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ABSTRACT

The aim of this study is to examine the preservice social studies teachers' evaluations on the effect
of the oral history method in value education. The research was conducted by using the
phenomenological method, and in the research, a descriptive transcendental phenomenological
approach was adopted. The participants of the study consisted of 10 students studying in the social
studies teaching department in the 2017-2018 academic year. 6 of the participants were male and
4 were female. The criteria used in the study, in which the participants were determined by the
criterion sampling technique, were to be a student of the department of social studies teaching, to
have successfully completed “the courses of values education” and “oral history practices in the
teaching of social studies” and to volunteer to participate. In the study conducted with semi-
structured interview technique, the obtained data were analysed by thematic analysis technique.
NVivo 9 program was used to present the obtained data with graphs and figures. As a result of the
thematic analysis of the data, the evaluations of the participants were gathered under two themes
as “Empathy Development” and “Responsibility”. Regarding “Empathy Development”, ‘savings’,
‘sensitivity to cultural heritage’, ‘patriotism’, ‘helpfulness’, ‘giving importance to family unity’,
‘solidarity’, ‘sensitivity to natural environment’, ‘respect: professional respect’, ‘professional
ethics’ codes have formed it. According to the findings, the oral history method has a positive effect
on value education. According to the results of the research, preservice teachers, especially in
terms of responsibility and empathy development, made improvements with the effect of oral
history practices in the values of ‘savings’, ‘sensitivity to cultural heritage’, ‘patriotism’,
‘helpfulness’, ‘giving importance to family unity’, ‘solidarity’, ‘sensitivity to natural environment’,
‘respect: professional respect’, ‘professional ethics’..
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INTRODUCTION

The values that explain what is important, what should be preferred and in short, the values explaining how to
live, are shaped by changing from past to present (Akdogan, Boztas and Kog, 2014). Values arise as a result of the
mutual interaction between individuals and society (Gémleksiz, 2007; Ural, 1997). Values that constitute an
important element of individual and community culture vary depending on time and society. In the literature,
values are defined by many educators in different ways. Values in general, they are the goals which are desirable
and intended, leading people’s lives and guiding them, beyond situations having different degrees of importance
(Bacanli, 2002; Halstead, 1996; Rokeach, 1973; Sisman, 2002). Value education has an important place in
providing and maintaining the social order. Values and laws keep people living in the community together (Aydin
and Giirler, 2014). For the continuation of this process, value education is considered important and it is tried to

be given to students in schools through some courses.

In the school, value education is implemented systematically and regularly through the curriculum. In the
schools, activities are organized to gain the values stated in the program of each course and students are
expected to obtain these gains (Yazici, 2006; Merey et al., 2012; Yigittir and Kaymakgli, 2012). In particular, social
studies course, whose main objective is to educate good people and good citizens, is considered important in
value education (Kan, 2010). In the social studies curriculum, while value education was implicitly prior to 2005,
it started to take place in various ways and explicitly in the programs developed in 2005 and beyond (Yasaroglu,
2014). In the new program based on the constructivist approach, the content of the social studies course is based
on knowledge, skills, value and concept. Moreover, prioritization of democratic attitudes and values was given
priority in the new program (Ata, 2009). These changes are indicative of the importance given to the value of

education.

School environments where educational programs are conducted constitute a basic environment for value
education (Oguz, 2012). In this context, how educators can give students the value concept more effectively is
one of the topics that are frequently discussed today (Brady, 2011). Teachers who are the practitioners of the
curricula play an active role in transferring values to the students and internalization of the values by them. The
methods and techniques used by teachers are very important in the implementation process. The methods used
by the teacher during the course can facilitate the internalization of the intended value by the students.
(Kurtdede and Fidan, 2009; Yazici, 2006). The most well-known methods in value education which are tried to be
gained by the students with various practices are value realization, character education, citizenship education
and moral education. Apart from the mentioned practices, there are methods such as critical thinking, empathy
development, religious education, ethics training (Kirschenbaum, 1995). Besides these known and mentioned
values, the oral history method is also considered to be effective in value education. Because values constitute
an important part of both the individual and society and they are the products of the past experience. For this
reason, the oral history method can be functional in transferring values from one generation to the next and in

maintaining its existence.
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Many of the oral historians take the oral history to ancient times (Hoover, 1978, Thompson, 1999). Thompson
argues that oral history is the first kind of history to exist and that oral history is as old as history. He stated that
the certainty in the detailed description of old armor in Ancient Greece, and the accuracy of the names in the
lists of abandoned cities, being orally preserved during the six centuries preceding the first written version of the
lliad, confirmed by the researchers and archaeologists of the classical period and “oral protection” of it were all
oral history (Thompson, 1999). For example, the Heredot questioned the people involved in the agreements
concluded at the end of the Persian wars (Hoover, 1978). As a result of the interviews carried out by Heredot

himself, history written by him can be called oral history.

Thomson described oral history which has various meanings and definitions with his own words as “Oral history
is a type of history established by humans. It puts life into history. It chooses his heroes not only among leaders
but also among the people who make up the majority and are so far unknown. It takes history into and out of
the community... It is a means of reevaluating the accepted myths and dominant judgments of history and
transforming the social meaning of history radically. It gives people back their history in their own words. While
giving them the past, it also guides the future.” (Thompson, 1999). Another definition is oral history, which is an
approach in which the researcher collects personal recollection, causes and effects of events from an individual
or individuals (Creswell, 1998). Hoopes defined oral history as a method and field of study that explores how
individuals remember the past, and historical science has examined the past events, while oral history has

focused on how the past is remembered in the individual narratives (Hoopes, 1979).

Oztiirkmen and Somersan who conducted studies on oral history in Turkey described this method as follows.
Oztiirkmen used the following expression; when we speak of oral history, we must understand how to evaluate
and examine the information that arises as a result of long interviews with a person who are related to a subject
and recorded in a particular system. According to him, the basis of the oral history is formed by long interviews
with the people we identify within the framework of a subject (Oztiirkmen, 1998). Somersan discusses oral
history in two ways. According to him, oral history is a method that can be used by the historian who conducts
the research, on the other hand, it is a historiography created by such research. As a method, it is the recording
of the interviews of the living people, their narratives of social events about familiar people and their memories

in general through interviews (Somersan, 1998).

Although there are different definitions related to oral history method, the common point of these definitions is
their emphasis on recording the past. Kyvig and Marty (2000) also repeated this emphasis as a way of recording
information from oral history, first-hand knowledge of historical events and adding it to total knowledge. As a
result, oral history is an interdisciplinary field of study and research method, which has been shaped by the
enthusiasm of historical writing through memory-based narratives of living people and the desire to involve
ordinary people, everyday life and subjectivity in the field of history, and supported by the development of audio
recording technologies, especially since the 1960s. (Sari, 2007). Subjects, in the oral history with a wide range,

can be workers, tradesmen, neighbourhoods, strata that cannot be political actors, places and cultural products
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of these places (Akbaba and Kilcan, 2012; Uciincii, 2011). The oral history method, which has a multidimensional
function, is also effective in the formation and transmission of national-spiritual, religious, moral, social and

cultural values.

Interviews with individuals who have witnessed or experienced events in the past are considered to be an
important element of value creation. In the oral history method, historical and cultural elements, cultural and
national values, the person who witnessed the events of recent times and their memories are used. Through oral
history method, students can learn the events and individuals who leave traces in history and create values by
taking lessons for themselves (Belbag and Balci, 2017; Demircioglu and Tokdemir, 2008). Although there are
findings about the effect of oral history method in value education in different studies in the literature, there has
not been enough study on this subject directly (Demircioglu, 2005; Demircioglu & Tokdemir, 2008; incegiil, 2010;
Lee & Ashby, 2001; McAdoo, 1980; Sieborger & Dean, 2002; Yeager & Foster, 2001).

The study is important in terms of the direct effect of the oral history method on value education. It is thought
that the preservice social studies teachers who are the implementers of the curricula in both the value education
and the practice of the oral history method, will be knowledgeable and that the data to be obtained by the first-

hand interviews will make the study rich and explanatory.
Purpose

The purpose of this study is to reveal the awareness of pre-service social studies teachers about the role of oral
history practices in value education and the reasons for the formation of this awareness from the point of view
of the students. Two questions have been identified as a research question for this purpose as it follows. ”What
does it mean for you to include oral history practices in value education?” and “How would you describe the

underlying causes of this thought?
METHOD
Research Design

This research was conducted using the phenomenological design which is one of the qualitative research
methods. In the phenomenological design, it is aimed to reveal the common practices, to define the meanings
mentioned by the participants and to explain them in depth (Annells, 2006). According to Creswell (2015), studies
carried out in phenomenological design are related to the cognitive structures in the minds, with their
interpretations of the phenomena experienced by the individuals themselves. In this sense, the research was
carried out with a phenomenological design, as it aimed to reveal the effects of the oral history practices
experienced by preservice social studies teachers on the value of education. Giorgi (2009) divides
phenomenological research into existential, interpretative and transcendental. Within the framework of this
approach, the study was carried out with the descriptive transcendental phenomenology pattern, which was

introduced by the adaptation of transcendental phenomenology.
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Participants

In the studies conducted with the phenomenological design, the data sources of the research are the primary
individuals who experience the phenomenon (Creswell, 2015; Yildirrm and Simsek, 2005). In the study,
participants were determined by the criterion sampling method which is one of the purposive sampling methods.
The criteria used in this study were to be a student of the department of social studies teaching, to have
successfully completed the courses of values education and oral history practices in the teaching of social studies
and to volunteer to participate. It is expected that the number of participants will not exceed 10, as more than
one and long-term interviews can take place during the process (Yildirim and Simsek, 2005). The study was
carried out with 10 third grade (junior level) students studying at the Social Sciences Teaching Department of
Dumlupinar University in the 2017-2018 academic year. In the study, it was paid attention to the students to take
the "Oral History Practices in Social Studies Teaching" elective course and "Values Education" course. In this
context, 60 of the 69 social studies teacher students who were in the 3rd grade met these requirements. Within
the scope of the course of Oral History Practices in Social Studies Teaching, there were four practice subjects,
Old Games, Occupations, Veterans and Earthquake Victims, determined by the instructor of the course and the
students could choose according to their interests. Therefore, when determining the participants, it was also
paid attention to make sure that the subjects of the students were different. In the reporting phase of the
research findings, the code names were used to keep the identity of the participants confidential. In accordance
with the sampling method and the determined criteria, 10 participants were determined as participants. The

personal information of the participants is as in Table 1

Table 1. Participants and Interview Subjects Conducted in the Scope of Oral History

