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ABSTRACT

Student Engagement in School Scale, aiming to assess the university students’ feeling of
belonging on the school community, was developed by Veiga (2016). The purpose of this study is
to adopt the abovementioned scale into Turkish. The Student Engagement Scale has a four
dimensional structure with four factors (cognitive, affective, behavioural, and personal
agency).The results obtained are as follows; the internal consistency matrix Cronbach’ alpha
a=.87, cognitive.85, affective.87, behavioural.91 and agency.81. The items 3, 13, 19 were
separated as a result of DFA applied in the scale. The items 2,11, 15, 18, 19 are the counter ones.
High scores obtained from the scale show that the students’ engagement in their school is high.
The study involved a total of 52 students, (% 69.2 female, % 30.8 male, Ss: .46), attending English
Language and Literature Department at Selguk University. The data obtained from the study
shows a high rate of correlation ( r=.92,p< .01) when the English and Turkish forms are compared.
The integration indexes, related to the 17 items tested with DFA and Student Engagement Scale
consisting four sub factors, are as follows ; (X2=1523,30, sd=100, p=.00, X2 /sd=1.523). The
integration index values were found as RMSEA=.067, RMR= .014, NFI=.90, CFI=.94, IFI=.94,
RFI=.90, AGFI=.90, GFI=.90. As a result of the correlational analysis carried out with criterion
based reliability of Student Engagement Scale; the scores the students got from the forbearance
scale have a correlation with the common engagement scale in a positive way but vice verse with
the alienation to the school. All in all, 17 items and 4 sub dimensional assessment tools are
available to be used by the researchers.

Keywords: Engagement, school belonging, validation, reliability.

854 Elitisiik-Biilbiil, A. and Yilmaz-Ozelgi, S. (2018). Adaptation of Student Engagement in school scale
Into Turkish A Study of Validity and Reliability, International Journal Of Eurasia Social Sciences, Vol:
9, Issue: 31, pp. (854-871).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

INTRODUCTION

Student engagement in school (SES) has been defined and explained by different investigators with different
perspectives. In the most extended mean, Student engagement in School refers to the point of view a student
has whether he or she feels himself or herself belonging to the school. It defines the affective ties of them
towards school. Engagement in school defines feelings, attitudes and views of school life of students so it is a
case direcly affecting the academic outcomes and graduation. (Dotterer ve Lowe, 2011). In other words, the
term engagement in school comprises students’ thoughts about the facilities the school offers, the feelings
about the school and, if any, active participation in the school activities. (Yildiz ve Kutlu, 2015). According to
Bergin and Bergin (2009) engagement in school for a student means getting on well with both the peers and
the teachers with the feeling of belonging to the school. Maddox and Prinz (2003) think that it is to experience
the feeling of belonging to the school, be proud of their school and feel at ease at school. According to
Osterman (2000), engagement in school is a psychological need in terms of the feeling of belonging to a group.

Some investigators, on the other hand, in accordance with the interaction with teachers and friends, assess
the point in terms of having a dynamic relationship with students’ behaviours, reflecting the belief in value
and competence on school activities, and their motivation and participation in extra cirricular events. On the
whole the term ‘Engagement in school’ refers to a student’s; being in a positive attitude towards school and
education; experiencing the feeling of belonging to school; getting on well with other students and school staff;
active participation in extra cirricular activities; sparing extra time for the school projects ; being willing to take
decisions at classroom and school, expressing opinion in the class .When we have a close look at the literature ,
we see that the Notion ‘Engagement in school’ is dealt with in three dimensions; behavioural, affective and
cognitive. (Gutierres et al., 2016; Veiga, 2016; Fredricks, Blumenfeld, & Paris, 2004; Jimerson, Campos&Greif,
2003).When we take ‘Belonging to school’ into consideration, behavioural dimension consists participation of
students in academic, social or extra cirricular activities. It is thought that behavioural commitment enhances
and brings high level of academic performance and attendance along itself. Affective dimension is made up of
positive and negative attitude of students towards their teachers, classmates and school itself. These attitudes
defines the level of contentment they get from the things they do at school. As to cognitive dimension, it refers
to the motivation level of students to learn, the effort to comprehend more, and tendency to apply an
individual learning strategy. But Veiga explained this scale by adding a new dimension, which makes it a four
dimensional one. In this scale, which is called “Agency”, Veiga maintains that a student be active, conscious
and volunteer in class and school. Researchers, educators and directors of education from different cultures
have recently been discussing on the reasons and ways of solution of low academic competence, increasing
undesirable behaviours, and rate of dropouts. This process has led them to think about the ‘Engagement in
school’. Because engagement in school affects the school success in two ways as engagement in parents

indirectly, and engagement in school and teachers directly.

Furthermore, it gives the students the impression of freedom in intellectual and social matters, and the feeling

of being safe and esteemed. Once engagement is in sufficient amount, one feels emotional ties with his or her
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family, school and society, but if it is low, there is a possibility of showing negative attitudes. Cemalcilar (2010)
puts forward that students with high level of engagement in school have better relationship with their teachers
and friends, develop high self-esteem and generally feel more contented with their lives. For the
abovementioned students; the rate of anxiety, lonelines and dropout are low. At the same time, the rate of
self-rule, positive social attitudes, self motivation and academic success are high. According to Osterman (2000)
the feeling of being accepted and involved by others are closely related to the feelings of happiness, self-
esteem, contentmentand ease; however, the feeling of being rejected, excluded or denial cause negative
feelings such as anxiety, depression, grief, envy and loneliness. In this respect, if a student feels lonely and
desparate at school, it will affect his or her Engagement in School in a very negative way. Low level of
engagement in school will inevitably bring negative experiences together. Engagement in school has been
approached to the extent in which it not only reduces the possibility of undesired behaviours but also it is a
protective and developmental factor in the lives of children and adolescents. The researches carried out to
define the current state of the engagement in school, which is thought to have a lot of things to do with from
success at school to social integrity, is limited in number in our country. In this context, it is thought that more

researches, different age groups and appropriate scale instruments are needed.

As a result of these needs, we have carried out this study to take advantage of the ‘Student Engagementin

School SES-4DS ‘ developed by Veiga (2016) for the university students.

