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ABSTRACT

The aim of this research is to determine the effect of writing skills training with weblog on the
writing skills of B2 level students learning Turkish as a foreign language. The main problem of
researching for this purpose is: Is there a meaningful difference between the writing skills of the
students who are given the writing skills training with weblog and the writing skills of the
students who are not given this training with weblog at B2 level? In the mixed-research design
study, pre-test and post-test control group semi-experimental design was used for the
guantitative part. In the qualitative part, opinions of students about differentiated teaching were
taken. The study group consisted of 28 students at B2 level who learned Turkish at indnii
University Turkish Education Center in spring semester of 2016-2017 academic year. Quantitative
data were analyzed by SPSS program and qualitative data were analyzed by descriptive analysis.
As a result of the research, the weblog applied to the experimental group was found to be
effective in improving the writing skills of the students. It was determined that the scores of the
students in the experimental group were significantly different from the writing skill activities in
the Yunus Emre Institute Turkish Instruction Set B2 Course Book and the writing skills scores of
the students who were given writing education. The qualitative data of the research revealed
that students found blogging fun and creative, and that students participating in the blog project
would continue to write blogs later.

Keywords: Writing education, Turkish as a foreign language, weblog.

" This article was prepared within the context of the research project "EFF-17022," The Influence of Webblog Usage in
Foreign Language Turkish Teaching to the Writing Skills of Students, prepared within the scope of Adnan Menderes
University BAP.

* The quantitative part of this study was presented as an oral presentation at the 10th International Turkish Education
Education Congress held within the scope of Istanbul Okan University on 28-30 August 2017.
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INTRODUCTION

Teaching Turkish as a foreign language; linguistic science is an important field in which the educational sciences
should be addressed in the light of contemporary teaching approaches. This area includes listening
comprehension, mutual speaking, oral expression, reading comprehension, written expression skills. "Written
narrative skills are among the latest and most difficult-to-learn skills, based on narration. Sufficiency at any
level; the ability of the individual to use basic language skills based on understanding and narration "(Karatay,

2011: 21).
Writing Skills in Turkish Education as a Foreign Language

The aim of developing the writing skills in Turkish education as a foreign language is to gain the students the
writing achievements determined on the basis of the European Common Application for Diller, taking into
account the studies of the European Language File. "The purpose of developing the writing skills in teaching
Turkish as a foreign language is to enable the individual to convey their emotions and thoughts to the writer in
a manner appropriate to the language characteristics of the Turkic language. Because the writing ability is
practiced, the individual can show the acquired knowledge in a concrete way "(Tiryaki, 2013: 38). The expected
written expression skills of a student who learns Turkish are their feelings, their thoughts, their learning, their
observations and so on. To be able to express in accordance with Turkic rules. "The development of writing
skills should be as important as speech teaching" (Demirel, 2003: 108). "Often, in the teaching of foreign
languages, the ability to write in four basic language skills is left to the last line and is not over emphasized.
Instead of teaching writing in the classroom, teachers are passing on the issue of writing by giving occasional
homework. However, writing skills are at least as important as other skills. (Hengirmen, 2005: 48). In order for
an individual who learns Turkish as a foreign language to express his / her written expression skills, he / she
should know the alphabet which has the voices of the language he / she has learned, have vocabulary
knowledge, knowledge of language related to language and writing rules. In the study conducted by Acik
(2008), most of the foreign students studying at Turkish Language Teaching Centers were in writing (40%);
followed by speaking (33%) respectively; (17%) in the sense that they listen and in the sense that they read it.
Foreign writing skills include a more complex process than the ability to write on the main level. A student who
learns a foreign language can perform written expression after learning the language voices, letters, words,
rules of language knowledge, idioms, proverbs and language culture. In order for a student who learns
knowledge of this cognitive domain to be able to present a successful written expression, it must also be at a
certain level in the factors of emotional dimension such as motivation, interest, attitude. "The most effective
way to give writing skills is to wake up the desire and need to write in students. Students often do not hear this
request and need "(Aktas and Gunduz, 2009: 216). The success of students in writing education is also closely
related with teaching approaches, methods and techniques that teachers will apply in writing education
process. A variety of technological tools and different methods that will increase the interest and motivation of
the teacher to translate positive attitudes of the students towards writing can be considered as the necessity of

reaching the determined goal in education.
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Use of Blogs in Teaching Foreign Language Teaching

Rapidly developing science and technology have an active role in education as well as in other fields. "The use
of technology to help learners in education is subject to more and more research, and researchers also support
the idea that original and flexible learning environments via computer-assisted resources create ideal

environments for thinking, co-operation, and learning" (Fiedler, 2003, Kuiper, 2002; Lock, 2006).

Since 1998, the use of weblogs (or blogs) in language classes containing user-friendly technology in language
teaching and learning has gained increasing recognition in foreign language teaching (Campbell, 2003; Johnson,
2004). Recent research in the field of teaching English as a foreign language has shown that blog use enhances
the interest and motivation of students towards reading and writing lessons and encourages students to learn
independently and autonomously (Pinkman, 2005; Zhang, 2009). According to Nussbaum (2004), 90% of blog
users today are between the ages of 13 and 29, and a significant portion of them are foreign language learners.
Camphill (2003) defines three types of blogs in English writing classes: the tutorial block, the learning block, and
the class block. The teacher blog is run by the tutor for the students and aims to provide reading for the
students, encourage the research of the English web sites, encourage online sharing of opinions using
commentary tables, provide class or curriculum information and serve as a resource for self learning. Student
blogs are the blogs of the students themselves individually. Student blogs are the most appropriate programs
for reading and writing in English. The class block is the result of the cooperative operation of the entire class. It
can be used to send links, pictures, messages about the debates that concern the whole class in English. Class
blogs can also be used as a virtual space for language exchange in an international class (Campbell, 2003).
Johnson (2004) states that blog implementations are useful help for teachers, such as notes, homework
creation, editing, evaluation, deletion, etc., depending on the Internet, and in order to give them from the
beginning to the end. Ferdig and Trammell (2004) list the four benefits provided by student blogs as follows: a)
students can be subject experts; b) the student's interest and responsibility to his / her learning; c) students are
actively involved in the learning process; d) The use of blogs opens doors for students to gain different
perspectives on or off the language learning course. Karaman, Yildirim and Kaban (2008) conducted a review
study on experimental research on the use of Web 2.0 applications in the Eric database in their study titled
"Learning 2.0 Expands: Research and Results on the Use of Web 2.0 Applications in Education”, and as a result,
group work habits, effective learning, high-level thinking skills, information literacy, constructivist problem
solving, student conformity (attractiveness), individual development, taking responsibility. It has been found
that technology is useful for language learning in the context of research on the use of technology in writing
English (Lam, 2000; Bloch, 2002; Hertel, 2003; Campbell, 2003; Johnson, 2004; Kogoglu, 2009, Fageeh, 2011; .
There has been no literature in the literature investigating the effect of blog usage in the teaching of Turkish
writing as a foreign language in the Web 2.0 applications, which have very different contributions to the
educational environment. It can be said that such a study is necessary in order that Tiirk¢enin can bring

forward proposals for practical application of education.
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Purpose of the Research

The purpose of this research is to determine the effect of weblog training on writing skills of B2 level students

learning Turkish as a foreign language. The main problem of researching for this purpose is as follows:

Is there a meaningful difference between the writing skills of the students who are given the writing skills
training with the B2 level weblog and the writing skills activities in the Yunus Emre Institute Turkish Instruction
Set B2 Course Book and the writing skills of the students who are given the writing education? The sub-

problems of the research are determined as follows:

1. Is there a meaningful difference between the experimental group and the control group's written
expression skills before the training?

2. Is there a meaningful difference between the control group's written expression skill pre-test and
post-test scores?

3. Is there a meaningful difference between the pretest and post test scores of the experimental group's
written expression skills?

4. Did a meaningful difference between the experimental group and the written expression skills of the
control group occur after the training?

5. Do the students' writing skills differ significantly according to the writing skill activities in the Yunus
Emre Institute Turkish Instruction Set B2 Course Book and the writing skills training or participation in
the weblog training?

6. How are the opinions of students who learn Turkish as a foreign language to use weblog in writing

lesson?
METHOD

The research is a mixed study in which student opinions are taken as semi-experimental design and qualitative
research with pre-test-post-test control group in order to reveal the effect of weblog writing training on the
writing skills of B2 level students learning Turkish as a foreign language. According to Johnson, Qnwuegbuzie,
Turner (2007) "Mixed method research is a type of research in which the researcher or research team
combines the components of qualitative and quantitative approaches for the purpose of broadening and
deepening understanding and verification" (Dede and Demir, 2015). Sometimes artificial groups can not be
formed due to various problems arising from the environment in which the research is carried out. For this
reason, the researcher will have to choose one experiment from the existing groups as the experiment group
and the other as the control group. Measurements are made before and after the experiment in both groups
(Karasar, 2005, Blyukoztirk, 2004). In order to support the quantitative results of the research, face-to-face

interviews were conducted and the contents of the interviews were presented with descriptive analysis.

