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ABSTRACT

Detecting teachers’ opinions on the environmental education, which is applied in formal
education and should be applied in lifelong learning process, generates the aim of the study. The
study was made with interview technique, which is one of the qualitative data collection
methods. Interviews were made by using structured interview form with 20 teachers, who are
selected by purposeful sampling method, from kindergartens, primary schools, middle schools
and high schools in Sakarya province. The obtained data by interviews were analyzed with
descriptive analysis. According to the interviews made with teachers, the results of the research
are: 1- The most important environmental issue in Turkey is irregular urbanization 2-
Municipalities are the most efficient institutions, non-governmental organizations are the most
efficient organizations and politicians are the most efficient persons in solving the environmental
issues, 3- The best environmental education can be provided by schools. 4- The applied/planned
environmental education is not sufficient. 5- Learning outcomes related with environmental
education in their own branches are insufficient. In addition to this, the outcomes are applied
partly or never. The most preferred method is travel-observation, the second one is project and
the third one is narration in the method/ technique/activities, which are used to apply the
learning outcomes. Being not directed to learning by practicing and experience is the leading
encountered problem while practicing the learning outcomes. 6- Environmental education should
be applied in lifelong learning process to protect the environment that is needed throughout life.

Keywords: Environmental education, adult education, formal education, lifelong learning,
teacher.
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INTRODUCTION

People live in an area, in which they are in mutual interaction with various living or non-living creatures.
According to Gliney (2003), the factors that provide this interaction can be in physical, biological, social-
psychological, social, economic or cultural areas and the area in that all the factors materialized is called as

environment (Akinoglu and Sari, 2009).

Environment problems are identified as problems in natural environment because of human impact and the
natural environment’s aspects that affect human communities. The actual source of environment problems is
considered as people’s insatiable gaining profit passion (Oztiirk and Oztiirk, 2015; 2016). With industrialization,
depredation of the nature by humanity and people’s desire of using the nature for their profit lie behind the
many environment problems like weather, water and land pollution, and loss of biodiversity, climate changes,
waste storage and decomposing (Erten, 2004). Therefore, some arrangements for environment are made in
Turkey and the World. World Environment Problems Conference was hold in Stockholm in 1972 and
environment education was emphasized for all countries in this conference. In addition to this, non-
governmental organizations tried to increase the environmental conscience. It is seen that civilians started to
be more environment-sensitive than governments. In Turkey, some institutional arrangements were made
along with legal and constitutional arrangements. The first important step in this issue is establishing a prime
ministerial under secretariat in 1978. Ministry of environment was established in 1991. Also, nongovernmental
organizations had an undeniable importance to establish environmental consciousness. These developments
reflected on education institutions (Sever and Samanci, 2002). It is thought that the most important factor in
solution of environmental problems, which gained a global extent, is individuals. When individuals have
environmental consciousness, a permanent change can come true toward environmental issues. Improving
environmental consciousness for individuals can be provided by education. According to Stevenson (2007),
individuals, who have public consciousness, can be trained by environmental education and fort his reason
environmental education should start from early ages. Environmental education started with studies toward
protecting the environment, natural life and natural sources, especially in primary schools. Importance of
natural and environmental education increased with student camps in Australia, activities in nature in England
and publishing of the book “Nature Study for the Common Schools”, which was written by Wilbur Jackman, in
America. Scope of these kinds of educations expanded over time, subjects towards protecting nature and

environment took part in curriculums (Akinoglu and Sari, 2009).

Course subjects towards environmental education take part from preschool to higher education in Turkey. In
preschool curriculum, there are acquisitions concerning about children’s exploration of their own environment
and protecting the environment. In primary school curriculums environmental issues are discussed in life
science, science and technology and social sciences lessons. Environment takes part as a term in the form of (a)
species, (b) the environment, in which students live, and (c) protecting the environment in primary school
curriculums’ aims, themes and acquisitions (Tanriverdi, 2009). Environmental education lesson started to take
part in high schools as an elective lesson from the year of 1992 (llgar, 2007). Environmental education lesson
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was started to given as an elective lesson in middle schools in 2015 (Milli Egitim Bakanligi, 2015). However,

environmental education is limited with some programs in higher education (Yangin and Filik-iscen, 2013).

Lifelong learning is providing individuals with all kinds of knowledge and skills, which will gain qualifications to
comply with information society, from preschool to after retirement (Soni, 2012). Lifelong learning becomes
even more important in our day gradually and it is clear that environmental issues cannot be solved by only
young education so an all-encompassing environmental education is necessary (Barratt,2006). When the term
of environment is thought as a lifelong interacting area, it is seen that environmental education should not be
restricted with formal education and it should be continued lifelong learning process, too. Many studies
towards environmental education are done within lifelong learning by the ways as public education centers, in
service trainings, printed and visual media and nongovernmental organizations (llgar, 2007). However,
nongovernmental organizations have difficulty in connect with the whole target group on the subjects of

financial and technical equipment issues (Tlystzoglu, 2005).

Environmental issues problem is one of the matters that should be solved immediately for continuation of
humanity. The real solution source is the change of the human, who create the trouble, and this changing can
be provided only with environmental education that will continue lifelong. Environmental education is available
in Turkey like the entire world but it cannot be said it is at desired level. It cannot be expected from an
individual, who graduate from the formal education that have deficiencies of environmental education, to be
environment conscious lifelong. It is thought that it is necessary to give place to environmental education in
lifelong learning process more extensively and more effectively by detecting and eliminating the deficiencies to
give a sufficient and functional environmental education after formal education. In this context, with this study,
detecting teachers’ opinions on environmental education, which is applied in formal education and should be

applied in lifelong learning process, is aimed.

METHOD
Research model

Structured interview technique, which is one of the qualitative data collection methods, was used in this study.
In this technique, the questions, which are designated by researchers before the interviews started, do not

change during the interview (Glesne, 2012: 140).
Data Collection Tool

Expert opinion was received for the interview form, which was prepared by the researchers, and the questions
were corrected in this direction. Questions related with which environmental issues do they consider as
significant, who or which institutions can be effective on solution of the environmental issues, environmental
education in schools, qualification of acquisitions related with environmental education, in what level can they

practice the acquisitions, what are the methods/techniques/activities they use, problems that they have in
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practice, necessity of environmental education during the formal education and within lifelong learning
process and suggestions for environmental education are asked teachers with the interview form, which is

composed of 8 open ended questions.
Participants

In this study, 20 teachers were reached from schools in Sakarya province. Teachers are selected with maximum
variation sampling method, which is one of the purposeful sampling methods, from different schools, different

teaching levels and different branches. Demographic characteristics of the teachers are presented in table 1.

Table 1. Teachers' Characteristics

Code Age Gender Seniority Educational status Branch Teaching level
NT1 32 Female 6 License Preschool Nursery

NT2 33 Female 10 License Preschool Nursery

NT3 30 Female 7 License Preschool Nursery

NT4 22 Female 1 License Preschool Nursery

NT5 48 Female 17 License Preschool Nursery

NT6 32 Female 8 License Preschool Nursery

PT1 36 Female 15 License Classroom Primary school
PT2 18 Female 18 License Classroom Primary school
PT3 50 Male 30 License Classroom Primary school
MT1 34 Female 7 Master’s degree Mathematics Middle school
MT2 25 Female 2 License Science Middle school
MT3 25 Male 4 License English Middle school
MT4 44 Male 20 Master’s degree - Middle school
MT5 28 Female 4 License Turkish Middle school
HT1 56 Male 34 License Literature High School
HT2 37 Male 14 License History High School
HT3 33 Female 7 Master’s degree History High School
HT4 36 Female 9 Master’s degree English High School
HT5 36 Male 16 License - High School
HT6 26 Female 1 License Mathematics High School

According to table 1 14 of the teachers, who compose the working group, are female, 6 of them are male. The
teachers’ average age is 34,1 and their seniority average is 11,5. 4 of the teachers have master’s degree and 16
of them have license degree. 6 of the teachers work in preschool, 3 of them work in primary school, 5 of them

work in middle school and 6 of them work in high school.

Analysis of Data

Teachers’ opinions were recorded as written at the end of the interviews with the teachers. The datum which
were obtained in this direction, were analyzed with descriptive analysis. The datum is processed in the frame of
predetermined themes in descriptive analysis. The thematic frame can be formed both according to research
guestions and the research’s conceptual framework, interview or observation dimensions (Yildirim and Simsek,
2013). In this research, the themes were determined according to questions in interview form. Firstly, the

researchers work independently and code in the direction of the determined themes. At the second stage, the
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researchers investigate the codes together, the same codes processed as is and they reach an agreement on
codes that are written different themes and common codes are written in the direction of common themes. In
the research, there is no exact quotation from teachers’ opinions in a different part. Because of the fact that
the teachers gave short answers to the questions, all of teacher opinions give place into codes. The interviewed
teachers were classified according to their teaching grades; nursery teachers were shown as NT1, NT2...
primary school teachers are shown as PT1, PT2... middle school teachers are shown as MT1, MT2... and high

school teachers are shown as HT1, HT2...
FINDINGS (RESULTS)

Teachers’ opinions on the environmental issues in Turkey, which they consider as significant, are showed the

table below.