METHOD

Sample

Instrument 1 Method

In the first stage ,we applied this at Selguk University for a total of 52 students, (% 69.2 female , % 30.8 male ,
Ss: .46), attending English Language and Literature Department in order to assess the language reliability of
SES-4DS Student Engagement in School-Four-Dimensional Scale. The data obtained from the study shows a

high rate of correlation ( r=.92,p< .01) when the English and Turkish forms are compared.
Procedure

We requested and got authorization from Feliciano H. Veiga so as to adapt SES-4DS Student Engagement in
School-Four-Dimensional Scale into Turkish. Then it was translated into Turkish by the academic staff of three,
who are the professionals in their majors and foreign languages. We got assistance from another language
experts to look over whether any translation mistakes or misconceptions occurred or not. At the last stage, two

experts decided on the last state of the translated form of the scale.
Procedure Il

A verificative factor analysis was carried out in order to define the structural validation of the Student

Engagement in School-Four-Dimensional Scale. 292 students, (% 40.8 female , % 59.2 male Ss:.49) attending
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Eregli Faculty of Education of Konya Necmettin Erbakan University were involved in the questionnaire in order
to define the structural validation of the Student Engagement in School-Four-Dimensional Scale. While defining
sample group, the rule that the number of the participants in sample group has to be five times more than the

number of the items in the study (Erkus, 2012) is taken into consideration.
Procedure

Verificative factor analysis was done in order to frame the structure of the Student Engagement in School-Four-
Dimensional Scale and verify the original form in its Turkish version. According to Stimer (2000) by making use
of the theoretical basis, DFA is an analysis aimed to evaluate whether the factors composed of many variants
are consistent with the real data. Many consistency indexes are used in DFA. (Chi-SquareGoodness), GFI
(Goodness of Fit Index), RMSEA (RootMeanSquareError of Approximation), CFl (Comparative Fit Index), NFI
(Normed Fit Index), RFI (Relative Fit Index), IFI (Incremental Fit Index) and AGFI (AdjustedGoodness of Fit Index)
indexes were used in this DFA. The acceptable fitness value of 0.90 and perfect fitness value of 0.95 have been
acknowledged for GFI, CFl, NFI, RFI, IFl and AGFl indexes. (Bentler and Bonett, 1980; Bentler, 1980; Marsh, Hau,
Artelt, Baumert and Peschar, 2006). The value 0.08 for acceptable fitness and 0.05 for perfect fitness have
been acknowledged for RMSEA. According to these results, the factor structure of the scale has enough fitness
value. Fitness indexes of four-dimensional model of Turkish form were analysed in the DFA. In the first stage
DFA, a model formed long before was put into practice and some items in the scale were excluded until the
model was reached to the proper fitness values. In this respect, the questions numbered 3, 13 and 19 were
excluded from the scale by taking the total item statistics and factor loading of the scale items into account.

After these items were excluded, the item number was reduced to 17.

The results in four dimensional student involvement scale consisting 17 items and 4 sub factors are as follows; .
(X2=1523,30, sd=100, p=.00, X2 /sd=1.523). As for the fitness index, the values are as follows; RMSEA=.067,
RMR=.014, NFI=.90, CFI=.94, IFI=.94, RFI=.90, AGFI=.90, GFI=.90

Instrument 11l Method

The scale —oriented validity of four dimensional student involvement scale was applied to the 234 students (%
49.1 female; % 51.9 male; Ss = 1.85) attending the Faculty of Education of Konya Necmettin Erbakan

University.

Procedure

‘General Belonging Scale’ , developed by Malone, Pillow and Osman (2012) , and adapted to Turkish by Duru
(2015) ; and ‘School Belonging Scale’ developed by Simsek, Abuzar, Yegin, Simsek and Demir (2015) were
used in order to test the scale —oriented validity of the four dimensional student involvement scale. Table 1

summarizes the correlation data obtained from the scale analysis.
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Instruments

The four dimensional student involvement scale was developed by Veiga (2016) The scale is aimed to assess
involvement of university students in school. The scale has a four dimensional structure. These are cognitive,
affective, behavioural, and personal agency. The results obtained are as follows; the internal consistency matrix
Cronbach’ alpha a=.87, cognitive. 85, affective. 87, behavioural. 91 and agency. 81. The items 3, 13, 19 were
excluded as a result of DFA applied in the scale. The items 2, 11, 15, 18, 19 are the counter ones. High scores

obtained from the scale show that the students’ engagement in their school is high.

General Belonging Scale (GBS): General Belonging Scale’ was developed by Malone, Pillow and Osman (2012),
and adapted to Turkish by Duru (2015). As a result of the exploratory factor analysis that was applied it was
found that a two lateral structure was obtained, which explains the % 67.53 of the total variant. These are the
acceptance and exclusivity sub structures. The inner factor of ‘General Belonging Scale’ was found as 92. The
acceptance sub scale consistency factor is 89 and exclusivity sub scale consistency factor is .91. Numbers have
been calculated both for sub dimensions and for the scale itself in general. The high level of scores obtained

shows that the feeling of belonging to school is high.

The Scale for School Alienation: The scale was developed by Simsek, Abuzar, Yegin, Simsek and Demir (2015)
in an effort to define the understanding of high school students about Alienation to School. As a result of the
exploratory factor analysis that was applied in School Alienation Scale it was found that a four lateral structure
was obtained, which explains the % 49.80 of the total variant. These are fragility, irregularity, meaninglessness
and social gap sub structures. The inner consistency factor of ‘School Alienation Scale’ was found as. 80;
fragility. 80, irregularity. 76, meaninglessness. 78 and social gap. 66. Numbers have been calculated both for
sub dimensions and for the scale itself in general. The high level of scores obtained shows that the feeling of

alienation to school is high.

Table 1. Correlations Among Four Dimensional Student Involvement Scale and General Belonging Scale and

School Alienation Scale

1 2 3 4 5 6 7 8 9 10 11 12 13
1 Cognitive.. 1
2. Affective .878** 1
3.Behavioural -.864** -.709 1
4. .Faaliyet 713** .857** -.757* 1
Personal
5.Total student  .781** .939** .362 .906** 1
engagement
6. Acceptance -.334%* -.209* 431 -.251* - 1
.254*
7. Exclusivity -.245* -.201* A40** -.204 - 383 1
.254* **
8. Belonging -.372%* -.238* .320** -.391%* - 585  .260*%* 1
274%  *x
9. Fragility 312%¢  226* -274%%  332%* 289*% - 205 -500** 1
* 473
* %k
10.Irregularity -.336** -277%* 494x* -.203 -.224 .856  .682*%*  .680** -.259* 1

%k
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11.Meaningless 213* .298** -.276* 222 228 - -.208 -.203 .506** - 1
ess .200 .270
*
12. Social gap -.271* -.207* 229 -.268* - 346 .241% 514%** .356** .381 - 1
.268* ** ** 352
* %k
13.Alienationto  .223* .266** -.240* -242% 252% 230 218 276%* .229 274 .565 .573 1
School * ** **

