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ABSTRACT

The purpose of this study is to examine the unwanted behaviors of primary school students with
various variables, based on the views of class teachers. In this study, a semi-structured interview
technique, one of the qualitative research techniques, was used. The sample group consists of 789
elementary school students who are educated in Cevdet Samikoglu Primary School in Kagithane
district of istanbul province in 2017-2018 Spring Semester. 318 (40.3%) were in the second, 204
(5.9%) were in the third, and 267 (33.8%) were studying in the fourth grade of the primary school
students participating in the survey. 412 (52.2%) of the students were composed of girls and 377
(47.8%) were composed of males. Interms of overall academic achievement, class teachers
assessed 54 (6.8%) students poor, 138 (17.5%) moderate, 194 (24.6%) good and 403 (51.1%) very
good. According to the opinions of the class teachers, 604 (100%) undesired behaviors observed in
the primary school students participating in the research were expressed. According to the
frequency of these behaviors: 81 (13.4%) of the low course success; distraction and focus problem
76 (12.5%); withdrawn and silent 66 (10.9%); fighting / violence and being out of order 62 (10.2%);
irresponsible behavior and neglect 62 (10.2%); communication-based problems 57 (9.4%);
problems based on lack of self-confidence 39 (6.4%); related and adverse affects and problematic
behaviors arising from modeling 28 (4.6%); problematic trends from family 27 (4.4%); obsessive
behavior 27 (4.4%); compliance problems resulting from foreign nationals 18 (2.9%); selfishness 17
(2.8%); the tendency to lie 13 (2.1%); malnutrition 12 (1.9%); abusive speech 11 (1.8%); jealousy 8
(1.3%).
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INTRODUCTION

In almost every educational environment, there are many behaviors that cause significant or insignificant
problems. However, the importance and form of these behaviors varies according to the variables affecting
education (Akgadag, 2015). Some of these problematic behaviors occur directly in classroom environments.
These behaviors are generally defined as unwanted behaviors because they negatively affect the efficiency and

order of educational environments.

Nowadays, depending on the reasons of teachers' job intensities, specific characteristics of the global world,
urbanization, poverty, unemployment and population growth, the students are able to show compassion,
empathy, forgiveness, respect, kindness, tolerance, justice, honesty, responsibility, ethics, determination and
discipline. decrease; alcohol abuse, physical violence, verbal violence, theft, and damage to the public property,

such as increased unwanted behavior has been observed (Aydogan, 2015).

Four basic criteria are required to name a behavior as a problem or an unwanted behavior:

1. Behavior of the student himself or his classmates to prevent learning.
2. Behavior is that the student jeopardizes the safety of himself and his friends.
3. Behavior of the school's tools and equipment or damage to friends' items.

4. Behavior of students to prevent socialization with other students (Kaya, 2002).

Erglin & Yuksel (2005) reported unwanted behaviors in the classroom; No problem, minor problems and major
problems; Charles (1992) attack, immorality, against authority, in-class disrespect and time wasting as; Siyez
(2009), the most common negative student behavior; lectures, indifference, lectures without talking about
speech, do not want to take responsibility for the course, disrupts the flow of course, mobile phone playing in

the course, copying and chewing gum in the course are listed as.

MacLure at al. (2012) identified criteria such as sensitivity, behavior, learning, competence in the emotional field
and well-being in the public side of class discipline in the classification of good and poor students. Bulotsky &
Fantuzzo, (2011), argued that early detection of these early behaviors is very important, as unwanted
problematic behaviors in preschool children will lead to low literacy. According to Haydn, (2014), problematic
behaviors observed in students have a negative effect on their learning processes. Likewise, according to
Mahakud, (2013), there is a significant relationship between children's behavioral problems and language and
reading skills. According to Querido & Eyberg, (2003), children's unwanted problematic behaviors do not differ
by age, gender or ethnicity. According to Miller et al. (2009), cultural factors play an important role in both
diagnosis and treatment of undesired and negative behaviors such as attention deficit or hyperactivity disorder.
Fry, (1983), the behavior of children who exhibit problematic and unwanted behavior closely followed by
teachers and giving appropriate feedback leads to a decrease in their negative behavior. According to Stephenson
et al. (2000), the strategies used by the teachers in the classroom to deal with the problematic behaviors are

different than the strategies preferred by the society. Teachers' strategies and strategies are more positive. Lane
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& Hymans, (1982) showed that children who show unwanted behaviors in the classroom feel guilty when

punished.

