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ABSTRACT

The aim of this study is to classify and examine the idioms of Hatem’s divan according to value
groups and types in values education context. In the study, one of the patterns of qualitative
research method, culture analysis design was used. The scope of the work is composed of
Hatem’s couplets containing idiomatic expressions. These couplets were examined according to
Klages' (1984) value type classifications and Grimm and Horstmeyers’ (2003) values group
categorization. When the data of the study were analyzed, the categorical content analysis
technique was used. The obtained data are tabulated by percentage and frequency values.
According to the findings of the study, it has been determined that the idioms of the couplets
reflect values that provide social life %14,7, values that guarantee the continuity of society %4,3,
hedonist values %16,6, values that provide individual development %7,4, hegemonic values
%27,6, national values %0,6, abstract-universal values %28,8. The idioms also reflect the
traditionalist %23,2, trusting %7,3, realist %13,4, hedonist %40,2, idealistic value %15,9 type as
value type.

Keywords: Hatem, values education, Ottoman poetry, idioms.

A part of the literature of this study was created by using the data from the researcher’s master thesis. Also the couplets
forming the scope of the study are taken from the related thesis of the researcher.
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INTRODUCTION
Hatem'’s Life and His Literary Personality

The real name of the poet, who chose Hatem as a pseudonym in his poems, is Ahmed (Ramiz, 30a) and he was
born in Akova near Mora (Fatin Davud, 1271: 80). He is the son of Akovali Osman Shehdi Efendi who was one
of an officer in the imperial council of Ottoman Empire (Bursali Mehmed Tahir, 1311: 175), and hence is
referred to as Akovalizade in the bibliographic sources (Findiklili ismet Efendi, 1989: 508). In 1704 he went to
Istanbul and started to study in Daru’l-Fuhul where intelligent young people were educated. He took nice hand
writing course and got a certificate of permission for this (Milstakimzade Sileyman, 1368: 95). After having
been in Mecca for a while (Ramiz, 30a), he moved to Egypt, where he was busy with the science (Mehmed
Stireyya, 1309: 263). He returned to Istanbul 10 years later, also lived in cities called Kesan and Tirhala for a
short time (Blyuk Tark Klasikleri, 1987: 357). After 40 years of separation, he returned to his hometown,
Larissa, in a way of mastered with logical and spiritual sciences (Semseddin Sami, 1311: 2007). He spent the last
days of his life by teaching Arabic and guiding the ones around of him to Islam (Tirk Dili ve Edebiyati
Ansiklopedisi, 1981: 618). He died on February 10, 1755. His grave is at Larissa, which was within the borders of
the Ottoman State at that time (Fatin Davud, 1271: 80). His works are Divan, Serh-i Tuhfe-i Sahidi, Serhu’l-
Luma’ fi'l-Hisdb, Manz(imefi’l-Ahlak, Milteka Serhi, Serh-i Elfaz/’|-Kiifr and Fevaid-i Hatem (Bursali Mehmed
Tahir, 1311: 175).

Hatem who adroitly used Istanbul Turkish in his poems, had a lot of daily speech in his poems. In his poems, he
talked about Istanbul, various quarters of Istanbul, its entertainments, its plays; and mirrored the daily life,
customs, beliefs, traditions of people. He also used the metaphors and new images that came with Nedim into
Ottoman poetry. Contrary to tradition, in his poems, he mentioned the blonde lovers, the blue eyes, the
almond coloured eyes (Varisoglu, 1997: 20). One of his most important superiorities is that he had a perfect
musical culture. There are hundreds of couplets in his Divan that contain the terms of music. There are an ode,
a lyric and a song, which speak completely of the musical methods. The poet with a high sensitivity to Turkish
emphasized that poetry should be written in Turkic language, especially in the Turkic language of his time in the
verses such as “Hatem zeban-i asr ile pek sh olur gazel (Hatem! The lyric becomes so nice by the language of

this time)” and “Biz Tirkge soyleriiz ‘Acemi dikkat eylesiin (We speak Turkish! Persian, watch this)”.

He expressed the disruptions in the society life with idioms and proverbs. There are many verses and couplets
of him as like writing easily. He adroitly used proverbs and especially idioms in many poems as well as the
second and third meanings of the words. He chose the words in the idioms in the context of literary arts such
as allegory, trope and metonymy so that the word would gain new meanings when the meaning of the word

was evaluated in terms of real or metaphorical meanings.
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Values Education and Idioms

One of the most important characteristic that reflects the identity of a society is values. Values are seen as a
cause and a continuity of association, shaped by a historical accumulation and a common acceptance in terms
of societies; are abstract criteria that reflect the form of common behaviour and belief that is liked, promoted,

protected and transmitted.

Values are an evaluation system that affects the process of decision-making in matters concerning life, helps to
interpret events and facts, and provides judgment and guiding when interacting with the environment.
(Glngdr, 2010: 28; Bulut, 2011: 21). From a similar point of view, value is the belief in the object, phenomenon,

case or behaviour that is desirable or unacceptable. (Gling6r, 2010: 27).

Znaniecki is the person who first addressed the notion of values which has been extensively discussed in
various fields of social sciences over the last years and who deals with the theoretical aspects. According to
Znaniecki, value is a notion that is ontologically reflected in human behaviours, persistent and not considered
separately from objects (Adler, 1956). Rokeach divides the values into extreme values and vehicle values and
evaluates values at two different poles like positive-negative, good-bad, useful-useless (1979: 48). The value

choices of individuals can be separated by society as accepted or rejected.

When the concept of value is considered sociologically, it can be interpreted as right-wrong things that are
liked and accepted in terms of individual or group. From a philosophical point of view, it can be said that these
are the judgments that characterize behaviour and are qualified as good-bad (Avci, 2007: 19). When considered

in terms of aesthetics, it is the angle of view in a beautiful-ugly way (Glingér, 2010: 20).

Fichter (2009) states that values are a guide to the choice of social roles for the person and to comply with
these roles. He also indicates that each value has an encouraging and interesting aspect to the people, and
helps to question whether the social role involved is being acted on in the fulfilment of the goals, whether or
not the community values the person who undertakes this role. According to him, values also serve as a means
of social control and oppression. It prevents or prohibits repeating unapproved behaviours while ensuring

continuity of approved behaviours. Thus, people are directed to conform to social rules.

Education is needed so that values can take part in the lives of people and societies and be effective. Values
education starts at the family. The values acquired in the family become the common belief, morality and
behaviour of the whole society through the interaction of the individuals. Starting at the family and continuing
at the school values education process, helps one develop self-esteem and adopt social ethics (Ulusoy vd.,
2016: 2). Thus, one establishes a solid connection with the outer world. Values education is an education that
“makes people feel different from other living beings and is fundamental to people’s relationships” (Kale, 2007:
320). For this reason, values education is needed for the growing good, moral, good, moral, solid character and

value-sensitive individuals in society (Koyll, 2007).
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Each society creates its own values in the direction of self-culture and life style. These values are important in
terms of ensuring their continuity and keeping community members together. The importance of values
education in order to convey tradition, culture and behaviour to next generations and to ensure the integrity of
social order cannot be denied. Values education should be used to create the type of human who loves his
country and nation, lives and keep alive his culture, protects his language and needed by society. (Tepeli and

Arici, 2012).

In the general aims of the Turkish education system, “(...) the human type embracing national and universal
arts and culture and caring aesthetic values” (MEB, 2009) is emphasised. For the effectiveness and durability of
educational and cultural activities, the foundations of education must be sought in cultural, literary and
aesthetic values. Societies that want to growing generations equipped with own values and highly conscious
should focus on the literary and cultural riches that best reflect its own value judgment. In language and
literary education, literary works are the main resources that can convey the values of the culture and society
to the students. In particular, the text taken in textbook must reflect values that literally strong, aesthetically
pleasing and socially positive. Just as this point, idioms loaded with values by producing meaning in the
centuries, are the carriers of concrete and abstract cultural values with usage characteristics in literary works.
They are unique resource for contributing to the education of young generations and for raising their value

judgments.

