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ABSTRACT

It is important to use the most appropriate and most interesting methods and techniques when
teaching a language. One of the techniques used in vocabulary teaching is using caricatures. The
purpose of this study is to determine the contributions of using caricatures to vocabulary
retention in foreign language lessons (English). An experimental design with pretest-posttest and
retention test control group was employed. The study was carried out with the voluntary
participation of a total of 50 students in the preparatory class of a high school in Tokat during the
fall semester of the 2015-2016 academic year. The students were randomly divided into two
groups as experimental and control groups. The students in the experimental group were asked
to draw the caricatures of the predetermined target words, and these drawings were hung on
the walls of the class. The control group students studied the unit without caricatures through
traditional methods accompanied by the teacher. At the outset of the study, a pretest covering
the predetermined target words was administered to the students before starting the related
unit. At the end of the unit, students were given a posttest, and then a retention test was
administered after three weeks. In addition, the students in the experimental group were
interviewed to determine their views on the use of caricatures. The results of the posttest
indicated that there was no significant difference between the two groups. However, there was a
significant difference between the retention test scores of the experimental and control groups.
Additionally, it was found in the interviews with the experimental group students that using
caricatures was beneficial. As a result, it was determined that using caricatures for teaching
vocabulary increased retention.
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INTRODUCTION

The oral communication of individuals takes place through words. "Having a rich accumulation of vocabulary
and concepts enables people to be rich in thoughts" (Ozbay and Melanlioglu, 2008: 31). "Vocabulary is a tool in
the production of thoughts, and its shortage influences the formation of thoughts negatively ... Vocabulary
does not only help explain things, but also ensures understanding. It is impossible to understand what is read
or spoken without knowing the meaning of the words" (Oflaz, 2015: 698). In the process of foreign language
teaching, enriching vocabulary is of great significance. Harmer emphasized the importance of learning
vocabulary by saying, If the structures of a language constitute the skeleton of that language, then vocabulary
makes up its vital organs and body (as cited in Joklova, 2009). Foreign language courses rank the first among
courses where learning vocabulary is crucial. Foreign language courses should be fun and far from being
monotonous and they should be carried out using new approaches and methods. In addition, the lessons
should especially avoid rote learning and have an environment where all audio-visual and tactile skills are

employed actively, and appropriate materials are utilized (Gomleksiz and Elaldi, 2000).

“Original drawings, caricatures, classical music works, short films, and audio-visual tools made by artists
contribute to the creation of a very stimulating learning-teaching environment by adding new interpretations
and expansions to the messages of texts” (Turhan Agrelim, 2016: 18). Visual elements are important in
learning. One can keep images in short-term memory and create schemas for long-term memory by using them
in various forms (Farah, 1988). Particularly, a well-designed image is more effective in conveying the message
than a written format involving the same information. Visual materials provides more comprehension despite
less time allocation and repetition. (Leiner, Handal and Williams, 2003). Sculptures, paintings, photographs, and
maps are visuals elements. In this context, caricatures are also a kind of visual elements (Delp and Jones, 1996).
"The word caricature was derived from the word caricare, which means filling and loading in Italian" (Pope,
2012: 6). "Caricature is the art of communicating thoughts through drawings" (Ozer, 2007: 1). “Caricature is a
phenomenon of drawing people or things exaggeratedly. In today's interpretation, caricature is an art of
creating humor on the line "(Kiling, 2006). It is the art of catching the funny and striking side of a person or an
event and bringing it forward, transforming it into a laugh with exaggerated lines (Avsar, 2007). As it is
understood from these definitions, caricatures are entertaining, multi-dimensional, gripping, and instructive
materials. According to Ozer (2007:29), "terms such as caricature, cartoon, graphical humor are known as
separate genres throughout the world, primarily in England. However, all these terms in Turkey are listed under
the title ‘caricature’. Every kind of humor illustration is called caricature. Ozer (2007: 29-30) states that

caricatures and similar drawings are formally four types in newspapers and magazines.

e Humor Design (Vignette): This is a type of drawing created with caricature lines to embellish and add
visuality to texts such as anecdotes, stories, interviews, news, research analysis, and corner writings.
e  Caricature: This is also called a single-frame cartoon. It is the humorous interpretation of a person, an

event, or a situation with a single square in its own drawing style.
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e  Comic strips: This genre, called ‘strip’ by westerners, refers to a series of caricature frames. The first of
these caricature frames, which may consist of two, three, and occasionally more frames, is used to
prepare the audience. The last frame is used to baffle and influence the audience. Shortly, the last

frame is used to crack the joke by the cartoonists.
Caricatures can be classified into three groups in terms of content and artistic nature (Ozer, 2007: 34).

e  Caricatures of Portrait: These drawings, which cover only the image of a person, are drawn with an
understanding that emphasizes the characteristics of that person. The drawings should be similar to
the original and they are exaggerated.

e Comics: They are drawn for magazines and newspapers and they handle political and social issues.
They have a short life span.

e Humorous Pattern: They are referred to as artistic caricatures or graphical humor. They are not
concerned with appealing the masses and seeking popularity. Amusement is the secondary goal;

instead, they usually aim to make people think.

Caricatures are a powerful learning tool and have the power of telling a complex story with a couple of images.
They raise curiosity about events in students and encourage them to think. The humorous elements in
caricatures allow the target words to be understood more quickly and retained better. ‘There is strong
evidence that a message presented with humor is much easier to understand’ (Ginman and Ungern-Sternberg,
2003: 76 Act. Csajbok-Twerefou, 2011). A more colorful and more enjoyable classroom environment keeps the
student away from stress and provides an unprejudiced approach to the target language. Teachers can use
caricatures for many purposes. Naylor and Keogh (2013) reported that using caricatures provided high
motivation in all age groups, improved their discussion skills, gave them effective learning and evaluation skills,
revealed individual differences, allowed students to summarize their own ideas, and helped them use the
language. It is particularly thought that caricatures should be used effectively in language teaching since the
results will be more permanent, and both the topic and the teacher will have a positive effect on students
(Rule, Sallis and Donaldson, 2008). For these reasons, caricatures should be frequently employed in vocabulary
teaching in the classroom environment. Indeed, the following characteristics of caricatures support this
approach: they allow visual presentation of ideas; they are in the form of a dialogue; they have the minimum
level of text; they provide alternative viewpoints for any given situation; they develop from ideas that can be
adapted to daily life. Due to these features, caricatures allow students to perceive vocabulary better, improve
other language skills, and increase interest in language (Naylor and Keogh, 2013). Caricatures are therefore an

important learning tool that facilitates and enriches and makes learning permanent.

There are many studies which show that caricatures have a significant role in the education process and
support the use of caricatures as a learning tool. Caricatures were used in the acquisition of various language
skills (Varisoglu, Seref, Gedik, and Yilmaz, 2014; Greenberg, 2002; Hakam, 2009; Madden, Chung and Dawson,
2008; Vogler, 2004; Yaman, 2010), in Social Studies course (Tokcan and Alkan, 2013), in History course
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(Késeoglu, 2008), in Science course (Balim, inel and Evrekli, 2008; Kabapinar, 2005; Oluk and Ozalp, 2007; Rule,
Sallis and Donaldson, 2008), in Turkish Language and Literature course (Ustiin, 2007), in Mathematic course

(Ugurel and Morali, 2006), and treatment studies (Cakir and Aydogdu, 2016).

When the literature was examined, it was determined that there was no adequate number of studies on the
use of caricatures in vocabulary teaching in the foreign language field. In this context, the study aimed to
determine the effect of using caricatures on enriching vocabulary in foreign language teaching and maintaining
the retention of vocabulary. In line with this main objective, the answers to the following questions were

sought:

1. Is there a significant difference between the pretest and posttest scores of the experimental group
students?

2. Is there a significant difference between the pretest and posttest scores of the control group
students?

3. Is there a significant difference between the pretest scores of the experimental and control group
students?

4. Is there a significant difference between the posttest scores of the experimental and control group
students?

5. Is there a significant difference between the retention test scores of the experimental and control
group students?

6. What are the opinions of the experimental group students regarding the use of caricatures for

learning vocabulary?

