dair ifadelere daha fazla yer verdikleri (% 40), 6grenci gorislerinin % 34’Uniin demokratik vatandaslik ve %

26’sinin da geleneksel vatandasliga dair oldugu gorilmektedir.

Tablo 2. Ogrencilerin “iyi Vatandas Kimdir?” Sorusuna Verdikleri Cevaplarin Temalara Gére Frekans ve Yiizdeleri

Ogrencilerin Verdikleri Cevaplar Uygulama Oncesi Uygulama Sonrasi
f % f %

Geleneksel Vatandashk
Kanunlara uyan 14 16 10 8
Vatandaslik gorevlerini yerine getiren 9 10 7 6
Ulkesine faydali olan 8 9 6 5
Vatanini koruyan 6 7 4 3
Vatanina ihanet etmeyen 4 4 3 2
Vatanini seven 4 4 3 2
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Toplam 45 50 33 26

Demokratik Vatandaglk

Haklarini ve sorumluluklarini bilen 12 14 13 10
Sorumluluklarini yerine getiren 10 11 9 7
Haklarini kullanan 4 5 10 8
Ozgiirliikleri olan 3 3 - -
insan haklarini 6nemseyen 3 3 6 6
Adaletli 1 1 4 3
Toplam 33 37 42 34

Aktif Vatandaghk

Toplumsal yardimlagmaya katkida bulunan 4 4 16 13
Diger insanlara saygili 2 2 3 2
Toplum igin yararli igler yapan 2 2 7 6
Cevresine duyarli olan 1 1 7 6
Toplumsal problemlere ilgi duyan - - 4 2
insanlarin daha iyi yasamasi igin calisan - - 2 2
Farkli gruplara saygih - - 1 1
Fikir ayriliklarina saygi duyan - - 2 2
Sorumluluk bilincinde olan - - 2 2
Baskalarinin haklarina saygi duyan - - 3 2
Dinyamiz icin caba gosteren - - 3 2
Toplam 9 10 50 40
Tema Disi

Sorun gikarmayan kigi 3 3 - -
Toplam 3 3 - -
Genel Toplam* 90 100 125 100

*Qgrenciler birden fazla ifade belirttiklerinden frekans toplami katilimci sayisindan (N=50) farkhdir. Yiizdeler toplam f
degerine gore hesaplanmistir.

Uygulama oOncesinde geleneksel vatandaslk temasina ait cevaplara bakildiginda ogrencilerin iyi vatandas
tanimlamalarinda en fazla kanunlara uyan (f=14), vatandaslik gorevlerini yerine getiren (f=9) ve tlkesine faydah
olan kisi (f=8) ifadelerini kullandiklari gérilmektedir. Demokratik vatandasliga dair ifadeler ise haklarini ve

sorumluluklarini bilen (f=12), sorumluluklarini yerine getiren (f=10) gibi hak ve sorumluluk odakli cevaplardir.

Goruldagi gibi ogrenciler hizmet ederek 6grenme uygulamalari 6ncesinde c¢ogunlukla hak, sorumluluk,
vatanseverlik, kanunlara uyma gibi geleneksel vatandashga ait Ozelliklere vurgu yapmislardir. Uygulama
sonrasinda ise Ogrencilerin en fazla toplumsal yardimlasmaya katkida bulunan (f=16), haklarini ve
sorumluluklarini bilen (f=13), kanunlara uyan (f=10) ifadelerini kullandiklari goriilmektedir. Hizmet ederek
o0grenme uygulamalari sonrasinda 6grencilerin tamaminin aktif vatandasliga dair ifadeleri kullandiklari, aktif
vatandaslikla ilgili ifadelerden en fazla toplumsal yardimlasmaya katkida bulunan (f=16), toplum igin yararli isler
yapan (f=7), cevresine duyarli olan (f=7) toplumsal problemlere ilgi duyan (f=4) cevaplarini verdikleri