Important works of Turkish literature were studied in the context of value education. The works of Haji Bektash
Veli (Akbalik, 2015), Sunbilzade Vehbi’s Lutfiyye (Guler, 2015), Mavlana’s prose works, (Akkaya, 2013), the
topics of Mawlana’s concepts of friendship and sincerity (Altun, 2010), the divan of Mihri Hatun (Basol, 2016),
the mathnawi of Yusuf and Zileyha (Bliytkbingél Yagci, 2012) and Turkish proverbs (Kalaga, 2013) are among
the topics studied as postgraduate theses. There is also a study in which couplets containing the wisdom of
Nabi are examined for values education (Kirkkiligc and Varisoglu, 2014). In the light of these studies in the
literature, it is thought that the classification of the idioms in Hatem’s divan on the basis of values education

will contribute to the literature.

Positive or negative values in social memory are conveyed to younger generations through verbal or written
literary works as well as by their behavioural forms. In terms of reflecting social values, the proverbs and the
idioms, such as the product of the common national memories, are a great asset (Sonmez, 2014). Idioms are,
like proverbs, a common cultural language that reflects social values, tells a lot of things with a few words,
easily remembered, and has a very rich content in terms of values education. On the one hand, while the
people represent the system of producing thought, on the other hand, reflects the perception of speech and
sense of value. Proverbs and idioms have been reached day by day since ancient times. Idioms are words that
reflect the subtleties of the language, beliefs, culture and social life. (Kalaga, 2013). Therefore, in this study, it is
emphasized which values groups and values are reflected in the values education in Hatem’s poems which

gives importance to daily life, beliefs, traditions and customs of the people; benefited from the subtleties of
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language, words and idioms in the period of his life. Klages’ value type classification (1984 trans. Ozgdkbel Bilis,
2011) and Grimm’s and Horstmeyer’s (2003 trans. Ozgdkbel Bilis, 2011) value groups classification were used
while classifying the couplets containing the idiom by value groups and value types. In the study, the meanings,
connotations and functions of idioms in the meaning world of couplets are emphasised. It has been tried to

determine which value type and value group it reflects.
The Purpose of the Study and Problem

The purpose of this study was to classify and examine the idioms in Hatem’s divan according to value groups
and types in the context of values education. The following questions have been sought for this purpose:

a. What are the idioms that reflect values in Hatem’s divan?
In what way do the idioms in Hatem’s divan match with the groups of values in Grimm’s and
Horstmeyer’s classification?

c. Inwhat way do the idioms in Hatem’s divan match with the value types in Klages’ classification?

METHOD
The Pattern of the Study

In the study, one of the patterns of qualitative research method, culture analysis design was used. Cultural
analysis aims to reveal the behaviour, belief, functioning, perception or values of an individual, group,
community or society. It focuses on how the culture is reflected within the collective understanding and rules
as a whole. The main aim is to define and transfer the cultures to be investigated. (Yildirim and Simsek, 2008:
71). In this study, the idioms in Hatem’s divan are examined in terms of values, so it is suitable with the design

of the research.
The Scope of the Study

Hatem'’s divan, which was transcribed to Latin letters and presented as a master thesis by Varisoglu (1997) was
used in the study. All the poems of the divan were scanned and the couplets where the idioms were used were
identified. Only the couplets containing the idiom have been taken into account in terms of values. Because of
the divan is quite voluminous, to limit the scope of the study and to classify the data more easily, it was
focused on the values in the couplets that contain only idiom. The document analysis technique was used to

obtain the data.
Data Analysis and the Content Categories

The data of the study were examined by the categorical content analysis technique. The obtained data is
transformed into a table with frequency and percentage values. The couplets containing the idioms were
examined according to Klages' (1984) value type classifications and Grimm’s and Horstmeyers’ (2003) values

group categorization:
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The Value Fields (Grimm and Horstmeyer, 2003 trans. Ozgdkbel Bilis, 2011)

a) Values of Social Cooperation (honesty, empathy, friendship, peace, compassion, carefulness,
helpfulness, kindness, communication skills, participation, tolerance, devotion, forgiveness)

b) Values for Stabilising Society (conformity, respect, justice, fairness, sense of duty, self-control,
solidarity, responsibility)

c) Hedonistic Values (distraction, pleasure, fun, beauty)

d) Values of Self-development and -expression (autonomy, freedom, privacy, self-fulfilment,
courage, creativity, knowledge, intelligence, success,)

e) Hegemonic Values (struggle, independence, sovereignty, power, respect, appreciation, loyalty)
f) National Values (nation, state, homeland, army, republic, national anthem, national
monuments, national feast, flag, heroism, language, traditions and customs)

g) Abstract Fundamental Values (life, happiness, family, health, love, property, culture, nature).
Value types (Klages, 1984 trans. Ozgdkbel Bilis, 2011)

a) Tradionalist (modest, loyal, devoted, passive)

b) Assented (incoherent, unmotivated, lack of self-confidence, non-liable)

c) Realistic (strong personality, behaving in accordance with the situation, not escaping from
problems, liable)

d) Hedonistic (hedonistic, egoistic, superficially flexible, materialist)

e) Idealist (compatible with developments, social-humanist, independent, equitable, struggler).
FINDINGS (RESULTS)
Idioms in Hatem’s Divan in the Context of Values Education

The idioms which are determined from Hatem’s divan and analyzed in the context of values education are

listed below with the couplet numbers:

agiz ag- (0.1-57); agzi sulan- (0.2-65); agzina bal ¢al- (L.65-4); agzindan ayrilma- (0.2-66); agzini ara- (L.1-9);
ahi tut- (0.1-30); anasi siitii gibi heldl ol- (L.124-4); aradan su sizma- (0.2-11); Arap topuna dén- (0.1-73);
ayaktan diigiir- (0.3-52); bagrina bas- (Kit'a2-1); basina kar kiirii- (O.2-8); basina soguk geg¢- (0.2-53); basinda
piiskiillii sevda ol- (S.2-1V.4); basini bagla- (0.14-2); basini tastan tasa vur- (L.113-5); bigak ¢ek- (0.3-46); binde
bir ol- (L.95-5); bir i¢cim su ol- (0.2-65), (L.32-6); boyun ver- (L.120-5); burnu biiyii- (0.1-12); burnu kalk- (O.1-
60); burnunu kir- (0.1-93), (L.120-2); cani yan-(0.2-51); cenaze lokmasi say- (L.18-1); ¢ekip ¢evir- (L.121-1); ¢in
¢in 6t- (0.2-31); darisi basina ol- (L.85-6); dibine dari ek- (L.36-4); dil yarasi ol- (L.58-7); diinya basina dar ol-
(H.18-8); eli ulasma- (L.85-8); emisli kirigh ol- (L.27-6); endam bi¢- (L.87-7); etegini ¢ek- (0.2-89); gbgiis ger-
(L.58-7); g6z actirma- (0.1-135); g6z kirp- (L.5-1); g6z kulak eyle- (L.92-4); g6z siiz- (H.1-15); gézden diis- (O.3-
38); gézleri aydin ol- (Muh.1/l1l-1), gézii gibi sakla- (0.1-25); gézii kal- (0.2-75), (H.24-7), (L.77-1); géziinden
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ayir- (0.3-3); goziinden sakin- (0.2-7); g6ziine mil ¢ek- (H.43-5); géziiniin nurunu dék- (L.83-5); haddi olma-
(0.2-85); hayrini gér- (0.1-56), (0.2-90); hazir lop elde et- (0.3-38); hirs kiipii ol- (0.2-40); huyu kurusun (L.87-
2); ibret gozii ol- (L.110-7); icten pazarlikli ol- (L.19-3); igneden ipliGe hesap et- (L.6-2); iki bir (ikide bir) yap-
(0.1-93); ipligini pazara ¢ikar- (0.15-6); isi laftan baska bir sey olma- (0.1-57); kabini kacagini basina ¢al-
(0.3-45); kan kus- (0.2-50); kanat ag¢- (L.4-7); kanina su kat- (L.84-6); kanini dék- (0.2-51); kanini ig- (0.9-9);
kapagdi at- (0.3-21); karaya vur- (0.2-16); kil elek tut- (0.6-5); kil kondurma- (L.30-6); kizar-, bozar- (L.71-7);
kokusu ¢ik- (0.1-12); kucaktan kap- (0.3-12); kulagina kiipe et- (0.3-9); kulagini biik- (0.3-10); kulak kabart-
(0.1-6); kum gibi gékten yag- (0.1-63); kuru bir nami ol- (0.2-81); kus beyinli ol- (0.1-56), (L.22-7); kuyu kaz-
(0.1-55); mum gibi yan- (0.1-94); mum ol- (0.3-27); o giin bu giin yan- (0.1-90); parmak hesabi yap- (0.3-10),
(L.43-9); pot kir- (0.1-133); riiyada bile géreme- (H.1-15); ser vermek sir verme- (L.56-2); sikintisi bagindan as-
(0.1-102); sikkeyi mermerde kaz- (0.1-64); s6z at- (0.1-59); s6z bul- (0.3-41); s6z diis- (0.1-77); sapkasini
havaya at- (0.1-36); takke kap- (0.1-30); tasi taradi kaldir- (0.3-25), (L.90-10); tas kalpli ol- (0.3-37); temize
¢ek- (0.2-43); topugunu doék- (L.85-9); tuz hakki ol- (L.85-3); tiirlii tiirlii kiilah oynat- (L.89-9); liziintiiden ¢atla-
(0.1-25); varini pula sat- (0.1-106); vebdlini al- (L.18-1); yagini ¢ikar-(0.3-37); yakinindan uzagindan geg-
(L.99-1); yan verme- (L.30-7); yerden bit- (0.1-63); yumruguna tiikiir- (0.1.67); yiiz bul- (L.92-3); yiizii ak alni
agik ol- (H.16-4); yiizii ak ol- (0.2-42).