1  Participant Code Gender Age Interview Subjects conducted in the scope of Oral History
Names Course

1 01 Male 22 Earthquake Victims

2 02 Female 25  Veterans

3 03 Male 23 Professions (Shoemakers - Cobblers)

4 04 Male 22 Professions (The art of tile-making)

5 05 Male 25  Old Games

6 06 Male 27  Veterans

7 07 Female 25 Earthquake Victims

8 08 Female 30  Professions (Florist)

9 09 Male 26  Old Games

10 010 Female 23  Old Games

According to Table 1, 4 of the participants are female and 6 are male. The mean age of the participants varies
between 20 and 30 years. When the subjects of the study were examined, 3 of them practised about
“Professions”, 2 of them practised about “Veterans”, 3 of them practised about “Old Games” and 2 of them

practised about “Earthquake Victims”.
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Data Collection

In the phenomenological design, which is based on an in-depth examination of the facts experienced by
individuals, the basic data collection technique is the interview (Ersoy, 2014). Interview technique, which
provides researchers with flexibility, additional questions, mutual communication and interaction, is one of the
frequently preferred techniques in the phenomenological studies (Yildirnm and Simsek, 2013; Kiling, Kilcan and
Cepni, 2018). During the interviews, a single question can be asked in order to reveal the experiences of the

individuals and more than one question may be asked according to the purpose of the research (Taskiran, 2017).

In this study using a semi-structured interview technique, questions were prepared by the researchers according
to the purposes of the research and in-depth questions were added to obtain in-depth information. The
guestions prepared by the researchers were examined by two field experts and pilot practices were conducted
with three students to see if the questions were understandable. As a result of the practices, two interviews were
conducted with 10 volunteers between 30-35 minutes. The first interview was mostly in the mood for informing
students and to get rid of their excitement. In addition, in the first interview, a written form was signed in which
students participated in the study voluntarily and they approved the use of voice recording during the interview
process. In addition, in the first interview, a written form was signed in which students participated in the study
voluntarily and they approved the use of voice recording during the interview process. The day, time and place
of the second meeting were finalized and the first meeting ended. The second interviews were carried out in the
second researcher's room because it was suitable for all participants and was an environment they knew. The
audio recordings obtained after the interviews were listened to by the researchers and written on a computer

and it was tried to be understood the integrity of the data obtained by both researchers.

Data Analysis

The thematic analysis method is frequently used in researches where the researched subject is up-to-date and
research gap in the literature and the opinions of the relevant stakeholders are not known enough (Braun and
Clarke, 2006). In the thematic analysis, it is aimed to conceptualize the data and reveal the themes that will define
the phenomenon (Liamputtong, 2009; Ozden, Bastiirk and Demir, 2015). The thematic analysis consists of
creating a thematic framework, analysing the data and interpreting the findings. The research is continued by

interpreting the descriptive data obtained from the thematic analysis (Yildirnnm and Simsek, 2005).

In this context, firstly, the interview notes were carefully read and comprehensive information about the
contents was obtained. The relevant data are then coded in a way to be linked to the purpose of the research.
Finally, the codes frequently mentioned by the participants were collected under common themes. Nvivo 9
program was used in the analysis of the research data. The results are presented in graphs and figures. For this
reason, the participant statements are presented to the reader with direct quotations and in order to provide
their transferability criterion, a detailed description was made and the analysis was tested with two experts'

opinions (Miles and Huberman, 1996).
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FINDINGS (RESULTS)

The findings of the study have been explained by visualizing with figures and graphics in line with the sub-

objectives.

1.0pinions of Pre-service Teachers on the Effects of Oral History Practices on the Value Education

In Graph 1, the opinions of pre-service teachers about whether oral history practices have an effect on value

education are given.

ETKiLi DEGIL

ETKIL

Chart 1. Opinions of Pre-service Teachers on the Effects of Oral History Practices on the Value Education

According to Chart 1, all of the pre-service social studies teachers (f: 10) thought that oral history practices had
an effect on value education. The pre-service teachers stated that they generally felt this effect after the practice

and did not think that this might be related to the value of education.

After the preservice teachers stated that the oral history method had a positive effect on the value of education,
they talked about the practice they conducted with oral history method. The participants, who touched on the
relationship of the practice with the value education, expressed the subjects of the interview and the values that
positively affected these subjects with various examples. The value gains expressed by preservice teachers

according to the practice subjects are as in Table 2.
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Table 2. Value Gain of Preservice Teachers According to Practice Subjects

Interview Subjects of Oral History The Value Gain of Interviews

Earthquake Victims Empathy Development, Responsibility, Helpfulness,
Solidarity, Respect, Savings

Veterans Empathy Development, Patriotism, Responsibility

Professions Empathy Development, Solidarity, Professional Respect,

Professional Ethics, Savings, Giving Importance to Family
Unity, Responsibility, Sensitivity to Cultural Heritage

Old Games Empathy Development, Sensitivity to Natural Environment,
Sensitivity to Cultural Heritage, Giving Importance to Family
Unity, Responsibility.

According to Table 2, social studies pre-service teachers stated that oral history practices had the benefit of
improving the value of Responsibility and Empathy without subject limitation. In addition, the interviewees on
the subject of “Earthquake Victims” stated that this practice was related to the areas of “Charity” and “Solidarity”
values and the subject of “Veterans” was related to the areas of “Patriotism”. “Professions” was associated with

n o«

fields of “Professional Respect” and “Solidarity” value. “Sensitivity to Cultural Heritage”, “Old Games” was related

” o

to the areas of “Giving Importance to Family Unity”, “Sensitivity to Natural Environment” value.

01 “Certainly, oral history practices have an impact on the value of education. My subject was the earthquake.
After the interview, the value of compassion increases. Other than that, | realized that the importance of
cooperation and solidarity. Those people who have never talked to each other have helped each other or they
have started solidarity. | felt that | was more conscious of these and | think | can easily do it while giving these to

the students.”

According to 01, who determined the earthquake victims as the subject of the interview, oral history method is
very effective in value education. Specifically, O1 said that after the earthquake, people were affected by their
behaviour. 01 said that he would use the oral history method while he had an activity related to the values of
cooperation and solidarity. 03, 02 and 010, who indicate that the method of oral history is effective in value

education, illustrates these thoughts as follows.

03: “It had an impact on value education. The subject was old professions and in this context, | met with shoe
repairers. For example, our cultural heritage is actually our shoemakers. We noticed the danger of their
professions' extinction. Even disappearing. They're just doing it on their own volition. Otherwise, they can shut

it down if they want to. They have no proper income from the financial point of view.”

02: “I think it has an effect on gaining value education. My practice was about Cyprus veterans. Especially this

interview is effective in gaining patriotism.”

010: “I talked to my elders about the old games and this practice is also effective in terms of value education. At

first, | saw a love of nature in the games they played. You know, they often intertwined with nature because they
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talked about his childhood memories. They have integrated their games with nature. | believe that we have

gained to the sensitivity to the natural environment as we enter such an event.”

Within the scope of oral history application, 03, who made different applications, interviewed with shoe
repairers, 02 interviewe with Cyprus veterans, and 010 conducted interviews about old games from past to
present. As a result of the interviews, although they stated that they have achieved gains related to different

values, the common point is that the oral history method is effective in the value education.

As stated in Table 2, preservice teachers associated similar practices on similar issues with similar values. The

classification for these views of teacher candidates is as in Model 1.

Q

BASIC VALUES THAT PRESERVICE TEACHERS GAIN
THROUGH ORAL HISTORY PRACTICES

o

Savings

Sensi@ity to

Natural
Environment

Sensi@ity to

O Cultural
solidarity Heritage ®)
EM IEATY RESPONSIBILITY
DEVELOPMENT O

Gig)ng Patriotism
Importance to
Family Unity

O

o

Respect

Helpfulhess

Q

Professional
Ethics

o

Professional
Respect

Model 1. The Basic Values that Preservice Teachers Gain through Oral History Practices

As seen in Model 1, the statements of pre-service teachers are grouped under two themes: “Empathy
Development” and “Responsibility”. The codes of ‘savings’, ‘sensitivity to cultural heritage’, ‘patriotism’,
‘helpfulness’, ‘giving importance to family unity’, ‘solidarity’, ‘sensitivity to natural environment’, ‘respect:

professional respect’, ‘professional ethics’ were all related to “Empathy Development”.
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Pre-service social studies teachers stated that their responsibility values were developed especially because they
planned all stages of their interviews related to oral history practices. Two of the direct statements taken from

the views of the preservice teachers are as follows.

02: “My practice was about Veterans of Cyrus. It was a very interesting topic. That’s why | chose it. Before this
practice, | was informed by the lecturer how | would use it. We prepared the questions according to this. Then
after preparing 20 questions, | went to the association located in the downtown of Kiitahya. We met with the
president of the association. Presenting flower to them and these kinds of things. We informed that we are
students from the university. Then | met with the almost 5 Cyprus Veterans on certain days and at certain
intervals. Since | was involved in all stages of the process, my sense of responsibility developed first. | got how

an interview carried out.”

According to 02, who associates the practice with responsibility value, planning and realizing the whole interview
process has been very effective in achieving this value. 07, who has the same opinion with 02, has the following

opinions:

07: “In my practice in oral history practice course, | met with earthquake victims. For this, | identified 5 or 6
earthquake victims. More precisely, the reason | chose earthquake victims is Kocaeli, which is the region | live in,
| thought | could find it more easily because it is an earthquake zone. Indeed it was. Firstly, | prepared my
guestions about this subject. We prepared 25 questions. Then we discussed the questions with the lecturer. We
eliminated some of them. Before the interview, | informed the earthquake victims about the interview and |
interviewed the volunteers. Now, when | think about it, | can say that my responsibility value has improved. If |

hadn’t been responsible, | wouldn't have been able to carry out this interview.”

