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ABSTRACT

The aim of this study is to determine the school readiness level of primary school students and to
examine whether the school readiness levels differ according to various variables. Descriptive
screening model was used in the study. The universe of the research is composed of primary
school first grade students who study in Istanbul province. The sample of the research is
composed of 976 primary school first grade students who study first class in Bagcilar,
Kigukcekmece, Esenyurt, Esenler and Gaziosmanpasa districts in Istanbul province. The "Primary
School Readiness Scale" was used as the data collection tool in the study. As a result of the data
analysis, it was seen that the level of readiness to school of primary school first grade students is
high according to the average of general total and affective skills, psychomotor skills, self-care
skills and cognitive skills subdimensions. The level of school readiness of the primary school first
grade students is significantly different according to gender, the pre-school education status, age
as of September and education level of mother and father. There is a significant difference of the
level of readiness to school of primary school first grade students in favor of girls according to
gender variable; in favor of who have preschool education according to the pre-school education
status, in affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions
and general total. In the subdimensions of affective skills, psychomotor skills, self-care skills, and
cognitive skills, the students who were 72 months of age or older in as of September as a whole
had higher level of readiness to school, followed by students between 66-71 months and 60-65
months. In the subdimensions of affective skills, psychomotor skills, self-care skills, and cognitive
skills, the students whose mother and father graduated from university have higher levels of
readiness to school, followed by high school graduates, junior high school graduates and primary
school graduates respectively.
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! Part of this work was presented as an oral statement in the 1st International Silk Road Academic Studies Symposium
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INTRODUCTION

Starting all educational levels, especially primary school, is an exciting process in that it contains new
experiences. In this process, the child takes a step into a different environment apart from the family
institution where he/she has grown up and lived. Children may design the school, which is the first institution
they will go to, differently in their minds. In general, children observing their older brother or sister who has
gone to school previously can be curious and eager to go to school. Some children may develop school phobia.
They may even have a fear that as if their parents would leave them in school. Children may also experience
difficulties, such as having difficulty in separating from the family and excessive attachment to mother, in this
period depending on the family's upbringing style. When individual differences in education are considered,
these feelings may be different for each child. It is not enough to only reach cognitively and physically
sufficient maturity, and it is also necessary that children have a sufficient level of readiness in terms of social
and emotional development in the period of starting school. At this point, family's support and interest are
important because children who grow up and are interested in a love environment and are supported

overcome the period of starting school more easily.

Starting primary school is one of the most important turning points in the child's life. The child first faces tasks
such as participating in the activities required by a programmed instruction, obeying rules within a certain
discipline and plan, fulfilling the instruction of the teacher, and more importantly, learning subjects like
reading-writing, arithmetic, etc. In this respect, the first grade of primary school is one of the most important
steps in terms of acquiring basic skills such as reading, writing, and arithmetic that we will use throughout life
and guiding our attitudes towards reading in the future (Oktay and Polat Unutkan, 2004). Children's cognitive,
physical and socio-emotional readiness levels are important for a healthy start to primary school, where such

important acquisitions are gained.

The formation of a new behavioral change and attainments in education depends on the student’s readiness
level. Therefore, a student must have some affective, kinesthetic, and cognitive behaviors as prerequisites for

new learnings (Basar, 2001).

Learning occurs when a child reaches a level of maturity at which he/she can perform a physical, mental, social,
and emotional skill and also when he/she has gained sufficient knowledge about that skill. The concept of

“readiness” covers all of these (Ustiin et al., 2000; cited by Vatansever-Bayraktar, 2016).

Readiness is defined as an individual’s acquiring the prerequisite behaviors necessary for learning (Ulgen, 1997;
Yilmaz and Stinbil, 2003), reaching a level an which an individual can do his/her development duty through
learning and maturing (Basaran, 1998), and the nervous system’s being ready for learning (Binbasioglu, 1995).
What is concluded from all of these definitions is that the fact that a child must reach a certain level of
maturity, prior knowledge, and growth before he/she starts his/her school education is expressed by

researchers as a compulsory prerequisite (Cataloluk, 1994).
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Readiness or preparedness is the learning of a child easily and adequately without experiencing any emotional
confusion. This is not a point that can only be reached by maturation. A child can reach this preparation by
completing the preliminary learning, “what is learned in the pre-school period”, which can be the basis for new
learning tasks. In other words, preparing for primary education is not performing mathematics and drawing
practices in a period before starting primary school, but the whole of systematic studies in which the holistic
development of children in the 6-year age group is supported and the skills necessary for primary education are

gained (MNE, 2006).

According to Yavuzer (2000), starting school requires “readiness” from mental, physical, emotional and social
aspects. A 6-year-old child is now ready to be involved in real life. He/she is ready to study in the field of

learning and to acquire the necessary skills.