A total of 110 different idioms have been identified in Hatem’s divan. Despite not being offered much choice to
the poets, for a poet trying to create his own style of poetry without overflowing the boundaries of tradition
with a unique style, this number can be considered quite right in the tradition of the Ottoman Poetry with
common words and meanings and a limited vocabulary. This variety of idioms enriches the expression of the
couplets and presents a wide range in terms of the value it reflects.

The Distributing of the Idioms of Hatem’s Divan according to the Value Groups

The distributing of the idioms according to the value groups in seven main categories is examined under this

heading. The value groups and subcategories are reflected is shown in Table 1:

Table 1. Distribution Rates of the Idioms by Value Groups

Value Groups Value Subcategories f % F %

Truth 8 33,2
Communication 7 29,1
Friendship 2 8,3
Carefulness 1 4,2

Values of Social Cooperation Hon.es.ty . . 4,2 24 14,7
Participation 1 4,2
Attention 1 4,2
Devotion 1 4,2
Compassion 1 4,2
Helpfulness 1 4,2
Modesty 3 42,9
- . Conformance 2 28,6

Values for Stabilising Society Justify 1 14,3 7 4,3
Trust 1 14,3
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Pleasure 9 33,3
Beauty 5 18,5
. Variability 4 14,8
Hedonistic Values Excitement 4 14.8 27 16,6
Adventure 3 11,1
Enjoyment 2 7,4
Success 3 25
Self-realization 3 25
Values of Self-development Courage 2 16,7 12 74
and -expression Freedom 2 16,7 !
Autonomy 1 8,3
Self-esteem 1 8,3
Competition 16 35,6
Loyalty 9 20
Struggle 9 20
Hegemonic Values Power 4 8,9 45 27,6
Sovereignty 3 6,7
Appreciation 3 6,7
Respect 1 2,2
National Values Traditions and customs 1 100 1 0,6
Love 28 59,6
Nature 7 14,9
Abstract Fundamental Values Life 7 14,9 47 28,8
Happiness 4 8,5
Satisfaction 1 2,1

When Table 1 is examined, it is seen that the idioms of the couplets reflect values of social cooperation %14,7,
values for stabilising society %4,3, hedonistic values %16,6, values of self-development and -expression %7,4,
hegemonic values %27,6, national values %0,6, abstract-fundamental values %28,8. The abstract fundamental
values (f=47, %28,8) and hegemonic values (f=45, %27,6) are in high rates. The least rate is on national values
(f=1, %0,6). According to these results, it is seen that abstract fundamental values and hegemonic values

reflected by the idioms in the couplets taken into the work are high. The least value group is national values.

When the value groups are examined individually, the highest frequency belongs to the category of love (f=28,
%59,6) belonging to abstract fundamental values in the rates of the subcategories of the groups. This is
followed by the competition category of the hegemonic values (f=16, %35,6). When looked at groups in terms
of the diversity of values, the value group in which the values are reflected to the widest extent is the group
values of social cooperation. In this group, it was seen that the truth (f=8, %33,2) and communication (f=7,

%29,1) had higher frequencies than the others.

According to this data, it is determined that 39 different sub-values of 7 different value groups are reflected by
the idioms. The rates of overlap of the obtained findings with the value groups in Grimm’s and Horstmeyer’s

classification are as follows:

Values of Social Cooperation (10 of 18)

Values for Stabilising Society (4 of 10)
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Hedonistic Values (6 of 6)

Values of Self-development and —expression (6 of 11)

Hegemonic Values (7 of 7)

National Values (1 of 12)

Abstract Fundamental Values (5 of 10)

These ratios shows that 52.7% of all subcategories of the classification used in the study are reflected.

The Distributing of the Idioms of Hatem’s Divan according to the Value Types

The distributing of the idioms according to the value types in five main categories is examined under this

heading. The value types and subcategories are reflected is shown in Table 2:

Table 2. Distribution Rates of the Idioms by Value Types

Value Types Value Subcategories f % f %
Passive 5 26,3
Loyal 4 21,1
Traditionalist Modest 4 21,1 19 23,2
Devoted 3 15,8
Non flexible 3 15,8
Lack of self-confidence 2 33,3
Non-liable 3 50
Assented Incoherent 1 16,7 6 7,3
Unmotivated 1 16,7
Behaving in accordance with the 4 36,4
. situation
Realist Liable 4 364 11 13,4
Strong personality 3 27,3
Hedonistic 14 42,4
. Materialist 12 36,4
Hedonist Egoistic 6 18,8 33 40,2
Superficially flexible 1 3,1
Equitable 5 38,5
. Struggler 4 30,8
Idealist Social 3 231 13 15,9
Independent 1 7,7

When Table 2 is examined, it is seen that the idioms reflect the traditionalist %23,2, assented %7,3, realist
%13,4, hedonist %40,2, idealistic value %15,9 type as value type. Hedonist value type (f=33, %40,2) seems to be
higher than the others. This is followed by the traditionalist value type (f=19, %23,2). The lowest rate belongs

to the assented value type (f=6, %7,3).

When the subcategories is examined, it is seen that the hedonistic value type (f=14, %42,4) seems to be higher
than the others. This is followed by the materialist value type (f=12, %36,4). In terms of diversity, the best

reflected value type is the traditionalist value type. The least reflected one is the realistic value type.
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According to this data, it is determined that 20 different sub-values of 5 different value types are reflected by

the idioms. The rates of overlap of the obtained findings with the value types in Klages’ classification are as

follows:

Traditionalist (5 of 6)

Assented (4 of 4)

Realist (3 of 4)

Hedonist (4 of 5)

Idealist (4 of 5).

These ratios shows that 87% of all subcategories of the classification used in the study are reflected.

CONCLUSION and DISCUSSION

The results obtained in this study in which the idiomatic expressions are examined in the context of values

education are as follows:

115

110 different idioms have been found in Hatem’s couplets. These idioms are more common in the ode
(f=68) and lyrics (f=39) than other poetry forms.