According to Tomlinson, (1972), it is usually based on a behavioral approach to altering the unwanted negative
behaviors of the class or child; Behavior modification techniques should be used, including recording behavior
frequency data, teaching behavioral principles, and determining criteria. According to Field at al, (1996), unusual
natural events such as hurricanes cause children to experience trauma and stress. Due to the trauma and stress,
children develop unwanted negative behaviors. Unwanted behaviors are reduced when children are given
massage-based therapies. According to Quay at al, (1972), behaviorally oriented programs for children who
exhibit unwanted problematic behavior change both socially and in the field of reading and arithmetic positively.
According to Turco & Elliott, (1986), the use of family-based interventions seems to be effective in reducing the
undesired behaviors of all children, regardless of class levels. At the same time, the condemnation behavior

remains quite incomplete.

In this research, it is aimed to examine the unwanted behaviors of primary school students with various variables

based on the opinions of the class teachers.

METHOD

The study was carried out in qualitative research design. In this research, semi-structured interview technique,
which is one of the qualitative research techniques, is preferred because it is aimed to investigate the unwanted
behaviors of the students who are in primary school based on the opinions of their teachers. The semi-structured
interview is a bit more flexible than the structured interview. In this technique, the researcher prepares the
interview protocol which includes the questions that he / she intends to ask in advance. On the other hand,
depending on the flow of the interview, the researcher can influence the flow of the interview with different side
or sub-questions, and enable the person to open and elaborate his / her responses. The researcher may not ask
these questions if the person has answered the questions of other questions during the interview. The semi-
structured interview technique gives a more appropriate technical appearance in educational science researches
due to the specific level of standardization and flexibility. This interview can be seen in qualitative research (Ekiz,
2003). The most important convenience presented by the semi-structured interview technique to the researcher
is that it offers more systematic and comparable information because of the continuation of the interview

protocol (Yildirim ve Simsek, 2005).

Study Group

The universe of the study consisted of 789 primary school students selected among the students attending
Cevdet Samikoglu Primary School in Kagithane district of Istanbul province during 2017-2018 Academic Year
Spring Semester. In the selection of the students who participated in this study, it was determined that there

were different students from the second, third and fourth grade levels. 318 (40.3%) of the students selected in
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this criterion are second, 204 (25.9) third and 267 (33.8%) in fourth grade. Of the students, 412 (52.2%) were

females and 377 (47.8%) were males.

Instrumentation

In order to determine the demographic characteristics of the students, a form including gender, grade level and

general academic achievement was applied.

Data collection and analysis

In the spring term of 2017-2018 academic year, semi-structured forms were applied to the teachers in the study
group. As the qualitative data were collected, face-to-face interviews were conducted with the classroom
teachers and they were provided to fill the forms as objective as possible. Qualitative data were analyzed by
content analysis method. The process of content analysis; To bring together similar data (opinions) under certain
categories and themes, and to interpret them in a comprehensible manner with frequencies and percentages. In
the process of analysis, the steps of reviewing, coding, reaching themes and commenting and reporting were

taken respectively.

FINDINGS (RESULTS)

According to the findings of the class teachers, it was stated that 604 out of 789 primary school students had
unwanted behavior as a result of data analysis. Of these students, 412 (52.2%) were females and 377 (47.8%)

were males.