According to Polat (2010), readiness for primary education means that the child reaches the level of maturity at
which he/she can fulfill the duties expected from him/her in primary education by being equally supported in

all areas of development during the period of going to preschool education institutions.

The child needs to reach maturity at a certain level in the cognitive, emotional and physical stages of
development and to have gained some experiences in the relevant fields to learn any behavior and to be
successful in the fields such as reading, writing, science, and mathematics. It should not be expected from a
child, who has not been able to gain the necessary experience in these fields, to exhibit a behavior related to

these fields at the desired level (Demir, 1998).

Starting school requires a child to have reached certain mental maturity. In terms of mental abilities, it is the
first condition that children should reach a level of learning and comprehension appropriate for their age. A
child with sufficient intelligence may not mentally show the maturity of separating from home. In other words,
it is important that a child should have readiness in terms of spiritual development as well as mental

development in school readiness (Yorukoglu, 2003).

Readiness is the state of having the features necessary to achieve a task without encountering difficulty.
Readiness involves at least five fields including "health and physical development", "emotional and social
competence", "learning approaches", "language development and communication skills" and "cognitive
capacity and general knowledge" (National Education Goals Panel 1992). Children who have reached a certain
level in terms of their skills in different fields can be adaptive, happy and successful in their school life (Tugrul

2003).

The concept of readiness has been used in various forms in the literature. This concept has been mentioned
with reading-writing or school starting for many years. Nowadays, it is mainly used in the form of readiness to
learn. No matter which term is used, all of them bring the institutions where the first programmed learning is

performed, nursery school or mostly primary education, to mind (Oktay, 2010b).

810 Vatansever-Bayraktar, H. and Kendirci, M. (2018). Investigation of Primary School Students' School
Readiness Levels, International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp. (808-853).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

School success or failure is related to the extent to which a child is ready for school. In this respect, preschool
verbal and mathematical skills that the child has acquired and the reading-writing environment at home are
important factors to prepare the child for school. The inadequate conditions of children coming from families
with the sub-socioeconomic and cultural level may have negative effects on reading-writing readiness skills and

their future reading success (High, Lagasse, Becker, Ahlgren and Gardner 2000).

It is believed that children coming from supported environments start school more readily and are more likely
to be successful in school. Children coming from an environment that allows for a rich stimulating environment
and experience for reading and writing learn to read more easily (Erduran 1999). There are various research
findings indicating that children growing up in environments with negative conditions are likely to show the low
levels of cognitive ability, which is often associated with subsequent school failures (Hess 1970; Lazar and

Darlington 1982. cited by Bekman 1998).

A successful start to the school depends on many factors. Here, the family environment, physical
environmental conditions, and even the effects of the climate and geographical conditions can be mentioned
as well as the child’s personal characteristics. Although different researchers lay emphasis on various factors on
this issue, the four main factors, “physiological factor, cognitive factor, environmental factor, and affective

factor”, which are found in most of them, draw attention (Oktay, 1983; Oktay 2010a).

It is possible to express the physical factors affecting readiness as the chronological age, general health status
and physical development. In most countries, a certain chronological age is accepted for starting the primary
school. Accordingly, the age of starting the primary school varies from country to country. It is observed that
children start primary school at the age of 5-7 years on average in different countries (Akman and Taskin, 2010;
Vatansever Bayraktar, 2016). The two important elements of the biological factor, vision and hearing, and eye-
hand coordination are subjects that must be especially carefully considered in terms of their effect on reading
and writing. The presence of visual problems may be an inhibitor especially for children who have just started

learning and may lead to some problems in the stage of first reading and writing learning (Oktay, 2010b).

Another important feature that influences the child’s learning ability is intelligence. Intelligence is one of the
important inherited traits that a child inherits from the parents. This is a feature that can be improved if
appropriate conditions are provided. However, inappropriate environment adversely affects the mental

development of a person (MNE, 2006).

Mental factors include the mental skills of a child, such as reasoning and problem solving, and language use in
communication, curiosity, willingness to learn and easy adaptation to learning environments, as well as cultural
values and temperament traits. Furthermore, the similarities and differences of events, people, and objects

and general information about the shape and number concepts are among the mental factors (Child Trends,
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2001; Ding, 2012). The level of mental development such as grouping, sorting, matching, distinguishing, and
combining is effective in the reading and writing learning, which is the basis of primary education (Cinkilig,

2009).

When the effects of social and environmental factors on the child’s school readiness are mentioned, the
following points about the family and the environment in which the family lives are concentrated on (Giirkan,

2013):

-Economic conditions (family income, the number of people living in the house, type of the house, opportunity

for adequate and regular nutrition, etc.).
-Spaces and facilities for game and social experiences.

- The verbal communication environment in the house (language used by mother and father, the quality of this

language, the way of speaking, the possibility of speaking granted to the child, etc.).