Abstract fundamental values and hegemonic values are more reflected in the idioms of the couplets
forming the scope of the study than the others. The topics as love and lover have provided more
reflection of abstract fundamental values. In addition, it is thought that the idioms in the odes reflect
the hegemonic values because of the subjects of the odes and especially the praises.

In the subcategories of value groups, the values of love and competition are the most reflected values.
This is also compatible with the ratio of love and competition issues, which are the most important
subject in Ottoman poetry.

On the findings, the best reflected value group is the group of values of social cooperation. The fact
that the messages given by the couplets about social life are so diverse as meaning and value show
that the “disconnected from social life” stereotype about Ottoman poetry does not overlap with the
findings of the study. The purpose of the study here is not to show that Ottoman poetry is a poetry
nourishment from the social life, but this finding can be evaluated in this direction in terms of idioms
in Hatem’s divan.

There are 74 different subcategories of 7 main value groups in Grimm’s and Horstmeyer’s
classification. In this study, it is determined that 39 different sub-values of 7 different value groups are
reflected with the idioms and this number overlaps at the rates 52,7% with their classification.

In the study, it was revealed that the findings obtained according to Klages’ value type classification
reflect the most hedonistic and traditionalist values. The least reflected value is the type of assented
value.

According to the subcategories of value types, the most dominant values are the hedonistic and
materialist values.

There are a total of 23 different subcategories of the 5 value types in Klages’ classification. In this
study, it was seen that 20 of these categories were reflected in the idioms. This number overlaps at
rate 87% with the related value types.
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SUGGESTIONS

Based on the results of this study, the researcher’s suggestions for new investigations are:

1. This study is limited to the idioms of Hatem’s poems. In this respect, similar studies in the context of
values education can be focused on other issues than idioms.

2. The poems of Hatem were examined in this study. The works of other poets can be handled in other
studies.

3. Inthis study, two classifications related to value groups and value types are used. Other studies may
try other classifications or a more general new classification proposal may be presented.

116 Varigoglu, M. C. (2018). Idioms in the Hatem’s Divan in the Context of Values Education,
International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp. (106-128).



UOESS Year: 9, Vol:9, Issue: 31 MARCH 2018

DEGERLER EGiTiMi BAGLAMINDA HATEM DiVANINDA DEYiMLER®

Mehmet Celal VARISOGLU

Dr. Ogr. U., Gaziosmanpasa Universitesi, varisoglu@gmail.com
ORCID Numarasi: 0000-0002-7603-1343

Received: 14.12.2017 Accepted: 18.03.2018

0z

Bu calismanin amaci degerler egitimi baglaminda Hatem divanindaki deyimlerin deger gruplari ve
tiplerine gore siniflandirimasi ve incelenmesidir. Calismada, nitel arastirma yonteminin
desenlerinden biri olan kaltir analizi deseni kullanilmistir. Calismanin kapsamini Hatem
divanindaki deyim iceren beyitler olusturmaktadir. Bu beyitler Klages’in (1984) deger tipi ve
Grimm ve Horstmeyer’in (2003) deger gruplari tasniflerine gére incelenmistir. Calismanin verileri
analiz edilirken kategorisel igerik analizi tekniginden yararlaniimistir. Elde edilen veriler ylizde ve
frekans degerleriyle tablolastirilmistir. Calismanin bulgularina gére Hatem divanindaki deyimlerin
toplumsal yasami saglayan degerleri %14,7, toplumun devamlilidini giivence altina alan degerleri
%4,3, hedonist dederleri %16,6,bireysel gelisimi saglayan dedgerleri %7,4, hegemonya dederlerini
%27,6, ulusal degerleri %0,6, soyut-evrensel degerleri %28,8 oraninda yansittig tespit edilmistir.
Ayrica deger tipi olarak %23,2 gelenekgi, %7,3 tevekkiilcii, %13,4 realist, %40,2 hedonist, %15,9
idealist deger tipini yansitmaktadir.

Anahtar Kelimeler: Hatem, degerler egitimi, divan siiri, deyimler.

° Bu galismanin literatiriiniin bir bélimi arastirmacinin yiiksek lisans tezindeki verilerden yararlanilarak olusturulmustur.
Ayrica ¢alismanin kapsamini olusturan beyitler de arastirmacinin ilgili tezinden alinmigstir.
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GiRIS
Hatem'’in Hayati ve Edebi Kisiligi

Siirlerinde mahlas olarak Hatem'i segen sairin asil adi Ahmed’dir (Ramiz, 30a) ve Mora yakinlarindaki Akova’da
dogmustur (Fatin Davud, 1271: 80). Divan-1 Humayun kalem memurlarindan Akovali Osman Sehdi Efendi’nin
oglu olmasi (Bursali Mehmed Tahir, 1311: 175) dolayisiyla kaynaklarda Akovalizade olarak geger (Findikhli ismet
Efendi, 1989: 508). 1704 yilinda istanbul’a gitmis, zeki gencglerin egitim gordiigii Daru’l-Fuhil’a girmistir.
Hisnlhat calismalari yapmis ve bu konuda icazet almistir (Mlstakimzade Sileyman, 1368: 95). Bir slre
Mekke’de bulunduktan (Ramiz, 30a) sonra Misir'a gegmis, fennf ilimlerle mesgul olmustur (Mehmed Siireyya,
1309: 263). 10 yil sonra istanbul’a dénmiis; kisa siireler Kesan ve Tirhala adli sehirlerde de bulunmustur (Biyik
Tark Klasikleri, 1987: 357). 40 yillik ayriliktan sonra zahirf ve batini ilimlere sahip bir sekilde memleketine, Fener
Yenisehri'ne dénmis (Semseddin Sami, 1311: 2007); son glinlerini Arapga dersler vererek, ¢evresindekileri
irsada calisarak gecirmistir (Turk Dili ve Edebiyati Ansiklopedisi, 1981: 618). 10 Subat 1755’te hayatini kaybeden
sairin mezari o dénem Osmanli Devleti’nin sinirlari icinde olan Fener Yenisehri’'ndedir (Fatin Davud, 1271: 80).
Sairin Divan’i disinda Serh-i Tuhfe-i $ahidi, Serhu’l-Luma’ fi’'l-Hisdb, Manzimefi’l-Ahlak, Milteka Serhi, Serh-i

Elfazr’|-Kufr ve Fevaid-i Hatem adh eserleri bulunmaktadir (Bursali Mehmed Tahir, 1311: 175).

istanbul Tirkgesini ustalikla kullanan sairin siirlerinde o dénemin giinlik konusma diline ¢okca rastlanir.
Siirlerinde istanbul’dan, istanbul’'un ¢esitli semtlerinden, eglencelerinden, oyunlarindan séz etmis; halkin
gilinlik yasantisina, adetlerine, inanglarina, gelenek ve goéreneklerine ayna tutmustur. Siirimize Nedim ile girmis
mazmunlari ve yeni imajlari o da kullanmis; gelenegin aksine siirlerinde sarisin sevgiliden, mavi gozlii, badem
gozIu glizellerden s6z etmistir (Varisoglu, 1997: 20). En dnemli yonlerinden biri de gu¢li bir musiki kiltlrine
sahip olmasidir. Divaninda musiki deyimleri ve terimlerinin gectigi yiizlerce beyit bulunmaktadir. Ozel olarak
musiki usul ve makamlarindan s6z eden bir kasidesi, bir gazeli ve bir de sarkisi bulunmaktadir. Tlrkce
konusunda yiiksek bir duyarlihiga sahip sair, “Hatem zeban-i asr ile pek sh olur gazel” ve “Biz Tiirkce soyleriiz
‘Acemi dikkat eylesiin” gibi misralarinda siirin Tiirkceyle, 6zellikle de doneminin Tiirkgesiyle yazilmasi gerektigini

vurgulamistir.