It was found in the related literature that the use of caricatures was mainly practiced in developing mother
tongue skills, and teaching science and social sciences courses, but that it was not given an adequate place in
vocabulary teaching in foreign language courses. These findings formed the foundation for this study. The

study is expected to contribute to this gap in the literature.
METHOD
Study Design

Quantitative data, pretest-posttest, and retention test, and a quasi-experimental design with a control group
were used in this study, which examined the effect of caricature use on vocabulary learning and retention in
English lessons. For the qualitative data, interviews were conducted with the experimental group students to
determine their thoughts on the use of caricatures in vocabulary teaching based on the case study model. For
this reason, a mixed design was used in the study. The experimental design is defined as a research design that
is used to explore cause-and-effect correlations between variables (Bliylikéztiirk, 2007). Common features of

real trial models are the use of multiple groups and the creation of groups with unbiased assignment
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(sampling). Therefore, at least one experimental and one control group exist in such studies. These are

considered synchronized in terms of the other control variables (Karasar, 2007).

Two groups with equal levels were selected for the study. One of them was designated as the experimental
group and the other as the control group. The same achievement test was applied to the students in the
experimental and control groups as a pretest, and then as a posttest and a retention test following the
application. In this study, no random assignment was made in the selection of the experimental and control
groups, and the pretest achievement equivalence of the groups was checked in terms of academic success,

which is a dependent variable of the study.
Study Group

The study consisted of a total of 50 students attending the preparatory classes of a state high school in Tokat
province in the first semester of 2015-2016 education period. The students who were selected in line with the
common features of actual experimental models were assigned to experimental (25) and control groups (25).
Participants were 22 male and 28 female students. The study group was determined by appropriate sampling.
The qualitative data of the study were obtained from individual interviews with the experimental group

students.
Data Collection and Analysis

The data collection tool of the research consisted of 24 multiple-choice questions applied in the pretest-
posttest and retention test of the research related to the target words in the "HOME" unit of the textbook
named 'On Screen'. Each correct response to the first 20 questions was scored as four points and the last four
as five points. This was because the test was evaluated over 100 points. The test items were prepared by the
authors of the book based on the target words as determined in the book. Since the validity-reliability study of
the test was conducted by the expert authors of the book, no further validity-reliability study was required. In
addition, necessary permission was obtained from the publisher of the book to use the test as a measurement

tool.

The aim of the interview form used in the study was to determine the opinions of the experimental group
students on the use of caricatures. Interview questions were prepared based on expert opinions. The form
used in the study had a 'standardized open-ended interview' structure and structured interviews were
conducted. According to Patton (1987), this approach involves a series of carefully written and sequenced
guestions, which are then asked in the same style and order to the interviewed individual. In the study, two
classes were selected among high school preparatory class students and the experimental and control groups
were formed, and then the target words determined in the unit and the vocabulary knowledge of the students
relating to these words were evaluated. The target words were taught to the control group students using

traditional methods, while they were studied using the caricatures drawn by the students in the experimental
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group. A separate caricature was used for each of the target words. The students in the experimental group
were asked to draw the caricatures of the target words and they were hung on the classroom walls. In the
experimental group, the caricatures were kept hanging on the walls until the end of the unit, while in the
control group no caricatures were drawn or hung on the walls at all. At the end of the unit, a posttest was
conducted for data collection and after three weeks, a retention test was administered, and the results were
compared. Thus, the quantitative data related to the study were collected. The qualitative data, on the other
hand, were obtained through the interview forms. Thus, quantitative and qualitative research techniques were
used together in the study, and vocabulary teaching through the use of caricatures was examined from various
aspects. This application continued throughout the unit. The students were given a pretest at the outset and a
posttest at the end of the application to evaluate vocabulary gains for all groups. In the first stage of the
analysis, the Wilcoxon Marked Rank test, a non-parametric test, was applied to compare pretest and posttest
scores within each group. In the second stage, the Mann-Whitney U test, a non-parametric test, was used to
compare pretest and posttest scores between the two groups. Non-parametric tests were utilized in the study
because there were fewer than 30 individuals in the experimental and control groups. The interview data
records were written out and analyzed using content analysis. Content analysis is the process of identifying
data and revealing the facts that may be hidden within the data (Yildirim and Simsek, 2013). The data obtained

as a result of the interview were examined and coded according to the concepts inferred from the data.
FINDINGS

In this section, the findings obtained by analyzing the data collected within the scope of the study and the data

collected as required by the research questions were interpreted and presented in the tables.

1. Is there a significant difference between the pretest and posttest scores of the experimental group

students? The findings related to the first research question are as follows.

Table 1 presents the results of the Wilcoxon Signed Rank test on whether the students in the experimental
group showed a significant difference in terms of the pretest and posttest scores relating to vocabulary

learning.

Table 1. The Results of The Wilcoxon Signed Rank Test for Pretest-Posttest Scores of Experimental Group

Students.
Ranks N Rank Mean Rank total z p
Posttest- Negative ranking 4 6.38 25.50
Pretest Positive ranking 20° 13.73 274.50 -3.559 .000
Equal 1°
Total 25

*Based on Positive Ranking

As is seen in Table 1, The results of the Wilcoxon Signed Rank Test, a non-parametric test, conducted to

determine whether there was a significant difference between the pretest and posttest scores of the
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experimental group students, indicated that there was a significant difference between the mean scores (z=-
3.559, p <0.05). The difference was in favor of the pretest. That is, the posttest scores of the experimental

group differed significantly as a result of group practices.

2. Is there a significant difference between the pretest and posttest scores of the control group students?

The analyses related to the second research question yielded the following results.

Table 2 gives the results of the Wilcoxon Signed Rank test on whether the students in the control group

indicated a significant difference in terms of their pretest and posttest scores on vocabulary learning.

Table 2. The Results of The Wilcoxon Signed Rank Test for Pretest-Posttest Scores of Control Group Students.

Ranks N Rank Mean Rank total z p
Negative ranking r 2.50 2.50
Posttest- Positive ranking 24° 13.44 322.50 -4.306 .000
Pretest Equal 0°
Total 25

*Based on Positive Ranking

When Table 2 was examined, it was found according to the results of the non-parametric Wilcoxon Signed Rank
Test conducted to determine whether there was a significant difference between the pretest and posttest
scores of the control group students obtained from the vocabulary test that there was a significant difference
between the mean scores (z=-4.306, p <0.05). The mentioned difference was in favor of the pretest. The

posttest scores of the control group indicated a difference significantly as a result of the group application.

3. Is there a significant difference between the pretest scores of the experimental and control group

students? The findings relating to the research question are as follows.

The results of the Mann Whitney U test regarding the pretest scores of the experimental and control group

students about vocabulary learning are given in Table 3.

Table 3. The results of the Mann Whitney U Test For Pretest Scores Of The Experimental And Control Group

Students.
Method n Rank mean  Rank total U z P
Concept caricature 25 23.58 589.50
Traditional 25 27.42 685.50 264.000 -.935 .350

Pretest Total 50

As can be seen from Table 3, there was no significant difference between the pretest scores of the students in
the experimental and control groups (z = -0.935; p> 0.05). It can be stated that there was no significant
difference in terms of the vocabulary knowledge of the students in the experimental and control groups

according to the pretest results.
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4. Is there a significant difference between the posttest scores of the experimental and control group

students? The findings are as follows.

The Mann Whitney U test results of the posttest scores of the students in the experimental and control groups

related to the vocabulary learning are given in Table 4.

Table 4. The results of the Mann-Whitney U Test that Was Performed To Determine Whether Posttest Scores

Of The Experimental And Control Groups Were Different.

Method n Rank mean  Rank total V] z p
Concept caricature 25 26.80 670.00 280.000
iti 2 24.2 . -.632 527
Posttest Traditional 5 0 605.00 63 5
Total 50

As can be seen from Table 4, there was no significant difference between the posttest scores of the students in
the experimental and control groups (p> 0.05). It can be said that there was no significant difference between

the posttest scores of the experimental and control group students in terms of vocabulary learning.