- Attitude towards reading and writing (reading habits of mother and father, the presence of various books in

the house, etc.).

- Attitude towards the school (trust and respect of the family for the school and teachers, the importance they

place on reading, etc.).

- Domestic relationships affecting the child’s trust and personality development (quality of the family life, love

and respect between individuals, etc.).

Emotional factors such as physical and mental factors also play an important role in the children’s readiness. It
is very difficult for children who are emotionally unstable, extremely sensitive, dependent on the mother, and
who have difficulty in separating from their mother to participate in the learning activities at school at first.
When these children, whose separation from their mother takes longer, eventually achieve this, their
classmates will have already overcome a major part of the learning process. Therefore, a number of negative
behaviors arising from the sense of failure and weakness may occur in these children who are left behind the

others (Oktay, 1999; Taskin, 2013).

When the relevant studies were examined, it was found out that there were many studies investigating the
concept of readiness (Aktas, 2016; Baggceli-Kahraman, 2012; Baser, 1996; Cinkilic, 2009; Cataloluk, 1994;
Cikrikel, 1999; Erkan and Kirca, 2010; Karakas, 2015; Sénmez, 2013; Teke, 2010). However, there was no study
examining the school readiness levels of primary school first-grade students. For this reason, the problem
statement of this study was determined as "the determination of the school readiness levels of primary school

first-grade students and the examination of whether readiness levels differ by various variables".
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The Aim and Sub-aims of the Study

The aim of this study was to determine the school readiness levels of primary school first-grade students and to
examine whether readiness levels differ by various variables. The sub-aims determined depending on this

primary aim are as follows:

1) At what level is the school readiness of primary school first-grade students?

2) Do school readiness levels of primary school first-grade students significantly differ by gender?

3) Do school readiness levels of primary school first-grade students significantly differ as to whether having
preschool education?

4) Do school readiness levels of primary school first-grade students significantly differ by the student's month
of birth in September?

5) Do school readiness levels of primary school first-grade students significantly differ by the mother's
educational level?

6) Do school readiness levels of primary school first-grade students significantly differ by the father's

educational level?

METHOD
Research Model

The descriptive screening model was used in the study. The screening model is a research approach that aims
at describing a past or present situation as it is. The person, event, case, situation, or object investigated are

attempted to be identified and described within its circumstances and as it is (Karasar, 2002).
Universe and Sample

The universe of the research is composed of primary school first grade students who study in Istanbul province.
The sample of the research is composed of 976 primary school first grade students who study in Bagcllar,
Kigukcekmece, Esenyurt, Esenler and Gaziosmanpasa districts in Istanbul province. The
convenience/accidental sampling method, one of non-random sampling methods, was used to determine the
participants. The convenience/accidental sampling is a method of selecting the sample from accessible and
easily applicable units due to the limitations in terms of time and labour force (Bliytukoztirk, Akglin, Demirel,

Karadeniz and Cakmak, 2012).

The descriptive statistics showing the distribution of the demographic characteristics of the sample are

presented below:
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Descriptive Statistics of the Demographic Characteristics of the Sample

Table 1. Gender Distribution of Primary School First-Grade Students

Gender Frequency Percent Valid Percent Cumulative Percent
female 439 44,9 44,9 45,0
male 537 55,0 55,0 100,0
Total 976 100,0 100,0

According to Table 1, primary school first-grade students consist of 439 (44.9%) female and 537 (55%) male

students.

Table 2. Distribution of the Preschool Education Status of Primary School First-Grade Students

Preschool Education Status Frequency Percent Valid Percent Cumulative Percent
yes 490 50,2 50,2 50,2
no 486 49,8 49,8 100,0
Total 976 100,0 100,0

According to Table 2, 490 (50.2%) of primary school first-grade students received preschool education while

486 (49.8%) of them did not receive preschool education.

Table 3. Distribution of School Starting Age in September of Primary School First-Grade Students

School Starting Age in September Frequency Percent Valid Percent  Cumulative Percent
Between 60-65 months 117 12,0 12,0 12,0
Between 66-71 months 535 54,8 54,8 66,8
72 months and over 324 33,2 33,2 100,0
Total 976 100,0 100,0

According to Table 3, the school starting ages in September of 117 (12%), 535 (54.8%) and 324 (33.2%) of
primary school first-grade students are between 60-65 months, between 66-71 months and 72 months and

above, respectively.

Table 4. Distribution of the Mother's Educational Level of Primary School First-Grade Students

Mother's Educational Level Frequency Percent  Valid Percent Cumulative Percent
primary school 383 39,2 39,2 39,2
secondary school 275 28,2 28,2 67,4
high school 187 19,2 19,2 86,6
university 92 9,4 9,4 96,0
other 39 4,0 4,0 100,0
total 976 100,0 100,0
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According to Table 4, mothers of 383 (39.2%) primary school first-grade students are primary school graduates,
mothers of 275 (28.2%) of them are secondary school graduates, mothers of 187 (19.2%) of them are high
school graduates, and mothers of 92 (9.4%) of them are university graduates. The mother's educational level

of 39 (4%) of them was stated as the other option.