gorilmustar.
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K5 uygulama sireci oncesinde iyi vatandasi tanimlarken vatani koruma ve sorumluluk alma kavramlarini
vurgulamis “Vatanin i¢ ve dis tehlikelerden korunmasinda lizerine diisen gérevleri yerine getiren ve isini en iyi
yaparak ilkeye katki sadlayan kisidir.” demistir. Uygulama siirecinden sonra ise iyi vatandasi “lyi vatandas
haklarini ve sorumluluklarini bilir, su¢ islemeyen ve kanunlari cignemeyen kisidir. Vatanini korur, cevresindeki
kisilere yardim eder, ¢evre sorunlarini bilir ¢6zmek ister. Mahallesindeki insanlara yardim eder. Herkesi ¢ok
sever.” diye tanimlayarak yardimseverlik ve duyarlilik gibi degerleri vurgulamistir. Ayni sekilde hizmet ederek
0grenme faaliyetleri dncesinde vatanseverlige vurgu yapan K33 iyi vatandasi “Vatani igin her tirlu iyiligi
yapabilen ve yapmaktan c¢ekinmeyen insanlardir. Hak ve o0zglrliiklere sahip ¢ikan insanlardir.” diye
tanimlamistir. Faaliyetlerden sonra ise “lyi vatandas vatanina ve milletine saygilidir 6ncelikle. Vatani ve milleti
icin fedakardir. Ne diisiiniirse, ne konusursa konussun. Yani karsisindaki kisi kendisiyle ayni diisiinmese bile ona
saygi duyar ve yardim etmek ister. Ozellikle yardima muhtag kisiler varsa onlari hep korur. Yardim ettigi zaman
kendini de iyi hisseder. Ciinkii insanlara faydali olmak cok giizeldir. iyi vatandas baskalarinin mutlu olmasiyla
mutlu olabilir.” diyerek iyi vatandaslikta yardimlasma, farkl fikirlere saygi duyma ve empati gibi 6zelliklerin

onemini belirtmektedir.

Bu bulgulara gore 6grencilerin hizmet ederek 6grenme uygulamalari sonrasinda iyi vatandas tanimlamalarinda
geleneksel vatandasa ait kavramlara daha az yer verirken demokratik vatandashk ve aktif vatandasliga dair
kavramlari daha fazla kullandiklari, hizmet ederek O6grenme uygulamalarinda vurgulanan toplumsal
yardimlagsma, toplumsal problemlere ve gevreye duyarlilik konularina tanimlarinda siklikla yer verdikleri

soylenebilir.
Ogrencilerin Kendilerinin Vatandashk Ozelliklerine Dair Goriislerine Yonelik Bulgular

Ogrencilerin “Kendini iyi vatandas olarak gériilyor musun?” sorusuna verdikleri cevaplar Tablo 3’de verilmistir.
Hizmet ederek 6§renme uygulamalari 6ncesinde evet diyenlerin orani % 56, hayir diyenlerin orani ise % 30’dur.
% 14’0 ise kismen cevabini vermistir. Uygulama sonrasinda ise evet cevabi verenlerin orani % 74’e yiikselirken
hayir cevabinin orani % 2’ye kismen cevabinin orani % 6’ya diismustir. Bu bulgulara gore 6grencilerin hizmet

ederek 6grenme faaliyetleri sonrasinda kendilerini iyi vatandas olarak gérme oraninin arttig1 soylenebilir.

K26 kendisini iyi vatandas olarak gorme nedeni ile ilgili “Bir vatandasin yerine getirmesi gereken sorumluluklari
yaptigimi diisiiniiyorum. Ciinkii kanunlara uyuyorum, baskalarinin hakkina saygi gésteriyorum.” diyerek
geleneksel vatandasliga vurgu yapmistir. lyi vatandas olmadigini diisiinen K18 ise bu durumun nedeni olarak
“Insanlarin hepsi iyi vatandastir diye bir sey yoktur. Sorumluluklarini yerine gére ben de yerine getiren bir
insanim, kanunlara uyarim ama bu yeterli dedil bence. lyi vatandas daha fazla sey yapabilmeli. Vatanini
korumali, vatani igin ¢calismali, giizel seyler yapmall. Ben de biiyiiyiince daha ¢ok sey yaparsam o zaman iyi

vatandasim diyebilirim.” demistir.
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Tablo 3. Ogrencilerin “Kendini lyi Vatandas Olarak Gériiyor Musun?” Sorusuna Verdikleri Cevaplarin Frekans ve