*p<.05, **p<.01

According to the analysis carried out so as to define the scale-oriented validity of the four dimensional student
involvement scale, there has been a negative relationship (r=-.334, p<.01) between the cognitive sub
dimension of the scale and acceptance sub dimension of general belonging scale . Exclusivity (r=-.245, p<.05)

General Belonging (-.372, p<.01)

There is negative relationship among Fragility(r=.312, p<.01), Irregularity( r=.-.336, p<.01) and Social gap (r=.-
.271, p<.05 ) and a positive one among meaninglessness (r=.213, p<.05) and Alienation to School (r=.223,
p<.05) , which are the School Alienation Scale sub dimensions. A negative relationship was found between
affective sub dimension and the acceptance of General Belonging Scale (r=-.209, p<.05) General Belonging (r=-
.238, p<.05), Exclusivity ( r=-.201,p<.05) There is a positive relationship among Fragility (r=.226, p<.01),
meaninglessness (r=.298, p<.01) and Alienation to School (r=.266, p<.01) and a negative one among social gap
(r=-.207, p<.05) and irregularity ( r=-.277, p<.01) , which are the School Alienation Scale sub dimensions.
Between behavioral sub dimensions and acceptance (r=-.431, p<.01) , General Belonging (r=-.320, p<.01) is
negative and Exclusivity is ( r=.440, p<.01) positive. As to the School Alienation (r=266, p<.01) being positive
and there is a negative relationship among Fragility(r=-.274, p<.01) , lIrregularity( r=-494, p<.01),
Meaninglessness (r=-.276, p<.01) and Social gap (r=-.207, p<.05) Last of all, there found a negative relationship
(r=.-.251, p<.01)between the personal agency sub dimension and acceptance which is a sub dimension of the

General Belonging Scale (r-.391, p<.01)

Fragility which is a sub dimension of the Alienation to School is positive between (r=.332, p<.01) Both Social gap
(r=-.268, p<.01) and School Alienation (r=-242, p<.05) are negative between these scores. There is a
relationship between the student involvement total scores and acceptance which is a sub dimension of the
General Belonging Scale (r=-.254, p<.01) in a negative way General Belonging (r=-.274, p<.01) and Exclusivity (
r=-.254, p<.01).

There is a positive relations between Fragility (r=.289, p<.01) and Alienation (r=.252, p<.01) and a negative one

between Social Gap (r=.252, p<.01) and Irregularity ( r=-.224, p<.01).

Sample IV Method: The study for reliability of the four dimensional student involvement scale was applied to
the 185 students (% 61.9 female; %38.1 male; Ss = 1.85) attending Eregli Faculty of Education of Konya

Necmettin Erbakan University.
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Procedure: The inner consistency, verification and test-re-test analysis were done in order to sustain the
validity of the Student Engagement in School-Four-Dimensional Scale in its Turkish version. The four-
Dimensional Student Engagement in School Scale was applied twice every two weeks. The inner consistency
factor of the four-Dimensional Student Engagement in School Scale is. 82, two half reliability factor.78 and
test-test reliability. 84. Other scores found are as follows; the consistency factor for cognitive sub dimension.
85; two half reliability factor. 81 re-test reliability. 80. It was found that the inner consistency factor for
affective sub dimension is. 87, re-test reliability. 79 and two half reliability factor. 81. It was also found that the
inner consistency factor for behavioral sub dimension is. 91, two half reliability factor. 82 and re-test reliability.
79. The inner consistency factor for personal agency sub dimension being. 81, two half reliability factor. 78 and

re-test reliability. 75 were the other values reached.
CONCLUSION and DISCUSSION

The aim of this study is to analyse the Student Engagement in School, SES-4DS developed by Veiga (2016) , and
define the psychometric characteristics of university students by adapting it into Turkish. Student Engagement
Scale has a four dimensional structure with four factors (cognitive, affective, behavioural, and personal agency)

High scores obtained from the scale show that the rate of students’ engagement in their school is high.

In accordance with this aim, first of all, the original form was translated into Turkish After this phase, the
exploratory (AFA) and verificative (DFA) factor analysis were applied in order to define the structural validity of
the scale. With the application of AFA, it was concluded that the scale has a four dimensional structure as in the
original form. As we have a look at the distribution according to the factors of the items in the scale, the
following numbers can be seen as follows; cognitive sub dimension 1, 5, 9, and 17; affective sub dimension 2, 6,
10, 14, 18; behavioural sub dimension 7, 10, 15 and personal agency sub dimension 4, 8, 12, 16, 20 With the
help of DFA, it was analysed whether the structure of this four dimensional scale would be justified for the

Turkish university students or not.

It was concluded that DFA proved itself. The integration indexes, related to the 17 items tested with DFA and
Student Engagement Scale consisting four sub factors, are as follows; When X2=1523,30, sd=100, p=.00, X2
/sd=1.523) x2 value is divided by the disengagement value, the result must be two or less. The ratio five or less
is an acceptable number. (Munro2005; Hooper&Mullen 2008). The fitness values were also found as

RMSEA=.067,RMR=.014, NFI=.90, CFI=.94, IFI=.94, RFI=.90, AGFI=.90, GFI=.90

0.08 was acknowledged as an acceptable fitness rate and 0.05 was a perfect one for RMSEA. (Brown &Cudeck,
1993 Byrne&Campbell, 1999; Thompson, 2000; McDonald & Moon-Ho, 2002; Schermelleh-Engel,
Moosbrugger, &Miiller, 2003). The acceptable fitness rate has been granted as 0.90 and so has the perfect one
as being 0.95 for the GFI, CFI, NFI, RFI, IFl and AGFI indexes. (Bentler ve Bonett, 1980; Bentler, 1980; Marsh,
Hau, Artelt, Baumert ve Peschar, 2006). As a result, the scale instrument showed itself as a four dimensional

structure one as well on Turkish sample. As it was studied as an adaptation work by Gutierrez and his team
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(2016) before, it had also showed itself as a four dimensional structure. Similar scale validity methods had been

used in the scope of scale validity.