Table 5. Distribution of the Father's Educational Level of Primary School First-Grade Students

Father's Educational Level Frequency Percent Valid Cumulative Percent

Percent

primary school 275 28,2 28,2 28,2

secondary school 303 31,0 31,0 59,2

high school 271 27,8 27,8 87,0

university 102 10,5 10,5 97,4

other 25 2,6 2,6 100,0

total 976 100,0 100,0

According to Table 5, fathers of 275 (28.2%) primary school first-grade students are primary school graduates,
fathers of 303 (31%) of them are secondary school graduates, fathers of 271 (27.8%) of them are high school
graduates, and fathers of 102 (10.5%) of them are university graduates. The father's educational level of 25

(2.6%) of them was stated as the other option.

Data Collection Tool

The “Primary School Readiness Scale” developed by Canbulat and Kiriktas (2016) was used as a data collection
tool in the study. The internal consistency coefficient of the measurement tool consisting of 33 items and 4
sub-factors (affective skills, psychomotor skills, self-care skills, and cognitive skills), of which validity and
reliability studies were performed, is .991. Each item in the scale is evaluated on a Likert-type scale consisting
of options of “(5) completely adequate, (4) adequate, (3) moderately adequate, (2) partially adequate, and (1)
inadequate” as score values. The lowest score that can be taken from the scale is 33, and the highest score is
165. The high score obtained from the scale can be interpreted as the fact that the school readiness of a
student who has started or will start primary school is high, and the low score can be interpreted as the fact

that the school readiness of a student who has started or will start primary school is low.

Table 6. "Primary School Readiness Scale" Limits and Levels Related to Options

Options Limits Levels
(5) completely adequate 4.21-5.00 Very high
(4) adequate 3.41-4.20 High

(3) moderately adequate 2.61-3.40 Middle
(2) partially adequate 1.81-2.60 Low

(1) inadequate 1.00-1.80 Very low
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The levels corresponding to the ranges of scores obtained from the scale are presented in Table 6. The score
ranges were rated as follows: very high between 4.21-5.00, high between 3.41-4.20, moderate between 2.61-

3.40, low between 1.81-2.60, and very low between 1.00-1.80.
Data Analysis

As a result of the Kolmogorov-Smirnov Test, which was performed to determine whether the data exhibited
normal distribution, it was determined that the data did not exhibit normal distribution and analysis was

performed with nonparametric tests.

Descriptive statistics, arithmetic mean, and Mann-Whitney U Test and Kruskal-Wallis H Test were applied in the
data analysis. The primary school readiness of first-grade primary school students was determined by
calculating the arithmetic mean and standard deviation. The Mann-Whitney U Test was used to determine
whether the primary school readiness of first-grade primary school students varied according to the variables
of gender and pre-school educational status. The Kruskal-Wallis H Test was performed to determine whether
the primary school readiness of first-grade primary school students varied according to the variables of age at

the start of school in September, maternal educational level, and parental educational level.
FINDINGS

Table 7: Descriptive Statistics Results of the School Readiness Levels of Primary School First-Grade Students

scale and sub dimensions N X standard deviation
sub-dimension of affective skills 976 3,8587 ,96463
sub-dimension of psychomotor skills 976 3,9416 1,02566
sub-dimension of self-care skills 976 4,0307 ,92080
sub-dimension of cognitive skills 976 3,8276 ,96603
total averages 976 3,8763 ,93590

When Table 7 was examined, the school readiness levels of primary school first-grade students were observed
to be high by X=3.85 according to the sub-dimension of affective skills, X=3.94 according to the sub-dimension
of psychomotor skills, X=4.03 according to the sub-dimension of self-care skills, X=3.82 according to the sub-

dimension of cognitive skills and X=3.87 according to the total averages.

Table 8. Mann-Whitney U Test Results Showing the Differentiation of the School Readiness Levels of Primary
School First-Grade Students by the Variable of Gender

scale and sub gender N mean rank sum of ranks U P
dimensions
sub-dimension of female 439 519,09 227361,00 103986,000 ,002
affective skills male 537 462,64 248439,00

Total 976
sub-dimension of female 439 515,32 225711,50 105635,500 ,005
psychomotor male 537 465,71 250088,50
skills Total 976
sub-dimension of female 439 512,78 224596,50 106750,500 ,011
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self-care skills male 537 467,79 251203,50
Total 976
sub-dimension of female 439 516,03 226019,00 105328,000 ,005
cognitive skills male 537 465,14 249781,00
Total 976
total female 439 517,96 226864,50 104482,500 ,003
male 537 463,57 248935,50
Total 976

When Table 8 is examined, the school readiness levels of primary school first-grade students show significant
differences by the variable of gender in favor of female students in the affective skills (U=103986,000, p<.05),
psychomotor skills (U=105635,500, p<.05), self-care skills (U=106750,500, p<.05) and cognitive skills
(U=105328,000, p<.05) sub-dimensions and in total (U=104482,500, p<.05).