5. Is there a significant difference between the retention test scores of the experimental and control group

students? The result of the analyses indicated the following findings.

Table 5 gives the Mann Whitney U test results for the retention test scores of the students in the experimental

and control groups related to the vocabulary learning.

Table 5. The results of the Mann-Whitney U Test That Was Done To Reveal Whether Retention Test Scores Of
The Experimental And Control Groups Indicated A Difference.

Method N Rank mean  Rank total U z p
Retention Concept caricature 25 33.62 840.50

Traditional 25 17.38 434.50 109.500 -3.956 .000
Test

Total 50
**p<0.05

According to Table 5, a significant difference was found in favor of the control group (U = 109.500 p <0.05) as a
result of the Mann-Whitney U test performed to test whether there was a significant difference between the
retention test scores of the experimental and control groups. This meant that the retention scores of the
experimental group differed significantly. It was observed that the use of caricatures increased retention of the

learned vocabulary in the experimental group students.

629 Giiven, S. and Bekdas, M. (2018). The Effect Of Using Caricatures On Vocabulary Retention In
Foreign Language Teaching, International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp.
(622-647).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

6. What are the opinions of the experimental group students regarding the use of caricatures? The

followings are the findings related to sixth research question.

Table 6 presents the codes related to the findings obtained as a result of the interviews with the experimental

group students.

Table 6. Codes Regarding Student Opinions on Using Caricatures in Vocabulary Teaching

Codes for participant views f Codes for participant views f
Fun 14 Rational 1
Facilitating 13 Helpful 1
Memorable 11 Pioneering 1
Raising interest 9 Necessary 1
Teaching by doing 9 Repetetive 1
Enriching vocabulary 8 Liberating 1
Creating a cheerful environment 5 Reminder 1
Creating difference 5 Illustrative 1
Creating an impact 5 Time saver 1
Instructive 4 Consolidating 1
Visual memory booster 3 Memory developer 1
Striking 2 Compelling to draw * 1
Creative 2 Boring * 1
Success booster 2 Distractor* 1
Time saver 2 Irrelevant* 1
Beneficial 1

*Negative statements

As can be seen in table 6, it was observed that the students of the experimental group were quite satisfied with
vocabulary learning through caricatures. Students stated that they found the use of caricatures fun, facilitating
and memorable. Some of the participants' positive statements on the issue were as follows. "I think it's a good
activity because you learn the spelling and the meaning of the words while you’re making drawings”; "I had a
lot of fun while drawing the words and | have retained the word that I've drawn better. Both the colorful
drawings and drawing the word itself was very useful to me. So I’'ve noticed that | can retain the words best by

drawing. Drawing is really memorable and a very good method."

Students stated that caricatures were enjoyable as they particularly had elements of humor and that
caricatures increased their interest in the lesson. Through using this method, visual images were found to be
easier to memorize, more permanent, and more concrete to learn without the need for too much repetition.
Some of the statements showing the students’ opinions were as follows. “/ retained the vocabulary better as
the drawings looked funny”; "We learned words much faster because we used caricatures during the lessons.
The drawings were hung on the walls of the classroom, so it increased our exposure to them. Thus, | benefited
from using caricatures"; "We constantly see the words hanging on the walls, and this makes it easier for us to
learn words faster"; "First, | called the words from my visual memory, and | was able to immediately remember.
It was a quite useful method helping retain the words better"; "Because the visual aspect of the application was

strong, it helped us learn words faster. This method is easier and more entertaining than trying to memorize the

words in the book for a longer time".
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Students also emphasized that the caricatures changed the classroom environment. "We made the class gain a
free spirit and become chirpy"; "It created a more colorful class. | don’t waste my time looking up words in the
dictionary". 1t can be said that caricatures improved the imagination and creativity of the students. "It was nice.
I was able to retain the words better because | tried to draw them. | started to make plans in my mind before |

am beginning drawing. | wanted produce something nice. It was a different and creative activity for me ".

The students reported that the use of caricatures in teaching and learning vocabulary also influenced other
skills positively and increased their success. "As we learn English vocabulary, activities such as speaking,
writing, and listening are also becoming easier, which is, in turn, helping us to be more effective and successful
in the lessons"; "I remembered the caricatures | drew particularly when | forgot the meaning of the words in
quizzes, so | was able to answer the questions correctly ". As it is understood from these explanations, the use

of the caricatures as a teaching tool was perceived positively by the participants.
Conclusion, Discussion and Suggestions

A well-equipped, creative and imaginative teacher can save the lesson from boredom by using innovative
techniques and realistic materials (Thakur, 2015). Using caricatures rank the first among these techniques.
"Well-drawn caricatures have a story to tell, a value to be passed on, and a lesson to teach" (Katchen, 1995).
Therefore, using caricatures in the lessons is an important way to increase student motivation. It makes foreign

language teaching and learning enjoyable and powerful in terms of both teachers and students.

A significant difference was found between the pretest and posttest test mean scores of the experimental
group students related to their vocabulary knowledge according to the non-parametric Wilcoxon Signed Rank
Test. As a result of group applications, the posttest scores of the experimental group indicated a significant
difference. The difference between the pretest and posttest test mean scores of the control group students
related to their vocabulary knowledge according to the non-parametric Wilcoxon Signed Rank Test was found
to be significant. The posttest scores of the control group showed a significant difference as a result of group

applications. This can be interpreted as using caricatures in the lessons is highly effective in learning.

It was determined that there was no significant difference between the pretest scores of the students in the
experimental and control groups. It can be stated that there was no significant difference relating to the
vocabulary knowledge of the students in the experimental and control groups in terms of their pretest scores.
Though the vocabulary activities in both groups were different, students were observed to learn them.

There was no significant difference between the posttest scores of the students in the experimental and
control groups. It can also be said that there was no significant difference relating to the vocabulary knowledge
of the students in the experimental and control groups in terms of posttest scores. Although the vocabulary
activities in both groups were different, learning was achieved. However, in terms of average scores, the
experimental group was found to have much higher scores. According to this result, the use of caricatures can

be interpreted to be more effective in students' learning.
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There was a significant difference in favor of the control group according to the results of the Mann-Whitney U
test performed to determine whether there was a significant difference between the retention test scores of
the experimental and control groups. That is, the retention scores of the experimental group yielded a
difference significantly. It was observed that the use of caricatures provided better retention in vocabulary
learning and helped better remember vocabulary. The interpretation of this state is that visual elements

facilitates learning, makes it fun and permanent, and provide long term retention.

In the interview conducted with the students of the experimental group, it was observed that the students
received learning through caricatures positively. Students stated that they found the use of cartoons fun,

facilitating, and memorable.

As a result of the study, it was determined that teaching vocabulary in foreign language courses through
cartoons increased student achievement and retention of vocabulary more than traditional vocabulary
teaching techniques. The mentioned findings were in line with the findings of the studies reporting that
teaching through caricatures was more effective than teaching through traditional techniques in such fields as
Science (Atasoy and Zoroglu,2014), (Rulle,Sallis and Donaldson,2008), (Webb, Williams, Meiring, 2008),
medicine (Delp and Jones,1996), (Leiner, Handal and Williams, 2003), social studies (Tokcan and Alkan, 2013),
and Turkish Language (Varisoglu at al, 2014), (Yaman, 2010).

It has been proven that cartoons allow students to easily explain their ideas in the classroom environment,
encourage students to think, and develop their creativity. These finding were similar to the findings of the
studies found by Webb at all (2008), Williams, Meiring, (2008), Naylor and Keogh (2013), and Tokcan and
Alkan (2013).

Caricatures have been proven through the findings from the interviews to be stored in memory fast, learned
more quickly, and not forgotten easily because of their visual nature. This finding was also similar to the

findings of other researchers such as Thakur (2015), Naylor and Keogh (2013), and Delp and Jones (1996).