For this purpose, the relationship between Four Dimensional Student Engagement Scale and General feeling of
belonging and Alienation Scale was analysed. According to the analysis carried out, it was seen that there is a
negative relationship in the cognitive sub dimension of the four dimensional student involvement scale and the
acceptance sub dimension of the general belonging scale as to exclusivity and general feeling of belonging.
There is negative relationship among fragility, irregularity and social gap and a positive one among
meaninglessness and Alienation to School, which are the School Alienation Scale sub dimensions. A negative
relationship was found between affective sub dimension and the acceptance of General Belonging Scale as to

General Belonging and Exclusivity.

There is a positive relationship among fragility, meaninglessness and Alienation to School and a negative one
among social gap and irregularity, which are the sub dimensions of School Alienation Scale. Between behavioral
sub dimensions and acceptance, General Belonging is negative and Exclusivity is positive. As to the School
Alienation being positive and there is a negative relationship among fragility, irregularity, meaninglessness and
social gap. Last of all, there found a negative relationship between the personal agency sub dimension and

acceptance which is a sub dimension of the General Belonging Scale

Fragility, which is a sub dimension of the School Alienation, is positive between both Social gap and School
Alienation are negative bettween these scores. There is a relationship between the student involvement total
scores and acceptance which is a sub dimension of the General Belonging Scale in a negative way General

Belonging and Exclusivity.

There is a positive relations between Fragility and Alienation and a negative one between Social Gap and
Irregularity. The inner consistency, verification and test —re-test analysis were done in order to sustain the
validity of the Student Engagement in School-Four-Dimensional Scale in its Turkish version. The inner
consistency factor of the four-Dimensional Student Engagement in School Scale is. 82, two half reliability
factor.78 and test-test reliability. 84. Other scores found are as follows; the consistency factor for cognitive sub

dimension. 85; two half reliability factor. 81 re-test reliability. 80.

It was found that the inner consistency factor for affective sub dimension is. 87, re-test reliability. 79 and two
half reliability factor. 81. It was also found that the inner consistency factor for behavioral sub dimension is. 91,
two half reliability factor. 82 and re-test reliability. 79. The inner consistency factor for personal agency sub

dimension being. 81, two half reliability factor. 78 and re-test reliability. 75 were the other values reached.

The reliability factors in the original forms of the scale developed by Veiga (2016) are also between. 72 and. 85.
All of these results can be stated as a proof that SES-4DS Student Engagement in School-Four-Dimensional

Scale is consistent and reliable for Turkish version.
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Student Engagement in School has a positive function on the development of acceptable behaviours through
childhood and adolescence phases via a realistic way of thinking about the school. When this is taken into
consideration as to the continuity in school attendance, it can be stated that attitude towards education
attained during childhood and adolescence phases will probably affect the further educational career.
Perception and engagement in school plays a vital role for those who live away from their families, seeking
approval and a secure environment in the society. There has been a lot of findings of studies (Bellici, 2013, Savi,
2011) stating that the rate of engagement in school is defined according to students’ gender, age, grade level,
economic condition, parent educational background, and academic success; on the other hand, the number of

studies of this kind is so limited about university students.

SUGGESTIONS

A a consequence of that need, this study has been carried out in order to adapt SES-4DS Student Engagement
in School-Four-Dimensional Scale into Turkish. The original form consists four dimensions and 20 items. (Veiga,
2016) Student Engagement in School-Four-Dimensional Scale with its present shape is a kind of scale aimed to
analyse the self-stated answers with Likert Type (1- total disagreement, 5- total agreement) As the study is
practical and feasible, it is expected to meet an impotant need in the field of educational affairs, especially in

the ones related to univesity students.
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0z

Okula baglanma 0Olgegi, bireylerin okula baglanmalarini saptamak amaciyla Veiga (2016)
gelistirdigi bir dlgektir. Olgek iiniversite dgrencilerinin okula baghhgini 8lgmeyi amaclamaktadir.
Olcek dért boyutlu bir yapiya sahiptir. Bunlar sirasiyla bilissel, duyussal, davranissal ve faaliyet alt
boyutlandir. Olgegin i¢ tutarliik kat sayisi Cronbach’ alpha a=.87 bilissel. 85, duyussal. 87,
davranigsal. 91 ve faaliyet. 81 olarak bulunmustur. Olcekte yapilan DFA sonucunda 3, 13, 19
maddeleri ¢ikariimistir. Olgegin ters maddeleri ise 2,11, 15, 18, 19 maddeleridir. Olcekten alinan
yiksek puanlar 6grencinin okula baglliginin yiiksek oldugunu gostermektedir. Olcegin dil
gecerliligi icin Selcuk Universitesi edebiyat fakiiltesi ingiliz dili ve edebiyati bélimiinden 52 lisans
dgrencisine (% 69.2 kiz, % 30.8 Erkek, Ss:.46) uygulanmistir. Olgegin ingilizcesi ve Tirkgesi
arasinda yuksek dlzeyde korelasyon bulunmustur ( r=.92,p< .01) bulunmustur. DFA ile test edilen
17 madde ve dort alt faktdrden olusan dort boyutlu 6grenci baghlk olgeginde uyum indeksleri
sirasiyla sdyle bulunmustur. (X2=1523,30, sd=100, p=.00, X2 /sd=1.523). Olcegin uyum indeksleri
AGFI=.90, GFI=.90, CFI=.94, IFI=.94, NFI=.90 ve son olarak RMSEA=.067, olarak bulunmustur.
Okula baglanma olgeginin benzer olgek gecerliligi icin yapilan analizler sonucunda; 6grencilerin
okula baglanma olgeginden aldiklari puanlar ile genel aidiyet 6lgegiyle pozitif yonde, Okula
yabancilasma 6lcegi ile negatif yonde anlamli iliski saptanmustir. Yapilan analizler sonucunda dért
alt boyut ve 17 maddeden olusan 6lcek tirk kaltird igin kullanima hazir hale getirilmistir.