Table 2. Teachers’ Opinions on the Environmental Issues in Turkey that They Consider as Significant

Theme

0,
(Categories) Codes n %

Irregular Urbanization (NT1, NT2, NT4, NT6, PT1, PT2, PT3, MT1, MT2, MT5, HT1, HT2,
HT3, HT4, HT5)

Water Pollution (NT1, NT2, NT3, NT4, NT5, NT6, PT3, MT2, MT5, HT1, HT3, HT4, HT6) 13 %65
Degeneration of ecological balance (NT2, NT3, NT5, NT6, PT3, MT2, MT4, HT1, HT2,

15 %75

HT3, HT4, HT5, HT6) 13 %65
Air pollution (NT1, NT2, NT3, NT6, PT2, MT2, MT3, MT5, HT1, HT4, HT5, HT6) 12 %60
Land pollution (NT2, NT3, NT4, NT6, PT1, MT3, MT4, HT1, HT4, HT6) 10 %50
Environmental Noise pollution (NT1, NT2, NT3, PT1, PT2, MT2, MT4, MT5, HT1, HT4) 10 %50
issues Global warming (NT2, NT3, MT2, MT5, HT1, HT2, HT4, HT6) 8 %40
Population explosion (NT3, MT1, MT2, MT5, HT3, HT4, HT5) 7 %35
Radioactivity (NT2, NT3, NT6, MT2, HT5, HT6) 6 %30
Acid rains (NT3) 1 %5

In table 2, according to teachers, irregular urbanization (%75) is the leading environmental issue in Turkey. The
other environmental issues are as water pollution (%65), degeneration of ecological balance (%65), air
pollution (%60), land pollution (%50), noise pollution (%50), global warming (%40), population explosion (%35),

radioactivity (%30) and acid rains (%5) respectively.

Teachers’ opinions on who can be effective on solution of environmental issues are presented in table 3.

Table 3. Teachers’ Opinions on Who Can Be Effective on Solution of Environmental Issues

Theme/Categories Codes n %
Municipalities (NT1, NT2, NT4, NT5, NT2, PT1, PT2, PT3, MT4, HT1, HT3, HT4) 12 %60
Institutions Schools (NT5, NT6, MT2, HT1, HT3, HT5, HT6) 7 %35
Media organs (NT6) 1 %5
Nongovernmental organizations (NT6, NT1, MT2, MT4, MT5, HT1, HT2, HT4, HT5, HT6) 10 %50
Organizations National and international environmental organizations (NT1, PT2, HT4) 3 %15
Politicians (PT1, MT3, MT4, HT1, HT3, HT4, HT6) 7 %35
People Youth (NT6) 1 %5
Families (NT2) 1 %5
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According to table 3, teachers expressed that municipalities (%60) can be the most effective on solving the
environmental issues among the institutions. The other institutions are as schools (%35) and media organs
(%5). Among the organizations, nongovernmental organization (%50) come into prominence and national and
international environmental organizations take the second place. It is expressed that on the people basis,

politicians (%35) take the first place and youth (%5) and families (%5) share the second place.
Teachers’ opinions on who can provide training environmental education best are presented in table 4.

Table 4. Teachers’ Opinions on Who Can Provide Training Environmental Education Best

Theme/Categories Codes n %

Schools (NT1, NT2, NT3, NT4, NT5, NT6, PT1, PT2, PT3, MT2, MT3, MT4, 18 %90
HT1, HT2, HT3, HT4, HT5, HT6)

Municipalities (NT2, NT3, NT4, NT5, NT6, PT1, PT2, PT3, MT4, MT5, HT4, 13 %65

o o HT5, HTé6)
Institution / Organizations — . o e Vironment and Forestry (NT2, NT3, NT4, NT6, MT5, HT3, HT4) 6 %30
National and international environmental organizations (NT3, NT6, MT5, 5 %25

HT2, HT4)
Public education centers (MT2, MT5) 2 %10

Social media (NT1, NT2, NT4, NT5, NT6, PT2, MT2, MT3, MT4, MT5, HT1, 15 %75
HT3, HT4, HT5, HT6)

Mass Communication =\ &+ 1 "and visual media (NT1, NT2, NT3, NT6, PT2, MT4, MT5, HT1, HT2, 12 %60

HT3, HT4, HT6)

On-the-Job Training In-service trainings (MT4, HT1, HT4) 3 %15

People Families (HT1) 1 %5

When table 4 is investigated, according to teachers, it is stated that environmental education can be applied
best in schools (%90). Social media (%75) ranks number two. The other opinions, in the institution/organization
category, are as municipalities (%65), Ministry of Environment and Forestry (%30), national and international
environmental organizations (%25) and public education centers (%10). Being able to provide environmental
education is stated as in mass communication category; written and visual media (%60), in in-service training

category; in-service trainings (%15) and in people category; families (%5).

When teachers’ opinions on the applied/projected environmental education in schools investigated, 19 of the
20 teachers (NT1, NT2, NT3, NT4, NT5, NT6, PT1, PT2, PT3, MT1, MT2, MT3, MT4, MT5, HT1, HT3, HT4, HT5,
HT6) expressed that the do not find it sufficient, only 1 (HT2) of the teachers expressed that he find the

education sufficient.

Teachers’ opinions on the acquisitions related with the environmental education in their branches are

presented in table 5.
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Table 5. Teachers’ Opinions on the Acquisitions Related with the Environmental Education in Their Branches

Theme/categories Codes n %

Sufficient (NT1, NT2, MT2) 3 %15

Sufficiency of acquisitions  Insufficient (NT3, NT4, NT6, PT1, PT2, PT3, MT3, MT4, MT5, HT1, HT2, HT3, 15 %75
HT4, HT5, HT6)

Actualization level of Enough (MT4) 1 %5
acquisitions Partly (NT1, NT3, NT4, MT2, MT5, HT1, HT3, HT4) 8 %40
Never (PT1, PT2, PT3, HT2, HT6) 5 %25
Travel-observation (NT3, NT4, NT5, NT6, PT3, HT3, HT4, HT5) 8 %40
Project (NT2, NT5, NT6, MT2, MT3, MT4) 6 %30
Narration (PT1, PT2, MT1, MT2, HT2) 5 %25
Used method/techniques  Information meetings (NT1, HT1) 2 %10
in actualization of Video show (PT1, PT2) 2 %10
acquisitions Poster preparation (NT6, PT2) 2 %10
Theatre/drama activities (MT4) 1 %5
Acquisitions are not practicing-living learning based (NT1, NT2, NT3, NT6, 13 %65
PT1, PT2, PT3, MT3, MT4, HT1, HT2, HT3, HT6)
Physical and economical capabilities in schools are insufficient (NT2, NT3, 10 %50
NT4, PT2, MT2, MT4, MT5, HT2, HT4, HT6)
The problems encountered  Time is limited (NT2, PT2, MT2, MT4, MT5, HT6) 6 %30
in actualization of Positive exemplary behaviors are not showed students because of 4 %20
acquisitions unconsciousness of people (NT3, NT4, NT6, MT4)
Students are reluctant (NT1, MT2, HT5) 3 %15
School management do not give sufficient support (NT2, MT4, HT4) 3 %15
| do not have experience (NT3, MT5) 2 %10
Themes are irrelevant with environmental education (MT3, HT2) 2 %10

According to table 5, teachers’ opinions on acquisitions, which are related with their own lessons, investigated
in four categories. 3 teachers expressed concerning with the sufficiency of acquisitions that acquisitions are
sufficient but 15 teachers stated that the acquisitions are insufficient. Concerning with the actualization level of
acquisitions, 8 teachers expressed that they are applied partly, 1 teacher expressed that they are applied at
sufficient level and 5 teachers expressed that the acquisitions are never applied. When the
methods/techniques activities are investigated, it is stated that travel-observation technique (%40) is used
mostly by teachers. The other methods/techniques/activities are; project method (%30), narration method
(%25), information meetings (%10), video shows (%10), poster preparation (%10) and theatre/drama activities
(%5) respectively. According to the teachers, the most important problem of actualization of acquisitions is that
the acquisitions are not practicing-living learning based (%65). The other problems are; insufficient physical and
economical capabilities in schools (%50), limited time (%30), not showing positive exemplary behaviors
students because of unconsciousness of people (%20), being reluctant of students (%15), insufficient support of
school management (%15), teachers’ thoughts about themselves as inexperienced about environmental

education (10) and irrelevance of themes with environment (%10) respectively.

Teachers’ opinions on the reasons of giving environmental education and giving suggestions for environmental

education within lifelong learning are presented in table 6.
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Table 6. Teachers’ Opinions on Giving Environmental Education within Lifelong Learning

Theme/Categories Codes n %

It is necessary to protect the environment that we are in need during our life 11 %55
(NT1, NT2, NT3, NT6, PT1, PT2, PT3, MT3, MT4, HT2, HT3)

It is necessary for permanent positive attitudes towards the environment (NT2, 8 %40
NT3, NT6, PT1, PT3, MT2, MT5, HT2, HT3)

It is necessary for gaining environmental consciousness by everyone (NT1, NT3, 8 %40

Reasons NT4, NT5, NT6, MT2, MT4, HT5)

It is necessary to find solution for current environmental issues (NT1, NT6, PT2, 7 %35
PT3, MT3, HT1, HT6)

It is necessary to prevent the illnesses (PT2, MT4, HT4) 3 %15

It is necessary to leave a good environment to the next generations (NT5, HT2) 2 %10

Environmental consciousness can be gained people with mass communication 18 %90
(NT1, NT2, NT3, NT4, PT1, PT2, PT3, MT1, MT2, MT3, MT4, MT5, HT1, HT2, HT3,
HT4, HT5, HT6)

Municipalities can organize different activities (NT2, NT4, NT5, NT6, PT1, PT2, 18 %90
PT3, MT1, MT2, MT3, MT4, MT5, HT1, HT2, HT3, HT4, HT5, HT6)

Nongovernmental organizations can run projects on environment (NT1, NT2, 12 %60
Suggestions NT4, NT5, NT6, PT1, PT2, MT1, MT4, MT5, HT4, HT6)

Environmental education lessons can be given in public education centers (NT2, 9 %45
NT4, NT5, NT6, MT1, MT4, MT5, HT3, HT4)

Different activities can be done within informal education (NT2, NT4, NT5, NT6, 9 %45
PT3, MT1, MT4, HT3, HT5)

Personnel can be informed with in-service trainings (NT4, MT1, MT2, MT3, 8 %40
MT4, MT5, HT4, HT5)

When table 6 is investigated, according to teachers, the opinion of “it is necessary to protect the environment
that we are in need during our life” (%55) is the leading reason of giving of environmental education within
lifelong learning. The other reasons are; “It is necessary for permanent positive attitudes towards the
environment” (%40), “It is necessary for gaining environmental consciousness by everyone” (%35), “It is
necessary to find solution for current environmental issues” (%35), “It is necessary to prevent the illnesses”
(%15) and “It is necessary to leave a good environment to the next generations” (%10) respectively. The
opinions of “Environmental consciousness can be gained people with mass communication” (%90) and
“Municipalities can organize different activities” (%90) are the primary suggestions for giving environmental
education within lifelong learning. The other suggestions are; “Nongovernmental organizations can run
projects on environment” (%60), “Environmental education lessons can be given in public education centers”
(%45), “Different activities can be done within informal education” (%45) and “Personnel can be informed with

in-service trainings” (%40) respectively.