This study aimed to teach some abstract rules and concepts through caricatures for increasing the vocabulary
knowledge in foreign language teaching, improve the oral and written expression skills of the students, help
the lessons be fun and student-centered, and thus boost the success in this context. It was observed in the
study that using caricatures in vocabulary teaching increased the retention. Additionally, it made the learning
environment more enjoyable and effective.

According to the results of this study, the following points can be recommended: teacher and student
awareness can be raised regarding the importance of using caricatures in teaching and learning environments;
more studies can be carried out in order to determine the effectiveness of using caricatures in other courses;
new studies can be conducted on the use of caricatures in foreign language teaching; and findings supporting
the effectiveness of this tool can be increased. It is recommended that caricatures can also be used in
textbooks as this study reached the conclusion that the use of caricatures had a positive influence on student

achievement.
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Dil 6gretirken en uygun ve en ilging yontemleri kullanmak énemlidir. Bu yontemlerden biriside
karikatir kullanarak kelime 6gretimidir. Bu arastirmanin amaci, yabanc dil derslerinde (ingilizce)
karikatlr kullanmanin kelime dagarcigina olan katkilarini belirlemektir. Arastirma 6n test son test
ve kalicilk testi kontrol gruplu deneysel desen lizerine tasarlanmistir. Arastirma 2015-2016 giiz
doneminde Tokat’ta bir lisesinin hazirlik sinifinda devam eden toplam 50 6grencinin gonllu
katiimi ile gerceklestiriimistir. Ogrenciler rastgele deney ve kontrol grubu olarak iki sinifa
ayrilmistir. Deney grubu Ogrencilerinden onceden belirlenen hedef kelimelerin karikatdrlerini
cizmeleri istenmis ve bu cizilen karikaturler sinifin duvarlarina asilmistir. Kontrol grubu 6grencileri
karikatlrler olmadan Uniteyi 6gretmen esliginde geleneksel yontemlerle islemistir. Arastirma,
Giniteye baslamadan 6nce belirlenen hedef kelimelerle ilgili bir 6n test yapilarak baslatiimistir.
Unite sonunda dgrencilere son test ve {i¢c hafta sonra kalicilik testi uygulanmistir. Ayrica deney
grubundaki o6grencilerine karikatlir kullanmimina iliskin gorislerini  belirlemek icin goériisme
yapilmistir. Uygulamanin son test sonuglarinda iki grup arasinda anlamh bir fark olmadig
gorilmastir. Ancak deney ve kontrol grubunun kalicihk testi puanlari arasinda anlamh bir
farkhlasmanin oldugu gozlenmistir. Yine deney grubu o6grencileri ile yapilan goriismede de
yabanci dil dersinde karikatir kullanmanin olumlu bulundugu sonucuna ulasiimistir. Sonug olarak
kelime 6gretiminde karikattr kullanmanin kaliciligr arttirdigi saptanmustir.

Anahtar Kelimeler: Yabanci dil 6gretimi, kelime 6gretimi, karikatur.
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Bireylerin sozlii iletisimi kelimeler yoluyla olur. “insanin kelime ve kavram yéniinden zengin bir birikime sahip
olmasi, diisiincede de zengin olmasini saglar” (Ozbay ve Melanlioglu, 2008: 31). “Kelimeler diisiince liretiminde
bir aragtir ve eksikligi disinme olusumunu olumsuz etkiler... Kelimeler yalnizca anlatmaya degil, anlamaya da
yaramaktadir. Kelimelerin anlami bilinmeden okunanlarin ya da sdylenenlerin anlasiimasi imkansiz
gozikmektedir” (Oflaz, 2015: 698). Yabanci dil 6gretimi siirecinde, kelime dagarciginin zenginlestirilmesi blyik
onem tasimaktadir. Harmer, eger dilin yapilari o dilin iskeletini olusturuyorsa, o zaman hayati organlarini ve
vicudunu da kelimeler olusturur diyerek kelime 6grenmenin 6énemini vurgulamistir (aktaran, Joklova, 2009).
Kelime o6grenmenin 6nemli oldugu derslerin basinda Yabanci Dil dersleri gelir. Yabanci dil derslerinin,
monotonluktan uzak, eglenceli bir ders olmasi, yeni yaklasimlar ve metotlarla islenmesi, 6zellikle ezbercilikten
uzak, gorsel-isitsel-dokunsal tim becerilerin aktif kullanildigi bir ders ortaminin olusturulmasi ve buna uygun

materyaller segilerek islenmesi gerekmektedir (Gomleksiz ve Elaldi, 2000).

“Sanatgcilar tarafindan yapilmis 6zgiin resimler, karikatirler, klasik mizik ¢alismalari, kisa filmler, gorsel-isitsel
araglar metinlerin iletilerine yeni yorumlar, acilimlar katarak ¢ok uyaranh bir 6grenme-6gretme ortaminin
yaratiimasina olanak saglamaktadir” (Turhan Agrelim, 2016: 18). Gorsel dgeler 6grenmede dnemlidir. insan,
gorselleri kisa donem hafizada tutabilir ve farkl sekillerde kullanarak uzun dénem hafiza icin semalar
olusturabilir (Farah, 1988). Ozellikle iyi dizayn edilmis bir gérsel ayni bilgileri iceren yazili formattan, mesaji
iletmede daha etkilidir. Gorsel materyaller daha az zaman ayirarak, daha az tekrar ederek daha fazla kavrayis
saglar (Leiner, Handal ve Williams, 2003). Heykel, resim, fotograf, harita birer gorsel 6gedir. Bu baglamda
karikatiirlerde birer gorsel imgedir (Delp ve Jones, 1996). “Karikatiir sézciigii, italyanca doldurma ve yiikleme
anlamina gelen carirare sézctigunden tlretilmistir” (Pope, 2012: 6). Karikatir ile ilgili literatlirde farkl tanimlar
yapilmistir. “Karikatir disiinceleri ¢izgi ile anlatma sanatidir” (Ozer, 2007: 1). Karikatiir; insanin veya esyanin
abartilarak cizilmesi olayidir. Ginlimiz anlayisinda ise karikatur, ¢izgide mizah yapma sanatidir” (Kiling, 2006).
Bir kisinin ya da bir olayin glliing ve carpici yanini yakalayip one ¢ikartarak, abartilmis cizgilerle giilmeceye
donistirme sanatidir (Avsar, 2007). Bu tanimlardan da anlasildigi gibi karikatiir eglendirici, ¢ok boyutlu,

distnduricu ve 6gretici materyallerdir.

Ozer’e gore (2007: 29) “karikatiir, cartoon, grafik mizah gibi terimler basta ingiltere olmak (izere ayri tiirler
olarak bilinmektedir. Oysa Tirkiye’de tim bu terimler “Karikatlir” baslig altinda toplanmaktadir. Her tirlt
mizah cizimine karikatir adi verilmektedir’. Ozer (2007: 29-30) karikatiir ve benzeri cizimlerin gazete ve

dergilerde bicimsel olarak dort tlirde oldugunu ifade eder.

e  Gililmece Deseni (Vinyet): Fikra 6yki, roportaj, haber, analiz arastirma, kose yazisi gibi diiz metinlerin
yaninda yaziyi stislemek, o yaziya gorsellik katmak icin karikatir cizgisiyle cizilen desenlerdir.
e Karikatlir: buna tek kare karikatlrde denilmektedir. Bir kisinin bir olayin, bir durumun tek bir kare ile

mizahsal sekilde kendine 6zgi cizgileri ile yorumlanmasidir.
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e Bant karikatlirG: batililarin “Strip” adini verdikleri bu tiir, bir kare iginde tamamlanamayan
karikatiirlere denmektedir. iki, (i¢, zaman zaman daha ¢ok kareden olusan bu karikatiirlerde ilk kareler
izleyiciyi hazirlamak igin kullanilir, sasirtma etkileme ve karikatiircu tabirleriyle “espri patlatma” son

karede” olur.
icerik ve sanatsal anlayis bakimindan (i grupta incelenebilir (Ozer, 2007: 34).

e Portre karikatiirleri: insanlarin sadece gériintiisiinii ele alan bu cizimler o kisinin karakteristik
ozelliklerini 6ne gikaran bir anlayisla gizilir. Cizimlerin orijinale benzemesi 6nemlidir. Abartilarak gizilir

e  Karikatlr: Dergi ve gazeteler igin cizilir, siyasal ve sosyal konuslari isler, dmdrleri kisadir.

e Humoristik Desen: sanatsal karikatiir ya da Grafik Mizah adiyla anilir. Genis kitleye seslenme popiler

olma kaygisi glitmez. Glildirme amaci ikinci plandadir. Daha ¢ok disiindirmek ister.