Table 1. General Levels of Academic Achievement

Success levels f %
Lower level 54 6.8
Intermediate level 138 17.5
Good level 94 24.6
Very good level 403 51.1

When general academic achievement levels were examined, it was observed that the students were successful
in general. Respectively; 51.1% of the students were very good level, 24.6% were at a good level, 17.5% were at

a Intermediate level and 6.8% were lower level.
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Table 2. The Distribution of Negative Behaviors Observed in Your Student

Themes f %

1. Lowcourse achievement 81 134

2. Attention deficit 76 125
3. Closed, shy and silent 66 10.9
4. Fighting / violent and incompatible 62 10.2
5. Irresponsibility and indifference 62 10.2
6. Communication-based problems 57 9.4

7.  Problems based on lack of confidence 39 6.4

8. Problems due to negative environmental impact and model 28 4.6

9.  Problematic trends in the family 27 4.4

10. Obsessive behavior 27 4.4

11. Alignment issues resulting from foreign nationality 18 2.9

12. Selfishness 17 2.8

13. The tendency to lie 13 2.1

14. Bad nutrition 12 1.9
15. Abusive speech 11 1.8

16. Jealousy 8 1.3

Looking at the themes respectively; low success rate (13.4%), distraction and focusing problem (12.5%),
withdrawal, shyness and silence (10.9%), conflict / violence and incompatibility (10.2%), irresponsibility and
indifference (10.2%) ), communication-based problems (9.4%), problems based on lack of self-confidence (6.4%),
negative impact on the environment and model-based problems (4.6%), family-oriented problematic trends
(4.4%), obsessive behaviors (4.4%), foreign nationals (2.9%), lying (2.1%), malnutrition (1.9%), abusive speech
(1.8%), jealousy (1.3%). Erdem and Egemen (2016) list similar unwanted behaviors. According to Liu at al, (2001),
unwanted behaviors are, in general, showing teeth, inability to stay in place, speaking with words that do not
make sense, and bedwetting, and the order of their child's gender, age and birth order, parental age at birth, and
unintended behaviors in education has an important relationship. Lutz et al. (2002) found that males exhibited

more unwanted behaviors than girls and younger preschoolers exhibited lighter and unwanted behaviors than

older preschool children.
CONCLUSION AND DISCUSSION

According to the findings of the research; Such as "low course achievement and distraction and focus problem*;
Social and relational, withdrawn, shy and silent, fighting / violent and incompatible, irresponsible behavior and
indifference, communication-based problems “; Environmental problems such as adverse effects from the
environment and model-based problems, family-oriented problematic trends and adaptation problems resulting
from foreign nationality “; individual / psychological, such as problems based on lack of confidence, obsessive
behavior, selfishness and jealousy; Behavioral and negative student behaviors such as tendency to lie,
malnutrition and abusive speech appear to occur. The construction of experimental studies to understand the
reasons for the emergence of these behaviors may contribute to the development of the limited level of

knowledge in this area.
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iLKOKUL OGRENCILERININ iSTENMEYEN DAVRANISLARININ iNCELENMESi

TURKCE GENiS OZET

GiRiS

Hemen her egitim ortaminda, 6nemli ya da 6nemsiz sorun yaratan pek ¢ok davranisa rastlanir. Ancak bu
davranislarin 6nemi ve bigimi egitimi etkileyen degiskenlere gére degisiklik gosterir (Akgadag, 2015). Sorun
yaratan davraniglarin bir kismi dogrudan sinif ortamlarinda meydana gelmektedir. Bu davranislar egitim
ortamlarinin verimini ve diizenini olumsuz olarak etkiledikleri icin genel olarak istenmeyen davraniglar olarak

tanimlanmaktadirlar.

Glnlmizde, 6gretmenlerin aratan is yogunluklar, kiiresel diinyanin kendine has ozellikleri, kentlesme,
yoksulluk, issizlik ve niifus artisi gibi nedenlere dayali olarak 6grencilerde sefkat, empati, affetme, saygi, naziklik,
tolerans, adalet, diristlik, sorumluluk, etik, azim ve disiplin dlizeylerinde azalis; alkol kullanimi, fiziksel siddet,
sozel siddet, hirsizlik, ve kamu malina zarar verme gibi istenmeyen davranislarinda artis géralmustir (Aydogan,

2015).
Bir davranisi sorun ya da istenmeyen davranis olarak adlandirabilmek icin dort temel 6lgut gerekmektedir:

1. Davranisin 6grencinin kendisinin ya da sinif arkadaslarinin 6grenmesini engellemesi.
2. Davranisin 6grencinin kendisi ve arkadaslarinin giivenligini tehlikeye sokmasi.