Anahtar Kelimeler: Okula baglanma, aidiyet, gecerlilik, glivenilirlilik.
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GiRis

Okula baglanma farkli arastirmacilar tarafindan farkli bakis agilari ile tanimlanmaya ve agiklanmaya galisilan bir
kavramdir. En genis anlamda okula baglanma; 6grencinin kendisini okulun icinde nerede ve nasil gérdigiine
iliskin dusiinceleridir. Ogrencilerin okullarina karsi olan duygusal baglarini ifade eder. Okula baglanma
ogrencilerin duygularini, davraniglarini, okul yasantilarina iliskin dislincelerini tanimlar ve akademik giktilara ve
okulu bitirmeye dogrudan etki eden bir yapidir (Dotterer ve Lowe, 2011). Baska bir ifade ile okula baglanma;
okulun sundugu olanaklari karsisinda 6grencinin nasil degerlendirdigi, okulda diizenlenen etkinliklere katilim
dizeyi ya da katihm konusundaki istekliligi gibi duyussal degiskenlerle agiklanmaktadir (Yildiz ve Kutlu, 2015).
Bergin ve Bergin’e gore (2009) okula baglanma, 6grenci igin, 6gretmen ve arkadaslari ile iliski icinde olma ve
kendini okula ait hissetme, Osterman’a gore (2000) okula baglanma bir gruba ait olma duygusu ile agiklanabilir.
Bazi arastirmacilar ise okula baglanmayi, okul icinde edinilen ders disi yasantilarla da iliskilendirmektedir.
Burada temel nokta 6grencinin 6gretmenleri ve sinif arkadaglari ile olan iligkileridir. Tim bunlarin arasinda
6grencinin kendisini degerleri ve yeterli gormesidir. (Faircloth & Hamm, 2005; Juvonen, 2006, akt: Bellici, 2015).
Ozetle okula baglanma okula ve egitim siireglerine iliskin olumlu duygularin timi ile agiklanmaktadir. Okula ait
hissetme, okulun tiim paydaslari ile pozitif ilisikler gelistirebilme, devamsizlik yapmama, okulda diizenlenen
etkinliklere katilimda gondllllik gosterme, herhangi bir durumda kendini dogru ve yeterli bicimde ifade

edebilme okula baghhgin gostergeleridir (Mengi, 2011).

Alanyazin incelendiginde okul baghhginin ¢ temel boyutu vardir. Bunlar davranissal, duygusal ve bilissel
boyutlardir (Gutierres ve dig., 2016; Veiga, 2016; Fredricks, Blumenfeld, & Paris, 2004; Jimerson, Campos &
Greif, 2003). Davranissal boyut, 6grencilerin okula ait olma dustincesinden hareketle okullardaki akademik,
sosyal ya da miifredat disi olarak ekstra diizenlenen etkinliklere katilimini icermektedir. Davranissal baglligin
yuksek akademik performans ve okula devamliligi da beraberinde getirdigi disinilmektedir. Duygusal boyut
dgrencilerin okulda mutlu olup olmadigiyla ilgilenir. Ogretmenlerine, arkadaslarina ve genel olarak okula
yonelik tim tutum ve davranislarini igerir. Bilissel boyut ise 6grencilerin 6grenmeye iliskin motivasyonlari,
kavramaya yonelik cabalari ve bireysel 6grenme stratejisi kullanma egilimleridir (Fredricks ve dig., 2004). Veiga
(2016) ise bu boyutlara bir yenisini ekleyerek okula bagliligi dort bilesen ile aciklamistir. “Agency” olarak ifade
ettigi bu boyutta 6grencinin sinif ve okul ortaminda aktif, bilingli ve génlli olarak eylemde bulunma durumunu

ele almistir.

Son donemde bircok farkh kiltiirde arastirmacilar, egitimciler ve egitim yoneticileri disiik akademik basari,
artan istenmeyen davranislar ve okul birakma oranlarinin nedenlerini tartismakta ve ¢6zim Onerileri
aramaktadir. Bu sireg onlari “okula baghlik” kavrami tzerinde durmaya zorlamistir. Clinkl okula baglanma okul
basarisini etkilemektedir. Bu etki bazen 6gretmene ve okula yonelik olumlu duygulardan temel alirken bazen de
ailesi ile 6grenci arasindaki olumlu bagdan kaynaklanir. Aidiyet duygusu glivende olma hissini de beraberinde
getirdiginden okula baglihg gicli 6grenciler her baglamda kendilerini daha gliclii ve 6zgiivenli hissederken
baghlik duygusu disiik 6grencilerde istenmeyen davranis egilimi daha yulksektir (Yildiz ve Kutlu, 2015).
Cemalcilar (2010), okula baghhk duygusu yiiksek olan 6grencilerin olumlu benlik algisi icinde olduklarindan
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cevreleriyle daha saglikli iletisim kurabildiklerini belirtmektedir. Bu durum okulda rahat olmay ve okulu
sevmeyi desteklemekte, okul igcindeki sosyal ve akademik gelisimin olumlu ydénde olmasini saglamaktadir. Zaten
psikolojik olarak da ele alindiginda g¢evre tarafindan kabul gérme, bireyde olumlu duygular gelistirirken;
istenmeme ya da kabul gérmeme genel olarak mutsuzluk sebebi olarak yorumlanmaktadir (Osterman, 2000).
Bu baglamda 6grencini okulda kendini yalniz ya da sahipsiz hissetmesi okul baghhgini olumsuz etkileyecektir.
Dusuk okul baghhg da beraberinde birgok olumsuz yasantiyi beraberinde getirecektir. Bu nedenle okula
baglanmayi destekleme 6grencide gozlenecek olan istenmeyen davranislarla bas etme stratejisi olarak da

degerlendirilebilir (Hawkins ve dig., 2001; akt: Savi, 2011).

Ogrencilerin okul basarilarindan sosyal uyumlarina bircok 6zellik tizerinde etkisi oldugu disiiniilen okula
baglhgin ilkemizdeki durumunun belirlenmesi adina gergeklestirilen arastirmalar sinirli sayidadir. Bu baglamda
daha fazla arastirmaya ve daha farkli yas gruplarina uygun Olgme araglarina gereksinim duyuldugu
disinilmektedir. Bu disiinceden hareketle Veiga (2016) tarafindan (iniversite 6grencileri igin gelistirilmis olan
Ogrenci Okula Bagllik Olgegi (Student Engagement in School SES-4DS) &lgme aracinin dilimize kazandiriimasi

amaciyla bu galisma gergeklestirilmistir.
YONTEM

Calisma.l.
Bu arastirmada ilk asamada Okula Baglanma Olcegi’nin dil gecerliligini sinamak icin Selcuk Universitesi
Edebiyat Fakiiltesi ingiliz dili ve edebiyati bélimiinden 52 lisans 6grencisine (% 69.2 kiz, % 30.8 Erkek, Ss:.46)

uygulanmustir. lgegin ingilizce ile Tirkge bicimi arasinda iyi diizeyde iliski (r=.92,p< .01) bulunmustur.

islem I.