Ylzdeleri
Cevaplar Uygulama Oncesi Uygulama Sonrasi
f % f %
Evet 28 56 37 74
Hayir 15 30 10 20
Kismen 7 14 3 6
Toplam 50 100 50 100

Ogrencilerin kendilerini iyi vatandas olarak gérme nedenlerine bakildiginda (Tablo 4) uygulama siireci
oncesinde 6grenci gorislerinin % 47’si geleneksel vatandaslk, % 36’si demokratik vatandaslik ve % 17’si aktif
vatandasliga dair ifadelerdir. Uygulama siirecinin dncesinde verilen cevaplarda sorumluluklarini yerine getirme

(f=12), kanunlara uyma (f=10), egitim alma (f=7) ve hak ve sorumluluklarini bilme (f=7) ilk siralarda gelmektedir.

Hizmet ederek 6grenme uygulamalari sonrasinda ise 6grencilerin ifadelerinden % 47’si aktif vatandaglik, % 30’u
demokratik vatandaslik ve % 23’'G geleneksel vatandashga dair ifadeleri kullanmislardir. Ogrencilerin
gorlslerine gore kendilerinde iyi vatandashk ozelligi olarak sorumluluklarini yerine getirme (f=15), yardim
etmeyi sevme (f=12), kanunlara uyma (f=12) en fazla tekrarlanan 6zelliklerdir. Ogrencilerin aktif vatandaslig
vurgulayan ifadelerindeki artis onlarin uygulama siireci sonunda kendilerinin iyi vatandaslk 6zelliklerine yénelik

algilarinda degisim olusturdugunu gostermektedir.

Tablo 4. Ogrencilerin “Kendini lyi Vatandas Olarak Gérme Nedenleri” Frekans ve Yiizdeleri

Ogrencilerin Verdikleri Cevaplar Uygulama Oncesi Uygulama Sonrasi
f % f %
Geleneksel Vatandashk
Kanunlara uyuyorum 10 16 12 11
Egitim aliyorum 7 11 3 3
Ulkeme katki sagliyorum 6 10 7 6
Vatanimi seviyorum 3 5 3 3
Vatanima sadigim 3 5 - -
Toplam 29 47 25 23

Demokratik Vatandaglk

Sorumluluklarimi yerine getiriyorum 12 19 15 14
Haklarini ve sorumluluklarimi biliyorum 7 11 9 8
Haklarimi kullanirim 2 3 2 2
insan haklarini 8nemserim - - 4 4
Adaletliyim 2 3 2 2
Toplam 23 36 32 30

Aktif Vatandashk
Yardim etmeyi seviyorum 6 10 12 11
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Arkadaglarima ve diger insanlara saygiliyim 3 5 2 2
Toplum igin yararli igler yaparim - - 6 6
Cevreye karsi duyarliyim 1 1 5 5
Toplumsal problemlerle ilgilenirim - - 7 6
insanlarin daha iyi yasamasi igin calisirim - - 3 3
Engelliler igin ¢alisirim - - 4 4
Farkl fikirleri dinlerim - - 2 2
isbirligi yapmayi severim - - 6 5
Diger arkadaslarima 6rnek olurum - - 3 3
Kendime gliveniyorum 1 1 - -
Toplam 11 17 50 47
Genel Toplam* 63 100 107 100

*Ogrenciler birden fazla ifade belirttiklerinden frekans toplami katiimei sayisindan (N=28) farklidir. Yizdeler toplam f
degerine gore hesaplanmistir.

K6 “Ben duyarli ve yardimseverim. Haklarimi ve sorumluluklarimi bilir, kanunlara uyarim. Cevremi temiz tutar,
diger insanlarin da temiz tutmasi icin onlara yol gésteririm. Etrafimdaki fakirlere, yashlara yardim etmek
isterim. Cevremde eder bir problem olursa bu problemin ¢éziilmesi icin ¢alisirrm.” demistir. Bu ifadelerden
0grencinin kendisini toplumsal duyarlihik sahibi ve yardimsever olarak gordiigli ve bu ozellikleri ile iyi bir

vatandas oldugunu diisindigi anlasiimaktadir.