3. Davranisin okulun arag ve gereglerine ya da arkadaslarinin esyalarina zarar vermesi.
4

Davranisin 6grencinin diger 6grenciler ile sosyallesmesini engellemesi (Kaya,2002: 175).

Ergiin ve Ylksel (2005) sinif ici istenmeyen davranislari; sorun olmayan, kii¢lik sorunlar ve 6nemli sorunlar olarak;
Charles (1992) saldiri, ahlaksizlik, otoriteye karsi gelme, sinif ici saygisizliklar ve zamani bosa gegirme olarak; Siyez
(2009) ise en sik karsilagilan olumsuz 6grenci davranislarini; derste konusma, derslere ilgisizlik, derste soz
almadan konusma, dersle ilgili sorumluluk almak istememe, ders akisini bozma, derste cep telefonu ile oynama,

kopya cekme ve derste sakiz cisneme seklinde siralamaktadir.

MacLure at al, (2012), iyi ve iyi olmayan o6grencilerin siniflandirilmasinda sinif disiplininin kamusal yanina
duyarhlik, davranis, 6grenme, duygusal alanlarda yeterlik ve iyilik hali gibi kriterler belirlemislerdir. Bulotsky &
Fantuzzo, (2011), okul dncesindeki istenmeyen sorunlu davranislar ileriki yillarda diisik okuryazarliga sebep
olacagindan bunlarin erkenden bulgulanmasinin olduk¢a 6nemli oldugunu savunmuslardir. Haydn, (2014)’e gore,
ogrencilerde gbzlemlenen problemli davranislar, onlarin 6grenme siireglerini olumsuz etkilemektedir. Ayni
sekilde, Mahakud, (2013)‘e gore, ¢ocuklarin davranigssal problemleri ile dil ve okuma becerileri arasinda anlamh
bir iliski bulunmaktadir. Querido & Eyberg, (2003)’e gore, ¢ocuklarin istenmeyen sorunlu davranislari yasa,

cinsiyete ya da etnik kokene gore bir farklilik gostermemektedir. Miller at al, (2009)’e gore, dikkat eksikligi ya da
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hiperaktivite bozuklugu gibi istenmeyen ve olumsuz davranislarin hem teshisinde hem de tedavisinde kdltirel
faktorler 6nemli bir yere sahiptirler. Fry, (1983) ise problemli ve istenmeyen davranis sergileyen ¢ocuklarin
davranislarinin 6gretmenler tarafindan yakindan izlenmesi ve uygun geribildirimler verilmesi onlarin olumsuz
davranislarinda azalmaya yol agmaktadir. Stephenson at al, (2000)'e gore, siniftaki gocuklarin problemli
davranislariyla basa ¢ikmada kullandigi stratejiler incelendiginde toplumun tercih ettigi stratejilerden farkli olarak
ogretmenlerin 6grettikleri ve uyguladiklari stratejileri daha olumludur. Lane & Hymans, (1982) sinifta istenmeyen
davranislar sergileyen gocuklarin cezalandirildiklarinda sugluluk duyduklarini ortaya koymustur. Tomlinson,
(1972)’e gore, genellikle sinifin ya da ¢ocugun istenmeyen olumsuz davranislarini degistirmek igin davranissal
yaklasima dayali; davranis sikhgl verilerinin kaydedilmesi, davranis ilkelerinin ogretilmesi ve o&lgltlerin
belirlenmesi de dahil olmak lzere davranis modifikasyon teknikleri kullanilmalidir. Field at al, (1996)’e gore,
kasirga gibi sira disi doga olaylar ¢ocuklarin travma ve stres yasamalarina sebep olmaktadir. Yasanan travma ve
stresin etkisiyle de cocuklar istenmeyen olumsuz davranislar gelistirmektedirler. Cocuklara bedensel temasa
dayali (masaj) terapiler uygulandiginda istenmeyen davranislar azalmaktadir. Quay at al, (1972)e gore,
istenmeyen sorunlu davranislar sergileyen ¢ocuklara uygulanan davranissal odakli programlar hem sosyal hem
de okuma ve aritmetik alandaki deneyimleri olumlu yonde degistirir. Turco & Elliott, (1986)’e gore, aile temelli
midahalelerin kullaniimasinin ¢ocuklarin sinif diizeyleri ayirt etmeksizin timinin istenmeyen davranislarinin