Karikatiirler giigli bir 6grenme aracidir ve karmasik bir hikayeyi bir iki imge ile anlatabilir. Ogrencide, olaylar
hakkinda merak uyandirir ve 6grenciyi disinmeye sevk eder. Karikatir icindeki mizahi unsurlar, hedef
kelimelerin daha gabuk anlasiimasini ve akilda daha kalici olmasini saglar. ‘Mizahla beraber sunulan mesajin ¢ok
daha kolay anlasildigi kuvvetle kanitlanmistir’ (Ginman ve Ungern-Sternberg, 2003: 76 akt. Csajbok-Twerefou,
2011). Daha renkli ve daha eglenceli sinif ortami 6grenciyi stresten uzak tutar ve hedef dile karsi 6nyargisiz
yaklasimi saglar. Ogretmenler karikatirleri bircok amacla kullanabilirler. Naylor, ve Keogh, (2013) karikatiirleri
kullanmalarinin tim yas gruplarinda yiksek motivasyonu sagladigini, tartisma yeteneklerini gelistirdigini, etkili
o6grenme ve degerlendirme becerisi kazandirdigini, bireysel farkliliklari ortaya ¢ikardigini, katilimi sagladigini,
Karikatiirler cizerek oOgrencilerin kendi fikirlerini 6zetlemelerine olanak sagladigini ve dil kullanma firsati
sundugunu séyler. Ozellikle, karikatiirlerin dil 6gretiminde etkin kullaniimasi gerektigi ve sonuclarinin daha
kahci olacagi, o6grenciler Uzerinde hem anlatilan konunun hem de 6gretmenin olumlu etki birakacagi
distinulmektedir (Rule, Sallis ve Donaldson, 2008). Bu sebeplerden dolayi karikatirlere kelime 6gretiminde
sinif ortaminda siklikla yer verilmelidir ayrica karikatirlerin su 6zellikleri de bu yaklasimi desteklemektedir.
Karikatirlerin; fikirlerin gorsel bir sunumu olmasi, diyalog formunda olup, asgari diizeyde metin icermesi,
durumlar hakkinda alternatif bakis acilari saglamasi, giinlik yasama uyarlanabilen fikirlerden yola ¢ikmasi, gibi
ozelliklerinden dolayi 6grencilerin, kelimeleri daha kolay algilamasini, diger dil yeteneklerini gelistirmesini, karsi
ilgilerinin artmasini saglar (Naylor ve Keogh, 2013). Dolayisiyla karikatlir 6grenmeyi kolaylastiran, zenginlestiren

ve kalici hale getiren 6nemli 6grenme aracidir.

Karikatliriin egitim slrecinde énemli bir yere sahip oldugunu goésteren, bir 6grenme araci olarak kullaniimasini
destekleyen bircok arastirma mevcuttur. Karikattr kullanimina gesitli dil becerilerinin edinilmesinde (Varisoglu,
Seref, Gedik, ve Yilmaz, 2014; Greenberg, 2002; Hakam, 2009; Madden, Chung ve Dawson, 2008; Vogler, 2004;
Yaman, 2010), Sosyal Bilgiler dersinde (Tokcan ve Alkan, 2013), Tarih dersinde (Koéseoglu, 2008), Fen Bilgisi
dersinde (Balim, inel ve Evrekli, 2008; Kabapinar, 2005; Oluk ve Ozalp, 2007; Rule, Sallis ve Donaldson, 2008),
Tirk Dili ve Edebiyati dersinde (Ustiin, 2007), Matematik Dersinde (Ugurel ve Morali, 2006) ve tutum
cahismalarinda (Cakir ve Aydogdu, 2016) yer verildigi gbzlenmistir.
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Alanyazin incelendiginde yabanci dilde kelime 6gretiminde karikatirlerin kullanimiyla ilgili yeteri arastirmaya
rastlanmamistir. Bu baglamda arastirmanin amaci yabanci dil 6gretiminde kelime dagarcigini zenginlestirmek ve
kelime 6gretiminde kalicihgl saglamak icin karikatiirlerin kullaniimasini etkisini belirlemektir. Bu ana amag

dogrultusunda asagidaki sorulara cevap aranmistir.

Deney grubunun 6n test- son test puanlari arasinda anlamli farklilasma var midir?

Kontrol grubunun 6n test- son test puanlari arasindan anlamli farklilasma var midir?
Deney ve kontrol grubunun on test puanlari arasindan anlamli farklilasma var midir?
Deney ve kontrol grubunun son test deney puanlari arasinda anlamli farkhlasma var midir?

Deney ve kontrol grubunun kalicilik testi puanlari arasinda anlamli farklilasma var midir?

AN A e o o

Deney grubu 6grencilerinin karikattr kullanimina iliskin goérugleri nelerdir?

ilgili alan yazinda karikatiir kullanimina agirlikli olarak anadil becerilerinin gelistirilmesi, Fen Bilimleri ve Sosyal
bilimler derslerinin 6gretiminde yer verildigi ancak Yabanci Dil derslerinde kelime 6gretiminde yeterince yer
verilmemesi nedeniyle bu c¢alismanin yapilmasina ihtiya¢ duyulmustur. Bu arastirmada alan yazindaki bu

bosluga katki saglamasi beklenmektedir.

YONTEM

Arastirmanin Deseni

Karikatiir kullanimin ingilizce dersinde kelime dgrenimine etkisi ve kaliciligi etkisini inceleyen bu arastirmada
nicel veriler 6n test — son test ve kalicilik testi kontrol gruplu deneysel arastirma deseni kullaniimistir. Nitel
veriler icin deney grubu Ogrencileri ile durum g¢alismasi modeline dayali olarak kelime 6gretiminde karikatiir
kullanimina iliskin daslinceleri belirlemek amaciyla gériisme yapilmistir. Bu nedenle ¢alismada karma desen
kullanilimistir. Deneysel desen, degiskenler arasindaki neden-sonug iliskilerini kesfetmek amaciyla kullanilan
arastirma desenleri olarak tanimlanmaktadir (Buytikoztirk, 2007). Gergcek deneme modellerinin ortak 6zellikleri
birden fazla grup kullaniimasi ve gruplarin yansiz atama (6rnekleme) ile olusturulmasidir. Béylece yapilacak olan
arastirmada en az bir deney ve bir kontrol grubu bulunur. Bunlar 6teki kontrol degiskenleri agisindan esitlenmis

sayilir (Karasar, 2007).