CONCLUSION and DISCUSSION

The results obtained at the end of the research, which was made for detecting the teachers’ opinions on
environmental education in formal education and the environmental education that should be applied in

lifelong learning process, are as below.

According to the teachers, the uppermost problem is irregular urbanization, the second most important
problem is water pollution and degenerating ecological balance and the third most important problem is air
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pollution among the environmental issues. Besides, the other problems are, land pollution, noise pollution,
global warming, population explosion, radioactivity and acid rains. The prominent environmental issues in
Turkey are detected as overconsumption of natural sources, air pollution, climate changes, diminishing of
forests and water pollution in the research of Oztiirk and Oztiirk (2015), which was made with teacher
candidates. When most of the prominent environmental issues are thought as the results of irregular

urbanization, it can be said that teachers express irregular urbanization as the leading environmental issues.

Teachers state that municipalities can be in the first place to be effective on solution of the environmental
issues. Nongovernmental organizations are at the second rank and schools and politicians are at the third rank.
Besides these, national and international environmental organizations, media organs, the young and their
families can be effective on solution of the environmental issues. Similarly, according to teachers,
nongovernmental organizations have an important role in solution of environmental issues in Cavus’s (2013)
research. In Oztiirk and Oztiirk’s (2015) research, effectiveness of environmental organizations, educators and
government men is emphasized by teacher candidates. Teachers express that municipalities’ intervention is
leading for the solution of accentuated problems in the study like irregular urbanization, water pollution,
degeneration of ecological balance and air pollution and this expression can be based upon the reason of
interference problems at the locale. Each municipality of all provinces and districts can observe and detect the
problems at their region and generate solutions. It can be thought that with the studies of non-governmental
organizations, which rank number two for problem solving according to teachers, citizens can be raised
awareness on environment. Teachers, who express the role of schools on the solution of environmental issues,
could express with the thought of fulfilling their responsibilities that individuals, who have environmental
consciousness, should be trained at schools. In addition to this, according to teachers, it can be thought that
the role of politicians is important for making plans for environment in every respect, developing strategies,

taking due precautions and deploying resources to protect the environment.

Almost all of the teachers have the opinion that environmental education can be provided best by schools.
After schools, social media and municipalities come second. Written and visual media, ministry of environment
and forestry, national and international environmental organizations, in-service training, public education
centers and families follow these respectively. In Oztiirk and Oztiirk’s (2015) research, television and radios,
schools and environmental organizations come into prominence for gaining environmental consciousness to
people. Giving particular importance to schools for environmental education can be derived from the thought
of gaining environmental consciousness to individuals from childhood by the education at schools. In addition
to this, it can be thought that reaching to individuals in an effective way by social media to provide
participation all the activities about environmental education can be effective when taken in the consideration
the effects of social media on the masses. Municipalities can organize trainings to inform citizens about their

own environmental issues.
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Almost all of the teachers find environmental education in school that is applied or planned to apply
insufficient. Teachers, who work in middle schools, find insufficient the environmental education in schools
according to Uzun and Saglam’s (2007) research. It is stated in the research on investigating preschool
curriculums, which was made by Gilay and Ekici (2010), acquisitions and activities about environmental issues
are insufficient. In Ogelman and Gingor's (2015) study it is stated that the level of giving place to
environmental education in curriculums is low. In this study, teachers, who emphasize that environmental
education can be applied in the best way at schools, express that environmental education at schools is not
sufficient, at the same time. According to teachers, sufficient learning outcome, context and activities about
environment are not located in the curriculums and this can be the reason of the insufficiency. Environmental
issues are discussed only a few lessons and it can be thought that this situation cannot be sufficient to gain

environmental consciousness to student by the teachers.

Most of the teachers think that acquisitions about environmental education are insufficient in their own
branches. In addition to this, it is stated that the acquisitions are applied partially or never applied. Travel-
observation is in the first place, project is in the second place and narration method is in the third place among
the preferred method/technique/activities, which are used for applying the acquisitions. Acquisitions are
distant from learning by practicing and living and this is the most important problem of applying the
acquisition. The other problems are inadequacy of physical and economic opportunities, limited time, not
showing students exemplary behaviors because of insufficient environmental consciousness of people,
reluctance of students, not giving sufficient support by school management, finding themselves of teachers
insufficient about environmental education and being irrelevant of the themes with environmental education.
Similarly, in Cavus’s (2013) research, science teachers have the opinion that acquisitions of environmental
education are insufficient and they are not directed to practice. It was emphasized by teachers in Uzun and
Saglam’s (2007) research, too that students cannot be trained as individuals, who have environmental
consciousness, because of the fact that environmental education is not directed to practice. Travels, discussion
and projects come into prominence in Oztirk and Oztiirk’s (2015) research as teacher candidates’ favorite
methods. Similarly, in Kahyaoglu’s (2009) research, teacher candidates are in tendency to apply the practice
centered activities that are performed out of the class like travels and the activities like audiovisual and
simulations, in which technological teaching materials are used. In Yangin and Fillik-iscen’s (2013) research,
which was made for detecting teacher candidates’ opinions on environmental education in higher education,
the problems are emphasized that technology advanced, relevant with daily life, and directed to practice
teaching activities are not given place in environmental education, training materials and sources are
insufficient and physical conditions of the schools are not convenient. In addition to this, it is stated that in
learning-teaching process, narration method, homework and projects are practices more than the other
method/techniques. In Ozmen and Ozdemir’s (2016) research, it is stated according to teacher candidates
environmental education is not be effective sufficiently because of not giving place to practice. Besides, it is
suggested that lessons should be taught with nature trips, documentary videos and the activities in that
students will be active like garbage collection. In Cavus’s (2013) research, teachers express the problems that
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they encounter in environmental education as; limited time, crowded classrooms, being unable to maintain
discipline, disinterested students, economic problems, lack of place for activities, insufficient equipment,
parents’ and school management’s listlessness. The reason of the expression of insufficient learning outcome
about environmental issues of their own lessons by teachers from different branches and teaching levels can
be the thought of the necessity of environmental education at many lessons at all the teaching levels with the
spirality principle of curriculums to emphasize the importance of the environment at almost all the lessons. In
addition to this, it can be expressed with the thought of teachers of environmental consciousness can be
gained in the environment; the activities that can be applied in environment can be more efficient than the
other activities. Also, it can be derived from the teachers’ opinion that schools, managers, parents and students
have roles and the roles can be realized with the allocation sufficient resources to schools, managers’

assistance to teachers, parents’ positive model behaviors to children and willing students.

More than half of the teachers have the opinion that environmental education should be applied in lifelong
learning process to protect the environment that we are in need throughout our life. The other opinions are
directed to be applied environmental education in lifelong learning process for permanent positive attitudes,
gaining environmental consciousness by everyone, finding a solution for current environmental issues,
preventing illnesses and leaving posterity a good environment. Almost all of the teachers suggest that
environmental consciousness can be gained to people with mass communication and municipalities can
organize different activities about this issue within lifelong learning. The other suggestions are; running
projects by nongovernmental organizations, giving lectures about environmental education in public education
centers, making various activities within informal education and acquaint work force with in-service training.
The primary goal of environmental education was expressed by teacher candidates in Yangin and Filik-iscen’s
(2013) research and teachers in Cavus’s (2013) research as training environmental sensitive and conscious
individuals. In Ozmen and Ozdemir’s (2016) research, teacher candidates stated that environmental education
is important for having knowledge of people about how should they behave nature, becoming conscious,
improving susceptibility against environment and finding solutions for environmental issues. In Ozbugutu,
Karahan and Tan’s (2014) research, in which alternative methods in environmental education were
investigated, it was stated that environmental education should not be discussed only from preschool to
university, raising the awareness of public is a necessity and training for these issues always should be
continued by different activities like seminars. In Gliven’s (2014) research, according to teachers and teacher
candidates, environmental education is expressed as a current, continuous and permanent process. In Cavus’s
(2013) research, teachers have the opinion that nongovernmental organizations should organize environment
friendly activities to gain and improve environment consciousness, raise the awareness of public about
environment and all the studies should be shared with public. It is detected in Tekkesin’s research, which was
made for investigating the nongovernmental organizations’ and Ministry of Environment and Forestry’s public
education activities about environment, that adult oriented activities aims to provide people to be
environment literacy, however, the trainings are not problem-centred but topic-centred, few in number and
they do not enable to do practice. If there is not environment, living creatures and thereby humanity cannot be
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in existence. Environmental education is seen as an important matter in all dimensions and moment of life. In

this context, it can be taught as an education that should be continued lifelong.