The preservice teachers stated that they had gained a sense of responsibility first because they planned all stages
of the interview process and managed the process. Regarding the acquisition of these values, all preservice

teachers mentioned their experiences in the interview process and their planning.

One of the themes created as a result of the interviews is about “Empathy Development”. Expressions of pre-
service teachers under this theme were given by their code of ‘savings’, ‘sensitivity to cultural heritage’,
‘patriotism’, ‘helpfulness’, ‘giving importance to family unity’, ‘solidarity’, ‘sensitivity to natural environment’,
‘respect: professional respect’, ‘professional ethics’. All of the prospective teachers stated that they put
themselves in the place of the interviewee as a result of the interviews. Two of the direct statements reflecting

the views of preservice teachers are as follows.

07: “I think the use of oral history is of great importance in terms of empathy. | didn't experience a great
earthquake but when he told me that | thought about that what | would do if it happened or who | would think

first.”
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03: “The interview was about the former professions. In this context, | met with shoe repairers. They talked

about the difficulties they faced and the danger that their profession was in danger of extinction. | put myself in

their shoes when | met them. | thought about what | would have done if | was in this situation.”

In their expressions, teacher candidates stated that they put themselves in the place of the interviewees and

thus they understood the situation better. In particular, they stated that empathy with the interviewees made

them understand the importance of some values. For this reason, the values developed by the students by

empathy are coded under the theme of empathy. In Table 3, direct statements about the codes mentioned under

the theme of empathy development are given.

Table 3. Direct Expressions on the Codes under Empathy Development Theme

The Codes Under Empathy
Development Theme

Direct Statements Of Participants

Savings

Sensitivity
Heritage

Patriotism

to Cultural

Helpfulness

Professional Ethics

07: “People who tell about their experiences in the earthquake talked about their
problems in finding food, shelter and water. Now we don't know what the savings are,
sir. The trash is full of bread. I think we’ll understand the importance of saving when
something bad happens to us.”

O1: “In the end, we can add to the savings, because there was very little scarcity of food,
shelter, water, people who learned how to control them. | can say that during this, they
understood the value of them.”

05: “For example, if | were to say for myself, | didn't know their games very much. When
I learn about them, | see them as our national values in their own country. | think we
can pass down something to our brothers. When they told me, I realized that our games
were a cultural heritage. Because it reflects our custom.

03: “For example, our cultural heritage is actually our shoemakers. We've noticed the
danger of their extinction. Even disappearing. They're just doing it on their own volition.
Of course, if they want to do so, they can close theirs. Financially, they have no proper
incomes.”

06: | mean, some places in time were not easily gained. They got this feeling. So, we
didn’t reach to the current situation easily.”

O1: “Other than that, | realized that the importance of cooperation and solidarity. Those
people who have never talked to each other have helped each other or they have started
solidarity. | felt that | was more conscious of these and | think | can easily do it while

”

giving these to the students. When you hear things first-hand, you empathize that well.

07: “As there is great damage at the end of the earthquake, you have to cooperate not
only with your own family but with everyone around you, both financially and spiritually.
They need your help too.”

08: “Professional ethics of those who have been forgotten or engaged in professions
are very smooth. They are much more respectful of their jobs than the new generation

2160
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of ethics. The florist | interviewed was also very principled. 1'd like to be like him when |
start my profession”.

Respect O1: “1 had an interview with the earthquake victims. I live in a place that can be counted
as an earthquake zone. When | was talking to the earthquake victims, | went to the
moment of the earthquake of magnitude 6.9. Simav had a power cut and the telephone
networks collapsed. People hit each other with cars in the traffic on the roads. Normally,
when they were to fight, people didn't even think about it. They didn't look at each
other, they showed respect.”

Professional Respect 04: “I talked to the tile makers. The interviewee told me that the things that were made
were not respected. He's complaining about it. For example, the customer was coming
and showing the tile with his foot and the tile maker was very opposed to it. He was
sending him from his own shop away or, got rid of him. Later, the tile maker took us to
the workshops and show how the tiles were made in the workshops. Every profession
should be respected, but the things were made deserves a lot of respect. | felt as if | was
being disrespected.”

Giving Importance to 09: “For example, one of my questions is, do you have your own game with your family?

Family Unity When | interviewed my own mother because my mother's siblings were so many of
them, together they set the games they set themselves as a way to entertain with their
father, and | think keeps family unity. When | learn these games and become a teacher,
I think of teaching it to my students. Thus, | can be more successful in gaining some
values for students.”

08: “I talked to the florists across the street. | think floristry is a nice profession. You
know you care about growing a plant. Someone | interviewed was doing this as a family.
She had a wife and a child. The kid was always taking orders. There was a complete
family union. The florist told me this job so well that if | can't be a teacher, | might be a
florist.”

Solidarity 0O7: “At the end of the earthquake, you have to cooperate not only with your own family
but also with everyone around you because there is a great loss. They need your help
too. | think the solidarity here is important. Negative things are holding us together. This
is the case in the past, | think now it would be like this.”

Sensitivity to Natural 010: “I first saw a love of nature in the old games. You know, he often intertwined with

Environment nature because they talked about their childhood memories. As we started this kind of
activity, we gained some benefit from the principle of sensitivity to the natural
environment. When | think of the games | actually saw that it could be part of the
training.”

As stated in the direct expressions of the participants, oral history method in value education is an effective
method. Especially in the practice of oral history method consisting of multiple stages, teacher candidates
develop their responsibilities and develop empathy with the people they interviewed. Therefore, it is useful to

use the oral history method when planning activities related to these two basic values.
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CONCLUSION, DISCUSSION AND SUGGESTIONS

This study, which examines the role of oral history practices in value education, includes the evaluation of pre-
service teachers' practices in terms of value education. The data obtained as a result of the evaluation are
gathered under two themes as “Responsibility” and “Empathy Development”. The values obtained through
empathy under the theme of “Empathy Development” are coded and tabulated and exemplified by direct
expressions. Codes created under the theme “Empathy Development” are ‘savings’, ‘sensitivity to cultural
heritage’, ‘patriotism’, ‘helpfulness’, ‘giving importance to family unity’, ‘solidarity’, ‘sensitivity to natural
environment’, ‘respect: professional respect’, ‘professional ethics’. According to Demircioglu and Tokdemir
(2008), the events that have been encountered in the past and the values revealed by these events both give
new values to the students and enable them to question their current values. Thompson (1983) included in the
list of oral history activities in order to list the practices that may be included in the experimental reproduction
life which is one of the historical empathy practices. According to the results of the study, the students stated
that they had developed two areas of value, namely “Empathy Development” and “Responsibility”, and they
experienced improvement in different value areas through empathy development. In this respect, it can be said

that both studies have similar results.

In the research, the opinions of the pre-service teachers about the effect of oral history practices on the value
education were investigated. As a result of the interviews, all of the pre-service teachers (f: 10) stated that oral
history practices had a positive effect on the value of education. This positive effect was experienced especially

in the areas of empathy development and responsibility.

Herrmann (2002) and Hamilton (2008) stated that in oral history interviews, there would be no success without
empathy and that empathy and ethics should be considered in order to be a good interviewer. In this respect,
the research overlaps with the studies conducted. In both studies, it was concluded that interviewers developed

empathy during their interviews and were highly influenced by the statements of the people they interviewed.

According to incegiil (2010), students become small historians in their oral history projects. Projects made in this
way bring together students with their families, teachers, friends and other people. It encourages students to
see the world through the eyes of other people and empathize with them. Similarly, in the study conducted, pre-
service teachers stated that they were very impressed and developed empathy while they were performing oral
history practices. These views supported by direct quotations are included in the findings section. In the
literature, there are different studies on the effect of oral history method in the development of empathy of the
individual (Demircioglu, 2005; Lee and Ashby, 2001; McAdoo, 1980; Yeager and Foster, 2001). The ability of these

skills to better understand and appreciate the generations before them is an equivalent skill with empathy.

Looking at the skills that oral history activities give to students, these are seen as listening, observation, asking
guestions, separating information from thinking, finding relevant information between irrelevant information,

better understanding and appreciation of previous generations, and perception and perception of continuity.
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(Welton and Mallan, 1999; Safran and Ata, 1998). “The ability of these skills to better understand and appreciate

the generations before them” is an equivalent skill with empathy.

Oral history is a method of obtaining data from people who have had the opportunity to directly listen to the
experiences of people who have participated in, directly or indirectly, or witnessed an event. The oral history is
not a random interview, but a planned, structured or semi-structured and direct processing of a particular subject
(McAdoo, 1980). As McAdoo (1980) states, the method of oral history is a method in which a number of stages
and preparation and plan are required. In the research, the faculty member only guided them after choosing the
subjects according to the interests of the students. Preservice teachers stated that their sense of responsibility
increased because they gained experience in many subjects such as preparing interview questions, identifying
interviewers and obtaining permissions, setting the environment, checking the voice recorder and other
variables. According to Sieborger and Jacquelene (2002), it is possible to develop critical thinking and

responsibility value which is one of the key values of societies through oral history practices.

In the research conducted, by using oral history method, students held interviews about “professions”,

» u

“veterans”, “old games

” u

earthquake victims”. Oral history, contrary to popular belief, sees history as a method
and data collection methodology, not as a subject in itself (McAdoo, 1980). Therefore, the range of oral history
is very wide. Lifestyles of people in the past, life in the home, children's life, women's life, education, customs
and traditions, entertainment, festive celebrations, famine, disease, natural disasters, working life can be subject
to oral history. The common feature of the subjects is that they have a structure that allows the change and
continuity in time to be seen and they allow comparison of present and past. Therefore, in this research,
attention was paid to different subjects. In addition, the students shared their interviews in different subjects in

the classroom and helped the same change and continuity to be perceived by their friends.