Bazi 6grenciler ise kendilerini katildiklari hizmet ederek 6grenme faaliyetleri sonrasinda iyi vatandas olarak
gordiklerini belirtmislerdir. Bu 6grencilerden K9 “Evet iyi vatandasim. Ciinkii Umut? icin bir seyler yaptim. Onun
mutlu olmasi icin arkadaslarimla ¢alistik. Bircok kisiyi yaptigimiz bu isle ilgili bilgilendirdik. Onlar da yardim
ettiler. Bu yiizden kendimi iyi bir vatandas olarak gériiyorum.” demistir. K5 ise “lyi vatandas oldugumu
disiiniiyorum. Clinkii mahallemizin daha giizel bir yer olmasi icin ¢alistik. Arkadaslarimizla giizel seyler yaptik.
Gelecekte yine insanlar igin, diinya igin faydali seyler yapmak isterim. Yardim etmeyi, ¢evreyi korumayi, insanlar
icin calismayi seviyorum. lyi vatandasim.” diyerek hizmet ederek 6grenme uygulamasindan sonra kendini iyi bir

vatandas olarak degerlendirmistir.
Ogrencilerin “lyi Vatandas” Orneklemelerine Yonelik Bulgular

Ogrencilerin cevrelerinde iyi vatandas olarak goérdiikleri kisilere dair verdikleri cevaplar Tablo 5’de
gosterilmektedir. Ogrencilerin uygulama siireci 6ncesinde iyi vatandas olarak gérdiikleri kisiler babam (f=19),
annem (f=13) ve arkadasim (f=6) olarak siralanirken, uygulama sireci sonrasinda arkadasim (f=24) cevabinin
birinci siraya yukseldigi gorilmektedir. Bu bulgu 6grencilerin hizmet ederek 6grenme faaliyetlerinden sonra

arkadaslarini iyi vatandaslar olarak gérme oraninin yikseldigi olarak yorumlanabilir.

Ogrencilerin cevrelerindeki kisileri iyi vatandas olarak gérme nedenleri ise Tablo 6’da gdsterilmistir. Uygulama
sireci oncesinde vatandaslik sorumluluklarini yerine getirme (f=10), hak ve sorumluluklarini bilme (f=8) ve

kanunlara uyma (f=6) ilk siralarda yer alirken uygulama siireci sonrasinda yardimsever olmanin birinci sirada yer

4 Hizmet ederek 6grenme faaliyetleri sirasinda engelli bir 6grenci icin yardim kampanyasi diizenlenmistir. Umut bu
kampanyadaki engelli 6grencinin ismidir.
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aldigini (f=13), bu cevabi hak ve sorumluluklarini bilme (f=9) ve vatandaslik sorumluluklarini yerine getirme

(f=8) cevaplarinin takip ettigi goriilmektedir.

Tablo 5. Ogrencilerin “Cevrelerinde lyi Vatandas Olarak Gordiikleri Kisiler” Frekans ve Yiizdeleri

Ogrencilerin Verdikleri Cevaplar Uygulama Oncesi Uygulama Sonrasi

f % f %
Babam 19 38 10 20
Annem 13 26 8 16
Arkadasim 6 12 24 48
Kardesim (Abla, abi) 5 10 6 12
Ailem 4 8 2 4
Komsumuzun oglu 3 6 - -
Toplam 50 100 50 100

Tablo 6. Ogrencilerin “Cevrelerindeki Kisileri iyi Vatandas Olarak Gérme Nedenleri” Frekans ve Yiizdeleri

Ogrencilerin Verdikleri Cevaplar Uygulama Oncesi Uygulama Sonrasi
f % f %
Vatandashk sorumluluklarini 10 20 8 16

yerine getirir.