SUGGESTIONS

1-Environmental education activities are given into place in a lot of the lessons in formal education. These
activities should be organized in such a way that gives chance students to learn by practicing and experience.

2- Relevant public institutions and organizations, nongovernmental organizations, written and visual media
should be supported by Ministry of National Education to take a more active role in environmental education in
lifelong learning process.

3- Different researches directed to detect the opinions of teacher candidates, school management, parent,
student, nongovernmental organization members and all the other shareholders on environmental education

can be made.
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Ogretmenlerin 6rgiin egitimde uygulanan ve yasam boyu 6grenme siirecinde uygulanmasi
gereken cevre egitimine iliskin goruslerinin belirlenmesi bu arastirmanin amacini olusturmaktadir.
Arastirma nitel veri toplama yontemlerinden gorisme teknigi ile yapilmistir. Yapilandiriimis
goriisme formu ile amacgl 6rnekleme ydntemiyle segilmis, Sakarya ilindeki anaokulu, ilkokul,
ortaokul ve liselerde gorev yapan 20 6gretmenle goriismeler yapilmistir. Goriismelerden elde
edilen veriler betimsel analiz yontemiyle ¢dziimlenmistir ve su sonuclar elde edilmistir: 1-
Ogretmenlerin Tiirkiye’de en 6dnemli gérdiikleri cevre sorunu carpik kentlesmedir. 2- Ogretmenler
cevre sorunlarinin ¢éziiminde en etkili kurumun belediyeler, en etkili kurulusun sivil toplum
kuruluslari ve en etkili olabilecek kisilerin ise politikacilar oldugunu belirtmislerdir. 3- Cevre
egitimini en iyi okullarin verebilecegini ifade etmislerdir. 4- Ogretmenlere gére okullarda
uygulanan/uygulanmasi &ngérillen cevre egitimi yeterli bulunmamaktadir. 5- Ogretmenlerin
cogunlugu, kendi branslarinda yer alan gevre egitimi ile ilgili kazanimlarin yeterli olmadigi
goriisiindedir. Bununla birlikte kazanimlarin kismen uygulandigl ya da hi¢ uygulanmadigi ifade
edilmistir. Kazanimlarin uygulanmasinda kullanilan yéntem/teknik/etkinlikler icerisinde ilk sirada
gezi-gozlem, ikinci sirada proje ve Uglncli sirada anlatim yontemi tercih edilmektedir.
Kazanimlarin uygulanmasinda karsilasilan sorunlarin basinda kazanimlarin yaparak-yasayarak
dgrenmeye déniik olmamasi gelmektedir. 6-Ogretmenlerin yarisindan fazlasi, yasamimiz boyunca
muhtac¢ oldugumuz cevrenin korunmasi icin cevre egitiminin yasam boyu 6grenme kapsaminda
uygulanmasinin gerekli oldugu gérisindedir.

Anahtar Kelimeler: Cevre egitimi, yetiskin egitimi, 6rglin egitim, yasam boyu 6grenme, 6gretmen.

2 Bu makale INTE (International Conference on New Horizons in Education) 2017’de s6zlQ bildiri olarak sunulmustur.
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insanlar, cesitli tiirlerde canli ya da cansiz varliklarla beraber karsilikli etkilesim icerisinde olduklari bir alan
icerisinde yasarlar. Glney’e (2003) gore bu etkilesimi saglayan etmenler, fiziksel, biyolojik, sosyal-psikolojik,
sosyal, ekonomik ya da kiltiirel alanlarda olabilir ve bu etmenler toplaminin gergeklestigi alan ise ¢evre olarak

adlandiriimaktadir (Akinoglu ve Sari, 2009).

Cevre sorunlari, insan etkisi sonucu dogal cevrede olusan sorunlar ve dogal gevrenin insan topluluklarini
etkileyen yonleri olarak tanimlanmistir. Cevre sorunlarinin asil kaynagi, insanin doymak bilmeyen kazang elde
etme tutkusu olarak gérilmistir (Oztirk ve Oztirk, 2015; 2016). Hava, su ve toprak kirliligi, biyolojik
cesitliliginin azalmasi, iklim degisikligi, ¢op birikimi ve ayristirma sorunu gibi birgcok ¢cevre probleminin temelinde
sanayilesme ile birlikte insanlarin dogayl talan etmesi ve dogayi kendi g¢ikarlarina gore kullanmak istemesi
yatmaktadir (Erten, 2004). 1972’de Stockholm’de Diinya Cevre Sorunlari Konferansi diizenlenmis ve bu
konferansta tim ulkeler icin g¢evre egitimi vurgulanmistir. Buna bagh olarak diinyada ve Tirkiye’de cevre
konusunda bazi diizenlemeler yapilmistir. Bunun yani sira sivil toplum kuruluslari (STK) da cevreye olan
duyarlligi arttirmaya calismiglardir. Diinyanin biyuk bir kisminda sivillerin devletten daha fazla ¢evreye karsi
duyarli olmaya basladiklari gorilmektedir. Tirkiye’de ise anayasal ve yasal dizenlemelerin yani sira bazi
kurumsal dizenlemeler de yapilmistir. Bu konudaki ilk dnemli adim, 1978 yilinda Basbakanliga bagh bir
miustesarligin kurulmasidir. Cevre Bakanliginin kurulmasi ise 1991’de gercgeklesmistir. Ayrica sivil toplum
kuruluslari da gevre bilincinin kurulmasinda yadsinamayacak éneme sahip olmuslardir. Bu gelismeler egitim
kurumlarina da yansimistir (Sever ve Samanci, 2002). Kuresel bir boyut kazanan gevre sorunlarinin ¢éziminde
en 6nemli unsurun birey oldugu distnilmektedir. Bireylerde cevre bilinci gelistiginde ¢evre sorunlarina yonelik
kahci bir degisim de gerceklesebilir. Bireylerde gevre bilincinin gelistiriimesi egitim yoluyla gerceklestirilebilir.
Stevenson’a (2007) gore cevre egitimiyle toplum bilincine sahip bireyler yetistirilebilir ve bu sebeple de ¢evre
egitimine erken yaslardan itibaren baslanmalidir. Cevre egitimi, 6zellikle ilkogretim okullarinda ¢evrenin, dogal
yasamin ve dogadaki kaynaklarin korunmasina yonelik calismalarla baslamistir. Avustralya’da 6grenciler icin
diizenlenen kamplar, ingiltere’de dogada gerceklestirilen etkinlikler ve Amerika’da Wilbur Jackman tarafindan
yazilan “Nature Study for the Common Schools” adl kitabin yayinlanmasiyla doga ve cevre egitiminin énemi
artmistir. Zamanla bu tarz egitimlerin kapsami genislemis, dogay ve cevreyi koruma ve gelistirme amaclarina

yonelik konular egitim programlarinda yer almistir (Akinoglu ve Sari, 2009).

Turkiye’de okul dncesinden yiksekogretime kadar egitim programlarinda cevre egitimine yonelik konular yer
almaktadir. Okul 6ncesi egitim programinda cocuklarin kendi cevrelerini kesfetmesi ve cevreyi korumalarina
iliskin kazanimlar yer almaktadir. ilkdgretim programlarinda, cevre icerikli konular, hayat bilgisi, fen ve
teknoloji, sosyal bilgiler derslerinde islenmektedir. ilkégretim programlarinin amag, icerik ve kazanimlari
icerisinde kavram olarak cevre, (a) canl tdrleri, (b) 6grencilerin icinde yasadiklari ¢evre ve (c) cevrenin
korunmasi seklinde yer almaktadir (Tanriverdi, 2009). 1992 yilindan itibaren liselerde cevre egitimi dersi

secmeli ders olarak yer almaya baslamistir (llgar, 2007). Ortaokullarda ise 2015 yilinda ¢evre egitimi dersi
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secmeli ders olarak verilmeye baslanmistir (Milli Egitim Bakanligi, 2015). Yiksekogretimde ise ¢evre egitimi baz

programlarla sinirli kalmaktadir (Yangin ve Filik-iscen, 2013).

Yasam boyu 6grenme, bireye okul dncesinden emeklilik sonrasina kadar bilgi toplumuna uyumunu saglayacak
yeterlilikleri kazandiracak her tiirli bilgi ve beceriyi edinmektir (Soni, 2012). Yasam boyu 6grenmenin giderek
onem kazandigi ginimuzde cevresel problemlerin sadece geng bireyleri egiterek ¢ozilemeyecegi ve herkesi
kapsayan bir ¢cevre egitimi gerekmektedir (Barratt, 2006). Cevre kavrami, hayat boyu etkilesimde olunan bir
alan olarak disundldigiinde, gevre egitiminin sadece 6rgin egitimle sinirli kalmayip yasam boyu 6grenme
surecinde de devam etmelidir. Halk egitim kurslari, hizmet igi egitimler, yazili ve gorsel medya ve sivil toplum
kuruluslari gibi bircok yolla yasam boyu 6grenme kapsaminda gevre egitimine yonelik ¢alismalar yapiimaktadir
(llgar, 2007). Ancak STK’lar, tim (ilkede hedef kitleye ulasmada, mali ve teknik donanim konularinda sikinti

cekmektedirler (TUyslizoglu, 2005).

