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ABSTRACT 

The research aimed to reveal through classification the graduate thesis written in the field of 
preschool education between the years of 2010-2018. This study was qualitative research, and 
the data were collected through the document examination method. The sampling for the 
research was determined with criterion sampling, a purposeful sampling strategy. Based on this, 
a total of 984 graduate thesis were examined with 787 master’s thesis, 120 doctoral thesis, and 
27 Medical/Dentistry thesis, that were written in the field of preschool education. In line with the 
specified criteria, the full texts of the thesis were recorded and studied based on the subheadings 
determined in the scope of the research. Frequency was utilized in the analysis of the data. It was 
determined as a result of the research that there was an increase in the number of graduate 
thesis in 2015 and afterwards and that this increase was especially prevalent in the master’s field. 
The research determined that, with regard to types of research, a quantitative research method 
and experimental and survey research models were used more frequently. According to the 
results of the research, it is recommended that research groups aimed at the field of preschool 
education in Turkey be diversified and that different research models be used.  
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INTRODUCTION 

Preschool education is an important step of education whose application around the world has become quite 

widespread and whose importance is becoming more understood. Preschool is the first step of education for a 

child after life at home, and it contains various definitions based on perspective. A broad definition can be 

made as the educational process that lasts from birth until the age of six (Gordon & Browne, 2011) or, by Ojala 

(1993), as an interactive process that includes all the developments of children aged zero-six in line with a 

certain goal in home and school life. In Turkey, preschool education is defined in the 14th  National Education 

Council as an educational process that supports all fields of the development of children aged “0-72” months, 

that provides stimulation and environmental opportunities that are rich and suit their individual characteristics, 

that best guides the children in line with the cultural values of society and prepares them for primary school, 

and that is found within the integrity of foundational education (Ministry of National Education-MoNE, 1993). 

With the latest updates, preschool education has not entered into the age of mandatory primary education as 

optional but was explained as the education of children who are 36 months old and younger than 66 months 

(MoNE, 2018).  

Starting from birth, early childhood is specified as a significant and critical period for the development of 

emotional, behavioral, and cognitive bases, and the physical, cognitive, emotional, and social development that 

is formed in this process constitutes the foundation for the development of the individual in years to come 

(Trawick-Smith, 2014; Woolfolk & Perry, 2012). The experiences and interventions a child experiences affect 

the physical and mental health of the child and the development of their behavioral, social, and emotional skills 

as well as helping to prevent inequality originating from the socioeconomic status and risks in which the 

children find themselves and to create equality of opportunity (Mother Child Education Foundation, 2017). 

Loeb, Bridges, Fuller, Rumberger, and Bassok (2007) report that preschool education is positively influential in 

the cognitive development and school preparedness of young children coming from a low socioeconomic 

environment. It has been revealed in the findings acquired from long-term studies that a child is influenced by 

environmental factors and that, accordingly, preschool education services are important (Kağıtçıbaşı, 1991; 

Barnett, 1995; Openheim & MacGregor, 2002; Reynolds & Ou, 2004). This is why both the field of education 

and various fields such as developmental psychology, cultural psychology, and history give weight to studies 

over preschool education (Roopnarine & Johnson, 2005). 

Grasping the importance of preschool education reflects on the institutions cultivating preschool teachers. It is 

seen in Turkey that a significant part of the studies aimed at rearing preschool teachers after the 1960s were 

conducted with the department of child development. The department was founded with the name “Child 

Development and Education” in the constitution of the Hacettepe University Faculty of Health Sciences Home 

Economics Graduate School in 1968 (Dağlıoğlu, 2007; Koçak and Alakoç Pirpir, 2015). Kindergarten teaching 

associate’s degree programs were opened at some universities in 1979.Kindergarten teaching programs were 

located separately within faculties of education in 1991-92, and the duration of the educational programs was 

extended up to four years (Dağlıoğlu, 2007). At many universities today, the preschool education department 
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provides at both the undergraduate and graduate level. As a result of this situation, an increase was seen in the 

number of studies conducted in the field of preschool education. Particularly as a result of graduate education 

are many thesis being presented to the body of literature. Thesis referred to as scientific research reports 

(Tavşancıl vd., 2010) provide significant contributions to the area in which they are conducted because they are 

studies evaluated and approved by a scientific council and they deal in detail with a certain topic scientifically 

(Evrekli, İnel, Deniş and Günay Balım, 2011). 