Toplum yasamindaki aksakliklari irsal-i mesel sanatindan da yararlanarak dile getirmistir. Sehl-i miimteni 6zelligi
taslyan misra ve beyitleri cok olup halk tabirlerini, atasozlerini ve 6zellikle deyimleri birgok siirinde, sézciklerin
ikinci hatta Gglncl anlamlarini da kastedecek sekilde ustalikla kullanmistir. Deyimlerdeki sozcukleri iham,
kinaye ve tevriye gibi edebi sanatlar cergevesinde, sozcUgiin gercek, yan ve mecaz anlamlari

degerlendirildiginde beyte yeni anlamlar kazandiracak bicimde se¢mistir.
Degerler Egitimi ve Deyimler

Bir toplumun 6z kimligini yansitan en dnemli 6zelliklerden biri -hi¢ kuskusuz- sahip oldugu degerlerdir. Degerler

toplumlar agisindan tarihi bir birikim ve ortak bir kabulle sekillendirilen, birlikteligin nedeni ve devami olarak
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gorilen; begenilip tesvik edilen, korunan, aktarilan, ortak bir davranis ve inanis bigcimini yansitan soyut

Olgutlerdir.

Degerler hayata dair konularda karar verme sirecini etkileyen, olaylari ve olgulari yorumlamaya yarayan,
cevreyle etkilesimde bulunurken hiikiim vermeyi saglayan ve kisiye yol gosteren bir degerlendirme sistemidir
(Glngodr, 2010: 28; Bulut, 2011: 21). Benzer bir bakis agisina gore deger, arzu edilebilir olan ya da

benimsenmeyen nesne, olgu, olay, davranis hakkindaki inanctir (Glingér, 2010: 27).

Degerler, sosyal bilimlerin gesitli alanlarinda son yillarda tzerinde fazlaca durulan bir konudur. Bu alanda ilk kez
deger kavramina deginen ve teorik agidan ele alan kisi Znaniecki’dir. Znaniecki'ye goére deger, ontolojik olarak,
insanin davranislarina yansiyan, stirekliligi olan ve nesnelerden ayri diisiiniilemeyen bir kavramdir (Adler, 1956).
Degerleri ug degerler ve arag degerler olarak ikiye ayiran Rokeach (1979: 48) ise deger kavramini, “bireysel ya
da toplumsal olarak zit kutuplu bir bicimde ele alinan farkli bir davranis bicimi; yasam gayesine yon veren ya da
bu gayeyle gelisen siirekli bir inang sistemi” seklinde tanimlamistir. Bu tanima gore degerler, olumlu-olumsuz,
iyi-kotl, yararh-yararsiz gibi iki farkli kutupta degerlendirilebilir. Kisilerin deger segimleri ise kabul gorenler ve

reddedilenler olarak toplum tarafindan ayristirilabilir.

Deger kavrami sosyolojik olarak ele alindiginda birey ya da grup agisindan begenilen ve kabul edilen, dogru-
yanhs seyler olarak yorumlanabilir. Felsefi agidan ise davranislara yon veren ve dislinsel olarak iyi- kot
seklinde nitelendirilen yargilardir, denilebilir (Avci, 2007: 19). Estetik agisindan ele alindiginda ise giizel-girkin
seklindeki bakis agisidir (Glingor, 2010: 20).

Fichter (2009) degerlerin kisilere sosyal rollerin seciminde ve bu rollere uygun davranmada yol gosterici
oldugunu soylemektedir. Her degerin kisiler Gizerinde cesaret verici ve ilgi cekici bir yoni oldugunu belirten
yazar, ilgili sosyal roliin yerine getirilmesinde hedefler dogrultusunda davranilip davraniimadigini, toplumun bu
rolu Ustlenen kisiye kiymet verip vermedigini sorgulamasina yardimci oldugunu da eklemistir. Yine ona gore
degerler sosyal bir kontrol ve baski araci olarak da gérev yapmaktadir. Onaylanan davranislarin sarekliligini
saglarken onaylanmayan davranislarin tekrar edilmesini 6nler ya da yasaklar. Boylece kisiler toplumsal kurallara

uymaya yonlendirilmis olur.

Degerlerin kisilerin ve toplumlarin hayatinda yer alabilmesi ve etkili olabilmesi igin egitime ihtiyag
duyulmaktadir. Degerler egitimi ailede baslar. Aile igerisinde kazanilan degerler, bireylerin etkilesimiyle tim
toplumun ortak inang, ahlak ve davranis bicimine dontisir. Ailede baslayip okulda devam eden degerler egitimi
sureci, kisinin benlik duygusunu gelistirmesine ve toplumsal ahlak kurallarini benimsemesine yardimci olur
(Ulusoy vd., 2016: 2). Boylece kisi dis dlinya ile kendisi arasinda saglam bir bag kurar. Degerler egitimi “insanin
diger canlilardan farkini ona hissettiren ve insanlarla iliskilerinde temel olan” (Kale, 2007: 320) bir egitim
anlayisidir. Bu nedenle toplumda iyi, ahlakl, saglam karakterli ve deger algisi yliksek bireylerin yetismesi icin

degerler egitimine ihtiyag vardir (Koyla, 2007).
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Her toplum 6z kiltlrd ve yasam sekli dogrultusunda kendi degerlerini yaratir. Bu degerler onlarin sirekliligini
saglamak ve toplum Uyelerini bir arada tutmak bakimindan énemlidir. Gelenek, kiltiir ve davranis bigimlerini
sonraki kusaklara aktarmak ve toplumsal diizenin butiinliguni saglamak adina degerler egitiminin 6nemi
yadsinamaz. Ulke ve millet sevgisi olan, kiiltiiriinii yasayan ve yasatmaya galisan, dilini koruyan; kisacasi toplum
tarafindan ihtiya¢ duyulan insan tipini olusturmada da degerler egitiminden yararlaniimalidir (Tepeli ve Arici,

2012).

Tirk egitim sisteminin genel amaglarinda “(...) ulusal ve evrensel sanat ve kiiltiirii benimseyen; estetik degerlere
6nem veren insan tipi” (MEB, 2009) lizerinde durulmaktadir. Egitim ve kiltir faaliyetlerinin etkililigi ve kalicihg
icin egitimin temellerinin kilturel, edebi ve estetik degerlerde aranmasi gerekir. Kendi degerleriyle donanmis,
biling duzeyi yiksek nesiller yetistirmek isteyen toplumlar, deger yargilarini en iyi yansitan edebi ve kulturel
zenginliklerine odaklanmalidir. Dil ve edebiyat Ogretiminde de o6grencilere kiltiirin ve toplumun deger
yargilarini aktarabilecek olan temel kaynaklar edebi eserlerdir. Ozellikle ders kitaplarina alinan metinlerin edebi
yonden gicll, estetik bakimdan haz verici ve sosyal yonden olumlu degerleri yansitmasi gerekir. Tam da bu
noktada asirlar icerisinde, anlam treterek degerler yiiklenen deyimler, edebi eserlerde kullanim &zellikleriyle
somut ve soyut kiiltiirel degerlerin birer tasiyicisi konumundadir. Geng kusaklarin egitimine katki saglamak ve

deger yargilarini ylikseltmek igin essiz birer kaynak niteligindedir.

Literatiire bakildiginda, Tirk edebiyatinin 6nemli eserlerinin degerler egitimi baglaminda ele alindigi calismalara
rastlanmaktadir. Haci Bektas Veli’'nin eserleri (Akbalik, 2015), Stinbillzade Vehbi'nin Lutfiyye adl eseri (Giler,
2015), Mevlana’nin mensur eserleri (Akkaya, 2013), Mevlana’nin dostluk ve samimiyet kavramlari (Altun, 2010),
Mihri Hatun divani (Basol, 2016), Yusuf ile Zuleyha kissasi (Blyukbingdl Yagci, 2012) ve Tirk atasozleri (Kalaga,
2013) lisansusti tez olarak calisilmis konular arasinda yer almaktadir. Ayrica Nabi’'nin hikmetli sozlerini iceren
beyitlerin de degerler egitimi yoninden incelendigi bir calisma mevcuttur (Kirkkili¢ ve Varisoglu, 2014).
Literaturdeki bu calismalarin 1s18inda, Hatem divanindaki deyimlerin de degerler egitimi yoninden siniflandirilip

incelenmesinin literatire katki saglayacagi disuntlmiustir.