Cevre sorunlari, insanhigin devami igin acilen ¢éziime kavusturulmasi gereken konulardan birisidir. Coziimiin asil
kaynagi, sorunu ortaya cikaran insanin degisimidir ve bu degisim ancak yasam boyu siirecek olan bir cevre
egitimiyle saglanabilir. Cevre egitimi tim diinyada oldugu gibi Turkiye’de de yapilmaktadir ancak istenilen
diizeye ulastigl soylenememektedir. Cevre egitimi konusunda eksiklikleri bulunan 6rgin egitim sisteminden
cikan bireylerin yasamlari boyunca cevreye duyarli bir birey olmalari beklenemez. Orgiin egitimde ve
sonrasinda yeterli ve islevsel bir cevre egitiminin verilmesi icin eksikliklerin tespit edilip giderilmesi ile yasam
boyu 6grenme sirecinde de cevre egitimine daha kapsamli ve etkili bir sekilde yer verilmesi gerektigi
disunilmektedir. Bu baglamda bu galisma ile 6gretmenlerin 6rgliin egitimde uygulanan ve yasam boyu

o0grenme silirecinde uygulanmasi gereken ¢evre egitimine iliskin gérislerinin belirlenmesi amaglanmistir.
YONTEM
Arastirma Modeli

Arastirmada nitel veri toplama yontemlerinden yapilandiriimis gérisme teknigi kullanilmistir. Bu teknikte,
gorliismeler baslamadan once arastirmacilar tarafindan belirlenen sorular, gérisme boyunca degistiriimeden

kalmaktadir (Glesne, 2012: 140).
Veri Toplama Araci

Arastirmacilar tarafindan hazirlanan gérisme formu icin uzman gorlst alinmis ve bu dogrultuda sorular
duzeltilmistir. Sekiz acik uclu sorudan olusan gorisme formunda, 6gretmenlere, Tirkiye’deki hangi cevre
sorunlarini 6nemli goérdikleri, cevre sorunlarinin ¢dzimiinde kimlerin ya da hangi kurumlarnn etkili
olabilecegini, okullardaki cevre egitimi, cevre egitimi ile ilgili kazanimlarin yeterliligi, kazanimlari ne dizeyde
uygulayabildikleri, kullandiklari yontem/teknik/etkinlikleri, uygulamada yasadiklari sorunlar ile 6rgin egitim
sirecinde ve sonrasinda yasam boyu 6grenme kapsaminda cevre egitiminin gerekliligi ve cevre egitimi

onerilerine iliskin sorular sorulmustur.
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Katilimcilar

Arastirmada Sakarya ili merkez ilcesindeki okullarda gérev yapan 20 égretmene ulasilmistir. Ogretmenler,
amach érnekleme yéntemlerinden maksimum cesitlilik 6rnekleme yontemi ile farkl okullardan, farklh 6gretim

kademelerinden ve farkli branslardan secilmistir. Ogretmenlerin demografik ézellikleri tablo 1’de sunulmustur.

Tablo 1. Ogretmenlerin Ozellikleri

Kod Yas Cinsiyet Kidem Egitim durumu Brang Ogretim kademesi
A01 32 Kadin 6 Lisans Okul &ncesi Anaokulu
AO2 33 Kadin 10 Lisans Okul 6ncesi Anaokulu
AO3 30 Kadin 7 Lisans Okul 6ncesi Anaokulu
AG4 22 Kadin 1 Lisans Okul &ncesi Anaokulu
A05 48 Kadin 17 Lisans Okul &ncesi Anaokulu
AO6 32 Kadin 8 Lisans Okul 6ncesi Anaokulu
i01 36 Kadin 15 Lisans Sinif ilkokul
62 18 Kadin 18 Lisans Sinif ilkokul
i63 50 Erkek 30 Lisans Sinif ilkokul
001 34 Kadin 7 Yiksek lisans Matematik Ortaokul
002 25 Kadin 2 Lisans Fen bilgisi Ortaokul
003 25 Erkek 4 Lisans ingilizce Ortaokul
004 44 Erkek 20 Yiiksek lisans - Ortaokul
005 28 Kadin 4 Lisans Tirkce Ortaokul
LO1 56 Erkek 34 Lisans Edebiyat Lise

LO2 37 Erkek 14 Lisans Tarih Lise

LO3 33 Kadin 7 Yiksek lisans Tarih Lise

LO4 36 Kadin 9 Yiiksek lisans ingilizce Lise

LO5 36 Erkek 16 Lisans - Lise

LO6 26 Kadin 1 Lisans Matematik Lise

Tablo 1’e gére calisma grubunu olusturan 6gretmenlerden 14’0 kadin, 6’si erkek 6gretmendir. Ogretmenlerin
yas ortalamasi 34,1 ve kidem ortalamasi 11,5’tir. Ogretmenlerden 4’0 yiiksek lisans mezunu 16si ise lisans

mezunudur. Ogretmenlerin 6’si anaokulu, 3’0 ilkokul, 5’i ortaokul ve 6’si lise gretmenidir.
Verilerin Analizi

Ogretmenlerle yapilan yiiz yiize gériismeler sonucunda égretmenlerin gérisleri yazili olarak kayit edilmistir. Bu
dogrultuda elde edilen veriler betimsel analiz yontemiyle ¢6ziimlenmistir. Betimsel analizde veriler daha
onceden belirlenen temalar c¢ercevesinde islenmektedir. Tematik cerceve arastirma sorularina gore
olusturulabilecegi gibi arastirmanin kavramsal cercevesine, gorisme ya da gozlem boyutlarina gére de
belirlenebilir (Yildirrm ve Simsek, 2013). Arastirmada temalar, gorisme formunda yer alan sorulara gore
belirlenmistir. Verilerin analizinde arastirmacilar énce bagimsiz calisarak, belirlenmis temalar dogrultusunda
kodlamalar yapmistir. ikinci asamada arastirmacilar yaptiklari kodlamalari birlikte incelemis, ayni temalarda
yapilan kodlamalar aynen islenmis ve farkli temalarda yapilan kodlamalarda goris birligine varilarak ortak
temalar dogrultusunda ortak kodlar yazilmistir. Arastirmada, ayri bir kissimda 6gretmen gorislerinden birebir
alintilara yer verilmemistir. Ogretmenler, gériisme sorularina kisa cevaplar verdikleri icin 6gretmen goérislerinin

timi kodlarda yer almaktadir. Gorlisme yapilan 6gretmenler gorev yaptiklari 6gretim kademelerine gore
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siniflandirilmig, anaokulu égretmenleri AO1, AO2 ... ilkokul dgretmenleri i01, i02 ... ortaokul 8gretmenleri 001,

002 ... ve lise 6gretmenleri icin LO1, LO2 ... seklinde gosterilmistir.

BULGULAR

Ogretmenlerin Tiirkiye’de 6nemli gérdiikleri cevre sorunlarina iliskin goriisleri asagidaki tabloda gésterilmistir.

Tablo 2. Ogretmenlerin Tiirkiye’de Onemli Gérdiikleri Cevre Sorunlarina iliskin Gériisleri

Tema (Kategoriler)  Kodlar n %
Carpik kentlesme (A01, A2, AG4, A0S, i01, 62,103, 001, 002, 005, LO1, LO2, LO3,
L) 15 %75
LO4, LOS5)
Su kirliligi (AO1, AG2, AG3, AG4, AO5, A6, i03, 002, 005, LO1, LO3, LO4, LO6) 13 %65

Ekolojik dengenin bozulmasi (AG2, AG3, AO5, A06, i03, 002, 004, LO1, LO2, LO3,

LO4, 105, LO6) 13 %65
Hava kirliligi (A01, AG2, AO3, AC6, i02, 002, 063, 005, LO1, L64, LOS5, LO6) 12 %60
Toprak kirliligi (AG2, AO3, AG4, A6, i61, 003, 004, LO1, LO4, LO6) 10 %50
Cevre sorunlari Guriltu kirliligi (AG1, AG2, AG3, 101, 102, 002, 004, 005, LO1, LO4) 10 %50
Kiiresel 1sinma (A02, AG3, 002, 005, LO1, LO2, 1LO4, LO6) 8 %40
Niifus patlamasi (A03, 001, 002, 005, LO3, LO4, LO5) 7 %35
Radyoaktivite (A02, AG3, AO6, 002, LOS5, LO6) 6 %30
Asit yagmurlari (A03) 1 %5

Tablo 2’de, 68retmenlere gore Turkiye'deki ¢evre sorunlarinin basinda c¢arpik kentlesme (%75) gelmektedir.
Diger cevre sorunlari sirasiyla, su kirliligi (%65), ekolojik dengenin bozulmasi (%65), hava kirliligi (%60), toprak
kirliligi (%50), guralta kirliligi (%50), kuresel 1sinma (%40), nufus patlamasi (%35), radyoaktivite (%30) ve asit

yagmurlari (%5) seklindedir.

Ogretmenlerin cevre sorunlarinin ¢dziimiinde kimin etkili olabilecegine iliskin gériisleri tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin Cevre Sorunlarinin Céziimiinde Kimin Etkili Olabilecegine iliskin Gérisleri

Tema/Kategoriler Kodlar n %
Belediyeler (AG1, AG2, AG4, A5, AO2, i01, i02, 63, 004, LO1, LO3, LO4) 12 %60
Kurumlar Okullar (AG5, AG6, 002, LO1, LO3, LOS5, LO6) 7 %35
Basin/yayin organlari (A06) 1 %5
Sivil toplum kuruluslari (A06, AOG1, 002, 004, 005, LO1, 102, LO4, LO5, LO6) 10 %50
Kuruluglar Ulusal ve uluslararasi cevre kuruluglar (A01, i62, LO4) 3 %15
Politikacilar (i01, 003, 004, LO1, LO3, LO4, LO6) 7 %35
Kisiler Gengler (A06) 1 %5
Aileler (A02) 1 %5

Tablo 3’e gore 6gretmenler, cevre sorunlarinin ¢6zimd icin kurumlar icerisinde en ¢ok belediyelerin (%60) etkili
olabilecegini ifade etmislerdir. Diger kurumlar, okullar (%35) ve basin/yayin organlari (%5) seklindedir.
Kuruluslar igerisinde, birinci sirada sivil toplum kuruluslari (%50), ikinci sirada da ulusal ve uluslararasi ¢evre
kuruluslari (%15) gelmektedir. Kisiler bazinda ise birinci sirada politikacilar (%35) ve ikinci sirada gengler (%5) ile

ailelerin (%5) c¢evre sorunlarinin ¢éziimiinde etkili olabilecegi ifade edilmistir.
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Ogretmenlerin cevre egitiminin en iyi kimin tarafindan verilebilecegine iliskin gérisleri tablo 4’te sunulmustur.