It was determined when examining the studies aimed at the field of the detailed analysis of thesis in the field 

preschool education in Turkey that thesis examination studies that take certain fields subject to certain fields 

are conducted in areas including drama (Can Yaşar and Aral, 2011), games (Kaytez and Durualp, 2014), social 

skills (Gülay Ogelman, 2014), sciences (Avar and Ilıcan, 2018; Gülay Ogelman and Güngör, 2015), inclusion 

(Taştepe, Öztürk Serter, Yurdakul, Altıntaş Taygur and Bütün Ayhan, 2016), and creativity (Karlıdağ, 2018). 

Additionally, it is seen in the examination of the existing body of literature that the number of studies in which 

all thesis that are beyond the scope of a certain subject are examined is low (Abalı Öztürk and Demir, 2018; 

Altun, Şendil and Şahin, 2011; Durukan, Atalay and Şen, 2015; Şahin and Bartan, 2017) and that these studies 

cover different intervals. This is why the collection of the thesis conducted in Turkey and based on preschool 

education in a single study and the presentation of the necessary information regarding these thesis will help 

people interested in the field of preschool education reach access the necessary information. This study also is 

deemed important in terms of presenting guiding information on the topic of aspects that remain insufficient 

on yet undiscussed or unresearched topics for researchers. Therefore, this study aims to review graduate thesis 

studies that were carried out in the field of preschool education in Turkey. 

METHOD 

Information has been provided in this section with regard to the model, population, sampling, data collection, 

data analysis, validity, and reliability for the research. 

Research Model 

This research was conducted for the purpose of revealing through classification the graduate thesis written in 

the field of preschool education in Turkey, and it is a descriptive study aimed at determining the existing 

situation in which qualitative research methods are implemented. Qualitative research is a method of research 

utilized to access information about situations about which there is not fully formed knowledge or that are 

difficult to evaluate with quantitative measurements, and also to gain a new perspective on a situation about 

which we have knowledge (Corbin and Strauss, 2007). This research was conducted to reveal the profiles of 

faculty members in Preschool Education Departments in Turkey and to reveal subject contents, and it is a 

descriptive-survey model study aimed at determining the existing situation in which qualitative research 

methods are implemented. Because survey models are a model suitable for research that aims to describe in its 

existing form a current or past situation (Karasar, 2005). 



IJOESS SEPTEMBER 2019 

 

852  

 

Materials 

The research used a criterion sampling that enables working with situations that meet a series of 

predetermined criteria from purposeful sampling methods in the determination of the sampling (Yıldırım and 

Şimşek, 2011). The research determines the express thesis’ publication to access in the Higher Education 

Institution National Thesis Center and the keyword “preschool” as criteria. The sampling of the research 

comprises a total of 984 graduate thesis were examined, with 787 master’s thesis, 120 doctoral thesis, and 27 

Medical/Dentistry thesis, that were written in the field of preschool education between January 1, 2008 and 

September 1, 2018. A general evaluation of the Medical/Dentistry thesis was used in (Table 1 and Table 2) and 

other evaluations were not used in (Table 3, Table 4, and Table 5). 

Collection of Data 

A document evaluation, a qualitative research method, was used to gather the research data. A document 

examination encompasses an analysis of the written materials that contain information about the case or cases 

targeted in the research. Document examination is a data-collection tool that is essential for almost all research 

(Metin, 2012; as cited in  Yenilmez and Sölpük, 2014). A document examination encompasses an analysis of the 

written materials that contain information about the case or cases targeted in the research. Document 

examination can be used with other data-collection methods, just as it can be used on its own (Yıldırım and 

Şimşek, 2011). Document examination is related to the status of some cases at a certain time or the 

development in a certain period of time. An important purpose is served with gaining the information obtained 

with this state for the body of literary field. Records, reports, printed forms, letters, autobiographies, personal 

journals, essays, academic studies, books, publications, catalogs, films, pictures, or caricatures can be used in 

the document examination as a data source. The most important situation at this stage is checking that the 

documents that the researcher obtained are healthy and reliable (Best and Kahn, 2006). The document 

examination can be conducted in five stages, and these stages are monitored in this study: (1) document 

access, (2) checking originality, (3) understanding the documents, (4) analyzing the data, and (5) using the data 

(Metin, 2012; as cited in Yenilmez and Sölpük, 2014).  