Toplumsal hafizada yer eden olumlu ya da olumsuz degerler, davranis bicimleriyle oldugu gibi s6zli ya da yazili
edebf eserler yoluyla da geng kusaklara aktarilmaktadir. Toplumsal degerleri yansitmasi bakimindan atasozleri
ve deyimler gibi ortak milll hafizanin GriinG olan kalip soézlerin yeri ve 6nemi bliylktir (S6nmez, 2014).
Deyimler, tipki atasozleri gibi, toplumsal degerleri yansitan, birkag s6zle pek ¢cok seyi anlatan, kolayca hatirlanan
ve degerler egitimi agisindan oldukga zengin icerige sahip olan ortak kiltirel bir dil varligidir. Bir yandan halkin
disiince liretme sistemini temsil ederken bir yandan da ilgi kurdugu sézcikler arasinda soziin séyleyis gliciini
ve deger algisini yansitir. Atasozleri ve deyimler, cok eski tarihlerden beri zamanin iginden sizilerek giinimiize
ulasmistir. Dilin inceliklerini, inang, klltiir ve sosyal hayat sahnelerini en iyi yansitan so6z dizileridir (Kalaga,
2013).Bu bakimdan bu galismada da yasadigi donemde halkin gilinlik yasantisina, adetlerine, inanglarina,
gelenek ve goreneklerine 6énem veren; dilin inceliklerinden, s6z oyunlarindan ve deyimlerden fazlaca

yararlanan; slirdlirdigu edebi gelenegin usta sairlerinin gélgesinde kendi siir tarzini olusturup pek c¢ok sayida
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eser birakan sair Hatem’in divanindaki deyimlerin degerler egitimi agisindan hangi deger gruplarini ve deger
tiplerini yansittig Gizerinde durulmustur. Divandaki deyim iceren beyitleri deger gruplari ve deger tiplerine gore
siniflandinirken Klages’in (1984 akt. Ozgokbel Bilis, 2011) deger tipi, Grimm ve Horstmeyer’in (2003 akt.
Ozgokbel Bilis, 2011) deger gruplari tasniflerinden yararlanilmistir. Beyitlerin anlam diinyasi igerisinde
deyimlerin anlam, ¢agrisim ve islevleri tGzerinde durulmus, hangi deger tipini ve deger grubunu yansittigi tespit

edilmeye calisiimistir.
Calismanin Amaci ve Problem Durumu

Bu galismanin amaci degerler egitimi baglaminda Hatem divanindaki deyimlerin tematik olarak siniflandiriimasi

ve incelenmesidir. Bu amag igin su sorularin cevabi aranmistir:

a. Hatem divaninda degerleri yansitan deyimler hangileridir?
b. Hatem divanindaki deyimler, Grimm ve Horstmeyer’in tasnifindeki hangi deger gruplariyla ne oranda
ortismektedir?

c. Hatem divanindaki deyimler, Klages’in tasnifindeki hangi deger tipleriyle ne oranda 6rtiismektedir?
YONTEM
Arastirma Deseni

Calismada, nitel arastirma yonteminin desenlerinden biri olan kiltlr analizi deseni kullanilmigtir. Kiltir analizi
bir bireyin, grubun, toplulugun ya da toplumun davranis, inanis, isleyis, algi ya da degerlerini ortaya ¢ikarmayi
amaglar. Ortak bir anlayis ve kurallar bitiini icerisinde kiltiiriin nasil yansitildigina odaklanir. Temel amag
arastirmaya konu olan kiiltiiriin tanimlanmasi ve aktariimasidir (Yildirim ve Simsek, 2008: 71). Bu ¢alismada da

Hatem divanindaki deyimler degerler bakimindan incelendiginden arastirmanin deseniyle uygundur.
Arastirma Kapsami

Calismada Varisoglu (1997) tarafindan lisansisti tez olarak hazirlanan ve Latin harflerine aktarilan Hatem divani
ele alinmistir. Divandaki tim siirler taranarak deyimlerin kullanildigi beyitler tespit edilmis ve sadece deyim
iceren beyitler degerler yoniinden incelemeye alinmistir. Hatem divani hacimli oldugundan arastirmanin
kapsamini sinirlamak ve verileri daha kolay siniflandirmak icin sadece deyim iceren beyitlerdeki degerlere

odaklanilmistir. Verileri elde etmede ise dokiiman analizi teknigi kullaniimistir.
Veri Analizi ve igerik Kategorileri

Calismanin verileri kategorisel icerik analizi teknigiyle incelenmistir. Elde edilen veriler frekans ve yiizde
degerleriyle tablolara dontstirtlmustiir. Divandaki deyim iceren beyitler deger gruplarina ve deger tiplerine

gore asagidaki kategorilere gore incelenmistir:
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Deger Gruplari(Grimm ve Horstmeyer, 2003 akt. Ozgokbel Bilis, 2011)

a) Toplumsal Yasami Saglayan Dederler (dirustlik, gercegi sdyleme, empati, arkadaslik, baris,
sevecenlik, 6zenlilik, dikkatlilik, yardimseverlik, nezaket, incelik, kibarlik, iletisim becerileri, ekip
calismasi, katilimcilik, hosgori, sadakat, affedicilik)

b) Toplumun Devamiiligini Giivence Altina Alan Degerler (uyum saglama, tevazu gosterme, adalet,
esitlik, isine baglilik, temizlik, 6zdenetim, gliven duyma, sorumluluk)

c) Hedonist Degerler (macera, degiskenlik, heyecan, haz alma, zevklenme, glzellik)

d) Bireysel Gelisim Degerleri (6zerklik, otoriteden kurtulma, 6zgurluk, bilgi, akil, yaraticilik/ fikir
zenginligi, kendiligindenlik, basari, cesaret, 6z-sayginlk, kendini kanitlama)

e) Hegemonya Degerleri (mlcadele, rekabet, egemenlik, gii¢, saygi, takdir, bagllk)

f) Ulusal Degerler (millet, devlet, vatan, ordu, cumhuriyet, ulusal mars, ulusal anitlar, ulusal
bayram, bayrak, kahramanlik, dil, gelenek ve gérenekler)

g) Soyut- Evrensel Dederler (yasam, mutluluk, memnunluk, aile, saglik, ask, mal-malk, kaltur,

kiltarel bir edinim olarak teknolojik bilgi, tabiat).

Deger Tipleri (Klages, 1984 akt. Ozgokbel Bilis, 2011)

a) Gelenekgi (esnek olmayan, mitevazi, otoriteye bagli, geleneklere sadik, edilgen)

b) Tevekkiilcii (degisken ruh hali ve tutarsiz, motivasyonu olmayan, 6zglveni eksik, sorumluluk
Ustlenmeyen)

c) Realist (gliclu kisilik, duruma uygun davranan, sorunlardan kagmayan, sorumluluk tstlenen)

d) Hedonist (hevese diskiin, hazci, egoist, ylizeysel bir esneklige sahip, materyalist)

e) Idealist (gelismelere baglanan, sosyal-hiimanist, bagimsiz, adaletten yana, miicadeleci).
BULGULAR