Since the research was carried out at Inonu University Turkish Education Center (TOMER) and there was no

artificial classroom in these centers, no experimental students were assigned to experimental and control
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groups, an experiment from existing B2 level classes and a control group were determined by neutral
assignment. In the control group during the teaching process, writing skills training, which is carried out with
the writing skills activities in the Yunus Emre Institute Turkish Instruction Set B2 Course Book, was continued
and in the experiment group writing training was carried out using weblog. At the beginning of the application,
instruction was given on how to use a personal block for the experiment group and necessary instructions were

given.
Working Group

The working group of the research consisted of 28 students at Inonu University TOMER at the level of B2 who
learned Turkish in the spring semester of 2016-2017 academic year. Half of the 28 students were in the

experimental group and the other half were in the control group.

e Students in the experimental group;

e 5'isawoman of 9.

e 1in America, 1inJordan, 1 in Palestine, 1 in Afghanistan, 1 in Guinea, and 11 in Syria.
e  The age of students varies from 18 to 28 years.

e Students in the control group;

e 6arefemale and 8 are female.

e 4 of the students are Afghanistan and 10 are Syrian citizens.

e The age of the students varies between 18-28.
Data Collection Process

In pre-test application, control and experiment groups were asked to write their resumes with their main lines.
It should be noted that they should take into account written expression skills learned at B1 level in their
essays. In the Experiment Group, all achievements on the axis of 13 writing achievements in the European Joint
Recommendations Framework Text were carried out by writing training with a weblog which lasted 6 weeks. As
a final test, at the end of the training period, the students of the experimental and control groups were asked
to write an opinion letter in accordance with the final level B2 level of the Common European Framework of

Reference for Texts, which "writes thoughts on hypothetical situations or events".

The data were obtained by evaluating the texts printed on subjects identified on the basis of the achievements
of the students in the experimental and control group writing of the European Common Recommendations
Framework Paper. These texts are printed in the experiment and control group as pre-test and post-test.
During the pre-test and post-test period, the experiment group was given writing training with the writing skill
activities in Yunus Emre Institute Turkish Instruction Set B2 Course Book while using weblog and writing

training.
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Six subjects selected by expert opinion from the writing skills activities in the Yunus Emre Institute Turkish
Instruction Set B2 Course Book were given to the students in writing. Selected topics are also written in the

control class. Selected topics include:

Birthday sf: 49, 2nd floor,

My dear child sf: 63, 3rd place,

Where do you want to eat? sf: 88, fourth nucleus,
Great choice sf: 111, 5th unit,

Free time sf: 158, 7th floor,

My shop sf: sf: 171, 8th floor.

Printed texts were evaluated by three different scorers according to the "Writing Expression Scoring Point Key"
developed by Biiytkikiz (2011). The pointed scoring key consists of "page order, title, plan and function,

language and expression, writing and punctuation".

In order to determine the consistency between the scorers, intracluster correlation analysis (SPC) was
performed with the help of the SPSS analysis program for each success test. "Intraclinical correlation analysis
developed by Shrout and Fleiss (1979) is used mostly to determine coherence reliability of scoring by observers
or evaluators" (Sencan, 2005: 272). The average reliability coefficient for the texts of the experimental and
control groups of three different scorers as pre-test and post-test is 7.8. "R <.40 is weaker than intra-cluster
correlation coefficients calculated according to Fleiss (1981), Cichetti and Sparrow (1981); the ratios between r
= .40 and .59 are moderate; ratios between r = .60 and .74 are good and ratios higher than r> .75 can be
regarded as perfect "(Sencan, 2005; 279). When evaluated according to these values, it can be stated that the

evaluation of the texts is a perfect fit between the scorers.

In order to support the quantitative data of the research, face-to-face interviews were conducted to learn how
students use weblogs in Turkish language learning. In the interviews the students were asked the following

questions:

1. What do you think about the weblog? What has it developed? Useful?

2. Compared to weblog writing on the 2nd page? Why different?

3. Is there anything that needs to be added or removed as long as you are studying? What is your
suggestion?

4. Were there any conditions that you were forced to write on the weblog? What are these?

5. Are the written comments you wrote useful to you?

These interviews were recorded with the voice recorder and then transferred to the writer. Negotiated
interviews were analyzed by qualitative research methods using document analysis techniques (Miles and
Huberman, 1994). Student answers are presented under the main headings which are coded in the form of

studentl, student?2 in the finds section and quoted directly in the citations.
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Weblog Usage and Pre-Test for The Experiment Group-Final Test Steps

The intended and possible gains of the practice to be made to the students have been mentioned. The

volunteers of the students were arranged in the experimental and control classes.

During the 6-week application period for the students:

Students have been pre-tested for the first time.

Students were informed about the weblog. The students have been opened together using the smart
board by the weblog tutorial.

In order for each student to have difficulty in using blogs, the next meeting was held in class.

The entire group has been assigned as administrator by the tutorial. Thus, the students could share in
the created class block. (See Appendix).

3 blogs have been opened as a result of the meetings. One is the student's own block. The other class
blog is that everyone can read the text on this blog. The other is the teacher's block.

The students write the texts they sent first to the teacher's blog. Afterwards, the student receiving the
feedbacks from this tutorial blog checks the re-sentence of his / her blog and publishes the essay in
the class block. Some of the technical problems encountered during this process have been addressed
in the tutorial guidance.

While informing the students about the weblog, it has been reported that it is essential to write
accurate and effective writing. Therefore, dictionary usage of students is released

The application for the first week of semester has been moved out of class after the students have
understood the system. Because the aim of studying is to love writing with the help of telephone and
computers that students can reach at any time.

A WhatsApp group has been set up against the problems that students may experience. Here,
constant reminders were made and students were encouraged to write.

It has been observed that students can easily write to their phones by downloading wordpress
extension blocks. This has helped encourage them to write comfortably everywhere.

Students are required to write 1 letter each week for 6 weeks practice. Students are encouraged and
encouraged to enter and read the blog every day. In addition, students commented on each other's
writing. This tutorial has been specifically inspected and encouraged.

Lastly, the final test was applied to students.

The Method Applied to the Control Group and the Pre- and Post-Test Steps

Students have been pre-tested for the first time.

Students were asked to write all the writing topics in the B2 course book in the Yunus Emre Institute
Seven Climate Turkish Instructional Tables as soon as they arrived and these writing topics were given
homework. When the students later checked the homework, the researcher gave feedback.

The final test was applied to the students.
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Analysis of Data

SPSS 17.0 was used for the analysis of quantitative data in the study. In order to determine whether the
distributions of the total scores of the data obtained by the three researchers with the grade scoring key met
the basic assumptions of the parametric tests, the data were examined in terms of arithmetic mean, median,

mode, skewness and kurtosis coefficients.

Table 1. Descriptive Values of Pre- and Post-Test Scores for Groups

Group/measurement N X sd Min Max Sk Ks

Experiment Pre- test 16 39.75 11.11 21 61 -11 -.19
Post- test 16 55.43 8.85 43 66 -21 -1.80

Control Pre- test 16 32.93 9.73 16 48 -.13 -.04
Post- test 16 38.75 8.46 24 51 -.28 -1.05

When Table 1 is examined, it is seen that the skewness and kurtosis coefficient values change between +1 and -
1. Also normality tests were performed and the data were found to be normal distribution. According to Oztiirk
(2010: 8), the projected sample size is usually 30 and larger to suggest that the distribution does not deviate
too far from the normal distribution. Even in the social sciences, especially in experimental studies, the use of a
parametric statistic in cases where the sizes of each of the subgroups are 15 or higher, lead to the examination
of the fact that it does not lead to a significant deviation in the 'p' significance level to be calculated in the

analysis. For this reason, one way ANOVA and Repeated Measurements ANOVA were used in parametric tests.

Face to face interviews were conducted with the students participating in the writing training with weblog in
order to support the quantitative data of the research and the answers were presented after quantitative

findings by interpretation with descriptive analysis.

FINDINGS (RESULTS)

A one-way ANOVA was conducted between the experimental group and the control group's written
expressionskills to determine whether there was a significant difference before the application. Before the
analysis, the descriptive statistics of each group of data and the homogeneity of group variances (Levene Test

(F (1, 30) =.209; p = .65> .05) were examined.

Table 2. One-Way ANOVA Results on Preliminary Test Scores Obtained

Source of Variance Sum of suquares sd Suquares average F p
Between groups 371.281 1 371.281 3.402 .075
in groups 3273.938 30 109.131

Total 3645.219 31
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When Table 2 is examined, it is seen that there is no significant difference between experimental and control

groups at the beginning of the application.

Repeat measurements were performed ANOVA to determine whether there was a significant difference

between the pre-test and post-test scores of the control group's written expression skill.

Table 3. Descriptive Statistics of Pre-test and Post-Test Results of Control Group

Groups/measurement N X sd
Control Pre- test 16 32.9375 9.73289
Post- test 16 38.7500 8.46562

According to the results of variance analysis, there was a statistically significant difference between pre-test
and post-test scores of the control group [F (1, 15) = 6.52; According to the calculated effect size (n2 =.30), this
difference shows that Cohen (1988) has a great effect. Cohen classifies .01 as a minor effect, .06 as a moderate

effect, and .14 as a major effect (Pallant, 2015/2016: 282).

When Table 3 is examined, it is seen that pre-test averages 32 of the control group and final post-test averages
38 are seen. The difference is statistically significant. Because there are various activities in the classroom to

improve the written expression skill during the term.

Repeat measurements were performed ANOVA to determine whether there was a significant difference

between the pre-test and post-test scores of the experimental group's written expression skill.