The documents used in the study were open for access in the Higher Education Council Electronic Thesis 

Center, were prepared in the field of preschool education, and were obtained using graduate thesis. A survey 

was conducted by writing the keyword “Preschool” in the “Enter the Survey Term” on the main page of the 

thesis center between the dates of June 1, 2018 and September 1, 2018. During the collection of data in the 

study, the researcher utilized the method section of the thesis in order to obtain the necessary information.  

Data Analysis 

For the purpose of examining the data obtained from the evaluation of the research data in a more detailed 

manner, a “content analysis”, a method used in qualitative data analysis, was used, and the data were analyzed 

by individually coding for each teacher and family. The content analysis is a method with wide applicability in 



IJOESS SEPTEMBER 2019 

 

853  

 

educational research. The fundamental process performed in the content analysis is to bring together the data 

that resemble each other within certain concepts and themes and to interpret these by organizing them in a 

format that the reader can understand. A content analysis commonly used in qualitative research is an analysis 

research method that numerically determines some of the characteristics of the text, and it works as a bridge 

between the qualitative analysis and statistical results of the text (Bauer, 2003; Karasar, 2005; Fraenkel and 

Wallen, 2006; Yıldırım and Şimşek, 2011). The objective of the research was taken into consideration while 

coding in the study, and codes were created in this respect. The codes were created with an open coding 

method. In this respect, the codings were interpreted after being primarily tabulated. In the creation of themes 

(categorization), either themes previously developed by others are taken or, when this had not been previously 

done, a new system of themes can be developed (Bilgin, 2006). The distributions of the grouped data were 

presented in the form of tables and graphics and interpreted. The data in this study were examined based on 

publication date, study type, research group, research method, and research model while being analyzed, and, 

by grouping them under five different subject headings, they were categorized and presented in the relevant 

tables.  

Validity and Reliability of the Research  

In order to ensure the internal and external validity and reliability of the research, the steps laid out below 

were followed (Bağcı, 2012; İşçi, 2013). 

In order to ensure the internal validity of the study: (i) the data obtained from the study were presented in the 

findings section, and information related to this situation were revealed and underwent interpretation. (ii) In 

order to ensure the consistency of the findings, the consistency amongst themselves of the themes for which 

categories are created are evaluated with consideration of the internal homogenic and external homogenic 

criteria. In order to ensure the external validity of the study: (i) operations in the processes of the design, 

sampling, data-collection tool, and data analysis in the methods section of the study were included in detail. (ii) 

The thesis records and analyses transferred to a computer were preserved for potential confirmation in the 

future.  

In order to ensure the internal reliability of the study: (i) the data analysis was given directly without making 

any preliminary interpretations. (ii) The codings in the data analysis process were redone by another 

researcher.  In order to ensure the external reliability of the study: (i) situation worked and methods used in 

the study were presented in detail in the relevant sections of the study to help researchers who will conduct 

similar studies in the future while constructing study designs. (ii) Detailed explanations have been provided 

with regard to data collection and analysis methods. (iii) The data-collection tool used in the research will be 

stored in order to be able to present, when necessary, the thesis and records transferred to a computer, 

codings made in the analysis stage, and the notes taken throughout the study. 
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FINDINGS 

Information was provided in this section regarding the date, the examined graduate thesis were published, 

study type, research group, research method, and research model. 

Table 1. Distribution of the Examined Thesis by Year 
 

Year n 

2008 46 

2009 56 

2010 67 

2011 64 

2012 70 

2013 81 

2014 87 

2015 142 

2016 132 

2017 148 

2018  41 

TOTAL 934 

 
When studying Table 1, it is seen that the most thesis were prepared in 2017 (n=149), 2015 (n=142), and 2016 

(n=132). A decrease is seen in 2018. This situation can be explained with the conclusion of the data-collection 

process in September 2018. 