azaltilmasinda etkili oldugu gorilmektedir. Ayni zamanda kinama davranisi oldukca eksik kalmaktadir.

Bu arastirmada, sinif 6gretmenlerinin gorlslerine dayali olarak ilkokul 6grencilerinin yukarida kisaca agiklanan

istenmeyen davranislari gesitli degiskenler ile birlikte incelemektir.
YONTEM

Yapilan c¢alisma nitel arastirma deseninde gergeklestirilmistir. Arastirmada ilkokulda okuyan 6grencilerin
O0gretmenlerinin goruslerine dayali olarak istenmeyen davraniglarinin gesitli degiskenlerle birlikte incelenmesi

amaglandigi icin nitel arastirma tekniklerinden biri olan yari yapilandiriimis gérisme teknigi tercih edilmistir.
Evren ve Orneklem

Calismanin evrenini 2017-2018 Egitim-Ogretim Yili Bahar Yariyilinda istanbul ili, Kagithane ilgesi Cevdet
Samikoglu ilkokulunda okuyan &grenciler arasindan rastgele drneklem y&ntemiyle secilen 789 ilkokul égrencisi
olusturmaktadir. Bu arastirmaya katilan 6grencilerin seciminde ikinci, Gglinct ve dordinci sinif diizeylerinden
farkli 6grencilerin olmasi temel olglt olarak belirlenmistir. Bu 06lglit gbz 6nlinde bulundurularak secilen
Ogrencilerin 318’ (%40.3) ikinci, 204’0 (25.9) Uglncl ve 267'si (%33.8) dordiinci sinifta 6grenim gérmektedir.
Ogrencilerin 412’si (%52.2) kizlardan, 377’si (%47.8) ise erkeklerden olusmaktadir.

Veri Toplama Araglari

Verilerin elde edilmesinde 6grencilerin demografik 6zelliklerini belirlemek amaciyla cinsiyet, sinif diizeyi ve genel
akademik basarilarini iceren form uygulanmistir. Ayrica, sinif 6gretmenlerinin gorislerine gore istenmeyen

davranislarin belirlenmesine yonelik her 6grenci icin 3 tane acik uglu soru sorulmustur.
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Verilerin Toplanmasi ve Analizi

2017-2018 6gretim yili bahar doneminde, ¢alisma grubuna giren 6gretmenlere yari yapilandiriimis formlar
uygulanmistir. Nitel veriler toplanirken sinif 6gretmenleri ile yiz ylze gérismeler yapilmis ve her bir 6grenci igin
formlari miimkiin oldugunca objektif doldurmalari saglanmistir. Elde edilen nitel veriler icerik analizi yontemiyle
¢dziimlenmistir. icerik analizinde yapilan islem; birbirine benzeyen verileri (gérisleri) belirli kategori ve temalar
altinda bir araya getirmek, frekans ve yizdelerle anlasilir bir sekilde diizenleyerek yorumlamaktir. Coziimleme
surecinde sirasiyla cevaplari inceleme, kodlama, temalara ulasma ve yorumlayarak rapor haline getirme

asamalari yer almistir.
BULGULAR

Sinif 6gretmenlerinin géruslerine goren elde edilen bulgular, veri analizleri sonucunda 789 ilkokul 6grencisinden
604 tanesinde istenmeyen davranis oldugu ifade edilmistir. Bu 6grencilerin 412’si (%52.2) kizlardan ve 377’si

(%47.8) erkeklerden olusmaktadir.