Okula Baglanma Olcegi’nin Tirkceye uyarlama calismasi yapilmasi icin Feliciano H. Veiga’dan gerekli izinler
alinmistir. Bundan sonraki siirecte alaninda uzman ayni zamanda ingilizceye hakim {i¢c akademisyen tarafindan
Olgegin Tirkceye c¢evirisi yapilmistir. Ayrica Tirk¢e acgisindan clUmlelerde sorun olup olmadiginin
degerlendirilmesi icin alaninda uzman bir akademisyenden destek alinmistir. Son asamada alaninda uzman iki

akademisyen 6lgegin Tirkce formunun son hali konusunda ortak karara varmislardir.

Calismalll
Okula Baglanma Olgeginin yapi gecerliligi belirlemek amaciyla dogrulayici faktor analizi (DFA) yapilmistir. Okula
Baglanma Olgeginin faktér yapisini belirlemek icin Konya Necmettin Erbakan Universitesi Eregli Egitim

Fakiiltesinde olan 292 6grenciyle ( kiz % 40.8, Erkek % 59.2 Ss: .49 ) 6lgme araci uygulanmistir.

islem Il
Okula Baglanma Olcegi’nin yapi gegerliligini Tirk kiltiri ve Tirk érneklem grubunda dogrulamak amaciyla
dogrulayici faktor analizi yapilmistir. Dogrulayici faktér analizinde kullanilan uyum indeksleri séyledir; Kikare,

RMSEA, AGFI, GFI CFI, RFI, NFI ve IFl ve uyum indeksleri incelenmistir. RMSEA icin kabul edilir deger 0.08 ve
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mikemmel deger ise 0.05 kabul edilmistir (Thompson, 2000; McDonald & Moon-Ho, 2002; Schermelleh-Engel,
Moosbrugger, & Miiller, 2003).

Diger degerler (AGFI, GFI CFI, RFI, NFI ve IFl ) i¢in ise kabul edilebilir deger 0.90; mikemmel deger ise 0.95’tir
(Bentler, 1980).Bu sonuglara gore dlcegin faktdr yapisi yeterli uyum degerlerine sahiptir. Olcek dért boyuttan
olugsmaktadir. Modelin dogrulayici faktor analiznde test edilmesi i¢in buna uygun bir model olusturuldu. Fakat
Olgek bu haliyle uyum degerleri yeterli gorilmedi. Bu eksikligi gidermek amaciyla olgekteki bazi maddeler
cikarldi. Maddelerin faktor yiiklerine bakilarak dlgekten 3, 13 ve 19 numarali maddeler gikariimistir. Maddeler
¢ikanldiktan sonra olgegin madde sayisi 17°ye dismistir. Bu maddeler lzerinde tekrar yapilan dogrulayici
faktér analizi sonucuna gore Okula Baglanma Olgeginde uyum indeksleri sdyledir. X2 /sd=1.97; Uyum indeksi
degerleri ise RMSEA=.067 olarak bulunmustur. AGFI: 90, GFI:.90, CFl.94 ,RFI.90, NFI.92 ve IFI.90 olarak
bulunmustur. olgegin  faktor yukleri ise sirasiyla bilissel boyutta; .48,.70,.60,.68 ; duyussal
boyutta;.42,.70,.93.77,.55; davranissal alt boyutta.53,.79,.75; faal,yet alt boyutunda .80, .69, .75, .75, .55 olarak

bulunmustur. Tim maddelerin. 05 diizeyinde anlamli oldugunu goérilmustar.

Calisma. il
Okula Baglanma Olgeginin odlciit-bagintili gegerliligi, Konya Necmettin Erbakan Universitesi Eregli Egitim

fakiltesinde 6grenim gormekte olan 234 (% 49.1 kiz; % 51.9 erkek; Ss = 1.85)

islem. 111.
Okula Baglanma Olgeginin 8lciit bagintil gecerliligini test etmek icin Duru (2015) tarafindan Tirkge ‘ye
uyarlanan Genel Aidiyet Olcegi Simsek, Abuzar, Yegin, Simsek ve Demir (2015) tarafindan gelistirilmis okul

aidiyet olgegi kullaniimistir.

Olceklere iliskin korelasyon degerleri tablo 1’de verilmistir.

Veri Toplama Araglari

Okula Baglanma Olcegi

Veiga (2016) tarafindan gelistirilmistir. Olcek tniversite 6grencilerinin okula baglligini 6lgmeyi amaglamaktadir.
Olcek dort boyutlu bir yapiya sahiptir. Bunlar sirasiyla bilissel, duyussal, davranissal ve faaliyet alt boyutlaridir.
Olcegin i¢ tutarlilik kat sayisi Cronbach’ alpha a=.87 bilissel. 85, duyussal. 87, davranissal. 91 ve faaliyet. 81
olarak bulunmustur. Olcekte yapilan DFA sonucunda 3.13.19 maddeleri ¢ikariimistir. Olcegin ters maddeleri ise
2,11, 15, 18, 19 maddeleridir. Olgekten alinan yiiksek puanlar 6grencinin okula bagliiginin yiiksek oldugunu

gostermektedir.
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Genel Aidiyet Olcegi Malone, Pillow ve Osman (2012) tarafindan gelistirilmis ve Duru (2015) tarafindan Tiirkce

‘ye uyarlanmistir. Olgek iki alt boyuttan olusmaktadir. Bunlar, Kabul edilme/icerilme ve Reddedilme/Dislanma

alt boyutlaridir. Olgegin giivenilirlilik analizi sonucunda i¢ tutarlilik katsayisi. 92 alt boyutlarin i¢ tutarhlik

katsayisi ise kabul edilme.89 ve dislanma.91 olarak bulunmustur. Agimlayici faktor analizi sonucunda ise 6lgek

toplam varyansin % 67.53’tin{ agiklayan bir yapi arz eder.

Okul Yabancilasma Olgegi

Olgek lise dgrencilerinde okula yabancilasma algisini belirlemek amaciyla Simsek, Abuzar, Yegin, Simsek ve

Demir (2015) tarafindan gelistiriimistir. Olcekte yapilan agimlayici faktér analizi sonucunda toplam varyansin %

49.80’ini acikladigi gériilmistiir. Olgek dort boyutlu bir yapi arz eder. Bunlar; Giigsiizliik, Kuralsizlik, Anlamsizlik

ve Sosyal Uzaklik alt boyutlaridir. Okul Yabancilasma Olgegi'nin i¢ tutarlilik katsayisi. 80 olarak bulunmustur.

Gugsuzluk. 80, Kuralsizlik. 76, Anlamsizlik. 78 ve Sosyal Uzaklik. 66’dir.

Tablo 1. Okula Baglanma Olgegi ile Genel Aidiyet Olgegi ve Okul Yabancilasma Olcegi Arasindaki Korelasyonlar.