Looking at the research in general, it is observed that oral history practices enrich the learning environment and
increase student-teacher interaction beyond the values provided for students. These activities made for the
students make the subject more interesting and enjoyable. Considering all these outputs, the following

suggestions can be given regarding the outcome of the research.

e All preservice teachers think that the oral history method has a positive effect on value education. In
this respect, the oral history method in value education can be used as a teaching method.

e According to the results of the research, oral history practices developed the students especially in
terms of empathy and responsibility. For this reason, the oral history method can be used in these two
values.

e This study was conducted with preservice social studies teachers. For the further studies, participants

can be selected from the teachers.
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DEGER EGiTiMINDE SOZLU TARIH UYGULAMALARININ ROLU UZERINE FENOMENOLOJIK
BiR iINCELEME

GiRiS

Toplumu olusturan bireylere, nelerin 6nemli oldugunu, nelerin tercih edilmesi gerektigini ve kisaca nasil
yasanilmasi gerektigini anlatan degerler, gegmisten giinimize degiserek sekillenmektedir (Akdogan, Boztas ve
Kog, 2014). Degerler, bireylerin ve toplumun karsilikli olarak birbirlerini etkilemesi sonucunda ortaya ¢ikmaktadir
(Gomleksiz, 2007; Ural, 1997). Birey ve toplum kiltirinin énemli bir 6gesini olusturan degerler zamana ve
topluma gore degiskenlik gostermektedir. Literatirde degerler birgok egitimci tarafindan farkli sekillerde
tanimlanmaktadir. Genel olarak degerler, arzu edilen ve olmasi istenilen, kisilerin hayatlarina kilavuzluk edip
onlari yonlendiren, onem dereceleri farkli durumlar 6tesi amaglardir (Bacanh, 2002; Halstead, 1996; Rokeach,
1973; Sisman, 2002). Deger egitimi, toplumsal diizenin saglanmasinda ve surdirilmesinde 6nemli bir yere
sahiptir. Toplum iginde yasayan insanlari degerler ve yasalar bir arada tutar (Aydin ve Girler, 2014). Bu isleyisin
devami icin deger egitimi 6nemli gorilmekte ve bazi dersler araciligiyla okullarda 6grencilere kazandirilimaya

¢ahisilmaktadir.

Okulda deger egitimi, 6grencilere 6gretim programlari araciligiyla sistemli ve diizenli olarak uygulanmaktadir.
Okullarda her dersin programinda belirtilen degerlerin kazandirilmasina yonelik etkinlikler diizenlenmekte ve
Ogrencilerden bu kazanimlari edinmesi beklenmektedir (Yazici, 2006; Merey ve digerleri, 2012; Yigittir ve
Kaymakgi, 2012). Ozellikle temel amaci iyi insan, iyi vatandas yetistirmek olan sosyal bilgiler dersi deger egitimi
noktasinda 6nemli kabul edilmektedir (Kan, 2010). Sosyal bilgiler 6gretim programinda deger egitimi 2005 yil
oncesi ortiik olarak yer alirken, 2005 yili ve sonrasinda gelistirilen programlarda gesitli sekilde ve agik olarak yer
almaya baslamistir (Yasaroglu, 2014). Yapilandimaci yaklasima dayali olarak hazirlanan yeni programda sosyal
bilgiler dersinin icerigi bilgi, beceri, deger ve kavram ogeleri tizerine insa edilmistir. Ayrica yeni programda
ozellikle demokratik tutum ve degerlerin kazandirilmasina 6ncelik verilmistir (Ata, 2009). Yapilan bu degisiklikler

deger egitimine verilen 6nemin gostergesi niteligindedir.

Ogretim programlarinin yiiriitiildigi okul ortamlari deger egitimi igin temel bir ortam olusturmaktadir (Oguz,
2012). Bu ortam iginde egitimcilerin deger kavramini nasil daha etkili olarak kazandirabilecegi gliniimuizde siklikla
tartisilan konulardan biri olmustur (Brady, 2011). Ogretim programlarinin uygulayicisi konumundaki 6gretmenler,
degerlerin aktarilmasinda ve 6ziimsenmesinde aktif rol oynar. Ogretmenlerin kullandiklari ydntem ve teknikler
uygulama siirecinde ¢cok dnemlidir. Ogretmenin dersi islerken kullandigi ydntemler amaclanan degerin dgrenciler
tarafindan 6ztiimsenmesini kolaylastirabilir (Kurtdede ve Fidan, 2009; Yazici, 2006). Cesitli uygulamalarla
ogrencilere kazandirilmaya c¢alisan deger egitiminde en bilinen yontemler deger gerceklestirme, karakter egitimi,
vatandaslik egitimi ve ahlak egitimidir. Belirtilen uygulamalarin disinda elestirel diisinme, empati gelistirme, din
egitimi, etik egitimi gibi yontemlerde bulunmaktadir (Kirschenbaum, 1995). Bilinen ve belirtilen bu degerlerin

disinda sozli tarih yonteminin de deger egitiminde etkili oldugu diistinilmektedir. Clinkl degerler hem bireyin
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hem de toplumun 6nemli bir parcasini olustururlar ve ge¢mis deneyimin (rlinleridir. Bu sebeple degerlerin

kusaktan kusaga aktarilmasinda ve varolusunu sirdiirmesinde s6zIU tarih yontemi islevsel olabilir.

S6zIU tarihgilerin pek ¢cogu s6zIU tarihi ilkgaglara kadar gétiiriir (Hoover, 1978, Thompson, 1999). Var olan ilk tarih
tlrdnun so6zli tarih oldugunu ileri siiren Thompson, sézlii tarihin tarih kadar eski oldugunu savunmaktadir. Antik
Yunan’da eski zirhlarin deteaylarinin anlatilisgindaki ve terk edilmis sehirlerin isim listelerindeki kesinligin
ilyada’nin ilk yazili versiyonundan &nceki alti yiizyil boyunca sézlii olarak korunmus olmasini klasik dénem
arastirmacilari ve arkeologlari tarafindan dogrulandigini bu “sézIi olarak korunma”nin sézlii tarih oldugunu
belirtmektedir (Thompson, 1999).Glnimizde ilk tarihgiler olarak bilinen Heredot ve Thukydides’in yazdiklarinin
dnemli bir kismi da s6zlii kaynaklara dayanmaktadir. Ornegin Pers savaslari sonunda yapilan anlasmalarda yer
alan kisilere Heredot sorularini yoneltmistir (Hoover, 1978). Heredot'un gercgeklestirdigi goriismeler sonucu

yazdigi tarih, s6zlU tarihtir denilebilir.

Cesitli anlam ve tanimlara sahip olan sozli tarihi Thompson “ insanlar tarafindan kurulmus bir tarih taridr.
Hayati, tarihin icine sokar. Kahramanlarini yalniz liderler arasindan degil, cogunlugu olusturan ve o ana kadar
bilinmeyen insanlar arasindan seger. Tarihi topluluk igine ve disina alir... Tarihin kabul edilmis mitlerini ve baskin
yargilarini yeniden degerlendirme, tarihin toplumsal anlamini kékten déniistiirme aracidir. insanlara tarihlerini
kendi sozleriyle geri verir. Onlara ge¢misi verirken gelecegi kurmak icin de yol gosterir” (Thompson, 1999)
sozleriyle tanimlar. Bir baska tanim ise sozll tarihi, arastirmacinin bir bireyden ya da bireylerden olaylarin kisisel
hatirlamasini, sebeplerini ve etkilerini topladigi bir yaklasimdir (Creswell, 1998) seklinde tanimlar. Hoopes ise
s6zIU tarihi, bireylerin gegmisi nasil animsadigini arastiran bir yontem ve galisma alanidir seklinde tanimlamis ve
tarih bilimi ge¢miste yasanmis olaylari incelerken, sozlii tarih gecmisin giincel bireysel anlatilarda nasil

animsandigina odaklanir seklinde ifade etmistir (Hoopes, 1979).

Tirkiye'de sozli tarih (izerine ¢alismalar yapmis olan Oztiirkmen ve Somersan bu yéntemi sdyle
tanimlamaktadirlar. Oztiirkmen, sdzI{ tarih dedigimizde, belirli bir konu etrafinda, o konuyla ilgili kisilerle yapilan
ve kaydedilen uzun soylesiler sonucu ortaya ¢ikan bilgileri belirli bir sistem icerisinde degerlendirmeyi, incelemeyi
anlamaliyiz seklinde bir ifade kullanmaktadir. Ona gore so6zli tarihin belkemigini bir konu cercevesinde
belirledigimiz kaynak kisilerle yapilan uzun séylesiler olusturmaktadir (Oztiirkmen, 1998). Somersan ise, sozli
tarihi iki yonli ele alir. Ona gore; bir yandan arastirma yapan tarihginin kullanabilecegi bir yontem, diger yandan
bu tir arastirmalarin yarattigl bir tarih yazim bigimidir s6zli tarih. Bir yontem olarak da, yasayan kisilerin,
toplumsal olaylarin tanidik kisilere dair anlatimlarinin ve genel olarak anilarinin milakat yoluyla kayda

gecirilmesidir (Somersan, 1998).

S6zIU tarih yontemiyle ilgili farkh tanimlar olsa da, genellikle bu tanimlarin ortak yoni gegmisin kaydedilmesine
yonelik yapmis olduklari vurgudur. Kyvig ve Marty (2000) de bu vurguyu, sozli tarih, tarihi olaylarla ilgili birinci
elden bilgiye sahip kisilerden elde edilen bilgiyi kaydetmenin ve bunu toplam bilgiye eklemenin bir yolu olarak
tekrarlamistir. Sonucta sozIi tarih, 6zellikle 1960'l yillardan itibaren, yazili belgelere ek olarak yasayan kisilerin
hafizaya dayali anlatilari araciligiyla tarihi yazma ve siradan insanlari, giindelik yasami ve o6znelligi tarihin
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arastirma alanina dahil etme hevesiyle sekillenen ve ses kaydetme teknolojilerinin gelismesiyle de desteklenen
disiplinlerarasi bir ¢alisma alani ve arastirma yontemidir (Sari, 2007). Genis bir yelpazaye sahip olan sozli tarihte
konular; isciler, esnaf, mahalleler, siyasal aktér olamayan katmanlar, mekanlar ve onlara ait kiltdrel Grinler de
olabilmektedir (Akbaba ve Kilcan, 2012; Ugiincii, 2011). Cok boyutlu bir islevi olan sézli tarih yéntemi milli-

manevi, dini, ahlaki, sosyal ve kiiltiirel degerlerin olusmasi ve aktarilmasinda da etkilidir.