Table 4. Descriptive Statistics of the Pre-test-Post-Test Results of the Experiment Group

Groups/measurement N X sd
Experiment Pre- test 16 39.7500 11.11456
Post- test 16 55.4375 8.85414

According to the results of variance analysis, there was a statistically significant difference between pre-test
and post-test scores of the experimental group [F (1, 15) = 22.36; p = .00 <.05), indicating that the effect is large
(n2 = .59), with Cohen (1988) indicating that Cohen has a small impact, .01 has a moderate effect, (Pallant,
2015/2016: 282), the difference between the pre-test and post-test scores of the experimental group is quite
significant (55,43> 39,75). it can be said that the weblog training applied to the experiment group is effective in
improving their writt One-way ANOVA was performed between the experimental group and the control group's
written expression skills to determine whether there was a significant difference after the application. Prior to
the analysis, the descriptive statistics of each group of data and the homogeneity of group variances [Levene

Test (F (1, 30) =.74; p =.39> .05)] were examined.
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Table 5. Results of One-Way ANOVA on the Final Test Scores Obtaineden expression skills.

Source of Variance Sum of suquares sd  Suquares average F p Significant
difference

Between groups 2227.781 1 2227.781 29.691 ,00 Experiment>Control

in groups 2250.938 30 75.031

Total 4478.719 31

When Table 5 is examined, it is seen that there is a statistically significant difference between the experimental

and control groups in favor of the experimental group between the groups after the application.

Interview Results

Face-to-face interviews were conducted after the application to learn the ideas of the students for the
language education course based on the use of the weblog in order to improve the writing skills of the students
learning Turkish as a foreign language. Student answers based on analysis of the document analysis technique

are evaluated under the following headings:

Benefits of Using Weblog in Teaching Turkish as a Foreign Language

In interviews, the first thing students learn is "What do you think about Weblog? What has it developed?
Useful? the question was asked. All of the students answered that it is beneficial to practice this question.
Studentl "Yes, because my teacher, for example, before writing the project, | was just writing, for example, and
you were checking. | was not looking at the mistakes when | got home. But in the project | could look at the
phone from my mistakes. For example, | can look at the topics of my friends. | always used the same grammar. |
looked at the letters of my friends and got the grammar they used, and | stated that blogging is useful for itself
because it gives me the opportunity to look at the writings that | write as a result of using weblogs in writing
and writing lessons, and to apply correct spelling rules on my friends by looking at them. Student2 "was very
helpful. | wish we had been doing it for a longer time, "he said. Student 4 "Of course useful. He developed my
writing. He filled up my spare time. It has improved a lot. He taught me how to set up a Turkish sentence.
"Using the weblog, he wrote that writing education is a useful way of evaluating students' free time. As a result
of the answers of the students, it can be concluded that the use of weblog is a useful application in the writing
lesson, students can make self-regulation about their own writing by looking at their mistakes through their

phones and write them in their spare time to develop both their spare time and their writing skills.

The Differences Between Writing on The Board and Writing with The Weblog

The second question directed at students in the study is "Do you compare weblog with writing on the paper?
Why different? It is the question. One student answered that this question was better written on a paper, one

student did not notice it, and the other students answered that it is better to write on the weblog. Student2 "I
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do not think it's that much. "We think that the paper is better because | think it is better to look at the phone
and the PC and it gets a little confused", he said, noting that there is no difference between the two writing
lessons. When the same student asked the benefit of the practice "it was very useful. My writing has improved.
It was better than before. He told me that he was good at writing and reading, "he said, not only in writing
ability but also in reading ability. Student7 "I always lost the papers after you checked on paper. Now whenever
| want to read it "; Student 2 said, "I had difficulties in technology but then | got stuck. I can not look at the
papers later. What grammars will | use to look at the weblog? "And they have pointed out that written texts,
which are a benefit of writing on the weblog, have been preserved in such a way that they can be looked at and
used when desired. The student has touched on the importance of the interpretation of his friends in the skill
of writing answers. "l think the blog is better. From there, my friends can see and comment. | prefer weblog ".
For student 10, the contribution dimension of technology to effective and efficient use of time in the writing
education process is the difference between two writing applications. "The blog is easier and faster. | like the
phone. The paper is not bad, but it is too late. " It can be said that weblog writing training in the direction of
student answers is a preferred teaching method compared to paper w Suggestions for Positive Negative

Aspects and Improvement of Weblog Writing Education Process

In interviews, students were asked, "Is there anything that needs to be added or removed as long as you are
studying? What are your suggestions? "And" Are there situations where you are having difficulty writing
articles on the weblog? What are these? "Questions were asked. Students often stated that they did not have
difficulty. Student 4 "There was nothing | was forced to do," said student10, "I think | did not have much
difficulty. | helped my friends. " It is understood from the expressions that students are experiencing difficulties
due to their inexperience during the first application learning process in weblog writing. Studentl "yes there
was a difficult situation for me. | have 3 sites open. | published the compositions on the first site, but | forgot
my password. While | was making comments on the second site, my friends made comments on my private
site. Then | deleted 2 sites and everything was good on the 3rd site. "He declared that he lived in the process he
was living in when he first opened the block. Students 2 and 7 expressed their thoughts about the situations
that they experienced at the beginning of the writing education process conducted by the weblog, saying "l did
not know how to control after | wrote the text." It can be said that the difficulties experienced by the students
at the beginning of the blogging period should be taken into consideration in later studies. Ferdig and
Trammell, 2004; when teachers give students the task of writing a blog, they need to specify how long they
have to write, how long they must be published, and how to specify how many bridges should be added to
these publications. In this respect, it can be said that the open rules given by the teacher at the beginning of

the research will serve to keep the writing process of the students weblog more consciously.
Impact of Classroom Friends' Comments on Weblog Writing Training

Students have the opportunity to write comments for each other under the writings they share with the
weblog. Students were asked if this interpretation was beneficial. All of the students answered that this

guestion was useful. Student9 "You feel good when you say good. Yes, it was useful. "In the form of student10"
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Comments went well. Yes, it was useful. " It is understood from the comments that the comments of the
students contributed positively to the written expressions of the students during the writing process with the
weblog. It can be said that interpretations in the direction of the students have contributed to the writing self-
efficacy of the students. Bandura's (1997) direct experiences are based on four sources: indirect experiences,
oral persuasion, and physiological and emotional state. The "verbal persuasion" from sources of self-sufficiency
rests on the positive words that the teacher, the family or friends say about the learning of the learners. It can
be said that the comments of weblogs also contribute to the writing skills of the students through oral
persuasion. Lohne, 2003 and Toto, 2004 wrote that writing blogs offer an interactive way for students to

improve their writing skills, and discuss ideas with other students to produce new ideas.
CONCLUSION and DISCUSSION

As a result of the research aiming to determine the effect of writing skill training with Weblog on the writing
skills of B2 level students learning Turkish as a foreign language, it has been achieved that the writing education
applied with the weblog applied to the experimental group is effective in improving the writing ability of the
students. It was determined that the scores of the students in the experimental group were significantly
different from the writing skill activities in the Yunus Emre Institute Turkish Instruction Set B2 Course Book and
the writing skills scores of the students who were given writing education. The results of the research
conducted by Hoseini (2014) overlap. The researcher divided the Iranian students who learned English as a
foreign language into two groups as experiment and control group, gave training to the control group in the
traditional way and gave training to the experimental group by weblog. After two months of training, he found
that students with weblogs were more successful in the ability to write descriptive paragraphs. Fageeh (2011)
investigated the impact of blogging on students' writing skills and attitudes in an experimental study conducted
by King Khalid University Language and Translation College, and found that students perceive Weblog as a tool
for English language development in terms of writing skills, writing skills and attitudes toward writing. The
study also stated that students viewed Weblog as an opportunity to express self-expression and freedom in
English, to write a local and global audience, to be active in blogs, to create interactive social exchanges, and to
maintain an interactive relationship with a real-time audience of readers. Kogoglu (2009) Yeditepe University
has implemented a blog project in which a total of 24 students from 1st grade English Language Teaching
Department participated. In this project, it is an extracurricular project aimed at improving students 'ability to
write English outside of the classroom, in addition to the normal course schedule of the students' one-term
English writing course. It turned out that the use of blogs as a result of collected data by using questionnaire
and interviewing is effective in the development of English writing skills. | would like to write "weblog training"
given by students. My phone is always with me. | can always take a phone call. | do not look at the notebook,
"can be seen as a sign that technology should be included in the writing education process. In the study, it was
determined that students found blogging fun and creative, and that students who participated in the blog

project would continue blogging later.
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SUGGESTIONS

These research findings and the above-mentioned research findings for the Turkish learners as a foreign
language support each other. In the light of these findings, the following suggestions can be made for the field

of teaching Turkish as a foreign language:

e Because language learning involves a process that must be realized in the light of contemporary
scientific and technological tools, scientific and technological developments should be included in the
training process in acquiring all kinds of language skills.

e Increasing the number of technology-supported language training activities in the field of Turkish
language teaching as a foreign language will be beneficial for successful language teaching.