Table 2. Distribution of the Studies Examined by Type of Study 
 

YEAR Type of Study n 

2008 Master’s 41 

Doctorate 5 

Medical/Dentistry - 

2009 Master’s 47 

Doctorate 8 

Medical/Dentistry 1 

2010 Master’s 57 

Doctorate 6 

Medical/Dentistry 4 

2011 Master’s 52 

Doctorate 9 

Medical/Dentistry 3 

2012 Master’s 59 

Doctorate 11 

Medical/Dentistry - 

2013 Master’s 69 

Doctorate 11 

Medical/Dentistry 1 

2014 Master’s 74 

Doctorate 11 

Medical/Dentistry 2 

2015 Master’s 120 

Doctorate 19 

Medical/Dentistry 3 
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2016 Master’s 110 

Doctorate 19 

Medical/Dentistry 3 

2017 Master’s 122 

Doctorate 18 

Medical/Dentistry 8 

2018 
 

Master’s 36 

Doctorate 3 

Medical/Dentistry 2 

 
It was determined when examining Table 2 that the most graduate thesis were written in 2017 (n=122), 2015 

(n=120), and 2016 (n=110), and the most doctoral thesis were written in 2016 (n=19), 2015 (n=19), and 2017 

(n=18). 

Table 3. Distribution of the Examined Thesis by Research Group 
 

 Children Teachers Administra
tors/Superi
ntendents 

Families Teaching 
Candidates 

Physical 
Frame 

Literature 
Review 

Total 
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M
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s 

D
o
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o
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te

 

2008 19 3 15 - 4 - 8 1 1 1 1 - 1 - 49 5 

2009 20 7 18 1 1 - 4 - 5 - 2 - 4 - 54 8 

2010 25 4 23 2 2 1 7 1 4 - - - 2 - 63 8 

2011 22 4 21 5 5 - 6 1 5 - 1 - 3 - 63 10 

2012 36 4 13 5 1 1 3 2 1 1 2 - 7 2 63 15 

2013 30 6 29 3 4 - 6 1 3 - 1 1 2 1 75 12 

2014 26 6 30 3 12 - 10 2 4 - 1 - 6 - 83 11 

2015 64 15 33 4 11 - 23 2 6 2 1 - 8 - 146 23 

2016 55 13 41 5 6 - 9 1 6 2 1 - 8 - 126 21 

2017 72 15 36 3 6 - 16 - 7 1 4 - 8 - 149 19 

2018 24 2 8 1 1 - 7 - 1 - 2 - 2 - 45 3 

Total 393 79 267 32 53 2 99 11 43 7 16 1 51 3   

 
When examining Table 3, it is seen that, in the master’s thesis, most frequently children (n=393) and teachers 

(n=267) and least frequently physical environment (n=16) and teaching candidates (n=43) constituted the 

research groups, while in the doctoral thesis, most frequently children (n=79) and teachers (n=32) and least 

frequently physical environment (n=1) and administrators/superintendents (n=2) constitute the working group. 
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Table 4. Distribution of the Examined Thesis by Research Method 
 

 
YEAR 

Quantitative Qualitative Mixed Total 

M
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M
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r’
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D
o
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o
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2008  35 4 5 1 1 - 41 5 

2009 36 6 10 2 1 - 48 8 

2010 47 4 6 2 4 - 57 6 

2011 41 4 9 5 2 - 52 9 

2012 38 9 17 1 4 1 59 11 

2013 52 6 13 2 4 3 69 11 

2014 51 7 18 2 5 2 74 11 

2015 92 15 24 4 4 - 120 19 

2016 86 13 22 2 2 4 110 19 

2017 86 12 28 1 8 5 122 18 

2018 26 2 9 1 1 - 36 3 

 
It is seen when studying Table 4 that in the master’s thesis, quantitative research was most conducted in 2015 

(n=92), and 2016 and 2017 (n=86), qualitative research was most conducted in 2017 (n=28), 2015 (n=25), and 

2016 (n=22), and mixed research was most conducted in 2017 (n=8) and 2014 (n=5); and in the doctoral thesis, 

quantitative research was conducted most in 2015 (n=15), 2016 (n=13), and 2017 (n=12), qualitative research 

was most conducted in 2011 (n=5) and 2015 (n=4), and mixed research was most conducted in 2017 (n=5), 

2016 (n=4), and 2013 (n=3). 