Gegmiste yasanan olaylara taniklik etmis ya da yasamis olan bireylerle yapilan goriismeler deger olusturmanin
onemli unsurlarindan biri kabul edilmektedir. S6zlu tarih yonteminde siklikla tarihi ve kilturel 6geler, kiltirel ve
millT degerler, yakin zaman olaylarina taniklik eden kisi ve onlarin anilarindan faydalaniimaktadir. S6zlu tarih
yontemiyle oOgrenciler, tarihte iz birakan olay ve sahislari 6grenip kendileri icin dersler gikarip degerler

olusturabilirler (Belbag ve Balci, 2017; Demircioglu ve Tokdemir, 2008).

Literatirde farkl galismalarda sozli tarih yonteminin deger egitiminde etkisine iliskin bulgular olsa da dogrudan
bu konuyla ilgili yeterince calismaya rastlanamamistir (Demircioglu, 2005; Demircioglu ve Tokdemir, 2008;

incegiil, 2010; Lee&Ashby, 2001; McAdoo, 1980; Siebérger&Dean, 2002; Yeager&Foster, 2001).

Yapilan galisma sozli tarih yonteminin deger egitiminde etkisini dogrudan ortaya koymasi yoniiyle énemli
gorilmektedir. Ogretim programlarinin uygulayicisi konumunda olan sosyal bilgiler 6gretmen adaylarinin hem
deger egitiminde hem de s6zIU tarih yonteminin uygulanmasi asamasinda bilgi sahibi olmasi ve elde edilecek

verinin ilk elden gériismelerle saglanmasinin ¢alismayi zengin ve aciklayici kilacagi dusinidlmektedir.
Amag

Bu arastirmanin amaci sosyal bilgiler 6gretmen adaylarinin deger egitiminde so6zli tarih uygulamalarinin roliine
iliskin algilari ve bu algilarin olusma nedenlerini 6grencilerin bakis agisiyla ortaya koymaktir. Bu amaca yonelik
arastirma sorusu olarak “Deger egitiminde so6zlii tarih uygulamalarina yer vermenin size gore anlami nedir?”, “Bu

dislincenizin altinda yatan nedenleri nasil betimlersiniz? seklinde iki soru belirlenmistir.
YONTEM
Arastirma Deseni

Bu arastirma, nitel arastirma yontemlerinden biri olan olgu bilim (fenomenoloji) deseni kullanilarak
gerceklestirilmistir. Olgu bilim deseninde, yaygin uygulamalari ortaya ¢ikarmak, katilimcilar tarafindan belirtilen
anlamlari tanimlamak ve derinlemesine agiklamak amaclanmaktadir (Annells, 2006). Creswell (2015)’e gore
fenomenolojik desende yuritiilen c¢alismalar, bireylerin bizzat deneyimledigi olgularla iliskili yorumlariyla,
zihinlerinde olustuklari bilissel yapilariyla ilgilidir. Bu ¢ercevede arastirma, sosyal bilgiler 6gretmen adaylarinin
bizzat deneyimledikleri s6zli tarih uygulamalarinin deger egitimi (zerindeki etkilerini ortaya koymayi
amagladigindan olgu bilim deseniyle yurutiilmistir. Giorgi (2009) fenomenolojik arastirmalari varolusgu,

yorumlayici ve transandantal olarak lge ayirmaktadir. Bu yaklasim cercevesinde c¢alisma, transandantal
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fenomenolojinin uyarlanmasiyla ortaya konulan “betimleyici transandantal fenomenoloji” deseniyle

gerceklestirilmistir.
Katihmailar

Olgu bilim deseniyle yapilan ¢alismalarda, arastirmalarin veri kaynaklarini fenomeni deneyimleyen birincil kisiler
olusturmaktadir (Creswell, 2015; Yildinm ve Simsek, 2005). Arastirmada katilimcilar amagl &rneklem
yontemlerinden biri olan 6l¢iit 6rneklem yontemiyle belirlenmistir. Arastirmada kullanilan oélgitler 6grencilerin
sosyal bilgiler 6gretmenligi bolimu 6grencisi olmasi, degerler egitimi ve sosyal bilgiler 6gretiminde s6zIi tarih
uygulamalari dersini basariyla tamamlamig olmasi ve gonilliliktiir. Fenomenolojik calismalarda siire¢ boyunca
birden fazla ve uzun sireli goriisme gergeklesebilecegi icin katilimci sayisinin 10’u gegmemesi beklenmektedir
(Yildinm ve Simsek, 2005). Arastirma, 2017-2018 egitim- 6gretim yili Dumlupinar Universitesi Sosyal Bilgiler
Ogretmenligi bélimiinde 6grenim géren 10 3.sinif dgrencisiyle gergeklestirilmistir. Ogrencilerin hem “Sosyal
Bilgiler Ogretiminde S&zlii Tarih Uygulamalari” segmeli dersini ve “Degerler Egitimi” dersini almis olmasina dikkat
edilmistir. Bu kapsamda 69 sosyal bilgiler 6gretmenligi 3. Sinif 6grencisinden 60’1 bu sartlari saglamaktadir.
“Sosyal Bilgiler Ogretiminde S6zlii Tarih Uygulamalari” dersinde ders kapsaminda dersin uygulama dgretim yesi
tarafindan belirlenen ve 6grencilerin ilgilerine gore secgebilecekleri “Eski Oyunlar”, “Meslekler”, “Gaziler” ve
“Depremzedeler” olmak Uzere doért uygulama konusu bulunmaktadir. Bu nedenle katilimcilar belirlenirken
ogrencilerin uygulama yaptiklari konularin da c¢esitli olmasina 6zen gosterilmistir. Arastirma bulgularinin
raporlastirilmasi asamasinda katilimcilarin kimliklerini gizli tutmak igin kod isimlerinden yararlaniimistir.
Ornekleme y&ntemi ve belirlenen 6lgitler dogrultusunda 10 kisi katilimci olarak belirlenmistir. Katiimcilara ait

kisisel bilgiler Tablo 1’deki gibidir.

Tablo 1. Katilimcilar ve S6zIU Tarih Kapsaminda Gergeklestirilen Gériisme Konulari

No Katilimci Kod Cinsiyet Yas Sozlu Tarih Dersi Kapsaminda Gergeklestirilen Gériisme Konulari
isimleri

1 01 Erkek 22 Depremzedeler

2 02 Kadin 25  Gaziler

3 03 Erkek 23 Meslekler (Kunduraci- Ayakkabi Tamircileri)

4 04 Erkek 22 Meslekler (Cinicilik)

5 05 Erkek 25  Eski Oyunlar

6 06 Erkek 27  Gaziler

7 07 Kadin 25 Depremzedeler

8 08 Kadin 30 Meslekler (Cigekgi)

9 09 Erekk 26  Eski Oyunlar

10 010 Kadin 23 Eski Oyunlar

Tablo 1’ e gore arastirmaya katilan katihmcilarin 4’ kadin 6°si erkektir. Katilimcilarin yas ortalamasi 20-30 yas
araliginda degismektedir. Katilimcilarin ¢alisma konularina bakildiginda 3G “Meslekler” 2’si “Gaziler”, 3’ “Eski

Oyunlar”, 2’si ise “Depremzedeler” konularinda uygulama yapmistir.
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Verilerin Toplanmasi

Bireylerin deneyimledigi olgulari derinlemesine incelemeyi esas alan olgu bilim deseninde temel veri toplama
teknigi gorismedir (Ersoy, 2014). Arastirmacilara esneklik, ek soru sorma, karsilikli iletisim ve etkilesim olanagi
saglayan gorliisme teknigi olgu bilim galismalarinda sik tercih edilen tekniklerden biridir (Yildirim ve Simsek, 2013;
Kiling, Kilcan ve Cepni, 2018). Yapilan gériismeler esnasinda bireylerin deneyimlerini ortaya ¢ikarmak amaciyla

tek bir soru sorulabilecegi gibi arastirmanin amacina gore birden fazla da soru sorulabilir (Taskiran, 2017).

Yari-yapilandiriimig goériisme tekniginin kullanildigi bu arastirmada arastirmanin amaglarina uygun olarak
arastirmacilar tarafindan sorular hazirlanmig ve derinlemesine bilgi elde edebilmek icin sonda sorular ilave
edilmistir. Arastirmacilar tarafindan hazirlanan sorular iki alan uzmani tarafindan incelenmis ve sorularin anlasilir
olup olmadigini gormek amaciyla ¢ 6grenciyle pilot uygulama yapilmistir. Yapilan uygulamalar sonucunda
génilli 10 6grenciyle yaklasik 30-35 dk arasinda siiren iki gériisme yapilmistir. ilk gériisme daha gok dgrencileri
bilgilendirmek ve heyecanlarini atmalarini saglamak icin sohbet havasinda ge¢mistir. Ayrica ilk gorismede
Ogrencilerin arastirmaya gonulli olarak katildiklarini ve goriisme siirecinde ses kaydi kullanilmasini onayladiklari
yazil bir form imzalatilmistir. ikinci gériismenin giin-saat ve yeri kararlastirildiktan sonra ilk gériismelere son
verilmistir. ikinci gdriismeler tim katilimcilar icin uygun olmasi ve bildikleri bir ortam olmasi nedeniyle ikinci
arastirmacinin odasinda gerceklestirilmistir. Gorlismeler bittikten sonra elde edilen ses kayitlari arastirmacilar
tarafindan dinlenip bilgisayar ortaminda yaziya dokilmus ve her iki arastirmaci tarafindan okunup elde edilen

verilerin biitinlGgu anlasiimaya ¢ahisiimistir.
Verilerin Analizi

Verilerin analizinde nitel veri analizlerinden biri olan tematik analiz kullanilmistir. Tematik analiz yontemi
arastirilan konunun giincel olmasi ve alan yazinda arastirma agigi bulunan ve ilgili paydaslarin disiincelerinin
yeterli dizeyde bilinmedigi arastirmalarda siklikla kullaniimaktadir (Braun ve Clarke, 2006). Tematik analizde
verilerin kavramsallastiriimasi ve olguyu tanimlayacak temalarin ortaya c¢ikarilmasi amaglanmaktadir
(Liamputtong, 2009; Ozden, Bastiirk ve Demir, 2015). Tematik analiz, tematik bir cerceve olusturma, bu
dogrultuda verilen analiz edilmesi ve elde edilen bulgularin yorumlanmasi asamalarindan olusmaktadir. Tematik

analizde elde edilen betimsel veriler yorumlanarak arastirma sardaralir (Yildinm ve Simsek, 2005).