e This study was carried out to investigate the effect of weblog usage on the writing skills of Turkish
learners as a foreign language. Writing skills and other language skills may be useful in the
development of Facebook, Tweeter and so on. The effects of the tools on language learning should be

investigated and new education models should be presented on the education field.
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Bu arastirmanin amaci, weblog ile yazma becerisi egitiminin yabanci dil olarak Tiirkge 6grenen B2
diizeyi Ogrencilerinin yazma becerilerine olan etkisini belirlemektir. Bu amag¢ dogrultusunda
arastirmanin temel problemi sdyledir: B2 diizeyinde weblog ile yazma becerisi egitiminin verildigi
ogrencilerin yazma becerileri ile bu egitimin verilmedigi 6grencilerin yazma becerileri arasinda
anlamh bir fark var midir? Karma arastirma desenli arastirmada nicel kisim i¢in 6n test-son test
kontrol gruplu yari deneysel desen kullaniimistir. Nitel kisimda ise yapilan farklilagtiriimis
dgretime iliskin dgrenci gérisleri alinmistir. Calisma grubunu inénii Universitesi Tirkge Egitim
Merkezi'nde 2016-2017 egitim 6gretim yili bahar yariyilinda Tirkce 6grenen B2 diizeyinde 28
ogrenci olusturmustur. Nicel verilerin analizi SPSS programi ile nitel verilerin analizi ise betimsel
analiz ile gergeklestirilmistir. Arastirma neticesinde deney grubuna uygulanan weblog ile
uygulanan yazma egitiminin 6grencilerin yazma becerisini gelistirmede etkili oldugu sonucuna
ulasilmistir. Deney grubu 6grencilerinin yazma becerisi puanlarinin, Yunus Emre Enstitlsi Tirkce
Ogretim Seti B2 Ders Kitabinda yer alan yazma becerisi etkinlikleri ile yazma egitimi verilen
Ogrencilerin yazma becerisi puanlarindan anlamh sekilde farkli oldugu tespit edilmistir.
Arastirmanin nitel verileri 6grencilerin blog kullanimini eglenceli ve yaratici bulduklarini ve blog
projesine katilan 6grencilerin daha sonra da blog yazmaya devam edecegini belirttiklerini ortaya
koymustur.

Anahtar Kelimeler: Yazma egitimi, yabanci dil olarak Tirkge, Weblog

"Bu makale, Adnan Menderes Universitesi BAP kapsaminda hazirlanan “Yabancilara Tirkce Ogretiminde Webblog
Kulaniminin Ogrencilerin Yazma Becerilerine Etkisi” adli EGF-17022 nolu arastirma projesi kapsaminda hazirlanmistir.

*Bu calismanin nicel kismi, 28-30 Eyiil 2017 tarihinde istanbul Okan Universitesi kapsaminda yapilan 10. Uluslararasi
Tirkge nin Egitimi Ogretimi Kurultayinda sézli bildiri olarak sunulmustur.
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Yabanci dil olarak Tirkgenin 6gretimi; dil bilimin, egitim bilimlerinin, cagdas 6gretim yaklasimlarinin isiginda ele
alinmasi gereken 6nemli bir alandir. Bu alan igerisinde dinleme anlama, karsilhkli konusma, s6zli anlatim,
okuma anlama, yazili anlatim becerileri yer alir. “Yazili anlatim becerisi, anlatmaya dayali, en son ve en zor
kazanilan beceriler arasinda anilmaktadir. Herhangi bir dilde yeterli olma durumu; bireyin anlama ve anlatmaya

dayali temel dil becerilerini etkin kullanabilmesi ile degerlendirilir” (Karatay, 2011: 21).
Yabanci Dil Olarak Tiirkge Egitiminde Yazma Becerisi

Yabanci dil olarak Tirkge egitiminde yazma becerisini gelistirmenin amaci, Diller i¢in Avrupa Ortak Basvuru
Metni temelinde belirlenen yazma kazanimlarini Avrupa Dil Dosyasi ¢calismalarini da dikkate alarak 6grencilere
kazandirmaktir. “Yabanci dil olarak Tirkge 6gretiminde yazma becerisini gelistirmede amag bireyin duygu ve
dislincelerini Turkgenin dil 6zelliklerine uygun ve planli bir bigimde yaziya aktarmalarini saglamaktir. Yazma
becerisi, uygulamali oldugu icin birey, kazanilmis bilgileri somut bir bicimde gosterebilmektedir” (Tiryaki, 2013:
38). Turkge 6grenen bir 6grenciden beklenen yazili anlatim becerisi, duygularini, distincelerini, 6grendiklerini,
gozlemlerini vb. Turkgenin kurallarina uygun olarak ifade edebilmesidir. “Yazma becerisinin gelistirilmesine
konusma Ogretimi kadar onem verilmesi gerekmektedir” (Demirel, 2003: 108). “Genellikle yabanci dil
O0gretiminde dort temel dil becerisi icerisinde yazma becerisi sonuncu siraya birakilmakta ve Uzerinde fazla
durulmamaktadir. Ogretmenler sinif icerisinde yazma egitimi yapma yerine, ara sira ev ddevleri vererek yazma
becerisi konusunu gegistirmektedirler. Oysa yazma becerisi en az 6teki beceriler kadar 6nemlidir. (Hengirmen,
2005: 48). Yabanci dil olarak Tirkce 6grenen bir bireyin yazili anlatim becerilerini ortaya koyabilmesi igin
ogrendigi dile iliskin sesleri gosteren alfabeyi iyi tanimasi, kelime bilgisine sahip olmasi, dile iliskin dil bilgisini,
yazim kurallarini bilmesi gerekmektedir. Acik (2008) yaptigi arastirmada Tiirkce Ogretim Merkezlerinde 8grenim
gbren yabanci uyruklu 6grencilerin en ¢ok yazmada (%40); daha sonra sirasiyla konusmada (%33); dinledigini
anlamada (%17) ve okudugunu anlamada zorlandiklari ortaya konulmustur. Yabanci dilde yazma becerisi ana
dilde yazma becerisinden daha karmasik bir siireci igerir. Yabanci dil 6grenen 6grenci, dile iliskin sesleri, harfleri,
kelimeleri, dil bilgisi kurallarini, deyimleri, atasozlerini ve dile ait kiltirt 6grendikten sonra yazili anlatimi
gerceklestirebilir. Bu bilissel alana ait bilgileri 6grenen 6grencinin basarili bir yazili anlatim ortaya koyabilmesi
icin ayni zamanda motivasyon, ilgi, tutum gibi egitimin duyussal boyutunda yer alan faktérlerde de belli bir
diizeyde olmasi gerekmektedir. “Yazma becerisi kazandirmanin en etkili yolu 6grencilerde yazma istegi ve
geregi uyandirmaktir. Ogrenciler cogu kez bu istegi ve geregi duymazlar” (Aktas ve Giindiiz, 2009: 216).
Ogrencilerin yazma egitiminde basarili olabilmeleri &gretmenlerin yazma egitim siirecinde uygulayacaklari
dgretim yaklasimi, yéntem ve teknikleriyle de yakindan ilgilidir. Ogretmenin &grencilerin yazmaya karsi
tutumlarini olumluya cevirecek, ilgi ve motivasyonlarini artiracak cgesitli teknolojik araglar ve farkli metotlar

uygulamasi, egitimde belirlenen hedefe ulasabilmenin gerekleri arasinda sayilabilir.
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Yabanci Dil Dersi Ogretiminde Bloglarin Kullanimi

Hizla gelisen bilim ve teknoloji diger alanlarda oldugu gibi egitim alaninda da etkin bir role sahiptir. “Egitimde
0grenmeye yardimci olmak igin de teknolojiden yararlanmak giderek daha fazla sayida arastirmaya konu
olmakta ve arastirmacilar da bilgisayar destekli kaynaklar yoluyla 6zgiin ve esnek 6grenme ortamlarinin,
disinmeye, is birligine dayali ve 6grenme icin ideal ortamlar yarattigi fikrini desteklemektedir” (Fiedler, 2003;

Kuiper, 2002; Lock, 2006).

1998’den beri dil egitimi ve 6gretiminde kullanici dostu teknolojiyi iceren dil siniflarinda weblog (veya bloglar)
kullanimi yabanci dil egitiminde giderek artan bir 6nem kazanmistir (Campbell, 2003; Johnson, 2004). Yabanci
dil olarak ingilizce &gretimi alaninda yapilan son arastirmalarda blog kullaniminin égrencinin okuma ve yazma
derslerine karsi ilgisini ve motivasyonunu artirdigi ve 6grencileri bagimsiz ve 6zerk 6grenmeye tesvik ettigi
ortaya konulmustur (Pinkman, 2005; Zhang, 2009). Nussbaum’a (2004) gére gliniimiizde blog kullananlarin
%901 13 ila 29 yas araliginda yer almakta ve bunlarin 6nemli bir bolimini yabanci dil 6grenenler
olusturmaktadir. Camphell (2003) ingilizce yazma siniflarinda iig tiir blog tanimlamistir: Bunlar égretici blogu,
dgrenen blogu ve sinif blogudur. Ogretmen blogu 6grenciler igin dgretici tarafindan yiritilir ve amaci
dgrencilere okuma uygulamasi yapma, ingilizce web sitelerinin arastirilmasini tesvik etme, yorum sekmelerini
kullanarak gcevrimici goriis paylasimini tesvik etme, sinif ya da ders programi bilgisi saglamak ve kendi kendine
dgrenmede bir kaynak olarak hizmet etmektir. Ogrenci bloglari 6grencilerin bireysel olarak yirittiikleri
kendilerine ait bloglardir. Ogrenci bloglari ingilizce okuma ve yazma siniflari icin en uygun programlardir. Sinif
blogu, tim sinifin isbirlikli calismasinin sonucunda olusur. ingilizcede tim sinifi ilgilendiren tartismalarla ilgili
baglantilar, resimler, mesajlar gondermek amaciyla kullanilabilir. Sinif bloglari, uluslararasi bir sinifta dil
degisimi icin sanal bir alan olarak da kullanilabilir (Campbell, 2003). Johnson (2004) blog uygulamalarinin
dgretmenlere internet’e bagh olarak not, ev 6devi olusturma, diizenleme, degerlendirme, silme gibi ézellikleri
ve sirali olarak bunlari en bastan en sona verebilmeleri yoniyle yararh bir yardimci oldugunu ifade etmektedir.
Ferdig ve Trammell (2004) 6grenci bloglarinin sagladigi dort yarari soyle siralamistir: a) 6grenciler konu uzmani
olabilirler; b) 6grencinin ilgisi ve kendi 6grenmesine karsi sorumlulugu artar; c) 6grenciler 6grenme siirecinde
aktif olarak yer alirlar; d) blog kullanimi dil 6grenimi kursunda ya da disinda 6grencilere farkli bakis agilari
kazanmalari icin kapilar agar. Karaman, Yildirrm ve Kaban (2008) “Ogrenme 2.0 Yayginlasiyor: Web 2.0
Uygulamalarinin Egitimde Kullanimina iliskin Arastirmalar ve Sonuglari” baslikli ¢alismalarinda Eric veri
tabaninda yer alan Web 2.0 uygulamalarinin kullanimi ile ilgili deneysel arastirmalar Uzerine bir derleme
¢alismasi yapmislar ve neticesinde bu uygulamalarin, egitim ortamlarina grup calismasi aliskanhg, etkili
o0grenme, Ust dizey diisinme becerileri, bilgi okur-yazarhgi, yapilandirmaci problem ¢ézme, 6grenciye uygunluk
(ilgi cekme), bireysel gelisim, sorumluluk alma seklinde katkilari bulundugunu ifade etmislerdir. ingilizce yazma
becerisinde teknoloji kullanimina yonelik gerceklestirilen arastirmalar neticesinde (Lam, 2000; Bloch, 2002;
Hertel, 2003; Campbell, 2003; Johnson, 2004; Kogoglu, 2009; Fageeh, 2011; Hoseini, 2014) teknolojinin dil
O6grenimi icin yararli oldugu ortaya ¢ikmistir. Egitim ortamina arastirmalarla ortaya konulan ¢ok farkli katkilari