Table 5. Distribution of the Examined These by Research Model 
 

 Experimental Survey Document 
examination 

Total 
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2008 3 1 37 4 1 - 41 5 

2009 10 5 32 2 5 1 47 8 

2010 8 3 47 3 2 - 57 6 

2011 5 3 44 6 3 - 52 9 

2012 11 5 39 6 9 - 59 11 

2013 17 2 51 9 1 - 69 11 

2014 9 4 61 7 4 - 74 11 

2015 19 11 92 8 9 - 120 19 

2016 19 9 81 10 10 - 110 19 

2017 27 11 84 7 11 - 122 18 

2018 6 1 25 2 5 - 36 3 

 
It is seen when studying Table 5 that in master’s thesis, the most experimental research was conducted in 2017 

(n=27) and 2015 and 2016 (n=19), the most survey research was conducted in 2015 (n=92), 2017 (n=84), and 

2016 (n=81), and the most document examination research was conducted in 2017 (n=11), 2016 (n=10), and 
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2015 (n=9); and in doctoral thesis, the most experimental research was conducted in 2015, 2017 (n=11) and 

2016 (n=9), the most survey research was conducted in 2016 (n=10), 2013 (n=9), and 2015 (n=8), and 

document examination research was only conducted in 2009 (n=1). 

DISCUSSION 

This research aimed to examine the thesis prepared in the field of preschool education between 2008-2018. 

When examining the results obtained from the study, it was first determined that the year in which the most 

thesis were written in the past 10 years was 2017, and that while the findings between 2008 and 2015 exhibit a 

certain level of progression, there is a significant increase in the number of thesis written, particularly in 2015 

and later. This acquired finding varies from other studies in the body of literature (Abalı Öztürk ve Demir, 2018; 

Altun, Şendil and Şahin, 2011; Durukan, Atalay and Şen, 2015; Şahin and Bartan, 2017). The distribution of the 

conducted thesis by year exhibits a constant increase in this study. In the studies by Abalı Öztürk and Demir 

(2018); Altun, Şendil and Şahin (2011); Durukan, Atalay, and Şen (2015); and Şahin and Bartan (2017), it was 

reported that there was an irregularity in the form of increase or decrease in the distribution of thesis by year. 

A report published by Mother Child Education Foundation (2017), explained that preschool education in Turkey 

is primarily conducted by public institutions connected to the Ministry of National Education and that the 

existing services constitute half-day educational services aimed at children over the age of five. The report 

specifies that, at the same time, incentives were created to increase attendance in preschool education 

services in the private sector. The strategies of the propagation of preschool education, the diversification of 

service presentation models that will increase attendance in preschool education, supporting the access to 

preschool education by financially restricted areas and regions, and making arrangements that will decrease 

the costs falling on families in preschool education were included in the MoNE 2015-2019 Strategy Plan. The 

development of schooling in preschool education has been presented as a primary field. In the 2017-2019 

Medium-Term Program published by the Ministry of Development also included the goals of incrementally 

making preschool education mandatory by 2019. Based on this, the Ministry of National Education explained 

that as of the 2017-2018 academic year it has initiated pilot studies in some provinces (TEDMEM, 2017). This 

situation in the country increases the need for preschool teachers. Therefore, the preschool education 

department at the private and state schools of Turkey both meets the needs of the teacher and exhibits 

development at the undergraduate and graduate level. The increase in the distribution of the conducted thesis 

by year can be interpreted as a result of this situation. When the types of thesis are examined at the same time 

in the study, it is seen that the most master’s and doctoral thesis were written in 2017, 2016, and 2015. The 

conditions for entry into doctoral education contain more aspects, and doctoral education requires more effort 

relative to the master’s education process financially, in terms of time, and psychologically. These factors could 

be influential in the numerically fewer number of doctoral thesis compared with master’s thesis. 

The research findings tender that the master’s and doctoral thesis studies are most conducted over groups of 

children and are least conducted, in master’s thesis, in physical settings and, in doctoral thesis, over physical 

settings and administrators/superintendents. However, the acquired results demonstrate that although 
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physical environment and administrators are numerically the least frequent research groups, sufficient studies 

have not been conducted over teachers, teaching candidates, families, and the literature. Aral, Fındık 

Tanıyurdu, Yurteri Tiryaki, Sağlam, and Aysu (2015) obtained the finding in the thesis examination they 

conducted in the field of child development that the most studied research group was preschool children. 