Bu kapsamda arastirmada oncelikle gériisme notlari dikkatli bir sekilde okunarak icerigi hakkinda kapsamli bilgi
sahibi olunmustur. Sonrasinda ilgili veriler arastirmanin amaciyla baglantili olacak sekilde kodlara ayrilmistir. Son
olarak ise katilimcilar tarafindan siklikla belirtilen kodlar ortak temalar altinda toplanmistir. Arastirma verilerinin
analizi asamasinda Nvivo 9 programindan yararlaniimistir. Elde edilen bulgular grafik ve sekillerle sunulmustur.
Arastirmada gecerlik ve givenirligi saglayabilmek icin inandiricilik, transfer edilebilirlik ve bunun gibi unsurlara
dikkat edilmistir. Bu sebeple katihmci ifadeleri, dogrudan alintilarla okuyucuya sunulmus, transfer edilebilirlik
Olgltlin saglamak icin ayrintili betimleme yoluna gidilmis ve yapilan analiz iki uzman gorusliyle test edilmistir

(Miles & Huberman, 1996).
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BULGULAR
Arastirmanin bulgulari alt amaglar dogrultusunda sekiller ve grafiklerle gorsellestirilerek agiklanmistir.
1. Ogretmen Adaylarinin S6zIii Tarih Uygulamalarinin Deger Egitimindeki Etkisine iliskin Gériisleri

Grafik 1'de 6gretmen adaylarinin s6zli tarih uygulamalarinin deger egitiminde etkisi olup olmadigina iligkin

gorusleri verilmistir.

ETKILi DEGIL

ETKILI

Grafik 1. Ogretmen Adaylarinin SézIi Tarih Uygulamalarinin Deger Egitimindeki Etkisine iliskin Gorisleri

Grafik 1’e gore sosyal bilgiler 6gretmen adaylarinin tamami (f: 10) deger egitiminde s6zli tarih uygulamalarinin
etkisi oldugunu distinmektedir. Ogretmen adaylari bu etkiyi genellikle uygulama sonrasinda hissettiklerini,

oncesinde deger egitimiyle ilgisi olabilecegini diisinmediklerini ifade etmislerdir.

Ogretmen adaylari s6zIi tarih yénteminin deger egitiminde olumlu etkisi oldugunu ifade ettikten sonra sézlii
tarih yontemiyle gerceklestirdikleri uygulamadan bahsetmislerdir. Uygulamanin deger egitimiyle iliskisine
deginen katihmcilar gériisme konularini ve bu konularin olumlu etkiledigi degerleri gesitli 6rneklerle ifade

etmislerdir. Ogretmen adaylarinin uygulama konularina gére ifade ettikleri deger kazanimlari Tablo 2’deki gibidir.

Tablo 2. Ogretmen Adaylarinin Uygulama Konularina Gére Deger Kazanimlari

S6zIU Tarih Gorlisme Konusu Sagladigl Deger Kazanimi

Depremzedeler Empati Gelistirme, Sorumluluk, Yardimseverlik, Dayanisma,
Saygi, Tasarruf

Gaziler Empati Gelistirme, Vatanseverlik, Sorumluluk

Meslekler Empati Gelistirme, Dayanisma, Mesleki Saygi, Mesleki Etik,

Tasarruf, Aile Birligine Onem Verme, Sorumluluk, Kiiltiirel
Mirasa Duyarhhk

Eski Oyunlar Empati Gelistirme, Dogal Cevreye Duyarlilik, Kiltiirel Mirasa
Duyarlilik, Aile Birligine Onem Verme, Sorumluluk.
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Tablo 2’ye gore sosyal bilgiler 6gretmen adaylari s6zlii tarih uygulamalarinin konu sinirlandirmasi olmaksizin
“Sorumluluk” ve “Empati” degerini gelistirmede faydasi oldugunu belirtmislerdir. Bunun disinda
“Depremzedeler” konusunda goriisme yapan adaylar 6zellikle bu uygulamanin “Yardimseverlik” ve “Dayanisma”,
“Gaziler” konusunun “Vatanseverlik”, “Meslekler” konusunun “Mesleki Saygi”, “Dayanisma”, “Kiltiirel Mirasa
Duyarhlik”, “Eski Oyunlar” konusunun ise “Aile Birligihe Onem Verme”, “Dogal Cevreye Duyarlilik” deger
alanlariyla iliskili oldugunu belirtmislerdir. Bu konuda bazi 6gretmen adaylarinin gorislerine asagida yer

verilmektedir.

01: Kesinlikle sézlii tarih uygulamalarinin deger egitiminde etkisi var. Benim konum depremzedelerdi. Gériisme
yaptiktan sonra merhamet degeri daha da artiyor insanda. Onun haricinde ben sunu fark ettim yardimlagsmanin
ve dayanismanin ne kadar 6nemli oldugunu O insanlarin anlattigina gore birbirleriyle hi¢ konusmayan insanlar
birbirlerine yardim etmis veya dayanisma igine girismisler. Bunlar lizerine daha gok bilinglendigimi hissettim ve

bunu su an 6grencilere kazandirirken daha rahat yapabilecegimi diistiniyorum.”

Goriisme konusu olarak “depremzedeler”i belirleyen O1’e gére deger egitiminde sdzli tarih ydntemi ¢ok etkilidir.
Ozellikle deprem sonrasi insanlarin birbirlerine davranislarindan etkilendigini belirten 01 “yardimlasma ve
dayanisma” degerleriyle ilgili etkinlik yaptirirken sozlii tarih yontemini kullanacagini sdylemistir. S6zIi tarih
yonteminin deger egitiminde etkili oldugunu belirten 03, 02 ve 010 bu disiincelerini asagidaki gibi

orneklendirmektedirler.

03:“Deger egitimi agisindan etkisi oldu. Konum eski mesleklerdi ve bu kapsamda ayakkabi tamircileriyle
goriastim. Mesela kiltirel mirasimiz aslinda bizim ayakkabi ustalarimiz. Onlarin yok olma tehlikesini farkettik.
Hatta yok oluyor. Sadece hani kendi géndllillkleriyle o isi devam ettiriyorlar. Yoksa hani isteseler kapatabilirler.

Maddi dogru diizgiin higbir gelirleri yok.”

02:“Deger egitimi kazandirmada etkisi oldugunu disiiniiyorum. Yapmis oldugum uygulama Kibris gazileri ile

ilgiliydi. Ozellikle bu gériisme vatanseverlik degerini kazandirmada etkili.”

010:“Ben eski oyunlarla ilgili biyiiklerimle gdriistim ve bu uygulama bence deger egitimi agisindan da etkili.
Oynadiklari oyunlarda ilk basta bir doga sevgisi géordiim. Hani daha ¢ok ¢ocukluk anilarindan bahsettikleri igin
doga ile i¢ icelermis. Oyunlarini dogayla bitinlestirmisler. Boyle bir etkinlige girerken dogal cevreye duyarlilik

degeriyle ilgili kazanimlarimiz olduguna inaniyorum.”

S6zlii tarih uygulamasi kapsaminda degisik uygulamalar yapan dgrencilerden O3 ayakkabi tamircileriyle, 02 Kibris
gazileriyle, 010 ise gecmisten giiniimiize oynanan eski oyunlarla ilgili gériismeler gerceklestirmislerdir. Yaptiklari
gorlismeler sonucunda farkh degerlerle ilgili kazanim elde ettiklerini belirtseler de ortak goriiste olduklari konu

deger egitiminde s6zIi tarih yonteminin etkili oldugudur.

Tablo 2’de belirtildigi gibi 6gretmen adaylari benzer konularda yapilan uygulamalari benzer degerlerle
iliskilendirmistir. Ogretmen adaylarinin bu gérislerine iliskin siniflama Model 1’deki gibidir.
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_SOZLU TARIH U&QULAI\IALVARININ
OGRENCILERE KAZANDIRDIGI TEMEL
DEGERLER

Dggal
Gevreye
Duyarlilik

K\‘.Q‘uel
Mirasa
Duyarlilik

Qo

Dayamsma

Q

SORUMLULUK

Q
EMPATI O
Q
Aile Birligine
Onem Verme

Vatanseverlik

o
Yardimseverl

Q ik

Mesleki Etik

Model 1. S6zI{ Tarih Uygulamalarinin Ogretmen Adaylarinda Kazandirdigi Temel Degerler

Model 1’de goéruldigu gibi 6gretmen adaylarinin ifadeleri “Empati Gelistirme” ve “Sorumluluk” olmak Gzere iki
tema altinda toplanmistir. “Empati Gelistirme” ile ilgili olarak ‘tasarruf’, ‘kiltirel mirasa duyarlihk’,
‘vatanseverlik’, ‘yardimseverlik’, ‘aile birligine dnem verme’, ‘dayanisma’, ‘dogal ¢evreye duyarlilik’, ‘saygi:

mesleki saygl’, ‘mesleki etik’ kodlari olusturmustur.

Sosyal bilgiler 6gretmen adaylar sozIi tarih uygulamalariyla ilgili olarak yapmis olduklari gériismenin tim
asamalarini kendileri planladigi igin 6zellikle “Sorumluluk” degerlerinin gelistigini belirtmislerdir. Bununla ilgili

O0gretmen adaylarinin gorislerinden alinan dogrudan ifadelerden iki tanesi asagida verilmistir.