Hak ve sorumluluklarini bilir. 8 16 9 18
Kanunlara uyar. 6 12 4 8
Gorevlerine sadiktir. 5 10 - -
Yardimseverdir. 4 8 13 26
Guvenilirdir. 3 6 - -
Cevreye duyarhdir. 3 6 7 14
Bagka insanlara saygilidir. 2 4 3 6
Bagkalari igin gahsiyor. 2 4 6 12
Vergisini verir. 2 4 - -
Vatanseverdir. 2 4 - -
Haberleri takip eder. 1 2 - -
Hosgoraludir. 1 2 - -
Yakisikhdir. 1 2 - -
Toplam 50 100 50 100

K47“Babam iyi vatandastir. Clinkii kimsenin hakkini ¢cignemez, vatanina karsi olan borcunu 6der, vergisini verir.
Kimsenin 6zgiirltigiini elinden almaz. Vatanina gerekli olan borglarini éder. Huzursuzluga yol agmaz.” demistir.
Uygulamadan sonra ise “Babam iyi vatandastir. Ciinkii sorumluluklarini bilir, adaletlidir, vatanseverdir,
merhametlidir ve toplumun yararini ister. Cevresindeki sorunlara karsi duyarsiz kalmaz, kanunlara uyabilen ve

insanlara yardim eden birisidir.” diyerek iyi vatandaslk 6zelliklerini siralamistir.

K4 ise uygulama sireci oncesinde “Abim. Bunun sebebi, askerligini yapmis, simdi devlete karsi vergilerini

odiyor. Elinden geldigince yardimsever ve hosgériiliidiir.” diyerek vatandaslik sorumluluklarina deginmistir.

Yine hak ve sorumluluklara odaklanan K19 ise “Annem iyi bir vatandastir. Ciinkii kanunlara uyar ve

sorumluluklarini bilir. Haklari ihlal edip baskalarinin haklarina saygisizlik yapmaz.” demistir. Uygulama
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sonrasinda hak ve sorumluluklarin yani sira sosyal duyarliiga odaklanmistir. “Arkadasim iyi bir vatandastir.
Ciinkii baskalarinin kararlarina saygi duyar. Hak ve sorumluluklarini bilir. Yardim eder. insanlarin bir ihtiyaci

oldugunda onlari ¢ézmek ister. Organ bagisi kampanyasinda da ¢ok severek ¢alisti. Mutluluk duydu.” demistir.

Uygulama siireci sonunda cevreye duyarlilik ve baskalari igin calisma gibi aktif vatandasliga dair cevaplarda artis
olmasi dikkat ¢eken bir bulgudur. Bu bulgulara gére hizmet ederek 6grenme uygulamasi siireci sonunda
ogrencilerin iyi vatandas olarak goérdikleri kisilerin Ozelliklerine dair cevaplarinda yardimseverlik, hak ve
sorumluluklarina karsi farkindalik, baskalari igin gaba gdsterme gibi cevaplarin artig géstermesi 6grencilerin bu

konulara dikkatlerinin arttig1 olarak yorumlanabilir.
SONUC ve TARTISMA

Bu calismada hizmet ederek 6grenme yaklasiminin 6grencilerin vatandaslikla ilgili algilarina etkisi arastirilmistir.
Arastirma bulgularina gore 06grencilerin hizmet ederek 6grenme uygulamalari sonrasinda “vatandas”
tanimlamalarinda ve “iyi vatandas” tanimlamalarinda geleneksel vatandasa ait ifadelere daha az yer verirken
demokratik vatandaslk ve aktif vatandashga dair ifadeleri daha fazla kullandiklari sonucuna ulasiimistir.
Ogrenciler hizmet ederek &grenme uygulamalari &ncesinde iyi vatandasin taniminda c¢ogunlukla hak,
sorumluluk, vatanseverlik, kanunlara uyma gibi geleneksel vatandasliga ait 6zelliklere vurgu yaparken uygulama
sonrasinda ise en fazla toplumsal yardimlagsmaya katkida bulunan, haklarini ve sorumluluklarini bilen, kanunlara
uyan kisileri iyi vatandaslar olarak tanimlamislardir. Ogrencilerin hizmet ederek 6grenme faaliyetleri sonrasinda
kendilerini iyi vatandas olarak gérme orani artmis, 6grenciler ¢cogunlukla sorumluluklarini yerine getirdiklerini,
yardim etmeyi sevdiklerini, kanunlara uyduklarini bu yizden kendilerini iyi vatandaslar olarak goérdiklerini
belirtmislerdir. Ogrencilerin aktif vatandashigi vurgulayan ifadelerindeki artis uygulama siireci sonunda
kendilerinin iyi vatandashk ozelliklerine yoénelik algilarinda degisim olustugu sonucunu ortaya koymustur.
Ogrencilerin hizmet ederek 6grenme faaliyetlerinden sonra arkadaglarini iyi vatandaslar olarak gérme orani
yukselmistir. Bu bulgunun arkadaslarinin hizmet faaliyetlerinde yaptiklari calismalara bagli olarak ortaya ¢iktig
distnllmektedir. Hizmet ederek 6grenme uygulamasi sonrasinda 6grencilerin iyi vatandas olarak gordikleri
kisilerin 6zelliklerine dair cevaplarinda yardimseverlik, hak ve sorumluluklarina karsi farkindalik, bagkalari igin
caba gosterme gibi cevaplar artis gostermistir. Buna gore 6grencilerin hizmet ederek 6grenme uygulamalari