Table 9. Mann-Whitney U Test Results Showing the Differentiation of the School Readiness Levels of Primary
School First-Grade Students by the Variable of the Status of Having Preschool Education

scale and sub status of having N mean rank sum of ranks U P
dimensions preschool education
sub-dimension yes 490 563,91 275189,00 81295,000 ,000
of affective skills no 486 410,77 199636,00
total 976
sub-dimension yes 490 545,43 266168,50 90315,500 ,000
of psychomotor no 486 429,33 208656,50
skills total 976
sub-dimension yes 490 558,29 272444,50 84039,500 ,000
of self-care skills no 486 416,42 202380,50
total 976
sub-dimension yes 490 573,16 279702,50 76781,500 ,000
of cognitive skills no 486 401,49 195122,50
total 976
total yes 490 569,13 277734,00 78750,000 ,000
no 486 405,54 197091,00
total 976

When Table 9 is examined, the school readiness levels of primary school first-grade students show significant
differences by the variable of the status of having preschool education in favor of those with preschool
education in the affective skills (U=81295,000, p<.05), psychomotor skills (U=90315,500, p<.05), self-care skills
(U=84039,500, p<.05) and cognitive skills (U=76781,500, p<.05) sub-dimensions and in total (U=78750,000,
p<.05).

Table 10. Kruskal-Wallis H Test Results Showing the Differentiation of the School Readiness Levels of Primary
School First-Grade Students by the Variable of School Starting Age in September

scale and sub school starting N mean df X2 P significant difference
dimensions agein rank

september
sub-dimension of 60-65 ay arasl 117 280,85 2 76,387 2-1,
affective skills ,000 3-1, 3-2

66-71 ay arasi 535 502,01
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72 ay ve Ustlu 324 539,84
Total 976
sub-dimension of 60-65 ay arasl 117 306,09 2 59,964 2-1,3-1
psychomotor ,000
skills 66-71 ay arasl 535 505,28
72 ay ve Ustlu 324 525,27
Total 976
sub-dimension of 60-65 ay arasl 117 294,65 2 70,164 2-1,
self-care skills ,000 3-1, 3-2

66-71 ay arasi 535 500,61
72 ay ve Ustl 324 537,15

Total 976
sub-dimension of 60-65 ay arasl 117 270,90 2 85,686 ,000 2-1,
cognitive skills 3-1, 3-2
66-71 ay arasi 535 499,12
72 ay ve Ustlu 324 548,22
Total 976
total 60-65 ay arasi 117 271,03 2 84,460 ,000 2-1,

66-71 ay arasi 535 500,70
72 ay ve (st 324 545,55
Total 976

When Table 10 is examined, the school readiness levels of primary school first-grade students show a
significant difference by the variable of school starting age in September in the affective skills [X2 (sd=2,
n=976)= 76.387, P<. 05], psychomotor skills [X2 (sd=2, n=976)= 59.964, P<. 05], self-care skills [X2 (sd=2,
n=976)= 70.164, P<. 05] and cognitive skills [X2 (sd=2, n=976)= 85.686, P<. 05] sub-dimensions and in general
total [X2 (sd=2, n=976)= 84.460, P<. 05]. When the mean rank of the groups is considered, it is observed that
the students with a birth month of 72 months and above in September have higher school readiness levels in
the affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total,
and they are followed by the students with a birth month of between 66-71 months and between 60-65

months.

Comparison techniques were employed to determine from which groups the significant difference that was
determined after the Kruskal-Wallis H test originated. The Mann-Whitney U test, which is preferred in paired

comparisons, was applied for this purpose.

As a result of the analysis, it was determined that;

the differences were in favor of those with a school starting age of between 60-65 months in September in the
affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total
between “Those with a school starting age of between 60-65 months” and "Those with a school starting age of

between 66-71 months”

the differences were in favor of those with a school starting age of 72 months and above in September in the

affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total
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between “Those with a school starting age of between 60-65 months” and "Those with a school starting age of

72 months and above”;

the differences were in favor of those with a school starting age of 72 months and above in September in the
affective skills, self-care skills and cognitive skills sub-dimensions and in general total between “Those with a

school starting age of between 66-71 months” and "Those with a school starting age of 72 months and above”.