Tablo 4. Ogretmenlerin Cevre Egitimini En lyi Kimin Tarafindan Verilebilecegine iliskin Gérisleri

Tema/Kategoriler Kodlar n %

Okullar (AG1, AG2, AG3, AG4, AO5, AOs, i01, i02, i63, 002, 003, 004, 18 %90
L83, 162, 103, LO4, LO5, LO6)

Belediveler (AG2, AG3, AG4, AD5, AG6, 101, i62, i03, 004, 005, LO4, LO5, 13 %65

Kurum / Kuruluslar LOs6)
Cevre ve Orman Bakanlig (A02, AO3, AG4, AO6, 005, LO3, LO4) 6 %30
Ulusal/uluslararasi ¢evre kuruluslar (AG3, AG6, 005, LO2, LO4) 5 %25
Halk Egitim Merkezleri (002, 005) 2 %10

Sosyal medya (AO1, AG2, AD4, AGS5, AG6, i62, 002, 003, 004, 005, LO1, 15 %75
103, LO4, L5, LO6)

Kitle iletisim Aracl —
itle lletisim Araclan =y 2l ve gorsel medya (AG1, AG2, AG3, AG6, i02, 004, 005, 161, 162, 163, 12 %60

LO4, LO6)
is Basinda Egitim Hizmet ici egitimler (004, LO1, LO4) 3 %15
Kigiler Aileler (LO1) 1 %5

Tablo 4 incelendiginde, 68retmenlere gbre gevre egitiminin en iyi okullar (%90) tarafindan yapilabilecegi ifade
edilmistir. ikinci sirada ise sosyal medya (%75) gelmektedir. Diger goériisler ise kurum/kuruluslar kategorisinde,
belediyeler (%65), Cevre ve Orman Bakanligi (%30), ulusal ve uluslararasi ¢evre kuruluslar (%25) ve halk egitim
merkezleri (%10) seklindedir. Kitle iletisim araglar kategorisinde, yazili ve gérsel medya (%60), is basinda egitim
kategorisinde hizmet ici egitimler (%15) ve kisiler kategorisinde aileler (%5) tarafindan cevre egitiminin

verilebilecegi ifade edilmistir.

Ogretmenlerin, okullarda uygulanan/uygulanmasi éngériilen cevre egitimi ile ilgili gérisleri incelendiginde, 20
dgretmenden 19’'u (AO1, AO2, AO3, A4, AOS5, AOS, 101, 102, 103, 001, 002, 003, 004, 005, LO1, LO3, LO4,
LO5, LO6) cevre egitimini yeterli bulmadigini ifade ederken, sadece 1 (LO2) &gretmen yeterli buldugunu

belirtmistir.

Ogretmenlerin kendi branslarinda yer alan cevre egitimi ile ilgili kazanimlara iliskin goériisleri tablo 5’de

sunulmustur.

Tablo 5. Ogretmenlerin Kendi Derslerindeki Cevre Egitimi Kazanimlarina iliskin Gorisleri

Tema/kategoriler Kodlar n %
Yeterlidir (A01, AG2, 062) 3 %15
Kazanimlarin yeterliligi Yetersizdir (A03, AO4, AO6, i01, i02, i03, 003, 004, 005, LO1, LO2, LO3, 15 %75

LO4, LG5, LO6)
Kazanimlarin uygulanma Yeterince {..004).. = = = = = = 1 %5

diizeyleri Klsm'ep (A?l, {4!.03, %\.04, "OOZ, 005, LO1, LO3, LO4) 8 %40
Hig (i01, i02, 163, L62, LO6) 5 %25
Gezi-gdzlem (AO3, AG4, AO5, AC6, 03, LO3, LO4, LO5) 8 %40
Kazammiarin Proje (AG2, AG5, A6, 002, 003, 004) 6 %30
uygulanmasinda kullanilan Anlatim (101, 102, 001, OOZ.,' LOZ! 5 %25
yontem/teknik/etkinlikler Bilgilendirme top[a?'ntll.a\"rl (AO1, LO1) 2 %10
Video gosterimi (101, /102) 2 %10
Poster hazirlama (A06, i02) 2 %10
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Tiyatro/drama uygulamalari (004) 1 %5

Kazanimlar yaparak-yasayarak 6grenmeye doniik degildir (A01, AG2, AG3, 13 %65
AO6, i61, 162, i63, 063, 004, LO1, LO2, LO3, LO6)

Okullardaki fiziki ve maddi imkanlar yetersiz (A02, AG3, AG4, i62, 002, 004, 10 %50
005, 162, LO4, LO6)

Kazanimlarin Zaman sinirli (AG2, i02, 002, 064, 005, LO6) 6 %30

uygulanmasinda insanlar bilingsiz oldugu icin &grencilere olumlu &6rnek davraniglar 4 %20
karsilasilan sorunlar sergilenmiyor (A03, AO4, AO6, 004)

Ogrenci isteksiz (A01, 002, LO5) 3 %15

Okul ydnetimi yeterli destek vermiyor (AG2, 004, LO4) 3 %15

Deneyim sahibi degilim (A03, 005) 2 %10

Konular gevre egitimiyle iliskili degil (003, LO2) 2 %10

Tablo 5’e gore, Ogretmenlerin kendi derslerinde yer alan kazanimlara iliskin gorisleri dort kategoride
incelenmistir. Kazanimlarin yeterliligi ile ilgili, 3 6gretmen kazanimlarin yeterli oldugunu ifade etmistir, 15
O0gretmen ise yeterli olmadigini belirtmistir. Kazanimlarin uygulanma duzeyleri ile ilgili 8 6g§retmen kazanimlarin
kismen uygulandigini, 1 6gretmen yeterli seviyede uygulandigini ve 5 6gretmen ise hi¢ uygulanmadigini ifade
etmistir. Kazanimlarin uygulanmasinda kullanilan ydntem/teknik/etkinlikler incelendiginde 6gretmenler
tarafindan en c¢ok gezi-gbzlem tekniginin (%40) kullanildig ifade edilmistir. Diger yontem/teknik/etkinlikler
sirasiyla, proje yontemi (%30), anlatim yontemi (%25), bilgilendirme toplantilari (%10), video gosterimi (%10),
poster hazirlama (%10) ve tiyatro/drama uygulamalaridir (%5). Ogretmenlere gore kazanimlarin uygulanmasi ile
ilgili karsilasilan sorunlarin basinda kazanimlarin yaparak-yasayarak Ogrenmeye doniik olmamasi (%65)
gelmektedir. Diger sorunlar sirasiyla, okullardaki fiziki ve maddi imkanlarin yetersiz olmasi (%50), zamanin sinirli
olmasi (%30), insanlarin cevre bilinci yeterli olmadigl icin 6grencilere olumlu 6rnek davranislarin
sergilenememesi (%20), 6grencilerin isteksiz olmasi (%15), okul yonetiminin yeterli destegi vermemesi (%15),
O6gretmenlerin gevre egitimi ile ilgili kendilerini deneyimsiz gormeleri (%10) ve konularin gevre egitimiyle iliskili

olmamasi (%10) seklindedir.

Ogretmenlerin cevre egitiminin yasam boyu 6grenme kapsaminda uygulanma nedenleri ve uygulama

onerilerine iliskin gorusleri tablo 6’da sunulmustur.

Tablo 6. Ogretmenlerin Cevre Egitiminin Yasam Boyu Ogrenme Kapsaminda Uygulanmasina iliskin Gorisleri

Tema/Kategoriler Kodlar n %

Yasamimiz boyunca muhtag oldugumuz cevrenin korunmasi icin gereklidir (AO1, 11 %55
A02, AO3, A0, i01, 102, i03, 003, 004, LO2, LO3)

Cevreye yonelik olumlu davraniglarin kalici olmasi igin gereklidir (AO2, AO3, 8 %40
A06, i01, 103, 002, 005, LO2, LO3)

Herkesin cevre bilincini kazanmasi icin gereklidir (A01, AO3, AO4, AO5, A06, 8 %40

Nedenler 002, 004, LO5)
Giincel gevre sorunlarina ¢dziim iiretmek icin gereklidir (AO1, A06, i02, i03, 7 %35
003, 101, LO6)
Hastaliklarin 6niine gegilmesi icin gereklidir (i02, 004, LO4) 3 %15
Sonraki nesillere iyi bir cevre birakabilmek icin gereklidir (A05, LO2) 2 %10
Kitle iletisim araglan ile insanlara gevre bilinci kazandirilabilir (AO1, AG2, AO3, 18 %90
Sneriler A04, i01, 102, 103, 001, 002, 003, 004, 005, LO1, LO2, LO3, LO4, LO5, LO6)

Belediyeler farkli etkinlikler diizenleyebilir (A02, AG4, AG5, ACS, i01, i02, (03, 18 %90
001, 062, 063, 064, 005, LO1, LO2, LO3, LO4, LOS, LO6)

785 Demirtas, Z., Eksioglu, S. and Séylemez, H. (2018). Environmental Education in Formal Education
And Lifelong Learning According to Teachers’ Views, International Journal Of Eurasia Social
Sciences, Vol: 9, Issue: 31, pp. (767-791).