Sirasiyla; 6grencilerin %51.1 pekiyi diizeyde, %24.6 iyi dliizeyde, % 17.5 orta diizeyde ve %6.8 zayif dizeyde

olduklari gérilmustiir.

Sinif 6gretmenlerinin gorislerine goére 6grencilerinde gozledikleri istenmeyen davranislarin frekans ve yizde
dagihmlari listelenmistir. En fazla gozlenen istenmeyen davranisin “ders basarisinin diisiik olmasi” (% 13.4) ;
en az gozlenen istenmeyen davranisin da kiskanglik (% 1.3) oldugu sonucu ¢ikmistir. Temalara sirasiyla
bakildiginda; ders basarisinin disiik olmasi (%13.4), dikkat daginikligi ve odaklanma sorunu (% 12.5), icine
kapanik, cekingen ve sessiz olma (% 10.9), kavga/siddet yanlsi ve gecimsiz olmasi (% 10.2), sorumsuzca
davranma ve umursamazlik (% 10.2), iletisim temelli problemler (% 9.4), 6zgiven eksikligine dayali sorunlar (%
6.4), cevreden olumsuz etkilenme ve model almadan kaynakli problemler (% 4.6), aileden kaynakli problemli
egilimler (% 4.4), takintili davranislar (% 4.4), yabanci uyruklu olmadan kaynaklanan uyum sorunlari (% 2.9),
Bencillik (% 2.8), yalan soéyleme egilimi (% 2.1), kotii beslenme (% 1.9), kiftirli konusma (% 1.8), kiskanglik (%
1.3) seklinde dagildiklari gériilmektedir. Erdem ve Egemen (2016) yaptiklari arastirma da benzer nitelikte

istenmeyen davraniglari listelemektedirler.
TARTISMA, SONUG ve ONERILER

Arastirma sonucunda elde edilen bulgulara bakildiginda; “ders basarisinin disiik olmasi ve dikkat daginikligi ve
odaklanma sorunu” gibi akademik; “icine kapanik, ¢ekingen ve sessiz olma, kavga/siddet yanlisi ve gegimsiz
olmasi, sorumsuzca davranma ve umursamazlik, iletisim temelli problemler” gibi sosyal ve iliskisel; “cevreden
olumsuz etkilenme ve model almadan kaynakl problemler, aileden kaynakh problemli egilimler ve yabanci
uyruklu olmadan kaynaklanan uyum sorunlari” gibi cevresel; “6zgliven eksikligine dayali sorunlar, takintili
davranislar, bencillik ve kiskanchk gibi bireysel/psikolojik; “yalan séyleme egilimi, koti beslenme ve kifurla

konusma gibi davranigsal istenmeyen ve olumsuz 6grenci davranislarinin ortaya ¢iktigi gériilmektedir. Liu at al,
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(2001)’e gore, istenmeyen davranislar, genel olarak dis gostermesi, yerinde duramama, anlam ifade etmeyen
sozlerle konusma ve yatak islatmadir ve bunlarin ¢ocuklarin cinsiyeti, yasi ve dogum sirasi, dogumda ebeveyn
yasi, egitiminin ise s6z konusu istenmeyen davranislarla 6nemli bir iliskisi vardir. Lutz at al, (2002) ise yas ve
cinsiyet ozelliklerine bakildiginda erkekler kizlardan daha fazla istenmeyen davranis sergilediklerini ve daha kigiik
okul 6ncesi ¢ocuklarin, daha biyik okul 6ncesi cocuklardan daha hafif ve istenmeyen davraniglar sergilediklerini
bulgulamislardir. Bu davranislarin ortaya cikis nedenlerini anlamaya donik deneysel ¢alismalarin kurgulanmasi

bu alandaki sinirh bilgi diizeyinin gelismesine katki sunabilir.
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