1 2 3 4 5 6 7 8 9 10 11 12 13
1 Biligsel. 1
2. Duyussal .878** 1
3. Davranigsal - -.709 1
.864**

4. .Faaliyet 713*%*  857** -.757* 1
5. Ogrenci 781*%*  939%* .362 .906** 1
baghlik
toplam
6. Kabul - -.209* A31%* -.251% - 1
edilme .334%* .254*
7. Dislanma -.245%  -201%* A40** -.204 - 38 1

.254%  3x*
8. Genel - -.238* .320%** -.391%* - .58  .260%*
aidiyet .372%* .274*%  5¥* %
9. Gugsuzluk. 312*%*  226% -.274%%* .332%* .289% - .205 -.500%** 1

* 47

3**
10. Kuralsizlhik - -277%%  494%* -.203 -.224 .85 .682*  .680** -.259*% 1
11. .213%* .298** -.276%* 222 .228 - -.208 -.203 .506* - 1
Anlamsizhk .20 * .270
0 *
12. Sosyal -.271* -.207* .229 -.268* - .34 .241*% . 514** .356* 381 - 1
uzakhk .268*  6** * *x .352
* %k

13 Okul .223%* .266** -.240%* -242%* .252*% .23 .218 .276%* .229 274 565 573 1
yabancilagsma 0 * ** *x

*p<.05, **p<.01

Okula Baglanma Olgeginin Olgiit bagintili gecerliligi yaptigimiz analiz sonuglar sirasiyla séyledir; Bilissel alt

boyut ile Genel Aidiyet Olgegi alt boyutlarindan olan Kabul edilme arasinda (r=-.334, p<.01), Dislanma (r=-.245,

p<.05) ve Genel Aidiyet (-.372, p<.01) negatif yonde iliski bulunmustur. Okula Yabancilasma 6lgeginin alt
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boyutlarindan olan Gigsuzlik (r=.312, p<.01) , Kuralsizlik ( r=.-.336, p<.01) Sosyal Uzaklik (r=.-.271, p<.05 )
arasinda ise negatif Anlamsizlik(r=.213, p<.05) ve Okula Yabancilasma(r=.223, p<.05) arasinda pozitif yonde iligki
bulunmustur. Duyusssallik alt boyutu ile Genel Aidiyet Olgegi alt boyutlarindan olan Kabul Edilme arasinda (r=-
.209, p<.05) ve Genel Aidiyet (r=-.238, p<.05), Dislanma ( r=-.201,p<.05) negatif iliski bulunmustur. Okula
Yabancilasma olgeginin alt boyutlarindan olan Gigsiizlik (r=.226, p<.01) , Anlamsizlik(r=.298, p<.01) ve Okula
Yabancilasma(r=.266, p<.01) arasinda pozitif Sosyal Uzaklk (r=-.207, p<.05) ve Kuralsizhk ( r=-.277, p<.01)
arasinda ise negatif yonde iliski bulunmustur. Davranigsal alt boyutu ile Genel Aidiyet Olgegi alt boyutlarindan
olan Kabul edilme arasinda (r=-.431, p<.01) Genel Aidiyet (r=-.320, p<.01) negatif ve Dislanma ( r=.440, p<.01)
pozitif yonde iliski bulunmustur. Okula Yabancilasma olgeginin alt boyutlarindan olan Okula Yabancilagma
(r=266, p<.01) arasinda pozitif, Gugsizluk (r=-.274, p<.01) , Kuralsizlik (r=-494, p<.01) Anlamsizlik (r=-.276,
p<.01) ve Sosyal Uzaklik (r=-.207, p<.05) arasinda ise negatif yonde iliski bulunmustur. Son olarak Faaliyet alt
boyutu arasinda Genel Aidiyet Olgegi alt boyutlarindan olan Kabul edilme arasinda (r=.-.251, p<.01), Genel
aidiyet (r-.391, p<.01) negatif yonde iliski bulunmustur. Okula Yabancilasma ol¢eginin alt boyutlarindan olan
Gugsuzllk (r=.332, p<.01) arasinda pozitif, Sosyal Uzaklk (r=-.268, p<.01) ve Okula Yabancilasma(r=-242, p<.05)
arasinda negatif yonde iliski bulunmustur. Ogrenci baghlik toplam puanlari ile Genel Aidivet Olgegi alt
boyutlarindan olan Kabul edilme arasinda (r=-.254, p<.01), Genel Aidiyet (r=-.274, p<.01) ve Dislanma ( r=-.254,
p<.01) negatif yonde iliski bulunmustur. Okula Yabancilasma 6l¢eginin alt boyutlarindan olan Gugstizllk (r=.289,
p<.01) , ve Okula Yabancilasma(r=.252, p<.01) arasinda pozitif Sosyal Uzaklik (r=-.268, p<.05) ve Kuralsizlik ( r=-

.224, p<.01) arasinda ise negatif yonde iliski bulunmustur.

Calisma. IV.
Okula Baglanma Olceginin giivenirlik calismalari Necmettin Erbakan Universitesi Eregli Egitim Fakiiltesinde

O6grenim goren 185 6grenci Uzerinde (% 61.9 kiz; %38.1 erkek, Ss =1.92) yapilmistir.

islem. IV.

Okula Baglanma Olgeginin givenilirligi icin iki analiz yapiimistir. Bunlar sirasiyla i¢ tutarlik katsayisi. 82 olarak
bulunmustur. ki hafta arayla yaptigimiz test tekrar test giivenilirligi. 84 olarak bulunmustur. Sirasiyla alt
boyutlarin givenilirlilik analizi sonuglari ise séyledir; Bilissel alt boyutu icin i¢ tutarlilik katsayisi. 85, tekrar test
glvenilirligi ise. 80 olarak; Duyussal alt boyutu icin i¢ tutarlilik katsayisi. 87, tekrar test glvenilirligi ise. 79
olarak; Davranissal alt boyutu icin i¢ tutarlilik katsayisi. 91, tekrar test givenilirligi ise. 88 olarak ve Faaliyet alt

boyutu icin i¢ tutarlilik katsayisi. 81, tekrar test glvenilirligi ise. 75 olarak bulunmustur.
TARTISMA ve SONUGC