IJOESS Year: 9, Vol:9, Issue: 31 MARCH 2018

Sivil toplum kuruluslan cevre ile ilgili projeler gerceklestirebilir (A1, AG2, AG4, 12 %60
AG5, AG6, i61, i62, 061, 004, 065, LO4, LO6)

Halk egitim merkezlerinde cevre egitimi ile ilgili dersler verilebilir (A02, AG4, 9 %45
AO5, AG6, 001, 004, 005, LO3, L64)

Yaygin egitim kapsaminda cesitli uygulamalar yapilabilir (A02, AO4, AG5, AG6, 9 %45
i63, 001, 004, L3, LG5)

Hizmet ici egitimlerle calisanlar bilgilendirilebilir (AO4, 001, 062, 003, 064, 8 %40
005, LO4, LOS)

Tablo 6 incelendiginde 6gretmenlere gore gevre egitiminin yasam boyu 6grenme kapsaminda uygulanma
nedenlerinin basinda “yasamimiz boyunca muhtag oldugumuz ¢evrenin korunmasi igin gereklidir” (%55) gorisi
yer almaktadir. Diger nedenler sirasiyla, “cevreye yonelik olumlu davraniglarin kalici olmasi igin gereklidir”
(%40), “herkesin gevre bilincini kazanmasi igin gereklidir” (%40), “glincel ¢evre sorunlarina ¢éziim lretmek igin
gereklidir” (%35), “hastaliklarin 6niline gegilmesi icin gereklidir” (%15) ve “sonraki nesillere iyi bir gevre
birakabilmek icin gereklidir” (%10) seklindedir. Ogretmenlerin yasam boyu 6grenme kapsaminda gevre
egitiminin yapilmasi ile ilgili onerilerinin basinda ise “kitle iletisim araglari ile insanlara g¢evre bilinci
kazandirilabilir” (%90) ve “belediyeler farkli etkinlikler diizenleyebilir” (%90) gorusleri yer almaktadir. Diger
oneriler sirasiyla, “sivil toplum kuruluslari gevre ile ilgili projeler gerceklestirebilir” (%60), “halk egitim
merkezlerinde c¢evre egitimi ile ilgili dersler verilebilir” (%45), “yaygin egitim kapsaminda gesitli uygulamalar

yapilabilir” (%45) ve “hizmet ici egitimlerle ¢alisanlar bilgilendirilebilir” (%40) seklindedir.
TARTISMA ve SONUC

Ogretmenlerin 6rgiin egitimde uygulanan ve yasam boyu &grenme siirecinde uygulanmasi gereken gevre

egitimine iliskin gorislerinin belirlenmesi amaciyla yapilan arastirmada elde edilen sonuglar su sekildedir.

Ogretmenlere gore, Tirkiye’deki cevre sorunlari icinde ilk sirada carpik kentlesme, ikinci sirada su kirliligi ile
ekolojik dengenin bozulmasi ve lgilinci sirada ise hava kirliligi yer almaktadir. Bununla birlikte diger sorunlar,
toprak kirliligi, giriltd kirliligi, kiresel 1sinma, niifus patlamasi, radyoaktivite ve asit yagmurlaridir. Oztiirk ve
Oztirk (2015) tarafindan &gretmen adaylari ile yapilan arastirmada da, Tirkiye’de dne ¢ikan ¢evre sorunlari,
dogadaki kaynaklarin fazla tiketilmesi, hava kirliligi, iklim degisikligi, ormanlarin azalmasi ve su kirliligi olmustur.
Arastirmada 6n plana gikan cevre sorunlarinin ¢ogu carpik kentlesmenin sonuglari olarak distnuldiglinde

ogretmenlerin gevre sorunlarinin basinda carpik kentlesmeyi dile getirdikleri sylenebilir.

Ogretmenler, cevre sorunlarinin ¢éziimiinde ilk sirada belediyelerin etkili olabilecegini belirtmislerdir. ikinci
sirada sivil toplum kuruluslari, i¢linci sirada da okullar ve politikacilar yer almaktadir. Bunlarin disinda, ulusal
ve uluslar arasi ¢evre kuruluslari, basin/yayin organlari, gencler ve ailelerinde ¢evre sorunlarinin ¢ézimiinde
etkili olacag! dustnilmektedir. Benzer bir sekilde Cavus’un (2013) arastirmasinda da, 6gretmenlere gore sivil
toplum kuruluslari cevre sorunlarinin ¢éziimiinde 6nemli rollere sahiptir. Oztirk ve Oztirk’iin (2015)
arastirmasinda ise 6gretmen adaylari tarafindan gevre sorunlarinin ¢é6zimi icin ¢evre kuruluslari, egitimciler ve

devlet adamlarinin etkililigi vurgulanmistir. Arastirmada vurgulanan carpik kentlesme, su kirliligi, ekolojik
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dengenin bozulmasi ve hava kirliligi gibi sorunlar icin 6gretmenler tarafindan ©nce belediyelerin ¢éziimler
Uretebileceginin ifade edilmesi, sorunlara yerinde midahale edilmesinin etkili olacag gerekgesine
dayandirilabilir. Her ilde ve ilgede yer alan belediyeler kendi bolgesindeki sorunlari daha iyi gézlemleyip tespit
ederek, ¢oéziimler Uretip uygulayabilir. Ogretmenler tarafindan ¢éziim lretmede ikinci sirada yer alan sivil
toplum kuruluglarinin galismalari ile vatandaslarin ¢evre konusunda bilinglendirilebilecegi distintlebilir. Cevre
sorunlarinin ¢ézimiinde okullarin rollini de ifade eden 6gretmenler bu konuda kendi sorumluluklarini da
yerine getirebilme duslincesi ile okullarda gevre bilincine sahip bireylerin yetistirilmesi gerektigini belirtmis
olabilirler. Bununla birlikte 6gretmenlere gore politikacilarin rolu ise ¢evre lehine her konuda planlama yapma,
strateji gelistirme, gerekli 6nlemleri alma ve gevrenin korunmasi adina kaynaklari dogru kullanmada 6nemli

oldugu duslinilebilir.

Ogretmenlerin tamamina yakin kismi, cevre egitiminin en iyi okullar tarafindan yapilabilecegi gériisiindedir.
Okullardan sonra, sosyal medya ve belediyeler gelmektedir. Bunlari ise sirasiyla, yazili ve gorsel medya, Cevre
ve Orman Bakanhgi, ulusal ve uluslararasi ¢evre kuruluslari, hizmet igi egitimler, halk egitim merkezleri ve aileler
izlemektedir. Oztiirk ve Oztirk’iin (2015) arastirmasinda da, insanlarda ¢evre bilincinin kazandiriimasinda
televizyon ile radyolar, okullar ve ¢evre kuruluslari 6n plana ¢ikmistir. Arastirmada 6gretmenler tarafindan
cevre egitiminde okullarin 6n planda tutulmasi, okullardaki egitimle kiiglik yaslardan itibaren bireylere ¢evre
bilincinin kazandirilmasi gerektigi diistincesinden kaynaklanabilir. Bununla birlikte glinimizde sosyal medyanin
kitleler Gzerindeki etkileri gbz 6niinde bulunduruldugunda, gevre egitimi icin yapilacak tim etkinliklere katilimin
saglanmasi adina sosyal medya araciligiyla bireylere etkili bir sekilde ulasilabilecegi distinilebilir. Belediyeler ise

yine kendi ¢evresel sorunlari ile vatandaslari bilgilendirmek icin egitim amacli ¢alismalar diizenleyebilir.

Ogretmenlerin tamamina yakin kismi okullarda uygulanan/uygulanmasi dngoriillen cevre egitimini yeterli
bulmamaktadir. Uzun ve Saglam (2007) tarafindan yapilan arastirmada da, ortadgretimde goérev yapan
O6gretmenlere gore cevre egitimi programlarinin yetersiz oldugu sonucuna ulasiimistir. Gulay ve Ekici (2010)
tarafindan okul 6ncesi egitim programlarinin incelendigi arastirmada da, ¢evre egitimi ile ilgili kazanimlarin ve
etkinliklerin yetersiz oldugu belirtilmistir. Ogelman ve Gulngor'iin (2015) arastirmasinda ise 6gretmenler
tarafindan programlarda cevre egitimine yer verilme diizeyinin diisiik oldugu belirtilmistir. Arastirmada cevre
egitiminin en iyi okullar tarafindan yapilacagini vurgulayan 6gretmenler, okullardaki cevre egitimini yeterli
bulmadiklarini da ifade etmislerdir. Bunun nedenleri icerisinde 6gretmenlere gbre egitim programlarinda cevre
ile ilgili yeterli kazanim, icerik ve etkinliklerin yer almamasi olabilir. Cevre konusu sadece birka¢ ders
kapsaminda ele alindigi icin bu durumun 6gretmenler tarafindan bireylere cevre bilincini kazandirmada yeterli

olmayacagi disunilebilir.