Arastirma icin ayni seviyede iki grup secilmis; bunlardan biri deney grubu ve digeri de kontrol grubu olarak
belirlenmistir. Deney ve kontrol grubundaki 6grencilere uygulama 6ncesi 6n-test ve uygulama sonrasinda ayni
basari testi son-test ve kalicilik testi olarak uygulanmistir. Bu arastirmada, deney ve kontrol grubunun
seciminde rasgele atama yapilmamis ve arastirmanin bagimli degiskeni olan akademik basar bakimindan

gruplarin 6n testlerinin esit olmasi kontrol edilmistir.
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Calisma Grubu

Arastirma, 2015-2016 egitim 6gretim birinci yariyil déneminde Tokat ilin de resmi bir lisesinin hazirlik
siniflarinda bulunan, ger¢ek deneme modellerinin ortak 6zelliklerine uygun segilen, 25’i deney grubunda ve 25’i
kontrol bulunan toplan 50 6grenciyi kapsamaktadir. Katiimcilarin 22 erkek 28 kiz 6grencidir. Calisma gurubu
uygun 6rnekleme yoluyla belirlenmistir. Arastirmanin nitel verileri ise sadece deney grubu 6grencileriyle yapilan

bireysel gorlismeler sonucunda elde edilmistir.
Veri Toplamasi ve Analizi

Arastirmanin veri toplama araci; ‘On Screen’ isimli ders kitabinin “HOME” Unitesi igerisinde yer alan hedef
kelimelere iliskin arastirmanin on test- son test ve kalicilik testinde uygulanan ¢oktan se¢meli 24 sorudan
olusmaktadir. ilk 20 sorunun her biri dért puan, son dért sorunun her biri bes puan olarak degerlendirilmistir.
Bunun sebebi testin 100 puan Uzerinden hesaplanmasidir. Testin sorulari ders kitabinin hedef belirledigi
kelimeler kullanilarak kitabin yazarlari tarafindan hazirlanmistir. Testteki sorularin gegerlik-giivenirlik ¢alismasi,
ilgili uzman vyazarlar tarafindan yapildigindan ayrica bir gecerlik-glivenirlik ¢alismasi yapmaya gerek
gorilmemistir. Ayrica ilgili kitabin yayin evinden ¢alismamizda testin 6lgme araci olarak kullaniimasina iliskin

izin alinmistir.

Arastirmada kullanilan milakat formuyla deney grubu 6grencilerinin karikattr kullanimiyla ilgili gordslerinin
belirlenmesi amaclanmistir. Miilakat sorulari uzman gorisleri alinarak hazirlanmistir. Arastirmada yapi
bakimindan ‘standartlastirilmis acik uglu goriisme’ formu kullanilmistir ve yapilandiriimis goriisme
gerceklestirilmistir. Patton’a (1987) gére bu yaklasim, “dikkatlice yazilmis ve belirli bir siraya konmus bir dizi

sorudan olusur ve her goriisilen bireye bu sorular ayni tarzda ve sirada sorulur”.

Arastirmada lise hazirlik sinifi 6grencilerinden iki sinif secilerek deney ve kontrol grubu olusturulmus ve Unite
icinde belirlenen hedef kelimeleri, 6grenme dizeyleri degerlendirilmistir. Hedef kelimeler kontrol grubunda
geleneksel yontemle; deney grubunda ise Ogrenciler tarafindan hazirlanan karikatirlerle islenmistir. Bu
arastirmada hedef kelimelerin her biri icin ayr bir karikatiir kullanilmistir. Deney grubundaki 6grencilerden
hedef kelimelerin karikatirlerini cizmeleri istenmis ve 6grenciler tarafindan cizilen karikaturler sinif duvarlarina
asilmistir. Deney grubunun sinifinda karikatirler Gnite sonuna kadar asili kalirken, kontrol grubunda ise
karikatir cizilmemis ve dolayisiyla duvarlara asiimamistir. Unite sonunda ise veri toplama amagli bir son test
yapilmis ve (¢ hafta sonra kalicilik testi yapilarak ¢ikan sonuglar karsilastiriimistir. Bu sayede arastirma ile ilgili
nicel veriler elde edilmistir. Nitel veriler ise miilakat formu araciligiyla elde edilmistir. Boylelikle arastirmada
nicel ve nitel arastirma teknikleri birlikte kullanilmis ve karikatirlerle kelime 6gretimi farkh yonleriyle
incelenmistir. Bu uygulama Unite siresince devam etmistir. Uygulama 6ncesinde ve sonrasinda tim gruplara
kelime kazanimlarini degerlendirmek icin 6n test ve son test uygulanmistir. Analizin birinci asamasinda, her bir
grubun kendi icinde 6n test ve son test puanlarinin karsilastirilmasi amaciyla, non-parametrik bir test olan

Wilcoxon isaretli Siralar testi uygulanmistir. ikinci asamada ise, iki grup arasinda 6n test ve son test puanlarinin
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karsilastiriimasini saglayan yine non-parametrik bir test olan Mann Whitney U testi kullanilmistir. Gériisme veri
kayitlari yaziya dékilmiis ve veriler icerik analizi kullanilarak ¢dziimlenmistir. icerik analizi, verileri tanimlama ve
verilerin icinde saklh olabilecek gercekleri ortaya ¢ikarma sirecidir (Yildirm ve Simsek, 2013). Gériisme

sonucunda elde edilen veriler incelenmis ve verilerden gikarilan kavramlara gére kodlamalar yapilmistir.
BULGULAR

Bu boélimde, arastirma kapsaminda elde edilen verilere ve bunlarin arastirmanin alt problemlerine uyguna
belirlenmis olan problemler dogrultusunda toplanmis olan verilerin analiz edilmesiyle elde edilen bulgular,

tablolarda sunularak agiklanmistir.

1. Deney grubunun 6n test son test puanlari arasinda anlamh farklilagsma var midir? Birinci alt problemine

iliskin bulgular.

Deney grubundaki 6grencilerin kelime 6grenimine iliskin 6n test ve son testte anlamli bir farklilik gosterip

gdstermedigine iliskin Wilcoxon isaretli Siralar testi sonuglari Tablo 1’de verilmistir.

Tablo 1. Deney Grubu icin On Test- Son Test Puanlarinin Farklilasip Farklilasmadigina Belirlemek Amaciyla
Yapilan Wilcoxon isaretli Siralar Testi Sonuglari

Siralar N Sira Sira Toplami  Z P
Ortalamasi
Son Test Negatif Siralama 4° 6.38 25.50
On Test Pozitif Siralama 20° 13.73 274.50 -3.559 .000
Esit 1°
Toplam 25

*Pozitif Siralar Temeline Dayali

Tablo 1'den de anlasilacagi tizere, deney grubunu olusturan 6grencilerin kelime bilgisine iliskin basari testinden
aldiklari 6n test ve son test puanlari arasinda anlamh bir farklilasma olup olmadigini test etmek icin yapilan Non
Parametrik bir test olan Wilcoxon isaretli Siralar testi sonucunda ortalamalar arasinda (z = -3.559, p < 0.05)
anlamli bir fark bulunmustur. S6z konusu fark 6n test lehinedir. Yani grup uygulamalar sonucunda deney

grubunun son test puanlari anlaml sekilde farklilasmustir.

2.Kontrol grubunun on test son test puanlarn arasindan anlaml farklilasma var midir? ikinci alt problemine

iliskin bulgular.

Kontrol grubundaki 6grencilerin kelime 6grenimine iliskin 6n test ve son testte puanlari arasinda anlamli bir

farklilik gdsterip gdstermedigine iliskin Wilcoxon isaretli Siralar testi sonuglari Tablo 2’de verilmistir.
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Tablo 2. Kontrol Grubu igin On Test Son Test Puanlarinin Farkhilasip Farklilasmadigina Belirlemek Amaciyla
Yapilan Wilcoxon isaretli Siralar Testi Sonuglari.

Siralar n Sira Sira Toplami z p
Ortalamasi
Negatif Siralama 1° 2.50 2.50
Son test Puan Pozitif Siralama 24° 13.44 322.50 -4.306 .000
On test Puan Esit o
Toplam 25

*Pozitif Siralar Temeline Dayali

Tablo 2 incelendiginde kontrol grubunu olusturan 6grencilerin kelime bilgisine iliskin basar testin aldiklari 6n
test ve son test puanlari arasindan anlamh bir farklilasma olup olmadigini test etmek igin yapilan Non
Parametrik Wilcoxon isaretli Siralar Testi sonucunda ortamlalar arasindaki fark (z = -4.306, p < 0.05) anlamli
bulunmustur. S6z konusu fark 6n test lehine gelismistir. Yani grup uygulamalari sonucunda kontrol grubunun

son test puanlari anlaml sekilde farklilagmistir.