Bu calismada Veiga (2016) tarafindan gelistirilmis olan Okula Baglanma Olcegi’'ni (Student Engagement in
School, SES-4DS ) Tirk Kiiltiiri icin uygun olup olmadigini incelemektir. Okula Baglanma Olcegi Bilissel,
Duyussal, Davranissal ve Faaliyet olmak {izere dért alt boyuttan olusmaktadir. Olcekten alinan yiiksek puanlar
dgrenci okula baghliginin yiiksek oldugunu géstermektedir. ilk yapilan analiz dlcegin ingilizce Formunun
Tirkce’'ye cevrilmesidir. Yapi gecerliligini analiz etmek icin Dogrulayici Faktor Analizi (DFA) yapilmistir. DFA
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sonucunda odlcegin aslinda oldugu gibi dért boyutlu bir yapiya sahip oldugu dogrulanmistir. Olcekteki
maddelerin faktorlere gore dagilimina bakildiginda; Bilissel alt boyutunda 1, 5, 9 ve 17, Duyussal alt boyutunda
2, 6, 10, 14, 18 Davranissal alt boyutunda 7, 10, 15 faaliyet alt boyutunda 4, 8, 12, 16, 20 maddeleri yer
almaktadir. DFA ile ise Olgegin dort faktorli bu yapisinin Tark Gniversite 06grencilerinde dogrulanip
dogrulanmayacagi incelenmistir. Uyum indeksi degerleri alanyazinina bakildiginda kabul eilebilir diizeydedir
(Byrne & Campbell, 1999; McDonald & Moon-Ho, 2002; Bentler, 1980). Sonug olarak Tirk érneklem Uzerinde
yapilan arastirmada da 6lgme araci dort boyutlu yapi géstermistir. Olcegin Veiga (2016) tarafindan gelistirilen
orijinal formu 20 maddeden olusurken Tiirk 6rneklemde madde sayisi 17'ye diism{stiir. Daha 6nce Gutierrez ve
ekibi (2016) tarafinda gergeklestirilen uyarlama galismasinda da 6lgek iyen dort boyutlu modelini korumustur.

Bu amacla Okula Baglanma Olcegi ile Genel Aidiyet Olcegi, Okula Yabancilasma Olcegi arasindaki iliskiler
incelenmistir. Elde edilen sonuglara gére Okula Baglanma Olgeginin 6lgegin alt boyutlari olan Bilissel alt boyut
ile Genel Aidiyet Olgegi alt boyutlarindan olan Kabul edilme arasinda, Dislanma ve Genel Aidiyet negatif yénde
iliski bulunmustur. Okula Yabancilasma o6lgeginin alt boyutlarindan olan Gugsuzliik, Kuralsizhk Sosyal Uzaklik
arasinda ise negatif Anlamsizlik ve Okula Yabancilasma arasinda pozitif yonde iliski bulunmustur. Duyusssallik
alt boyutu ile Genel Aidiyet Olgegi alt boyutlarindan olan Kabul Edilme arasinda ve Genel Aidiyet, Dislanma
arasinda negatif iliski bulunmustur. Okula Yabancilasma 6lgeginin alt boyutlarindan olan Gigsuzlik, Anlamsizlik
ve Okula Yabancilasma arasinda pozitif Sosyal Uzaklik ve Kuralsizhk arasinda ise negatif yonde iliski
bulunmustur. Davranissal alt boyutu ile Genel Aidiyet Olcegi alt boyutlarindan olan Kabul edilme arasinda
Genel Aidiyet negatif ve Dislanma pozitif yonde iliski bulunmustur. Okula Yabancilasma o6lgeginin alt
boyutlarindan olan Okula Yabancilasma arasinda pozitif, Gugsuzlik, Kuralsizlik, Anlamsizlik ve Sosyal Uzaklik
arasinda ise negatif yonde iliski bulunmustur. Son olarak Faaliyet alt boyutu arasinda Genel Aidiyet Olgegi alt
boyutlarindan olan Kabul edilme arasinda, Genel aidiyet negatif yonde iliski bulunmustur. Okula Yabancilasma
Olgeginin alt boyutlarindan olan Gligsuizlik arasinda pozitif, Sosyal Uzaklik ve Okula Yabancilasma arasinda
negatif yonde iliski bulunmustur. Ogrenci bagllik toplam puanlari ile Genel Aidiyet Olgegi alt boyutlarindan olan
Kabul edilme arasinda, Genel Aidiyet ve Dislanma negatif yonde iliski bulunmustur. Okula Yabancilasma
Olgeginin alt boyutlarindan olan Gugsuzliik ve Okula Yabancilasma arasinda pozitif Sosyal Uzaklik ve Kuralsizlik

arasinda ise negatif yonde iliski bulunmustur.

Okula Baglanma Olceginin gecerlilik ve giivenilirlik analizleri yukarda belirtilmistir. Olcegin Veiga (2016)

tarafindan gelistirilmis olan orijinalinde de gilivenirlik degerleri. 72 ile. 85 arasinda degismektedir.

Dinyanin her yerinde 6grenciler cocukluk ve ergenlik yillarini okul catisi altinda gecirmektedirler. Okulda
gecirilen bu uzun sireye iliskin yasantilarin olumlu ya da olumsuz olarak sekillenmesi okula baglilik kavrami ile
aciklanabilmektedir. Okula bagliligin yiiksek olmasinin olumlu yasantilara kaynaklik edecegi, tersi durumun ise
olumsuzluklar doguracagi 6ngorilmektedir. (Catalano ve Hawkins, 1996, akt.: Savi, 2011). Egitim hayatinin
surekliligi baglaminda ele alindiginda da c¢ocukluktan ve ergenlikten elde edilen egitsel tutumlarin sonraki
egitim hayatini etkileyecegi sdylenebilir. Ailelerinden ayrilarak yeni bir sosyal cevre icerisinde kendine yer

bulmaya calisan Universite &grencilerinin, okula iliskin algilari ve okula bagliliklari 6nem kazanmaktadir. Ote
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yandan okula baglanma dizeyinin farkl degiskenlerden (yas, cinsiyet, sinif diizeyi, akademik basari, ailenin
sosyo-ekonomik diizeyi, anne baba egitim durumu) etkilendigini gosteren (Bellici, 2013, Savi, 2011) arastirma
bulgulari mevcutken bu durumun Universite 6grencileri Gizerindeki etkilerini konu alan arastirma sayisi sinirlidir.
Bu sinirlliktan hareketle gerceklestirilen bu arastirma ile Okula Baglanma Olgegi dilimize kazandiriimaya
calisilmistir. Olgegin orjinali doért boyut ve 20 maddeden olusmaktadir (Veiga, 2016). Okula Baglanma Ol¢egi bu

haliyle 17 maddelik 6z bildirime dayanan bir 6lgme aracidir.
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