Ogretmenlerin ¢ogunlugu, kendi branslarinda yer alan cevre egitimi ile ilgili kazanimlarin yeterli olmadig
goriisiindedir. Bununla birlikte kazanimlarin kismen uygulandigi ya da hi¢ uygulanmadig! ifade edilmistir.
Kazanimlarin uygulanmasinda kullanilan yontem/teknik/etkinlikler icerisinde ilk sirada gezi-g6zlem, ikinci sirada

proje ve Ucglncl sirada anlatim yontemi tercih edilmektedir. Kazanimlarin uygulanmasinda karsilasilan
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sorunlarin basinda kazanimlarin yaparak-yasayarak 6grenmeye déniik olmamasi gelmektedir. Diger sorunlar ise
okullardaki fiziki ve maddi imkanlarin yetersiz olmasi, zamanin sinirl olmasi, insanlarin gevre bilinci yeterli
olmadigl icin 6grencilere olumlu 6rnek davranislarin sergilenememesi, 6grencilerin isteksiz olmasi, okul
yonetiminin yeterli destegi vermemesi, 6gretmenlerin ¢evre egitimi ile ilgili kendilerini deneyimsiz gérmeleri ve
konularin gevre egitimiyle iliskili olmamasidir. Benzer bir sekilde Cavus (2013) tarafindan yapilan arastirmada,
fen bilgisi 6gretmenleri, ¢evre egitimi ile ilgili kazanimlarin yetersiz oldugu ve uygulamaya donik olmadig
gorusine sahiptirler. Uzun ve Saglam’in (2007) arastirmasinda da 6gretmenler tarafindan, gevre egitiminin
uygulamaya donik olmamasindan dolayi 6grencilerin ¢evre bilincine sahip bireyler olarak yetistirilemeyecegi
vurgulanmistir. Oztiirk ve Oztiirk’iin (2015) arastirmasinda, 6gretmen adaylarinin tercih edecegi ydntemler
icinde geziler, tartisma ve projeler 6n plana ¢ikmistir. Benzer sekilde Kahyaoglu’nun (2009) arastirmasinda da
O0gretmen adaylari, cevre egitiminde geziler gibi sinif disinda gergeklestirilen uygulama agirlikh etkinlikler ile
gorsel-isitsel ve simulasyonlar gibi teknolojik 6gretim materyallerinin kullanildigi etkinlikleri uygulama
egilimindedir. Yangin ve Filik-iscen (2013) tarafindan 6gretmen adaylarinin yiiksekdégretimde uygulanan gevre
egitimine yonelik goruslerinin belirlendigi arastirmada, ¢evre egitiminde teknoloji destekli, glinlik hayatla iligkili
ve uygulamaya doniik 6gretim etkinliklerine yer verilmedigi, egitim materyalleri ile kaynaklarin yetersiz oldugu,
binalarda fiziki imkanlarin elverisli olmadigi sorunlari vurgulanmistir. Bununla birlikte 6grenme-6gretme
strecinde, anlatim yontemi, ddevler ve projelerin diger yontem/tekniklere gore daha ¢ok uygulandigi ifade
edilmisti. Ozmen ve Ozdemirin (2016) arastirmasinda Ogretmen adaylarina gére cevre egitiminde
uygulamalara yer verilmedigi icin egitimin yeterince etkili olmadigl ifade edilmistir. Bununla birlikte doga
gezileri, belgesel niteligindeki videolar ve 6grencilerin aktif oldugu etkinliklerle (¢cop toplama gibi) derslerin
islenmesi gerektigi onerilmektedir. Cavus’un (2013) arastirmasinda ise 6gretmenler; cevre egitimi ile ilgili
karsilastiklari sorunlari, zaman sikintisi, kalabalik siniflar, sinifta disiplini gerceklestirememe, 6grencilerin ilgisiz
olmasi, maddi sorunlar, uygulama icin gerekli mekdnin olmamasi, donanim yetersizligi, velilerin ve okul
yonetiminin ilgisizligi seklinde ifade etmistir. Arastirmada farkli branslarda olan ve farkli 6gretim kademelerinde
gorev yapan 6gretmenlerin, kendi derslerinde yeterince ¢evre egitimine yonelik kazanimlarin olmadigini ifade
etmelerinin nedeni, ¢evre egitiminin hemen hemen her derste ve her kademede siirekli bir sekilde ¢evrenin
6neminin vurgulanmasi icin ve egitim programlarinda sarmallik ilkesi ile her 6gretim kademesinde bircok derste
cevre egitimine yer verilmesi gerektigi dislincesi olabilir. Bununla birlikte 6gretmenler tarafindan cevre bilinci,
cevreyle ic ice kazandirilabilir distincesi ile 6grencilerin bizzat ¢cevrede uygulama yapabilecekleri etkinliklerin
diger yontemlere gore daha etkili olacag ifade edilmis olabilir. Ayrica 6gretmenlerin ¢evre egitimi icin okullarin,
yoneticilerin, velilerin ve 6grencilerin de rolleri oldugu ve bu rollerin, okullara yeterli kaynaklarin ayrilmasi,
yoneticilerin 6gretmenlere yardimci olmasi, velilerin ¢ocuklarina olumlu 6rnek davranislar sergilemesi ve

ogrencilerin istekli olmasi ile yerine getirilebilecegi diisiincesinden kaynaklanabilir.

Ogretmenlerin yarisindan fazlasi, yasamimiz boyunca muhta¢ oldugumuz cevrenin korunmasi icin cevre
egitiminin yasam boyu 6grenme kapsaminda uygulanmasinin gerekli oldugu goérusindedir. Diger gorisler,
cevreye yonelik olumlu davranislarin kalici olmasi, herkesin gevre bilincini kazanmasi, glincel ¢evre sorunlarina
¢6ziim Uretmek, hastaliklarin 6niine gecilmesi ve sonraki nesillere iyi bir cevre birakabilmek igin YBO’de cevre
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egitiminin gerekliligi yénindedir. Ogretmenlerin tamamina yakin kismi, yasam boyu 6grenme kapsaminda
cevre egitiminin yapilmasi ile ilgili kitle iletisim araglari ile insanlara ¢evre bilinci kazandirlabilecegi ve
belediyelerin bu konuda farkh etkinlikler diizenleyebilecegi 6nerilerini getirmistir. Diger dneriler, sivil toplum
kuruluslarinin gevre ile ilgili projeler gerceklestirmesi, halk egitim merkezlerinde gevre egitimi ile ilgili derslerin
verilmesi, yaygin egitim kapsaminda cesitli uygulamalarin yapilmasi ve hizmet igi egitimlerle galisanlarin
bilgilendirilmesidir. Yangin ve Filik-iscen’in (2013) arastirmasinda 6gretmen adaylari ve Cavus (2013)
arastirmasinda ise 6gretmenler tarafindan gevre egitiminin temel amaci, ¢evre konusunda duyarli ve bilingli
bireyler yetistirilmesi olarak ifade edilmistir. Ozmen ve Ozdemir’in (2016) arastirmasinda ise 6gretmen adaylari,
gevre egitiminin, insanlarin dogaya nasil davranacagi konusunda bilgi sahibi olmasi, bilinglenmesi, cevreye karsi
duyarllik gelistirmesi ve c¢evresel sorunlara ¢6ziim Uretmeleri agisindan 6nemli oldugunu belirtmislerdir.
Ozbugutu, Karahan ve Tan (2014) tarafindan gevre egitiminde alternatif yéntemlerin incelendigi arastirmada,
cevre egitiminin sadece okul dncesinden (iniversiteye kadar gegen siirecte ele alinmamasi, toplumsal agidan
halkin bu konuda bilinglendirilmesi gerektigi, bu yonde seminerler gibi farkli uygulamalar yapilarak egitimlerin
her daim devam etmesi gerektigi ifade edilmistir. Glven’in (2014) arastirmasinda 6gretmen ve 6gretmen
adaylarina gore gevre egitimi, hayata yakin, sirekli ve daimi bir sire¢ olarak ifade edilmistir. Cavus’un (2013)
arastirmasinda ogretmenler, sivil toplum kuruluslari tarafindan toplumda cevre bilincini olusturmak ve
gelistirmek icin ¢evre dostu etkinliklerin diizenlenmesi, gevre ile ilgili halkin bilgilendirilmesi ve yapilan biitlin
¢alismalarin halkla paylasiimasi gerektigi goriusundedirler. Tekkesin (2012) tarafindan sivil toplum kuruluslari ile
Cevre ve Orman Bakanhgi’'nin cevre ile ilgili diizenlenen halk egitim etkinliklerinin incelendigi arastirmada,
yetiskinlere yonelik yapilan etkinliklerin, bireylerde temel diizeyde ¢evre okuryazari olmalarini amagladigi ancak
egitimlerin problem merkezli yerine konu merkezli yapildigi, sayica yetersiz oldugu ve uygulama yapilmasina
olanak saglamadigi belirlenmistir. Cevre olmazsa canlilar ve dolayisiyla insanlar da var olamaz. Cevre egitimi
hayatin her yoninde ve her aninda 6nemli bir unsur olarak goérilmektedir. Bu baglamda yasam boyu

gerceklestirilmesi gereken bir egitim olarak dislinilebilir.
ONERILER

1-Orgiin egitimde bircok derste cevre egitimine yonelik etkinliklere yer verilmelidir. Bu etkinlikler &grencilerin
yaparak-yasayarak 6grenmelerine imkan saglayacak sekilde diizenlenmelidir.

2-Yasam boyu 6grenme sirecinde ilgili kamu kurum ve kuruluslari, sivil toplum kuruluslari, yazili ve gorsel
medyanin ¢evre egitimine yonelik daha aktif rol almalari konusunda MEB tarafindan desteklenmelidir.
3-Ogretmen adaylari, okul ydénetimi, veli, 6grenci, STK tyeleri ve diger tiim paydaslarin cevre egitimine iliskin

gorislerini belirlemeye yonelik farkli arastirmalar yapilabilir.
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