Table 11. Kruskal-Wallis H Test Results Showing the Differentiation of the School Readiness Levels of Primary
School First-Grade Students by the Variable of Mother's Educational Level

scale and sub mother's educational N mean df X2 P significant
dimensions level rank difference
sub-dimension primary school 383 419,98 4 104,693 ,000 2-1, 3-1, 4-1,
of affective secondary school 275 513,05 1-5, 3-2, 4-2,
skills high school 187 568,66 2-5, 4-3, 3-5,
university 92 648,95 4-5
other 39 225,49
total 976
sub-dimension primary school 383 430,73 4 77,840 ,000 2-1,3-1, 4-
of psychomotor secondary school 275 514,59 1,1-5,4-2,
skills high school 187 551,56 2-5,4-3, 3-
university 92 619,68 5,4-5
other 39 260,09
total 976
sub-dimension primary school 383 423,62 4 98,415 ,000 2-1, 3-1, 4-
of self-care secondary school 275 507,28 1, 1-5, 3-2,
skills high school 187 564,59 4-2,2-5, 4-
university 92 648,71 3,3-5,
other 39 250,46 4-5
total 976
sub-dimension primary school 383 412,19 4 123,809 ,000 2-1, 3-1, 4-
of cognitive secondary school 275 504,96 1, 1-5, 3-2,
skills high school 187 585,91 4-2,2-5,4-
university 92 669,90 3,3-5,4-5
other 39 226,86
total 976
total primary school 383 415,16 4 116,999 ,000 2-1, 3-1, 4-
secondary school 275 507,32 1, 1-5, 3-2,
high school 187 579,45 4-2,2-5, 4-
university 92 664,30 3,3-5,4-5
other 39 225,26
total 976

When Table 11 is examined, the school readiness levels of primary school first-grade students show a
significant difference by the variable of mother's educational level in the affective skills [X2 (sd=4, n=976)=
104.693, P<. 05], psychomotor skills [X2 (sd=4, n=976)= 77.840, P<. 05], self-care skills [X2 (sd=4, n=976)=
98.415, P<. 05] and cognitive skills [X2 (sd=4, n=976)= 123.809, P<. 05] sub-dimensions and in general total [X2
(sd=4, n=976)= 116.999, P<. 05]. When the mean rank of the groups is considered, it is observed that the
students whose mothers are university graduates have higher school readiness levels in the affective skills,

psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total, and they are
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followed by the students whose mothers are high school graduates, secondary school graduates and primary

school graduates, respectively.

Comparison techniques were employed to determine from which groups the significant difference that was
determined after the Kruskal-Wallis H test originated. The Mann-Whitney U test, which is preferred in paired

comparisons, was applied for this purpose.
As a result of the analysis, it was determined that;

the differences were in favor of those whose mothers have secondary school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have primary school education" and "those whose mothers have secondary school education”;

the differences were in favor of those whose mothers have high school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have primary school education" and "those whose mothers have high school education”;

the differences were in favor of those whose mothers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have primary school education" and "those whose mothers have university education";

the differences were in favor of those whose mothers have primary school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have primary school education" and "those whose mothers have another educational level";

the differences were in favor of those whose mothers have high school education in the affective skills, self-
care skills and cognitive skills sub-dimensions and in general total between "those whose mothers have

secondary school education" and "those whose mothers have high school education";

the differences were in favor of those whose mothers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have secondary school education" and "those whose mothers have university education";

the differences were in favor of those whose mothers have secondary school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have secondary school education" and "those whose mothers have another educational level";

the differences were in favor of those whose mothers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have high school education" and "those whose mothers have university education";
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the differences were in favor of those whose mothers have high school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have high school education" and "those whose mothers have another educational level";

the differences were in favor of those whose mothers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose mothers have university education” and "those whose mothers have another educational level".

Table 12. Kruskal-Wallis H Test Results Showing the Differentiation of the School Readiness Levels of Primary

School First-Grade Students by the Variable of Father's Educational Level

scale and sub father's N mean df X2 P significant
dimensions educational rank difference
level
sub-dimension of primary school 275 366,62 4 123,243 ,000 2-1, 3-1, 4-
affective skills secondary 303 498,94 1,1-5,3-2,
school 4-2,2-5, 4-
high school 271 556,41 3,3-5, 45
university 102 661,14
other 25 262,02
total 976
sub-dimension of primary school 275 370,45 4 94,228 ,000 2-1,3-1, 4-
psychomotor secondary 303 521,23 1,4-2,2-5,
skills school 4-3,3-5, 4-
high school 271 540,12 5
university 102 611,41
other 25 329,30
total 976
sub-dimension of primary school 275 383,89 4 101,956 ,000 2-1,3-1, 4-
self-care skills secondary 303 493,53 1, 1-5, 3-2,
school 4-2,2-5, 4-
high school 271 555,33 3,3-5, 45
university 102 633,18
other 25 263,50
total 976
sub-dimension of primary school 275 365,34 4 132,624 ,000 2-1,3-1, 4-
cognitive skills secondary 303 486,48 1, 1-5, 3-2,
school 4-2,2-5, 4-
high school 271 569,75 3,3-5, 45
university 102 666,29
other 25 261,60
total 976
total primary school 275 364,76 4 127,780 ,000 2-1,3-1, 4-
secondary 303 492,66 1, 1-5, 3-2,
school 4-2, 2-5, 4-
high school 271 565,12 3,3-5, 45
university 102 661,12
other 25 264,30
total 976