Degerler Egitimi Baglaminda Degerlendirilen Hitem Divanindaki Deyimler

Hatem divanindan tespit edilen ve degerler egitimi baglaminda incelenen deyimlerin hangileri oldugu beyit

numaralariyla birlikte asagida siralanmistir:

agiz a¢- (K.1-57); agzi sulan- (K.2-65); agzina bal ¢al- (G.65-4); agzindan ayrilma- (K.2-66); agzini ara- (G.1-9);
ahi tut- (K.1-30); anasi siitii gibi heldl ol- (G.124-4); aradan su sizma- (K.2-11); Arap topuna dén- (K.1-73);
ayaktan diigiir- (K.3-52); bagrina bas- (Kit'a2-1); basina kar kiirii- (K.2-8); basina soguk geg- (K.2-53); basinda
piiskiillii sevda ol- (S.2-1V.4); basini bagla- (K.14-2); bagini tastan tasa vur- (G.113-5); bicak ¢ek- (K.3-46); binde
bir ol- (G.95-5); bir icim su ol- (K.2-65), (G.32-6); boyun ver- (G.120-5); burnu biiyii- (K.1-12); burnu kalk- (K.1-
60); burnunu kir- (K.1-93), (G.120-2); cani yan-(K.2-51); cenaze lokmasi say- (G.18-1); ¢ekip gevir- (G.121-1); ¢in
¢in 6t- (K.2-31); darisi basina ol- (G.85-6); dibine dari ek- (G.36-4); dil yarasi ol- (G.58-7); diinya basina dar ol-
(T.18-8); eli ulasma- (G.85-8); emisli kirish ol- (G.27-6); endam big- (G.87-7); etegini ¢ek- (K.2-89); gbdiis ger-
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(G.58-7); gbz agtirma- (K.1-135); gbz kirp- (G.5-1); g6z kulak eyle- (G.92-4); g6z siiz- (T.1-15); gézden diis- (K.3-
38); gézleri aydin ol- (Muh.1/lI-1), gézii gibi sakla- (K.1-25); gézii kal- (K.2-75), (T.24-7), (G.77-1); géziinden
ayir- (K.3-3); géziinden sakin- (K.2-7); géziine mil ¢ek- (T.43-5); géziiniin nurunu dék- (G.83-5); haddi olma-
(K.2-85); hayrini gor- (K.1-56), (K.2-90); hazir lop elde et- (K.3-38); hirs kiipii ol- (K.2-40); huyu kurusun (G.87-
2); ibret gézii ol- (G.110-7); icten pazarlikli ol- (G.19-3); igneden iplige hesap et- (G.6-2); iki bir (ikide bir) yap-
(K.1-93); ipligini pazara ¢ikar- (K.15-6); isi laftan baska bir sey olma- (K.1-57); kabini kacagini basina ¢al- (K.3-
45); kan kus- (K.2-50); kanat a¢- (G.4-7); kanina su kat- (G.84-6); kanini dék- (K.2-51); kanini i¢- (K.9-9); kapagdi
at- (K.3-21); karaya vur- (K.2-16); kil elek tut- (K.6-5); kil kondurma- (G.30-6); kizar-, bozar- (G.71-7); kokusu
¢ik- (K.1-12); kucaktan kap- (K.3-12); kulagina kiipe et- (K.3-9); kulagini biik- (K.3-10); kulak kabart- (K.1-6);
kum gibi gékten yag- (K.1-63); kuru bir nami ol- (K.2-81); kus beyinli ol- (K.1-56), (G.22-7); kuyu kaz- (K.1-55);
mum gibi yan- (K.1-94); mum ol- (K.3-27); o giin bu giin yan- (K.1-90); parmak hesabi yap- (K.3-10), (G.43-9);
pot kir- (K.1-133); riiyada bile géreme- (T.1-15); ser vermek sir verme- (G.56-2); sikintisi basindan as- (K.1-
102); sikkeyi mermerde kaz- (K.1-64); s6z at- (K.1-59); s6z bul- (K.3-41); séz diis- (K.1-77); sapkasini havaya at-
(K.1-36); takke kap- (K.1-30); tasi taragi kaldir- (K.3-25), (G.90-10); tas kalpli ol- (K.3-37); temize ¢ek- (K.2-43);
topugunu dék- (G.85-9); tuz hakki ol- (G.85-3); tiirlii tiirlii kiilah oynat- (G.89-9); iiziintiiden ¢atla- (K.1-25);
varini pula sat- (K.1-106); vebdlini al- (G.18-1); yagini ¢ikar-(K.3-37); yakinindan uzagindan geg- (G.99-1); yan
verme- (G.30-7); yerden bit- (K.1-63); yumruguna tiikiir- (K.1.67); yiiz bul- (G.92-3); yiizii ak alni agik ol- (T.16-
4); yiizii ak ol- (K.2-42).

Divanda toplam 110 farkh deyim gegmektedir. Bu deyimler kasidelerde 68, gazellerde 39, tarih manzumelerinde

6, kit’alardal, muhammeslerde 1 ve sarkilarda 1 kez gegmektedir.

Divan siiri gibi ortak bir s6z ve anlam diinyasi olan ve sinirli bir kelime hazinesi bulunan bir siir geleneginde,
sairlere fazla tercih hakki sunulmamasina ragmen; kendine has bir Uslupla gelenegin sinirlarindan tasmadan
kendi siir tarzini olusturmaya ¢alisan bir sair icin bu sayi oldukga yerinde kabul edilebilir. Deyim sayisindaki bu

cesitlilik beyitlerin anlamini derinlestirirken yansittigi deger acgisindan da oldukca genis bir yelpaze sunmaktadir.
Hatem Divanindaki Deyimlerin Deger Gruplarina Gére Durumu

Hatem divanindaki deyimlerin deger gruplarina gore yedi ana kategoride nasil dagilim gosterdigi bu baslk
altinda incelenmistir. Deger gruplarinin ve alt kategorilerinin yansitildigi deyimlerin durumu Tablo 1’de

gosterilmistir:

Tablo 1. Deyimlerin Deger Gruplarina Goére Dagilim Oranlari

Deger gruplari Deger alt kategorileri f % F %
Gergegi soyleme 8 33,2
Toplumsal yasami saglayan lletisim / 29,1
degerler Arkadaslik 2 8,3 24 14,7
Dikkatlilik 1 4,2
Darustlik 1 4,2
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Katihmcilik 1 4,2
Ozenlilik 1 4,2
Sadakat 1 4,2
Sevecenlik 1 4,2
Yardimseverlik 1 4,2
Tevazu gosterme 3 42,9
Toplumun devamliligini Uyum saglama 2 28,6 2 43
guvence altina alan degerler Adalet 1 14,3 ’
Glven duyma 1 14,3
Haz alma 9 33,3
Guzellik 5 18,5
. . Degiskenlik 4 14,8
Hedonist degerler Heyecan 4 14.8 27 16,6
Macera 3 11,1
Zevk 2 7,4
Basari 3 25
Kendini kanitlama 3 25
Bireysel gelisimi saglayan Cesaret 2 16,7 12 74
degerler Otoriteden kurtulma 2 16,7 !
Ozerklik 1 8,3
Oz-sayginhk 1 8,3
Rekabet 16 35,6
Baghhk 9 20
Micadele 9 20
Hegemonya degerleri Glg 4 8,9 45 27,6
Egemenlik 3 6,7
Takdir 3 6,7
Saygl 1 2,2
Ulusal degerler Gelenek gorenek 1 100 1 0,6
Ask 28 59,6
Tabiat 7 14,9
Soyut ve evrensel degerler Yasam 7 14,9 47 28,8
Mutluluk 4 8,5
Memnunluk 1 2,1

Tablo 1 incelendiginde, galismaya alinan beyitlerdeki deyimlerin yansittigi soyut ve evrensel degerlerle (f=47,
%28,8) hegemonya dederlerinin (f=45, %27,6) oran olarak ylksek oldugu gériilmustiir. En az yer verilen deger

grubu ulusal dederlerdir (f=1, %0,6).

Deger gruplan tek tek incelendiginde gruplarin alt kategorilerindeki oranlarda en yuksek frekans soyut ve
evrensel degerlere ait olan ask (f=28, %59,6) kategorisine aittir. Bunu hegemonya dederinin rekabet(f=16,
%35,6) kategorisi izlemektedir. Degerlerin gesitliligi olarak gruplara bakildiginda ise degerlerin en genis Olclide
yansitildig deger grubu toplumsal yasami saglayan dederler grubudur. Bu grupta gergedi séyleme (f=8, %33,2)

ve iletisim (f=7, %29,1) kategorilerinin digerlerinden ylksek frekansa sahip oldugu gorilmustdr.