bulunan Web 2.0 uygulamalari igerisinde bulunan blog kullaniminin yabanci dil olarak Tiirkge yazma becerisi
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ogretiminde etkisini arastiran bir yayina literatiirde rastlanmamistir. Boyle bir ¢alisma yapilmasinin Tlrkgenin

egitimi 6gretimi sahasinda uygulamaya donuk oneriler getirebilecegi yontyle gerekli oldugu sdylenebilir.
Arastirmanin Amaci

Bu arastirmanin amaci, weblog ile yazma becerisi egitiminin yabanci dil olarak Tirkce 6grenen B2 dizeyi
ogrencilerinin yazma becerilerine olan etkisini belirlemektir. Bu amag¢ dogrultusunda arastirmanin temel

problemi séyledir:

B2 diizeyinde weblog ile yazma becerisi egitiminin verildigi 6grencilerin yazma becerileri ile Yunus Emre
Enstitiisi Tirkge Ogretim Seti B2 Ders Kitabinda yer alan yazma becerisi etkinlikleri ile yazma egitimi verilen
Ogrencilerin yazma becerileri arasinda anlamli bir fark var midir? Arastirmanin alt problemleri su sekilde

belirlenmistir:

1. Deney grubu ile kontrol grubunun yazili anlatim becerileri arasinda, egitim 6ncesinde anlamh bir fark
var midir?

2. Kontrol grubunun yazili anlatim becerisi 6n test ve son test puanlari arasinda anlamli bir fark var midir?

3. Deney grubunun yazil anlatim becerisi 6n test ve son test puanlari arasinda anlamli bir fark var midir?

4. Deney grubu ile kontrol grubunun yazili anlatim becerileri arasinda egitim sonrasinda anlamli bir fark
meydana gelmis midir?

5. Ogrencilerin yazma becerileri, Yunus Emre Enstitiisii Tiirkge Ogretim Seti B2 Ders Kitabinda yer alan
yazma becerisi etkinlikleri ile yazma becerisi egitimi almalarina veya weblog egitimine katilma

durumuna gore anlaml bir farklihk géstermekte midir?

Yabanci dil olarak Tiirkge 6grenen 6grencilerin yazma dersinde weblog kullanimina iliskin gérusleri nasildir?
YONTEM

Arastirma, weblog ile yazma becerisi 6gretiminin yabanci dil olarak Tirkge 6grenen B2 diizeyindeki 6grencilerin
yazma becerileri tizerindeki etkisini ortaya ¢ikarabilmek igin 6n test-son test kontrol gruplu yari deneysel desen
ve nitel arastirma olarak 6grenci gorislerinin de alindigi karma bir arastirmadir. Johnson, Qnwuegbuzie,
Turner’a gore (2007) “Karma yontem arastirmasi arastirmaci veya arastirma ekibinin anlama ve dogrulamanin
genisligi ve derinligi amaciyla nitel ve nicel yaklasimlarin bilesenlerini birlestirdikleri bir arastirma tiridar”
(aktaran Dede ve Demir, 2015: 4). Bazen arastirmanin yapilacagl ortamdan kaynaklanan cesitli problemler
nedeniyle yapay gruplar olusturulamayabilir. Bu nedenle arastirmaci, var olan gruplardan yansiz olarak birini
deney digerini ise kontrol grubu olarak segmek zorunda kalir. Her iki grupta da deney dncesi ve sonrasina iliskin
olgmeler yapilir (Karasar, 2005; Blyukoztirk, 2004). Arastirmanin nicel sonuglarini desteklemek amaciyla
ogrencilerle ylz ylze goérismeler gergeklestirilmis ve gorlismelerin icerigi betimsel analize tabi tutularak

sunulmustur.
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Arastirma indni Universitesi Tiirkge Egitim Merkezinde (TOMER) gerceklestirildigi ve bu merkezlerde yapay
sinif olusturma imkani bulunmadigi i¢in deney ve kontrol gruplarina yansiz 6grenci atanamamig, var olan B2
diizeyi siniflardan bir deney bir de kontrol grubu yansiz atama yoluyla belirlenmistir. Ogretim siirecinde kontrol
grubunda Yunus Emre Enstitiisii Tiirkge Ogretim Seti B2 Ders Kitabinda yer alan yazma becerisi etkinlikleri ile
yuritilmekte olan yazma becerisi egitimi dersine devam edilmis, deney grubunda ise weblog kullanimi ile
yazma egitimi gergeklestirilmistir.  Uygulama baslangicinda deney grubuna bir kisisel blogun nasil

kullanilacagina iliskin 6gretim gerceklestirilmis ve gerekli talimatlar verilmistir.
Calisma Grubu

Arastirmanin calisma grubunu inénii Universitesi TOMER’de 2016-2017 egitim dgretim yili bahar yariyilinda
Tirkce 6grenen B2 diizeyinde 28 6grenci olusturmustur. 28 6grencinin yarisi deney grubunda, diger yarisi da

kontrol grubunda yer almistir.

e Deney grubundaki 6grencilerin;

e Sikadin 9'u erkektir.

e 1’'i Amerika, 1’i Urdiin, 1i Filistin, 1’i Afganistan 1’i Gine, 11’i ise Suriye vatandasidir.
o  Ogrencilerin yaslari 18- 28 arasinda degismektedir.

e  Kontrol grubundaki 6grencilerin;

e 6’si kadin 8'i erkektir.

e Ogrencilerin 4’Ui Afganistan, 10’u Suriye vatandasidir.

e Ogrencilerin yaglari 18-28 arasinda degismektedir.
Veri Toplama Siireci

On test uygulamasinda kontrol ve deney gruplarindan &ncelikle dzgegmislerini ana cizgileriyle yazmalari
istenmistir. Yazilarinda B1 dlzeyinde oOgrendikleri yazili anlatim becerilerini dikkate almalar gerektigi
belirtilmistir. Deney grubunda Avrupa Ortak Oneriler Cerceve Metninde yer alan 13 yazma kazanimi ekseninde
tiim kazanimlar 6 hafta siren weblog ile yazma egitimi ile yurttiilmistir. Son test uygulamasi olarak, egitim
siireci sonunda deney ve kontrol grubu égrencilerinden Avrupa Ortak Oneriler Cergceve Metninin B2 diizeyi son
kazanimi olan “varsayima dayali durum ya da olaylar hakkinda dislincelerini yazar” kazanimina uygun olarak

birer diislince yazisi yazmalari istenmistir.

Veriler, deney ve kontrol grubu &grencilerinin Avrupa Ortak Oneriler Cerceve Metni yazma kazanimlari
temelinde belirlenen konularda yazdirilan metinlerin degerlendirilmesiyle elde edilmistir. S6z konusu metinler
deney ve kontrol grubuna 6n test ve son test ¢alismasi olacak sekilde yazdirilmistir. Deney grubu 6n test ve son
test calisma siiresi icerisinde weblog kullanimi ile yazma egitimi alirken, kontrol grubuna Yunus Emre Enstitlisi

Tiirkce Ogretim Seti B2 Ders Kitabinda yer alan yazma becerisi etkinlikleri ile yazma egitimi verilmistir.
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Yunus Emre Enstitiisii Tirkce Ogretim Seti B2 Ders Kitabinda yer alan yazma becerisi etkinliklerinden uzman
gorisl alinarak segilen 6 konu 6grencilere yazma konusu olarak verilmistir. Segilen konularin kontrol sinifinda

da yazilmasi saglanmistir. Segilen konular sunlardir:

Dogum glnim sf:49, 2.0nite,
Sevgili Cocugum sf: 63, 3.unite,
Nerede yiyelim? sf: 88, 4.Unite,
Blyuk secim sf: 111, 5. Unite,
Bos vaktim sf: 158, 7.Unite,

Benim dukkanim sf: sf:171, 8.(nite.