02:“Yapmis oldugum uygulama Kibris gazileri ile ilgiliydi. Dikkatimi ¢eken bir konuydu. O'nu sectim o yiizden. Bu
uygulama oncesinde dersi aldigim hocadan bilgilendirme alarak nasil uygulayacagim seklinde bilgiler aldim iste.
O'na gore sorulari hazirladik, sorulari degerlendirdik, analiz ettik. Sonra 20 kadar soru hazirladiktan sonra Kiitahya
merkezdeki dernege gittim. Dernekte baskaniyla goristik énce. Cicek faslidir filan. Okuldan geldigimizi sdyledik.
Daha sonra belirli glinlerle ve belirli araliklarla 5 kadar Kibris gazisi ile géristiim. Slirecin tim asamalarinda yer

aldigim igin dncellikle sorumluluk bilincim gelisti. Bir gériisme nasil yapilir onu gérdiim”.
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Yapmis oldugu uygulamayi sorumluluk degeriyle iliskilendiren 02’ye gore gériisme siirecinin tamamini planlamak
ve gerceklestirmek bu degeri kazanmada ¢ok etkili olmustur. 02 ile ayni gériiste olan O7’nin gériisleri asagidaki

gibidir:

07:“S6z1 tarih uygulamalari dersinde yapmis oldugum uygulamada ben depremzedelerle gériistiim. Bunun igin
5-6 tane depremzede belirlemistim. Daha dogrusu depremzedeleri segmemin nedeni de yasadigim bolge Kocaeli
deprem bélgesi oldugu icin daha rahat bulabilirim diye disiindiim. Nitekim 6yle oldu. Oncelikle sorularimi
hazirladim bu konu ile ilgili. 25 tane falan soru hazirladik. Daha sonra hoca ile sorulari goriistik. Bazilarini eledik.
Gorlisme yapmadan 6nce depremzedeleri gériisme hakkinda bilgilendirdim ve géniillii olanlarla gériisme yaptim.
Simdi dustndigiumde ilk olarak sorumluluk degerimin gelistigini soyleyebilirim. Sorumluluk sahibi olmasaydim

bu goriismeyi gerceklestiremeyebilirdim.”

Ogretmen adaylari gériisme siirecinin tim asamalarini kendileri planladigi ve siireci yonettikleri icin ilk olarak
sorumluluk duygusu kazandiklarini belirtmektedir. Bu deger kazanimiyla ilgili olarak 6gretmen adaylarinin
tamami gorisme sirecindeki yasadiklarindan ve yaptiklari planlamadan bahsetmislerdir. Yapilan gorismeler
sonucu olusturulan temalardan bir digeri “Empati Gelistirme” ile ilgilidir. Bu tema altinda 6gretmen adaylarinin
ifadeleri ‘tasarruf’, ‘kiiltiirel mirasa duyarllk’, ‘vatanseverlik’, ‘yardimseverlik’, ‘aile birlig§ine 6nem verme’,
‘dayanisma’, ‘dogal cevreye duyarllik’, ‘saygi: mesleki saygl’, ‘etik: mesleki etik’ kodlariyla verilmistir. Ogretmen
adaylarinin tamami gorismeler sonucunda kendilerini karsilarindaki goriismecinin yerine koyduklarini ve bu
durumun &zellikle empati gelistirme hususunda fayda sagladigini belirtmislerdir. Ogretmen adaylarinin

gorislerini yansitan dogrudan ifadelerden ikisi asagidaki gibidir.

07:“S6zI0 tarih uygulamalarinin empatik acidan bence faydasi biiyiik. Clinkii ben biyiik bir deprem yasamadim
ama o anlattiginda neler olabilir yani boyle bir sey olsa ben ne yaparim ya da ilk 6nce kimi diisiinirim diye

disindim.”

03:“Goériisme konum eski meslek ustalariyla ilgiliydi. Bu kapsamda ayakkabi tamircileriyle gériistim. Yasadiklari
zorluklardan ve mesleklerinin yok olma tehlikesiyle karsi karsiya kaldigindan bahsettiler. Onlarla gorusiirken

kendimi onlarin yerine koydum. Ben bu durumda olsam ne yapardim neler hissederdim diye diisindim.”

Ogretmen adaylari dogrudan ifadelerinde kendilerini gériismecilerin yerine koyduklarini béylece icinde yasanilan
durumu daha iyi anladiklarini belirtmislerdir. Ozellikle goriismecilerle yaptiklari empatinin bazi degerlerin
onemini anlamalarini sagladigini ifade etmislerdir. Bu nedenle 6grencilerin empati kurarak gelistirdigi degerler
empati temasi altinda kodlanmistir. Tablo 3'de empati gelistirme temasi altinda belirtilen kodlarla ilgili dogrudan

ifadelere yer verilmistir.
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Tablo 3. Empati Gelistirme Temasi Altinda Verilen Kodlara iliskin Dogrudan ifadeler

Empati Gelistirme Temasi
Altinda Olusturulan Kodlar

Katilimcilara Ait Dogrudan ifadeler

Tasarruf

Kulturel Mirasa Duyarlilik

Vatanseverlik

Yardimseverlik

Mesleki Etik

Saysgi

07“Depremde yasadiklarini anlatan insanlar yemek, barinma, su bulma konusunda
yasadiklari sikintidan bahsettiler. Simdi bizler tasarruf nedir bilmiyoruz hocam. Cépler
ekmeklerle dolu. Tasarrufun 6nemini basimiza kétii bir sey geldiginde anlayacadiz
sanirim.”

O1: “En sonunda da tasarrufu ekleyebiliriz ¢iinkii ¢cok az bulunan kit kanaat
gecinebilecek, buna yemek, barinma, su bunlari kontrol edebilmesini 6grendi insanlar.
Degerini anladilar bu siirecte diyebilirim size.”

05:“Ben mesela kendim icin s6yleyecek olursam onlarin oyunlarini cok bilmiyordum.
Bunlari 6grenince iste kendi iilkende kendi insaninin milli degerlerimiz olarak gériiyorum
ben o oyunlari. Cocuklarimiza kardeslerimize bunlari hani sey aktarabilecegimizi
diistiniiyorum yani. Onlar anlatinca diistindiigliimde oyunlarimizin bir kiiltiirel miras
oldugunu anladim. Ciinkii bizim érfiimiizii de yansitiyor.”

03: “Mesela kiiltiirel mirasimiz ashinda bizim ayakkabi ustalarimiz. Onlarin yok olma
tehlikesini farkettik. Hatta yok oluyor. Sadece hani kendi géndiilliiliikleriyle o isi devam
ettiriyorlar. Yoksa hani isteseler kapatabilirler. Maddi dogru diizgtin hicbir gelirleri yok.”

06:“Yani zamaninda bazi yerler kolay kazaniimamis. Bu duyguyu asiladilar. Su anki
duruma kolay kolay gelmemisiz yani.”

01:“Onun haricinde ben sunu fark ettim yardimlasmanin ne kadar énemli oldugunu
farkettim deder egitimi agisindan. O insanlarin anlattigina gére birbirleriyle hi¢
konusmayan insanlar birbirlerine yardim etmis veya dayanisma icine girismisler. Bunlar
tizerine daha bir bilinglendigimi hissettim ve bunu su an égrencilere kazandirirken daha
rahat yapabilecedimi diisiiniiyorum. ik agizdan bazi seyleri duyunca daha iyi empati
yapiyor insan.

07: “Deprem sonunda biiyiik bir zarar oldudu icin ortada hem maddi hem manevi
sadece kendi ailenle degil cevrende bulunan herkesle isbirligi yapmak zorundasin. onlar
da senin yardimina muhtag.”

08:“Unutulmaya yiiz tutmus ya da bu ise géniil veren meslekleri yapanlarin meslek
ahlaklari cok diizgiin. Etik ahlaklari cok gelismis Yeni nesile gére ¢ok daha fazla islerine
saygililar. Gériisme yaptigim cicek¢i de ¢ok prensip sahibi biriydi. Ben de meslege
basladigimda onun gibi olmayi isterim.”

01:“Ben depremzelerle gériistiim. Kendim de deprem bélgesi sayilabilecek bir yerde
yasiyorum. Depremzelerle gériisiirken ben de yasadigim 6.9luk deprem anina gittim.
Simav'da elektrik kesintisi vardi ve telefon sebekeleri ¢cékti. insanlar yollarda trafiklerde
birbirlerine arabalarla ¢arptilar. Normalde buradan bir kavga ¢cikmasi gerekirken
insanlar diisiinmediler bile. Birbirlerine bakmadilar saygi gosterdiler.”
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Mesleki Saygi

Aile Birligine Onem Verme

Dayanisma

Dogal Gevreye Duyarhhk

04:“Ben ¢inicilerle gériistiim. Gériisme yaptigim abi yapilan seylere saygi
gosterilmediginden bahsetti. Bundan yakiniyor yani. Mesela miisteri geliyormus
ayagdiyla gésteriyormus yapilan eseri ve abi ¢ok karsi ¢cikiyormus buna, génderiyormus,
kovuyormus yani. Daha sonra abi bizi atélyelere gétiirdii ve atélyelerde nasil yapildigini
gordiik ¢inilerin. Her meslege saygi gdsterilmeli ancak yapilanlar da bence fazlasiyla
saygiy! hak ediyor. Abi anlattikga sanki kendime saygisizlik yapilmis gibi hissettim.”

09: Mesela benim sorularimdan bir tanesi ailenizle beraber kendi olusturdugunuz
oyununuz var mi? Ben kendi annemle réportaj yaptigimda babasiyla beraber kardesler
cok oldugu icin hep beraber kendilerinin belirledigi oyunlar bir nevi eglenme amagli
yapiyorlar ve bu da bence aile birligini koruyor. Ben de bu oyunlari 6grenip 6gretmen
oldugumda 6grencilerime 6gretmeyi diisiindiim Béylelikle bazi degerleri kazandirmada
daha basarili olabilirim.

08: “ Ben evimin karsisindaki cicekgilerle gériistiim. Giizel bir meslek olarak
diistiniiyorum. Glizel hani bir bitki yetistirmek iste bakimini yapiyorsun. Gériisme
yaptigim biri bu isi ailecek yapiyordu. Hem esi vardi hem ¢ocugu vardi. Cocugu siirekli
siparisleri gétiiriiyordu. Tam anlamiyla bir aile birligi vardi. Oyle giizel anlatti ki gicekgi
bu meslegi 6gretmen olamazsam ¢igekgi olasim geldi.