When Table 12 is examined, the school readiness levels of primary school first-grade students show a

significant difference by the variable of father's educational level in the affective skills [X2 (sd=4, n=976)=
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123.243, P<. 05], psychomotor skills [X2 (sd=4, n=976)= 94.228, P<. 05], self-care skills [X2 (sd=4, n=976)=
101.956, P<. 05] and cognitive skills [X2 (sd=4, n=976)= 132.624, P<. 05] sub-dimensions and in general total
[X2 (sd=4, n=976)= 127.780, P<. 05]. When the mean rank of the groups is considered, it is observed that the
students whose fathers are university graduates have higher school readiness levels in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total, and they are
followed by the students whose fathers are high school graduates, secondary school graduates and primary

school graduates, respectively.

Comparison techniques were employed to determine from which groups the significant difference that was
determined after the Kruskal-Wallis H test originated. The Mann-Whitney U test, which is preferred in paired

comparisons, was applied for this purpose.
As a result of the analysis, it was determined that;

the differences were in favor of those whose fathers have secondary school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have primary school education” and "those whose fathers have secondary school education";

the differences were in favor of those whose fathers have high school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have primary school education" and "those whose fathers have high school education";

the differences were in favor of those whose fathers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have primary school education" and "those whose fathers have university education";

the differences were in favor of those whose fathers have primary school education in the affective skills, self-
care skills and cognitive skills sub-dimensions and in general total between "those whose fathers have primary

school education" and "those whose fathers have another educational level";

the differences were in favor of those whose fathers have high school education in the affective skills, self-care
skills and cognitive skills sub-dimensions and in general total between "those whose fathers have secondary

school education" and "those whose fathers have high school education";

the differences were in favor of those whose fathers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have secondary school education" and "those whose fathers have university education";
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the differences were in favor of those whose fathers have secondary school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have secondary school education" and "those whose fathers have another educational level";

the differences were in favor of those whose fathers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have high school education" and "those whose fathers have university education";

the differences were in favor of those whose fathers have high school education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have high school education" and "those whose fathers have another educational level";

the differences were in favor of those whose fathers have university education in the affective skills,
psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total between "those

whose fathers have university education" and "those whose fathers have another educational level".
CONCLUSION

As a result of the data analysis, it was observed that the school readiness level of first-grade primary school
students was high according to the sub-dimensions of affective skills, psychomotor skills, self-care skills, and

cognitive skills and total averages.

The school readiness level of first-grade primary school students shows significant difference according to the
gender variable. There is a difference in the school readiness level of first-grade primary school students in the
sub-dimensions of affective skills, psychomotor skills, self-care skills, and cognitive skills and in total in favor of

females.

The school readiness level of first-grade primary school students shows a significant difference according to the
variable whether they have received pre-school education. There is a significant difference in the school
readiness level of first-grade primary school students in the sub-dimensions of affective skills, psychomotor

skills, self-care skills, and cognitive skills and in total in favor of those who have received pre-school education.

The school readiness level of first-grade primary school students shows a significant difference according to the
variable of the student’s month of birth in September. It was observed that the students who were 72 months
of age or older in September had higher school readiness levels, they were followed by students at the age
between 66-71 months and 60-65 months in the sub-dimensions of affective skills, psychomotor skills, self-care

skills, and cognitive skills and in total.

The school readiness levels of first-grade primary school students show a significant difference according to the

variables of maternal and paternal educational levels. It was observed that the school readiness level of the
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students whose parents graduated from university was higher, which was followed by that of the students
whose parents were high school graduates, secondary school graduates, and primary school graduates,
respectively, in the sub-dimensions of affective skills, psychomotor skills, self-care skills, and cognitive skills and

in total.
DISCUSSION

As a result of the data analysis, it was observed that the school readiness levels of primary school first-grade
students were high by the affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions

and total averages.

As a result of the study carried out by Ozgiinlii (2017), it was determined that the age and gender of children,
the duration of preschool education, and the quality of the relationships between the teacher and the child in
the classroom were strong predictors of children's school readiness. Older, female children in the nursery class
with more preschool education and more quality teacher-child relationships were observed to be more ready

for primary school. This study supports our research.

However, the study carried out by Kiilekgi (2013) is different from our research result. There are schools with
multigrade classes in some villages in Turkey. Kilekgi (2013), who performed studies with first-grade teachers

working in these schools, states that students' readiness levels are low.