Yazdirilan metinler Ug farkh puanlayici tarafindan Buytikikiz (2011) tarafindan gelistirilen “Yazili Anlatim Dereceli
Puanlama Anahtari'na gore degerlendirilmistir. S6z konusu dereceli puanlama anahtari “sayfa diizeni, baslk,

plan ve isleyis, dil ve anlatim, yazim ve noktalama” bolimlerinden olugsmaktadir.

Puanlayicilar arasindaki tutarhligi belirlemek Gizere her bir basari testi i¢in SPSS analiz programi yardimiyla kiime
ici korelasyon analizi (KiK) yapilmistir. “Shrout ve Fleiss (1979) tarafindan gelistirilen kiime ici korelasyon analizi
daha cok gozlemcilerin veya degerlendiricilerin yaptiklari puanlamanin tutarhhk glvenirligini belirlemek igin
kullanilir” (aktaran Sencan, 2005: 272). Ug farkli puanlayicinin deney ve kontrol gruplarinin én-test ve son-test
olarak yazdiklar metinlere iliskin ortalama givenirlik katsayisi.78’dir. “Fleiss (1981), Cichetti ve Sparrow’a
(1981) gore hesaplanan kiime ici korelasyon katsayilarindan r< .40 orani zayif; r= .40 ile .59 arasindaki oranlari
orta; r= .60 ile .74 arasindaki oranlar iyi ve r> .75’ten yiiksek olan oranlar miikemmel olarak kabul edilebilir”
(aktaran Sencan, 2005: 279). Bu degerlere gore incelendiginde metinlerin degerlendirilmesinde puanlayicilar

arasinda miikemmel uyum oldugu belirtilebilir.

Arastirmanin nicel verilerini desteklemek icin Tirkce 6greniminde weblog kullaniminin 6grenciler tarafindan
nasil degerlendirildigini 6grenmek amaciyla yiz yize gorismeler gergeklestirilmistir. Goriismelerde 6grencilere

su sorular yoneltilmistir:

Weblog hakkinda neler diisiinliyorsunuz? Neleri gelistirdi? Faydal oldu mu?
Kagida yazmayla weblog’a yazmayi karsilastiriniz? Neden farkh?
Egitim aldiginiz siirece dair eklenmesi veya cikariimasi gereken herhangi bir sey var mi? Oneriniz nedir?

Weblogda yazi yazarken zorlandiginiz durumlar var miydi? Bunlar nelerdir?

LA S

Yazdiginiz yazilara yapilan yorumlar size faydali oldu mu?

Bu goriismeler, ses kayit cihazi ile kayit altina alinmis ve daha sonra yaziya aktarilmistir. Yaziya aktarilan
gorismeler, nitel arastirma yontemlerinden dokiiman analizi teknigi ile (Miles ve Huberman, 1994)
incelenmistir. Ogrenci cevaplari bulgular béliimiinde &grencil, 6grenci2 seklinde kodlanarak tirnak iginde

dogrudan alintilarla belirlenen ana basliklar altinda sunulmustur.
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Deney Grubu icin Weblog Kullanimi ve On Test- Son Test islem Basamaklari

Ogrencilere yapilacak uygulamanin amaci ve olasi kazanimlarindan bahsedilmistir. Ogrencilerin géniillii

olmasiyla deney ve kontrol siniflarinda diizenleme yapilmistir.
Ogrencilere yapilan 6 haftalik uygulama siirecinde su yollar izlenmistir:

e  Ogrencilere ilk olarak 6n test uygulanmistir.

e Ogrencilere weblog hakkinda bilgi verilmistir. Ogrencilerle beraber weblog &gretici tarafindan akilli
tahta kullanilarak agilmistir.

e Ogrencilerin her birinin blog kullanmada zorluk gekmemesi icin sinifta bir sonraki toplantida uygulama
yapilmistir.

e  Ogretici tarafindan tiim grup yonetici olarak atanmistir. Béylece olusturulan sinif blogunda &grenciler
paylasim yapabilmistir. (Bkz. Ekler).

e Toplantilar sonucunda 3 blog agilmistir. Biri 6grencinin kendi blogudur. Digeri sinif blogudur ki bu
blogda herkesin yazilari okunabilmektedir. Bir digeri ise 6greticinin blogudur.

o  Ogrenciler yazdiklari yazilari dncelikle dgreticinin bloguna géndermislerdir. Daha sonra bu 8gretici blog
Uzerinden donitler alan 6grenci kendi bloguna yeniden gonderilen yazinin kontrolinii yapip yazisini
sinif blogunda yayinlamistir. Bu siiregte karsilasilan bazi teknik sorunlar 6gretici rehberliginde
giderilmistir.

e Ogrencilere weblog hakkinda bilgi verilirken dogru ve etkili yazi yazmanin temel alindigi bildirilmistir.
Bu yuzden 6grencilerin sozliik kullanimi serbest birakilmistir

e Ik hafta sinifta yapilan uygulama 6grenciler sistemi anladiktan sonra sinif disina da tasinmistir. Cinki
¢alismanin amaci 6grencilerin her an ulasabilecegi sekilde olan telefon ve bilgisayarlari yardimiyla yazi
yazmanin sevdirilmesidir.

o Ogrencilerin yasayabilecegi problemlere karsi bir whatsapp grubu kurulmustur. Buradan sirekli
hatirlatmalar yapilmistir ve 68renciler yazi yazmaya tesvik edilmistir.

e Ogrencilerin telefonlarina wordpress uzantili blogu indirmeleriyle yazi yazma islemlerine daha
kolayhkla ulastiklari gdzlenmistir. Bu onlari her yerde rahatlikla yazmaya tesvik etmeye yardimci
olmustur.

o  Ogrencilere verilen 6 haftalik uygulamada her hafta 1 yazi yazmalari istenmistir. Ogrencilerin her giin
mutlaka bloga girip okuma yapmalari tavsiye ve tesvik edilmistir. Ayrica 6grenciler birbirlerinin
yazdiklarina yorum yapmislardir. Bu 6gretici tarafindan 6zellikle kontrol ve tesvik edilmistir.

e (Ogrencilere son olarak son test uygulanmistir.
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Kontrol Grubu igin Uygulanan Yéntem ve On Test- Son Test islem Basamaklari

e  Ogrencilere ilk olarak 6n test uygulanmistir.

e Ogrencilerin Yunus Emre Enstitiisii Yedi iklim Tiirkge Ogretim setinde yer alan B2 ders kitabindaki tim
yazma konularini zamani geldiginde yazmalari istenmistir ve bu yazma konulari eve 6dev verilmistir.
Ogrencilere daha sonra édevleri kontrol edildiginde arastirmaci tarafindan déniit verilmistir.

e Ogrencilere son test uygulanmistir.
Verilerin Analizi

Arastirmada nicel verilerin analizi igin SPSS 17.0 kullanilmistir. Ug arastirmacinin dereceli puanlama anahtari ile
elde ettigi verilerin toplam puanlarin dagilimlarinin parametrik testlerin temel varsayimlarini karsilayip
karsilamadiklarini belirlemek amaciyla veriler aritmetik ortalama, ortanca, mod, carpiklik ve basikhk katsayilari

bakimindan incelenmistir.

Tablo 1. Gruplara iliskin On ve Son Test Puanlarinin Betimsel Degerleri

Grup/6l¢lim N X ss Min Max CK BK

Deney On test 16 39.75 11.11 21 61 -11 -.19
Son test 16 55.43 8.85 43 66 -.21 -1.80

Kontrol On test 16 32.93 9.73 16 48 -.13 -.04
Son test 16 38.75 8.46 24 51 -.28 -1.05

Tablo 1 incelendiginde garpiklik ve basiklik katsayi degerlerinin +1 ile -1 arasinda degistigi gorilmektedir. Ayrica
normallik testleri de yapilmis ve verilerin normal dagildigi gériilmistir. Oztiirk’e (2010: 8) gére dagilimin
normal dagilimdan asiri sapma gostermedigi seklinde bir varsayimi ileri stirmek i¢in 6ngérilen 6rneklem
blylklagi genellikle 30 ve daha biyik gosterilir. Hatta sosyal bilimlerde 6zellikle deneysel ¢alismalarda alt
gruplarin her birinin biyukliklerinin 15 ve daha yliksek olmasi durumunda parametrik bir istatistigin
kullanilmasinin, analizde hesaplanacak ‘p’ anlamhlik diizeyinde dnemli bir sapmaya yol agmadigina iligkin
incelemelere rastlaniimaktadir. Bu nedenle arastirmada parametrik testlerden tek yonli ANOVA ve Tekrarli

Olgtimler ANOVA kullaniimistir.

Arastirmanin nicel boyutunda ortaya ¢ikan verileri desteklemek amaciyla weblog ile yazma egitimine katilan
ogrenciler ile ylz ylize gérismeler yapilmis ve alinan cevaplar betimsel analiz ile yorumlanarak nicel bulgularin

arkasindan sunulmustur.