07:Deprem sonunda biiyiik bir zarar oldugu icin ortada hem maddi hem manevi. Sadece
kendi ailenle degil ¢cevrende bulunan herkesle isbirligi yapmak zorundasin. onlar da
senin yardimina muhtag. Sonucta burada dayanisma énemli bence. Olumsuzlar bizi
birbirimize kenetliyor. Bu ge¢miste de de béyle simdi olsa da béyle olur bence.

010: Eski oyunlarda ilk basta bir doda sevgisi gérdiim. Hani daha ¢ok ¢ocukluk
anilarindan bahsettikleri icin doga ile i¢ icelermis. Bdyle bir etkinlige girerken dogal
cevreye duyarlilik ilkesinden de biraz kazanim sagladik. Oyunlari diistindiigiimde aslinda
editim bir parcasi olabilecegini gérdiim.

Katiimcilarin dogrudan ifadelerinde de belirttigi gibi deger egitiminde sozli tarih yontemi etkili bir yontemdir.
Ozellikle birden ¢ok asamadan olusan sézli tarih yénteminin uygulama asmasinda 6gretmen adaylari
sorumluluklarini gelistirmekte ve goériisme yaptiklari kisilerle empati gelistirmektedir. Bu nedenle bu iki temel

degerle ilgili etkinlikler planlanirken sozlii tarih yénteminden yararlanmak fayda saglayacaktir.

SONUC, TARTISMA VE ONERILER

Deger egitiminde s6zIU tarih uygulamalarinin rolinin incelendigi bu calisma, sozlii tarih uygulamasi yapan
o0gretmen adaylarinin yaptiklari uygulamayi deger egitimi acgisindan degerlendirmesini icermektedir. Yapilan
degerlendirme sonucunda elde edilen veriler “Sorumluluk” ve “Empati Gelistirme” olmak lzere iki tema altinda
toplanmistir. “Empati Gelistirme” temasi altinda empati araciligiyla elde edilen degerler kodlanmis ve
tablolastirilarak dogrudan ifadelerle 6rneklendirilmistir. “Empati Gelistirme” temasi altinda olusturulan kodlar
‘tasarruf’, ‘kilturel mirasa duyarlihk’, ‘vatanseverlik’, ‘yardimseverlik’, ‘aile birligine 6nem verme’, ‘dayanisma’,
‘dogal cevreye duyarlilik’, ‘saygi: mesleki saygl’, ‘mesleki etik’ dir. Demircioglu ve Tokdemir (2008)’e gére
gecmiste karsilasilan olaylar ve bu olaylarin ortaya koydugu degerler hem 6grencilere yeni degerler kazandirir
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hem de mevcut degerlerini sorgulamalarini saglar. Thompson da (1983:25) tarihi empati uygulamalarindan biri
olan deneysel yeniden yasama calismalari arasina girebilecek uygulamalari siralarken sozli tarih etkinliklerine de
siralamasinda yer vermistir. Arastirma sonuglarina gore 6grenciler basta “Empati Gelistirme” ve “Sorumluluk”
olmak Uzere iki deger alaninda gelisme kaydettiklerini ve empati gelistirme araciligiyla farkh deger alanlarinda da

iyilegsme yasadiklarini ifade etmislerdir. Bu yonuyle her iki galismanin da benzer sonuglar tasidigi sdylenebilir.

Arastirmada ilk olarak 6gretmen adaylarinin sézIli tarih uygulamalarinin deger egitimindeki etkisine iliskin
gorusleri arastirilmistir. Yapilan gorismeler sonucunda 6gretmen adaylarinin tamami (f:10) sozli tarih
uygulamalarinin deger egitiminde olumlu etkisi oldugunu belirtmistir. Bu olumlu etki 6zellikle empati gelistirme
ve sorumluluk alanlarinda yasanmistir. Herrmann (2002) ve Hamilton (2008) sozll tarih milakatlarinda empati
olmadan basari saglanamayacagini ve iyi bir gériismeci olabilmek i¢in empati, etik gibi hususlara dikkat edilmesi
gerektigini belirtmislerdir. Arastirma bu yoniyle de yapilan ¢alismalarla ortismektedir. Her iki calismada da
goriasmecilerin yaptiklari gériismeler esnasinda empati gelistirdikleri ve gorisme yaptiklari kisilerin ifadelerinden

fazlaca etkilendikleri sonucuna ulasiimistir.

incegiil’e (2010) gére 6grenciler yapmis olduklari sézlii tarih projelerinde “kiigiik birer tarihgi” olurlar. Bu sekilde
yapilan projeler 6grencileri; aileleriyle, 6gretmenleriyle, arkadaslariyla ve diger insanlarla bir araya getirir.
Ogrencileri diinyay! diger insanlarin gdziiyle gérmeye tesvik ederek onlarin empati kurmalarini saglar. Benzer
sekilde yapilan calismada da Ogretmen adaylari sozli tarih uygulamalarini gercgeklestirirken kendilerine
anlatilanlardan ¢ok etkilendiklerini ve empati gelistirdiklerini belirtmislerdir. Dogrudan alintilara desteklenen bu
gorislere bulgular kisminda yer verilmistir. Alan yazinda bireyin empati duygusunun gelismesinde sozlU tarih
yonteminin etkili olduguna dair farkh calismalar da bulunmaktadir (Demircioglu, 2005; Lee & Ashby, 2001;
McAdoo, 1980; Yeager & Foster, 2001).

S6zIU tarih aktivitelerin 6grencilere kazandirdigi becerilere baktigimizda da; dinleme, gézlem, soru sorma, bilgiyi
dizenleme, olguyu dislinceden ayirma, ilgisiz bilgi arasinda ilgili bilgiyi bulma, kendilerinden dnceki kusaklari
daha iyi anlama ve takdir etme ile degisim ve surekliligi algilama becerileri seklinde gorilmektedir (Welton ve
Mallan, 1999; Safran ve Ata, 1998). Bu becerilerden ‘kendilerinden &nceki kusaklari daha iyi anlama ve takdir

etme’ becerisi ise empati ile esdeger bir beceridir.

S6zIU tarih, dogrudan ya da dolayh olarak istirak etmis ya da bir olaya sahitlik eden insanlarin tecriibelerini
dogrudan dinleme sansi bulmus kisilerden veri elde etme yontemidir. S6zli tarih kaydedilmis rastgele bir
goriasme degil belirli bir konunun planli, yapilandiriimis ya da yari-yapilandiriimis ve dolaysiz bir sekilde
islenmesidir (McAdoo, 1980). McAdoo’nun (1980) da belirttigi gibi sozli tarih yontemi kendi icinde birgok
asamadan olusan ve bir takim hazirlik ve planin gerekli oldugu bir yontemdir. Arastirmada da 6gretim Uyesi
dgrencilerin ilgi alanlarina gére konularini segtikten sonra sadece onlara rehberlik etmistir. Ogretmen adaylari
gorlisme sorularinin hazirlanmasi, gériisme yapacak kisilerin belirlenmesi ve izinlerin alinmasi, ortamin

belirlenmesi, ses kayit cihazinin ve diger degiskenlerin kontrol edilmesi gibi bircok konuda deneyim kazandiklari
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icin sorumluluk duygularinin arttigini ifade etmislerdir. Siebérger ve Jacquelene’e (2002) gore de sozlu tarih

uygulamalariyla toplumlarin anahtar degerlerinden biri olan elestirel diisinme ve sorumluluk degeri gelisebilir.

» o u

Yapilan arastirmada sozll tarih yontemini kullanarak 6grenciler “meslekler”, “gaziler”, “depremzedeler” ve “eski
oyunlar” konularinda goriismeler gergeklestirmislerdir. S6zlu tarih sanilanin aksine, tarihi kendi iginde bir konu
olarak degil bir yontem ve veri toplama metodolojisi olarak gorir (McAdoo, 1980). Bu sebeple sozll tarihin
yelpazesi ¢ok genistir. Gegmisteki insanlarin yasam bicimleri, ev icindeki yasam, ¢cocuklarin yasami, kadinlarin
yasami, egitim, gelenek ve gorenekler, eglenme bigimleri, bayram kutlamalari, kithk, hastalik, dogal afetler,
¢alisma hayati gibi konular da s6zli tarihe konu olabilmektedir. Konularin ortak 6zelligi zaman igindeki degisim
ve sirekliliginin gorilebilmesine olanak verebilecek yapida olmasi ve giinimiz ve ge¢misin karsilastirmasina
olanak saglamasidir. Bu sebeple yapilan arastirmada gergeklestirilen gériisme konularinin farkli olmasina 6zen
gosterilmistir. Ayrica Ogrenciler farkli konularda yaptiklari gorismeleri sinifta paylasarak ayni degisim ve

surekliligin arkadaslari tarafindan da algilanmasina fayda saglamislardir.

Arastirmaya genel olarak bakildiginda yapilan s6zli tarih uygulamalarinin 6grenciler icin sagladigi degerlerin
Otesinde 6grenme ortamini zenginlestirdigi ve 6grenci-6gretmen etkilesimini arttirdigi da gorilmektedir.
Ogrenciler icin uygulamali olarak yapilan bu etkinlikler konuyu daha ilgi gekici hale getirmekte ve zevkli

kilmaktadir. Tum bu getiriler dikkate alinarak arastirmanin sonucuyla ilgili su 6nerilere yer verilebilir.

e Ogretmen adaylarinin tamami sézli tarih ydnteminin deger egitiminde olumlu etkisi oldugunu
disinmektedir. Bu dogrultuda deger egitiminde sozIli tarih yontemi bir 6gretim yontemi olarak
kullanilabilir.

e Arastirma sonuglarina gore sozli tarih uygulamalari 6grencileri Ozellikle empati gelistirme ve
sorumluluk sahibi olma konularinda gelistirmistir. Bu sebeple temelde bu iki deger uygulamasinda
s0zIU tarih yontemi kullanilabilir.

e Bu calisma sosyal bilgiler 6gretmen adaylariyla yapilmistir. Bundan sonra yapilacak calismalarda

katilimcilar 6gretmenler icinden segilebilir.
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