Bu verilere gore 7 farkh deger grubundan 39 farkli alt degerin deyimlerle yansitildigi tespit edilmistir. Elde

edilen bulgularin Grimm ve Horstmeyer’in tasnifindeki deger gruplariyla 6rtiisme orani sirasiyla séyledir:

Toplumsal Yasami Saglayan Degerler (18'de 10)
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Toplumun Devamlihgini Giivence Altina Alan Degerler (10’da 4)
Hedonist Degerler (6’da 6)

Bireysel Gelisim Degerleri (11’de 6)

Hegemonya Degerleri (7'de 7)

Ulusal Degerler (12’de 1)

Soyut- Evrensel Dederler (10’da 5).

Bu oranlar incelemede kullanilan tasnifin tiim alt kategorilerinin %52.7 oraninda yansitildigini géstermektedir.
Hatem Divanindaki Deyimlerin Deger Tiplerine Gore Durumu

Hatem divanindaki deyimlerin deger tiplerine gére bes ana kategoride nasil dagihm gosterdigi bu baslik altinda

incelenmistir. Deger tiplerinin ve alt kategorilerinin yansitildigi beyitlerin durumu Tablo 2’de gosterilmistir:

Tablo 2. Deyimlerin deger Tiplerine Gore Dagihm Oranlari

Deger tipleri Deger alt kategorileri f % f %
Edilgen bir kabullenis iginde 5 26,3
Otoriteye bagh 4 21,1
Gelenekgi Mditevazi 4 21,1 19 23,2
Geleneklere sadik 3 15,8
Esnek olmayan 3 15,8
Ozgiiveni eksik 2 33,3
R Sorumluluk Gistlenmeyen 3 50
Tevekkiilci Tutarsiz 1 16,7 6 7,3
Motivasyonu olmayan 1 16,7
Duruma uygun davranan 4 36,4
Realist Sorumluluk Ustlenen 4 36,4 11 13,4
Gugla kisilik 3 27,3
Hevese dlskin, hazci 14 42,4
. Materyalist 12 36,4
Hedonist Egoist 6 18.8 33 40,2
Ylzeysel esneklige sahip 1 3,1
Adaletli 5 38,5
: . Micadeleci 4 30,8
Idealist Sosyal 3 231 13 15,9
Bagimsiz 1 7,7

Tablo 2’ye bakildiginda, hedonist deder tipinin (f=33, %40,2) digerlerine gére daha baskin oldugu gérilmektedir.
Bunu gelenekgi deder tipi (f=19, %23,2) izlemektedir. En dusik oran ise tevekkiilcii deger tipine (f=6, %7,3)

aittir.

Alt kategoriler incelendiginde, hevese diiskiin, hazci (f=14, %42,4) deger tipi kategorisinin oransal olarak

digerlerinden ylksek oldugu, bunu materyalist (f=12, %36,4) kategorisinin takip ettigi de tespit edilmistir.

Deyimlerdeki deger tiplerinin gesitlilik olarak en iyi yansitildigi deger tipi gelenekgi deger tipidir. En az yansitilan
ise realist deger tipidir. Bu verilere gore 5 farkl deger tipinden 20 farkli alt degerin deyimlerle yansitildigi tespit

edilmistir. Elde edilen bulgularin Klages’in tasnifindeki deger tipleriyle 6rtisme orani sirasiyla soyledir:
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Gelenekgi (6'da 5)
Tevekkiilcii (4'te 4)
Realist (4’te 3)
Hedonist (5'te 4)
idealist (5'te 4).

Bu oranlar incelemede kullanilan tasnifin tim alt kategorilerinin %87 oraninda yansitildigini géstermektedir.
TARTISMA ve SONUC

Hatem divandaki deyimlerin degerler egitimi baglaminda incelendigi bu calismada ulasilan sonuglar sirasiyla

sunlardir:

1. Hatem divanindaki beyitlerde 110 farkl deyim tespit edilmistir. Bu deyimler kasidelerde (f=68) ve gazellerde

(f=39) diger nazim sekillerine/ tiirlerine gére daha ¢ok yer almaktadir.

2. Calismanin kapsamini olusturan beyitlerdeki deyimlerde soyut ve evrensel degerlerle hegemonya degerleri
digerlerine gére daha ¢ok yansitilmistir. Soyut ve evrensel degerlerin sayica digerlerinden fazla olmasinda,
deyimleri barindiran bu beyitlerde baglami ask, sevgili, asik olan konularin islenmesinin etkisi blytktir. Ayrica
kasidelerde islenen konularin ve oOzellikle de muhataba yonelik 6vgllerin ele alindigi beyitlerde gecen

deyimlerin ise hegemonya degerini iyi yansittigi dusunilmektedir.

3. Deger gruplarinin alt kategorisinde ask ve rekabet degerleri en ¢ok yansitilan degerlerdir. Bu bulgu, divan

siirinde en ¢ok islenen konular olan ask ve rekabet konularinin oraniyla da uyumludur.

4. Calismanin omurgasini olustururken ilkesel ve kategorisel olarak yararlanilan Grimm ve Horstmeyer’in
tasnifindeki alt kategorilerin gesitliligine gore elde edilen bulgularda, en iyi yansitilan deger grubu toplumsal
yasami saglayan degerler grubudur. Deyimlerin gectigi beyitlerin sosyal yasama dair verdigi mesajlarin anlam ve
deger olarak bu kadar cesitli olmasi, divan siiriyle ilgili “sosyal hayattan kopuk” klisesinin bu ¢alismanin
bulgulariyla ortismedigini gostermektedir. Burada arastirmanin amaci, her ne kadar, divan siirinin sosyal
hayatin icinden beslenen bir siir anlayisi oldugunu gostermek olmasa da bu bulgu, Hatem’in deyimlerle

yansittigl degerler bakimindan bu yénde degerlendirilebilir.

5. Grimm ve Horstmeyer’in tasnifindeki yedi ana deger grubunun toplamda 74 farkli alt kategorisi
bulunmaktadir. Bu ¢alismada s6z konusu kategorilerin 39 tanesinin deyimlerle yansitildigl, bu sayinin ilgili

tasnifle %52.7 oraninda ortiistugl gorilmustir.

6. Calismada Klages’'in deger tipi tasnifine gore elde edilen bulgularda, en ¢ok hedonist ve gelenekgi deger

tiplerinin yansitildig1 ortaya ¢ikmistir. En az yansitilan ise tevekkilci deger tipi olmustur.

7. Deger tiplerinin alt kategorilerine gore en baskin deger hevese diiskiin, hazci ve materyalist deger tipleridir.
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8. Klages’in tasnifindeki bes deger tipinin toplamda 23 farkl alt kategorisi bulunmaktadir. Bu kategorilerin bu
calismada 20 tanesinin deyimlerle yansitildigl, bu sayinin ilgili deger tipiyle %87 oraninda ortistigu

gorulmustir.
ONERILER
Bu ¢alismada varilan sonuglar dogrultusunda yeni arastirmalar icin arastirmacinin énerileri sunlardir:

1. Bu ¢alisma Hatem divanindaki deyimlerle sinirlidir. Bu bakimdan degerler egitimiyle ilgili yapilacak olan
benzer galismalarda deyimler disinda baska konulara odaklanilabilir.

2. Bu gcalismada Hatem'in siirleri incelenmistir. Baska ¢alismalarda diger sairlerin eserleri ele alinabilir.

3. Bu calismada deger gruplari ve deger tipleriyle ilgili iki tasnif kullanilmistir. Bagka ¢alismalarda bagka tasnifler

denenebilir ya da daha genel bir yeni tasnif 6nerisi sunulabilir.
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