BULGULAR

Deney grubu ile kontrol grubunun yazili anlatim becerileri arasinda, uygulama 6ncesinde anlamli bir farkin olup
olmadigini belirlemek Uzere tek yonli ANOVA yapilmistir. Analiz 6ncesinde verilerin her bir grubun betimsel

istatistiklerine ve grup varyanslarinin homojenligine [Levene Testi (Fq, 3= .209; p=.65>.05)] bakilmistir.
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Tablo 2. Elde Edilen On Test Puanlarina iliskin Tek Yénlii ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami sd Kareler Ortalamasi F p
Gruplar arasi 371,281 1 371,281 3,402 ,075
Gruplar igi 3273,938 30 109,131

Toplam 3645,219 31

Tablo 2 incelendiginde deney ve kontrol gruplari arasinda uygulama baslangicinda gruplar arasinda anlamh

farkin olmadigi goriilmektedir.

Kontrol grubunun yazili anlatim becerisinin 6n test ve son test puanlari arasinda anlamh bir farkin olup

olmadigini belirlemek icin tekrarli 6lglimler ANOVA yapilmistir.

Tablo 3. Kontrol Grubunun On test- Son Test Sonuglarina iliskin Betimleyici istatistikler

Grup/6l¢im N X ss
Kontrol On test 16 32,9375 9,73289
Son test 16 38,7500 8,46562

Varyans analizi sonuglarina gore kontrol grubunun 6n test-son test puanlari arasinda istatiksel olarak anlamh
fark gozlenmistir [F(, 15= 6.52; p= .02< .05)].Hesaplanan etki biyukligine gore (n’= .30) bu farkin Cohen’in
(1988) ifadesiyle buyiik etki dizeyinde oldugunu gostermektedir. Cohen, .01’i kiiglik etki, .06’yi orta dlzey etki
ve .14’ buyuk etki olarak siniflandirmaktadir (aktaran Pallant, 2015/2016: 282).

Tablo 3 incelendiginde kontrol grubunun 6n test puan ortalamalari 32 iken son test puan ortalamalarinin 38
oldugu gorulmektedir. S6z konusu fark istatiksel olarak anlamhidir. Clinkii dénem igerisinde yazili anlatim

becerisini gelistirmek icin sinif icinde cesitli etkinlikler yapiimaktadir.

Deney grubunun yazili anlatim becerisinin 6n test ve son test puanlari arasinda anlamli bir farkin olup

olmadigini belirlemek igin tekrarh 6lgiimler ANOVA yapilmistir.

Tablo 4. Deney Grubunun On test- Son Test Sonuglarina iliskin Betimleyici istatistikler

Grup/dlgim N X ss
Deney On test 16 39,7500 11,11456
Son test 16 55,4375 8,85414

Varyans analizi sonuglarina gére deney grubunun 6n test-son test puanlari arasinda istatiksel olarak anlamli fark
gozlenmistir [F(y, 15= 22.36; p= .00< .05)].Hesaplanan etki blyukligine gore (n2= .59 bu farkin Cohen’in (1988)

ifadesiyle blyk etki dizeyinde oldugunu géstermektedir. Cohen, .01’i kiiclk etki, .06’y1 orta diizey etki ve .14’Q
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blyuk etki olarak siniflandirmaktadir (aktaran Pallant, 2015/2016: 282). Tablo 4’e bakildiginda deney grubunun
On test ve son test puanlarinda ortalama agisindan fark oldukea belirgindir (55,43>39,75). Bu durumda deney
grubuna ayrica uygulanan weblog egitiminin onlarin yazili anlatim becerisini gelistirmede etkili oldugu

soylenebilir.

Deney grubu ile kontrol grubunun yazili anlatim becerileri arasinda, uygulama sonrasinda anlaml bir farkin olup
olmadigini belirlemek Uzere tek yonli ANOVA yapilmistir. Analiz dncesinde verilerin her bir grubun betimsel

istatistiklerine ve grup varyanslarinin homojenligine [Levene Testi (F(, 30= .74; p=.39>.05)] bakilmistir.

Tablo 5. Elde Edilen Son Test Puanlarina iliskin Tek Yénli ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami sd  Kareler Ortalamasi F p Anlamli fark
Gruplar arasi 2227,781 1 2227,781 29,691 ,00 Deney>Kontrol
Gruplar igi 2250,938 30 75,031

Toplam 4478,719 31

Tablo 5 incelendiginde deney ve kontrol gruplar arasinda uygulama sonrasinda gruplar arasinda istatiksel

olarak deney grubunun lehine anlamli farkin oldugu gorilmektedir.
Gorisme Sonuglari

Yabanci dil olarak Tiirkce 6g8renen 6grencilerin yazma becerilerini gelistirebilmek amaciyla uygulanan weblog
kullanimina dayali dil egitimi dersine yonelik 6grencilerin distincelerini 6grenmek icin uygulama sonrasinda yiz
yuze goriismeler gerceklestirilmistir. Dokliman analizi teknigine dayali analiz neticesinde 6grenci cevaplari,

ogrenci asagidaki basliklar altinda degerlendirilmistir:
Yabanci Dil Olarak Tiirkce Ogretiminde Weblog Kullaniminin Yarari

Gortsmelerde ogrencilere ilk olarak “Weblog hakkinda neler diisiinliyorsunuz? Neleri gelistirdi? Faydali oldu
mu? sorusu sorulmustur. Ogrencilerin tamami bu soruya uygulamanin faydali oldugu ydniinde cevap
vermislerdir. Ogrencil “evet ciinkii hocam mesela projeden énce sadece mesela yazma yaziyordum ve siz
kontrol yapiyordunuz. Eve déniince hatalarima bakmiyordum. Ama projede hatalarima telefonumdan
bakabilirdim. Mesela arkadaslarimin konularina bakabilirim. Her zaman ayni gramerleri kullaniyordum.
Arkadaslarimin yazilarina bakip onlarin kullandigi gramerleri aldim ve ben de kullandim” ifadeleri ile yazma
dersinde weblog kullanimi sonucunda yazdigi yazilarda hatalarina bakma imkani sunmasi bakimindan ve
arkadaslarinin yazilarina bakarak onlardaki dogru yazim kurallarini uygulayabilmesi bakimindin blog
kullaniminin kendisi icin yararl oldugunu ifade etmistir. Ogrenci2 “cok faydali oldu. Keske daha uzun zamandir
yapiyor olsaydik” diyerek dusiincelerini belirtmistir. Ogrenci4 “Tabii ki faydall. Yazmami gelistirdi. Bos
vakitlerimi doldurdu. Yazmami ¢ok gelistirdi. Tiirk¢e ciimle nasil kurulacagini égretti” diyerek weblog kullanarak

yazma egitiminin 6grencilerin bos zamanlarini degerlendirmeleri yoniyle de faydal bir yol oldugunu beyan
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etmistir. Ogrencilerin cevaplari neticesinde, yazma dersinde weblog kullaniminin yararl bir uygulama oldugu,
ogrencilerin telefonlari aracihg ile hatalarina bakarak kendi yazmalarina iliskin 6z diizenleme yapabildikleri, bos
vakitlerinde yazma calismalari yaparak hem bos vakitlerini degerlendirdikleri hem de yazma becerilerini

gelistirdikleri sonucuna varilabilir.
Kédida Yazma ile Weblog ile Yazma Arasindaki Farklar

Calismada ogrencilere yoneltilen ikinci soru “Kagida yazmayla weblog’u karsilastiriniz? Neden farkh?”
sorusudur. Bu soruya bir 6grenci kagida yazmanin daha iyi oldugu, bir 6grenci fark etmedigi, diger 6grenciler ise
weblog ile yazmanin daha iyi oldugu yéniinde cevaplar vermislerdir. Ogrenci2 “Bence o kadar fark yok. Biz simdi
teknoloji déneminde yasiyoruz bu yiizden herkes telefonunda ve bilgisayarinda ugrasiyor” diyerek iki yazma
dersi arasinda fark olmadigini, 6grenci8 “Bence kddit daha iyi ¢linkii ben telefona ve pc’ye bakinca kafam biraz
karisiyor” seklinde cevap vererek uygulama hakkinda duslincelerini belirtmistir. Ayni 6grenci uygulamanin
faydasi soruldugunda “cok faydali oldu. Yazmam gelisti. Oncesinden daha iyi oldu. Yazmada ve okumada iyi
oldu bana” diyerek uygulamanin kendisine yararinin sadece yazma becerisinde degil okuma becerisinde de
bulundugunu séylemistir. Ogrenci7 “Kéditta her zaman siz kontrol yaptiktan sonra kdditlar1 kaybediyordum.
Simdi ne zaman istersem okuyabilirim”; 6grenci2 ise “teknolojide sikintilarim vardi ama sonra sikintim azaldl.
Ben daha sonra kédgitlara bakamam. Hangi grameri kullanacagima weblogdan bakabilirim”demisler ve weblog
ile yazmanin baska boyutta bir yarari olan yazili metinlerin kaybedilmeden istenildigi zaman bakilip
yararlanilabilecek sekilde muhafaza edilmis olmasi yoniine deginmislerdir. Ogrenci9 verdigi cevapla yazma
becerisinde arkadaslarinin yorumunun énemine deginmistir. “Bence blog daha iyi. Oradan arkadaslarim gériip
yorum yapabilirler. Weblog tercih ederim”. Ogrencil0 icin ise teknolojinin yazma egitim siirecinde zamani etkili
ve verimli kullanmasina katkisi boyutu iki yazma uygulamasi arasindaki farklardandir. “Blog daha kolay daha
hizli. Telefonu seviyorum. Kagit kétii dedil ama vakit cok geciyor”. Ogrenci cevaplari dogrultusunda weblog ile
yazma egitiminin kagida dayal klasik yazma egitimine gore daha ¢ok tercih edilir bir 6gretim yolu oldugu

soylenebilir.
Weblog ile Yazma Egitimi Siirecinin Olumlu Olumsuz Yénleri ve iyilestirilmesine Yonelik Oneriler