3.Deney ve kontrol grubunun ©n test puanlari arasindan anlaml farklilasma var midir? Ugiincti alt

problemine iligkin bulgular.

Deney ve kontrol gruplarindaki 6grencilerin kelime 6grenimine iliskin 6n test puanlarinin Mann Whitney U testi

sonuglari Tablo 3’te verilmistir.

Tablo 3. Deney ve Kontrol Grubu igin On Test Puanlarinin Farklilasip Farklilasmadigina Belirlemek Amaciyla
Yapilan Mann-Whitney Testi Sonucu.

Metot n Sira Sira Toplami U z p
Ortalamasi
Kavram Karikatiir 25 23.58 589.50
Ontest  Geleneksel 25 27.42 685.50 264.000 -.935 .350
Total 50

Tablo 3’tende anlasilacagi lGzere, deney ve kontrol gruplarindaki 6grencilerin 6n test puanlari arasinda anlamli
bir fark olmadigi gérilmektedir (z=-0,935, p> 0.05). On testte, deney ve kontrol grubundaki dgrencilerin kelime

bilgisi konusunda belirgin bir farkliik olmadigi séylenebilir.

4. Deney ve kontrol grubunun son test deney puanlari arasinda anlamh farklilagsma var midir? dérdiinci alt

problemine iligkin bulgular.

Deney ve kontrol gruplarindaki 6grencilerin kelime 6grenimine iliskin son test puanlarinin Mann Whitney U

testi sonuclari Tablo 4’te verilmistir.
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Tablo 4. Deney ve Kontrol Grubu icin Son Test Puanlarinin Farklilagip Farklilasmadigina Belirlemek Amaciyla
Yapilan Mann-Whitney U Testi Sonucu.

Metot n Sira Sira Toplami U z p
Ortalamasi
Kavram KarikatirQ 25 26.80 670.00 280.000
Son test Geleneksel 25 24.20 605.00 -.632 .527
Total 50

Tablo 4’tende anlasilacagi lizere deney ve kontrol gruplarindaki 6grencilerin son test puanlari arasinda anlamh
bir fark olmadigini gorilmektedir (p > 0.05). Son testte, deney ve kontrol grubundaki 6grencilerin kelime

o0grenme konusunda belirgin bir farkhlik olmadigi soylenebilir.

5. Deney ve kontrol grubunun kalicilik testi puanlar arasinda anlamh farklilasma var midir? besinci alt

problemine iligkin bulgular.

Deney ve kontrol gruplarindaki 6grencilerin kelime 6grenimine iliskin kalicilik testi puanlarinin Mann Whitney

U testi sonuglari Tablo 5’te verilmistir.

Tablo 5. Deney ve Kontrol Grubu igin Kalicilik Testi Puanlarinin Farklilasip Farklilasmadigina Belirlemek Amaciyla
Yapilan Mann-Whitney U Testi Sonucu.

Metot N Sira Sira Toplami U z
Ortalamasi
Kalicilik Kavram Karikatiir 25 33.62 840.50
. Geleneksel 25 17.38 434.50 109.500 -3.956 .000
Testi
Total 50
**p<0.05

Tablo 5'ten de anlasilacagl lzere deney ve kontrol grubu kaliciik testi puanlari arasinda anlamli bir
farkhlasmanin bulunup bulunmadigini test etmek icin yapilan Mann-Whitney U testi sonucunda kontrol grubu
lehine (U = 109.500 p < 0.05 ) anlamli bir farkhilasma bulunmustur. Yani deney grubu 6grencilerinin kalicihk
puanlari anlamh bir sekilde farklilasmistir. Karikattir kullaniminin kelime 6greniminde kaliciligi ve hatirlamaya

sagladigi gozlenmistir.

6. Deney grubu ogrencilerinin karikatiir kullanimina iliskin goriisleri nelerdir? altinci alt problemine iliskin

bulgular.

Tablo 6’da deney grubu 6grencileri ile yapilan gorismeler sonucunda elde edilen bulgulara iliskin kodlar

verilmistir.
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Tablo 6. Ogretiminde Karikatiir Kullanimiyla ilgili Disiincelerine iligkin Kodlar.

Katihmci Goris Kodlarn f Katilimci Goris Kodlari f
Eglenceli 14 Akilci 1
Kolaylastirici 13 Yardimci 1
Akilda kalici 11 Onciil 1
ilgiyi arttirici 9 Gerekli 1
Yaparak 6gretici 9 Tekrarlatici 1
Kelime hazinesini arttirici 8 Ozgiirlestirici 1
Neseli ortam olusturucu 5 Hatirlatic 1
Fark yaratici 5 Gorsellestirici 1
Etki yaratici 5 Vakitten tasarruf saglayici 1
Ogretici 4 Pekistirici 1
Gorsel hafizaya yerlestirici 3 Ezberi gelistirici 1
Dikkat gekici 2 Cizimi zorlayicr * 1
Yaratici 2 Sikici * 1
Basariy arttirici 2 Dikkat dagitici* 1
Zamandan tasarruf saglayici 2 ilgisiz * 1

[ERN

Yararh
*Olumsuz ifadeler yildiz isareti ile italik olarak gésterilmistir.

Tablo 6 incelendiginde deney grubu 6grencileri tarafindan karikatir ile kelime 6greniminin oldukg¢a olumlu
karsilandigi gozlenmistir. Ogrenciler karikatiir kullanimini eglenceli, kolaylastirici ve akilda kalici bulduklari ifade
etmislerdir. Katilimcilarin bu yéndeki olumlu gorislerinden bazilari soyledir. ” Bence giizel bir etkinlik. Ciinkdi
cizerken kelimenin yazilisini ve anlamini 6greniyorsun.”; “Ben kelimeyi ¢izerken ¢ok eglendim. Ve o ¢izdigim
kelime ¢ok giizel aklimda kaldi. Hem renkli olusu hem de kelimeyi ¢izmek bana ¢ok faydali oldu. Béylece ben
kelimeyi en giizel ¢izerek aklimda kalabilecegdini anlamis oldum. Cizim gercekten akilda kalici ve ¢ok iyi

yéntemdir”.

Karikatiirlerin 6zellikle mizah iceren unsurlarin olmasinin keyifli oldugu ve derse olan ilgisinin attirdiginin
ogrenciler su sekilde tanimlamistir. Komik gériiniise sahip oldugu icin aklimda kaldi”. Bu yontem kullanilarak
gorsel imajlarin, ¢ok fazla tekrara ihtiyag duymadan, hafizaya daha kolay yerlestigi, daha kalici oldugu ve
o6grenmeyi somutlastirdigl saptanmis oldu.” Derste karikatiir kullandigimiz igin kelimeleri daha ¢abuk égrendik.
Sinifta asih oldugu igin resimler géziimiize takildi. Yani bana gére karikatiir kullanmak faydal oldu.”; “Duvarda
asili olan kelimeleri siirekli gériiyoruz ve bu bizim kelimeleri daha cabuk 6§renmemizi kolaylastiriyor”; “ilk olarak
kelimeyi o sekilde gérsel hafizamda hatirladim. Ve hemen aklima geldi. Kelime 6Ggrenmem de hi¢ unutulmayacak
sekilde kald1.”; “Gérsel yénii fazla oldugu igin kelimeleri daha ¢cabuk 6grenmemizi sagladi. Defterdeki kelimeleri
dakikalarca ezberlemeye ¢alismak yerine bu yéntem daha kolay ve eglenceli.” Ayrica 6grenciler karikatirlerin
sinifin ortamini degistirdigini vurgulamistir. “Sinifa gayet 6zglir bir ruh kazandirdik. Sinif civil civil oldu”. “Sinifi
daha renkli hale getirdi. Derste sézliikte kelime aramakla vakit kaybetmiyorum”. Karikatirlerin, 6grencilerin
hayal glgclerini ve vyaraticiliklarini gelistirdigini soylemek mumkiandar. “Giizeldi. Cizerken aklimda kald.
Cizmeden énce kafamda planlar yapmaya basladim. Giizel bir seyler ¢iksin istiyordum. Benim icin farkli ve