Similarly, Şahin and Bartan (2017) and Abalı Öztürk and Demir (2018) obtained in their studies teachers and 

children as the most frequently studied groups. This result was determined in the thesis examination studies 

that are the subject of certain areas in the field of preschool education (Avar and Ilıcan, 2018; Karlıdağ, 2018). 

The fact that studies were most frequently conducted over children as the research group was an expected 

result. The fact that studies conducted in the field of preschool education over children and the output of child 

development becoming commonplace is deemed valuable in terms of the presenting important information to 

the field. Also, with regard to this finding, Karadağ’s (2009) interpretation that researchers in Turkey could 

repeat the study previously conducted by changing the population or sampling of the research rather than turn 

to new and unique topics. 

When examining the research methods used in the thesis in the study, it is seen that quantitative studies are 

generally more weighted. The numerical increase in the thesis written in 2015 and later directly reflect the 

research methods used in the thesis. It was seen in a vast majority of the master’s thesis that, while 

quantitative research methods were adopted, fewer qualitative and mixed methods were included. This finding 

is consistent with the body of literature (Can Yaşar and Aral, 2011; Durukan, Atalay and Şen, 2015; Kaytez and 

Durualp, 2014; Şahin and Bartan, 2017). Along with the finding that the number of quantitative studies 

exhibiting a tendency towards research in the field of preschool education, it can be said that when the studies 

conducted in different disciplines (Aydın, Erdağ and Sarıer, 2010; Göktaş et al., 2012; Sözbilir and Kutlu, 2008; 

Şenyurt and Özer Özkan, 2017; Tavşancıl et al., 2010; Ulutaş and Ubuz, 2008) are interpreted, this tendency is 

not specific to one field but reflects the general situation in Turkey. 

In the findings acquired based on the research model, it is seen that experimental and survey research in 

master’s thesis are more often used and have exhibited an increase in recent years. In the doctoral thesis, the 

conclusion was reached that survey studies are generally more weighted. It was determined that the document 

examination model was handled at only one study at the doctoral level. In the survey studies, using numerical 

expressions, attempts can be made to work with a short-term, large group in order to be able to make 

generalizations and make progressive estimations (Glesne and Peskin, 1992). The document examination is a 

qualitative research method, and qualitative research is defined as an approach that uses an inductive 

approach and that emphasizes the descriptive data-collection technique in natural settings and the perspective 

of research subjects (Bogdan and Biklen, 2006). At the same time, it is reported in this method that the 

researcher referred to the details and examined the richness, depth, and complexity of any of the cases 

(Yıldırım and Şimşek, 2011). This is why it can be said that document examination studies are preferred because 

they require more time. 
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CONCLUSION AND RECOMMENDATIONS 

The research contains the master’s and doctoral thesis written in Turkey in the field of preschool education 

between the years of 2010-2018. In the scope of the research, the thesis studies conducted in the field of 

preschool education exhibit increases and diversity as the years pass. In the specification of the studies, the 

criteria attempting to be presented in detail in the methods section were taken as a basis. These criteria at the 

same time constitute the limitations of the research. The research was conducted on the Higher Education 

Council Electronic Thesis Center. In this context, it can be said that the results in the distribution of the 

examined thesis by year were clearer and that, in order to increase the number of examined thesis, minimizing 

the restrictions or allowing the researchers to access the thesis is important in terms of increasing the 

researchers’ access to resources and the quality of the studies conducted in the field. Only thesis were included 

in this study. Articles, presented reports, and books could also be handled in subsequent studies.  

In line with the results of the research, it is thought that increasing the number of studies conducted with 

graduate students will bring contributions to the field. It was determined that children were chosen most often 

as the working group in the examined thesis. This is why it is recommended that working groups be formed 

that provide rich information with which children, teachers, and families can be discussed together in the 

thesis. At the point of approaching the research, it is recommended that weight be given to qualitative and 

mixed methods in terms of providing variety and detailed information to the field. At the same time, a 

bibliometric study could be conducted in which the bibliographic sections of thesis written in the field of 

preschool education are examined in detail. 
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