Gortsmelerde 6grencilere sirasi ile “Egitim aldiginiz siirece dair eklenmesi veya ¢ikariimasi gereken herhangi bir
sey var mi? Oneriniz nedir?” ve “Weblogda yazi yazarken zorlandiginiz durumlar var miydi? Bunlar nelerdir?”
sorulari sorulmustur. Ogrenciler genellikle zorlanmadiklarini belirtmislerdir. Ogrenci4 “Yok zorlandigim bir sey
olmadi” diyerek 6grencil0 da “Bence ¢ok zorlanmadim. Arkadaslarima yardim ettim.” diyerek duslncelerini
belirtmislerdir. Weblog ile yazma egitimi sirecinde Ogrencilerin ilk uygulamayl 6grenmeleri sirasinda
deneyimsiz olmalarina bagli zorluklar yasadiklari ifadelerinden anlasiimaktadir. Ogrencil “evet benim igin bir zor
durum vardi. Ben 3 site actim. Ben birinci sitemde kompozisyonlari yayinladim ama sifremi unuttum. ikinci
sitede yorumlar yaparken arkadaslarim benim ézel sitemden yorumlar yapti. Sonra 2 siteyi sildim ve 3. sitede
her sey iyi oldu.” diyerek blogunu ilk acarken yasadigi siiregte yasadiklarini beyan etmistir. Ogrenci2 ve Ogrenci7

de sirasiyla “llk basladigimda weblogda yazi yazarken zorlandim daha sonra alistim.” “Yazi yazdiktan sonra nasil
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kontrol edecegdimi bilemedim.” diyerek weblog ile gerceklestirilen yazma egitimi silirecinin baslangicinda
yasadiklari durumlara dair disincelerini ifade etmislerdir. Ogrencilerin blog acma siirecinin basinda yasadiklari
zorluklarin daha sonraki ¢alismalarda g6z dnlinde bulundurulmasi gerektigi sdylenebilir. Ferdig ve Trammell,
2004; ogretmenlerin 6grencilere bir blog yazma gorevi verdiklerinde, ogrencilerin ne kadar siireyle yazi
yazmalari gerektigini, ne kadar sireyle yayinlarin olmasi gerektigini ve bu yayinlara kag¢ tane kdprinin
eklenmesi gerektigine iliskin agik kurallar da vermeleri gerektigini belirtmektedirler. Bu dogrultuda arastirmanin
baslangicinda 6gretmen tarafindan verilen agik kurallarin, 6grencilerin weblog ile yazma siirecinin daha bilingli

bir sekilde devam etmesine hizmet edecegi séylenebilir.
Weblog ile Yazma Egitiminde Sinif Arkadaslarinin Yorumlarinin Etkisi

Ogrenciler weblog ile gerceklestirdikleri yazma paylasimlarinin altina birbirleri icin yorum yazma imkanina sahip
oldular. Ogrenciler bu yorumun faydali olup olmadig soruldu. Bu soruya égrencilerin tamami faydali oldugu
yoniinde yanitlar verdiler. Ogrenci9 “Giizel derlerse sen de iyi hissediyorsun. Evet, faydal oldu.” seklinde
0grencil0 ise “Yorumlar hosuma gitti. Evet, faydali oldu.” seklinde cevap vermislerdir. Weblog ile yazma
surecinde Ogrencilerin yazili anlatimlarina arkadaslarinin yorumlarinin olumlu katki sagladigi yorumlarindan
anlasilmaktadir. Ogrencilerin sdyledikleri dogrultusunda yorumlarin &grencilerin yazma &zyeterligine katkida
bulundugu séylenebilir. Bandura’nin (1997) 6ne sirdigl dogrudan yasantilar, dolayli yasantilar, sozel ikna ve
fizyolojik ve duygusal durum olmak lizere dért kaynaga dayanmaktadir. Ozyeterligin kaynaklarindan olan “sézel
ikna” 6grenme sirecinde 6gretmenin, ailenin ya da arkadaslarinin 6grenenin 6grenmesine yonelik sdyledikleri
olumlu sézlere dayanir. Weblog yorumlarinin da 6grencileri s6zel ikna yoluyla yazma becerilerine katki sagladigl
soylenebilir. Lohne, 2003 ve Toto, 2004 yazi bloglarinin, 6grencilere yazma becerilerini gelistirmek igin interaktif

bir yol sundugunu ve diger 6grencilerle tartisarak yeni fikirler Girettiklerini ifade etmislerdir.
TARTISMA ve SONUC

Weblog ile yazma becerisi egitiminin yabanci dil olarak Tirkce O6grenen B2 diizeyi 6grencilerinin yazma
becerilerine olan etkisini belirlemeyi amaglayan arastirma neticesinde deney grubuna uygulanan weblog ile
uygulanan yazma egitiminin 6grencilerin yazma becerisini gelistirmede etkili oldugu sonucuna ulasiimistir.
Deney grubu 6grencilerinin yazma becerisi puanlarinin, Yunus Emre Enstitiisii Tiirkce Ogretim Seti B2 Ders
Kitabinda yer alan yazma becerisi etkinlikleri ile yazma egitimi verilen 6grencilerin yazma becerisi puanlarindan
anlamh sekilde farkli oldugu tespit edilmistir. Yapilan arastirma ile Hoseini’nin (2014) yaptig1 arastirma sonuglari
drtiismektedir. Arastirmaci, yabanci dil olarak ingilizce 6grenen iranli 6grencileri deney ve kontrol grubu olarak
ikiye ayirmis, kontrol grubuna geleneksel yolla yazma egitimi vermis, deney grubuna ise weblog ile egitim
vermistir. iki aylik egitim sonrasinda, weblog ile egitim alan 6grencilerin betimsel paragraf yazma becerisinde
daha basarili olduklarini tespit etmistir. Fageeh (2011) Kral Halit Universitesi Dil ve Ceviri Koleji'nde
gerceklestirdigi deneysel ¢alismasinda blog kullaniminin 6grencilerin yazma becerileri ve tutumlari tGzerindeki
etkisini arastirmis ve sonucunda 6grencilerin Weblog kullanimini, yazma becerileri ve yazmaya yonelik tutum

acisindan ingilizce gelisimi icin bir ara¢ olarak algiladiklarini tespit etmistir. Calismada ayrica dgrencilerin
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Weblog'u, ingilizcede kendi kendini ifade etme firsati ve 6zgiirliigii verme hem yerel hem de diinya ¢apinda bir
kitleye yazma, bloglarda aktif, interaktif sosyal alisverisler olusturma ve gergcek zamanli bir okur kitlesi ile
interaktif bir iliski stirdiirme olarak goérdiikleri ifade edilmistir. Kocoglu (2009) Yeditepe Universitesi ingilizce
Ogretmenligi 1. sinif &grencilerinden toplam 24 6grencinin katildig1 bir blog projesi gerceklestirmistir. Bu
projede, 6grencilerin bir dénemlik ingilizce yazma dersinin normal ders programina ek olarak yiriitiilen ve
dgrencilerin sinif disinda Ingilizce yazma becerilerin gelistirmeyi hedefleyen ders disi bir projedir. Anket
kullanilarak ve miilakat yapilarak toplanan veriler neticesinde blog kullaniminin ingilizce yazma becerisinin
gelisiminde etkili oldugu ortaya ¢ikmistir. Ogrenciler tarafindan verilen “weblog ile yazma editimi isterim. Her
zaman telefonum benimle beraber. Telefonuma her zaman bakabilirim. Ama defterime bakmiyorum” yaniti
teknolojinin yazma egitimi siirecine dahil edilmesi gerektiginin gostergesi olarak goérulebilir. Calismada,
ogrencilerin blog kullanimini eglenceli ve yaratici bulduklari ve blog projesine katilan 6grencilerin daha sonra da
blog yazmaya devam edecegini belirttikleri tespit edilmistir. Yabanci dil olarak Tiirkce 6grenenlere yonelik

gerceklestirilen bu arastirma bulgulari ve yukarida s6z edilen arastirma bulgulari birbirini destekler niteliktedir.
ONERILER
Bu bulgular isiginda yabanci dil olarak Tirkce 6gretimi sahasina yonelik olarak su 6neriler getirilebilir:

e Dil 6grenimi, cagdas bilimsel ve teknolojik araglarin i1siginda gerceklestirilmesi gereken bir sireci
icerdiginden her tlrli dil becerisinin kazandirilmasinda bilimsel ve teknolojik gelismeler egitim siirecine
dahil edilmelidir.

e Yabanc dil olarak Tirkce 6gretimi sahasinda gerceklestirilen galismalarda teknoloji destekli dil egitimi
calismalarinin artirilmasi basarih dil egitiminin gerceklestirilmesi icin yararh olacaktir.

e  Bu calisma weblog kullaniminin yabanci dil olarak Tirkce 6grenenlerin yazma becerileri etkisini arastirmak
amaciyla gerceklestirilmistir. Yazma becerileri ve diger dil becerilerinin gelistiriimesinde yarari olabilecek
Facebook, Tweeter vb. araclarin dil 6grenimine etkileri arastirilmali, egitim sahasina yeni egitim modelleri

sunulmahdir.
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