yaratici bir etkinlikti”.
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Kelime 6gretiminde karikatlr kullaniminin diger becerileri de olumlu yénde etkiledigi ve basariyr arttirdigi
dgrenciler tarafindan belirtilmistir. “Kelime égrendikce ingilizce konusma, yazma, dinleme gibi etkinlikler
kolaylasiyor. Bu da dersler de daha etkin ve basarili olmamizi saghyor”. “Ozellikle quizlerde kelimenin anlamini
unuttugum zaman cizdigimiz karikatiirler aklima geldi ve sorulari dogru cevapladim”. Seklindeki agiklamalardan
da anlasildigi gibi ile karikatiirin 6gretim araci olarak kullanilmasi katiimcilar tarafindan olumlu olarak

algilandig gorilmektedir.
Sonug, Tartisma ve Oneriler

Donanimli, yaratici ve hayalperest bir 6gretmen, yenilik¢i teknikler ve gercek materyaller kullanarak dersi
sikicihktan kurtarabilir (Thakur, 2015). Bu tekniklerin bagsinda da karikatiirler gelir “lyi cizilmis karikatirler
anlatilacak bir hikayeye, aktarilacak bir degere ve 6gretilecek bir derse sahiptir.” (Katchen, 1995). Dolayisiyla,
derste karikatlir kullanmak 6grenci motivasyonunu arttirmada o6nemli bir yontemdir. Hem yabanc dil

o0gretimini 6gretmen agisindan hem de 6grenimini 6grenci agisindan eglenceli ve kalici hale getirir.

Deney grubunu olusturan 6grencilerin kelime bilgisine iliskin basari testinden aldiklari 6n test ve son test
puanlari arasinda anlamli bir farklilasma olup olmadigini test etmek igin yapilan Non Parametrik bir test olan
Wilcoxon isaretli Siralar testi sonucunda ortalamalar arasinda anlamli bir fark bulunmustur. Grup uygulamalari

sonucunda deney grubunun son test puanlari anlamh sekilde farklilasmistir.

Kontrol grubunu olusturan 6grencilerin kelime bilgisine iliskin basari testin aldiklari dntest ve sontest puanlari
arasindan anlamh bir farklilasma olup olmadigini test etmek icin yapilan Non Parametrik Wilcoxon isaretli
Siralar Testi sonucunda ortamlalar arasindaki fark anlamli bulunmustur. Grup uygulamalari sonucunda kontrol
grubunun son test puanlari anlamli sekilde farklilasmistir. Bu durum karikatiir kullanilarak ders islemenin

o6grenmede oldukga etkili oldugunu géstermektedir seklinde yorumlanabilir.

Deney ve kontrol gruplarindaki 6grencilerin 6n test puanlari arasinda anlamh bir fark olmadigi goérilmektedir.
On testte, deney ve kontrol grubundaki &grencilerin kelime bilgisi konusunda belirgin bir farklilik olmadig

soylenebilir. Her iki gurubunda kelimeleri farkli uygulamalar olsa dahi 6grendigi gorilmustir.

Deney ve kontrol gruplarindaki 6grencilerin son test puanlari arasinda anlamh bir fark olmadigini
gorilmektedir. Son testte, deney ve kontrol grubundaki 6grencilerin kelime 6grenme konusunda belirgin bir
farkhlik olmadigi sdylenebilir. Her iki gurubunda kelimeleri farkli uygulamalar olsa dahi 6grendigi gorilmustar.
Ancak ortalamalar agisindan deney grubunun ortalama puaninin ¢ok daha yiksek oldugu sonucuna ulasilmistir.

Bu sonuca gore karikatir kullanimi 6grencilerin 6grenmelerinde daha etkili oldugu seklinde yorumlanabilir.

Deney ve kontrol grubu kalicilik testi puanlari arasinda anlaml bir farklilasmanin bulunup bulunmadigini test
etmek icin yapilan Mann-Whitney U testi sonucunda kontrol grubu Iehine anlamli bir farklilasma bulunmustur.
Yani deney grubu 6grencilerinin kalicilik puanlari anlamli bir sekilde farklilasmistir. Karikatlr kullaniminin kelime
o6greniminde kaliciigi ve hatirlamaya sagladigi goézlenmistir. Bu durum goérsel unsurlarin  6grenmeyi
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kolaylastirdigi, eglenceli kildigi ve kalici hale getirip uzun sireli hafizada tutulmasinin sagladigi seklinde

yorumlanabilir.

Deney grubu o6grencileri ile gergeklestirilen goriismede karikatir ile kelime 6greniminin oldukg¢a olumlu
karsilandigi gdzlenmistir. Ogrenciler karikatiir kullanimini eglenceli, kolaylastirici ve akilda kalici bulduklari ifade
etmislerdir. Arastirma sonucunda, karikatiirlerle yapilan yabanci dilde kelime 6gretiminin, geleneksel yollarla
yapilan kelime 6gretimine gore 6grenci basarisini ve kalicili daha fazla arttirdigi belirlenmistir. S6z konusu bulgu,
karikatiirle yapilan 6gretimin geleneksel yonteme gore Fen bilgisi alaninda, (Atasoy ve Zoroglu 2014; Rulle,
Sallis ve Donaldson, 2008; Webb, Williams, Meiring, 2008), tip alaninda (Delp, ve Jones,1996), (Leiner, Handal
ve Williams, 2003) sosyal bilgiler alaninda (Tokcan ve Alkan, 2013) Tiirkge alaninda (Varisoglu ve digerleri 2014),

(Yaman, 2010) daha etkili oldugu gorisiini belirtilen arastirma bulgulariyla benzerlik gostermektedir.

Karikatirlerin sinif ortaminda 6grencilerin rahathkla fikirlerini agiklamasini, 6grencileri disiinmeye sevk
etmesini ve yaraticiliklarini gelistirmesini sagladigi kanitlanmistir. S6z konusu bulgu, Webb ve digerleri, (2008);
Naylor ve Keogh, (2013); Tokcan ve Alkan, (2013) tarafindan gergeklestirilen arastirma bulgulariyla benzerlik
gostermektedir. Gorsel oldugu icin karikatlrlerin daha hizli hafizaya alindigi, daha ¢abuk 6grenildigi ve kolay
kolay unutulmadig mulakat verileriyle de kanitlanmistir. Elde edilen bu bulgu, Thakur (2015), Naylor ve Keogh

(2013), Delp ve Jones (1996) tarafindan yapilan arastirma bulgulariyla benzerlik gostermektedir.

Yabanci dilde kelime 6gretiminde sozciik dagarcigini arttirmada, bazi soyut kural ve kavramlarin karikatirler
yoluyla verilmeye calisilmasi, bu yolla 6grencilerin s6zIi ve yazili anlatim becerilerinin gelistirilmesi, dersin
eglenceli ve 6grenci merkezli islenmesi ve bu baglamda da kalicihgin arttiriimasi hedeflenmistir. Arastirmada
karikatlr kullanimin 6grencilerde kelimede 6greniminde kalicihgl arttirdigi gozlenmistir. Bununla birlikte
o6grenme ortamini daha eglenceli ve etkili hale getirdigi sonucuna ulasiimistir. Bu ¢alismanin sonuglarina gore
sunlar &nerilebilir: Ogretmen ve 6grenciler karikatir kullaniminin egitim ve &gretim ortaminda 6nemi
konusunda bilinglendirilebilirler. Karikatirlerinin diger derslerde uygulanmasinin etkililigini belirlemek amaciyla
cesitli arastirmalar gercgeklestirilebilir. Karikattrlerin yabanci dilde kelime 6gretiminde kullanimina yonelik yeni
arastirmalar yapilabilir ve bu aracin ne derece etkili olduguna iliskin bulgular artirilabilir. Cahismada karikatirin
o6grencinin basarisini olumlu yonde etkiledigi sonucuna ulasilmasi nedeniyle, ders kitaplarinda da karikatirlere

yer verilebilir.
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