sonucunda aktif vatandaslik 6zelliklerine olan dikkatlerinin arttigi sdylenebilir.

Sonug olarak 6grencilerin hizmet ederek 6grenme uygulamalari sonucunda vatandaslik ve iyi vatandasliga dair
tanimlarinda degisim gorilmis ve aktif vatandashk ozelliklerini tanimlarinda daha fazla kullanmislardir.
Literatirde benzer sonuglara yer verilmistir. Klute ve Billig (2002) hizmet ederek 6grenmenin 6grencilerin
akademik bilgilerini gergek hayat problemlerini ¢ézmeleri icin kullanmalarina olanak sagladigini, 6grencilerin
hizmet ederek 6grenme faaliyetleri sayesinde birer aktif vatandas olduklarini belirtmislerdir (akt. Butler, 2009:
25). Tolo (1999) calismasinda hizmet ederek 6grenme faaliyetlerine katilan 6grencilerin daha fazla "vatandaslik
fikrine" sahip olduklarini ortaya koymustur. Chi (2002) hizmet ederek 6grenme faaliyetlerinin 6grencilerin “iyi

vatandas nasil olunacagina” dair algilarini gelistirdigini vurgulamistir. Hizmet ederek 6grenme faaliyetlerinin
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Ogrencilerin vatandashk tutumlarini etkiledigi vurgulayan Lawhon (2010) faaliyetler sonrasinda 6grencilerin
hizmet faaliyetlerine katilan bireyleri iyi bir vatandas olarak gordiiklerini ortaya koymustur. Benzer sonuglari
vurgulayan Hamilton ve Zeldin (1987) ise hizmet ederek 6grenmenin vatandaslik bilgi ve becerilerini arttirdigini
hizmet ederek 6grenme ile 6grencilere vatandaslik bilgilerinin daha iyi kazandirilabildigini belirtmislerdir.
Birdwell ve digerleri (2013) hizmet ederek 6grenme ile vatandashk egitiminin kombine edilmesi ile aktif
vatandaslik egitimine ulasmada daha basarili olunacagini belirtirlerken, Bengic Colak (2015) ise hizmet ederek
0grenme deneyiminden sonra bazi 6grencilerin demokratik ve etkin vatandas kavrami ile ilgili algilarinda
degisim meydana geldigi sonucuna ulagmistir. Bu gcalismanin sonuglari yukarida sayilan ¢alismalarin bulgulari ile

ortismektedir.
ONERILER

Tirkiye’de hizmet ederek 6grenme okullarda az kullanilan bir yaklasim oldugundan bu g¢alismanin sonuglari
onemlidir. Hizmet ederek 6grenme yaklasiminin etkilerine dair farkli 6rneklem gruplari Gizerinde ve farkh 6lgme
araglariyla calismalarin yapilmasi faydali olabilir. Ayrica 6grencilerin, 6gretmenlerin, velilerin ve toplum
ortaklarinin gorislerine gore hizmet ederek 6grenme yaklasiminin okullarda uygulanabilirligi ve olasi etkilerini

daha ayrintili irdeleyecek ¢alismalar yapilmasi arastirmacilara énerilebilir.
ETIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.
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