The school readiness levels of primary school first-grade students show significant differences according to the
variables of gender, the status of having preschool education, student's month of birth in September, and
mother and father's educational levels. The school readiness levels of primary school first-grade students show
significant differences in favor of girls according to the variable of gender and in favor of those with preschool
education according to the variable of the status of having preschool education in the affective skills,

psychomotor skills, self-care skills and cognitive skills sub-dimensions and in total.

According to the findings obtained from the study carried out by Dilcioglu (2016), when children in the 5 and 6
age group were examined in terms of primary school readiness levels, it was observed that they showed
significant differences according to the factors of age, continuation (duration)/discontinuation of preschool
education, parents' ages, parents' educational levels and the income level/socio-economic situation of the

family, but they did not show a difference according to the variables of gender and number of siblings.

As a result of the regression analysis performed in the study of Uzun (2015), the variables that significantly
predicted the school readiness levels of the children participating in the study were determined to be mother's

educational level, chronological age of the child and the income level of the family.

According to the findings obtained from the study carried out by S6nmez (2013), it is observed that there is a

significant difference in favor of the experimental group in terms of mathematics, science, voice, mental-
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language development, social-emotional development, physical development, self-care skills, application, and
development form posttest results between the experimental and control groups. In the study carried out, it
can be said that the "Readiness for Primary Education Game Support Program for 60-72-Month-Old

Disadvantaged Children" made positive contributions to the primary school readiness levels of children.

As a result of the present study, the school readiness levels of primary school first-grade students showed a
significant difference in favor of girls according to the variable of gender in the affective skills, psychomotor
skills, self-care skills and cognitive skills sub-dimensions and in total. According to the result of the study carried
out by Atis- Akyol (2015), primary school readiness showed significant differences in favor of girls in the sub-
dimensions of drawing skills, mental and language development, social-emotional development, physical
development and self-care skills. The result of the study carried out by Atis-Akyol (2015) supports the present
study. The result of the study carried out by Dodson (2000) also supports the present study. Based on a study
carried out with 900 subjects to determine the distinction between girls and boys, Dodson (2000) stated that
there was a significant distinction between boys and girls' ways of thinking and learning styles. He argued that
girls were superior in the expression-related skills and boys were superior in abstractions such as mathematics
and science. Similarly, in a study carried out by the PISA in the OECD countries in 2000, it was determined that
girls in all countries obtained higher scores in reading and writing assessments compared to boys and that boys

obtained higher scores in the mathematics test compared to girls (Dodson 2000).

Unlike this, Thompson (1987) carried out three different studies to determine gender differences in the use of
cognitive processes in the word reading process. In the first study, children were asked to match the words that
began with a similar sound and had similar pronunciation. As a result, girls were determined to have better
performances in this test compared to boys. In the second study, children were compared in terms of
converting regular, irregular words into relevant sounds. In that study, boys were found to be more successful
than girls. In the third study, children were asked to arrange the words used in the second study in alphabetical

order; as a result, the difference between girls and boys was found to be insignificant.

As a result of the study carried out by Karakas (2015), it was determined that the difference between the
school maturity and visual perception scores of the experimental and control groups was not significant in
terms of gender. In their study, Leong and Joshi (1997) examined the effects of phonological sensitivity,
memory capacity, early reading and writing and intelligence in German children on reading and spelling skills

and found out that gender did not make a significant difference.

The results of the study conducted by Conway et al. (1968) support the present study. Conway et al. (1968)
determined that children with preschool education were more ahead in terms of adaptation to school, reading,
comprehension, writing and understanding words compared to those without preschool education. The results
of the study of Yazicl (2002) also support the present study. In the study of Yazici (2002), the vocabulary

knowledge, sentence knowledge, general knowledge, matching knowledge, copying knowledge, arithmetic,
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reading maturity and general school maturity scores of children with preschool education were found to be

higher compared to children without preschool education.

Similarly, Beller (1983) determined that children who went to kindergarten had better academic readiness for
primary school first grade, report card grades, language skills and successes in social lessons, and mental
maturity compared to those who did not go to kindergarten. Similarly, Candigan and Dallas (1987) examined
the relationship between the pre-school experiences and school readiness levels of first-grade students in
Baltimore and found out that the children's socialization and comprehension skills developing with their
kindergarten experiences caused them to be more successful in the tests related to the concepts of vocabulary
and mathematics in primary school first grades. Similarly, Erkan and Kirca (2010) determined that children with
preschool education started primary school more advantageously in terms of readiness compared to children
without preschool education. Similarly, in a study carried out by Unutkan (2003), it was determined that
children with preschool education started primary school more readily compared to children without preschool

education.

According to the research result of Teke (2010), the primary school starting readiness levels of children who
attended nursery class were found to be sufficient. It was concluded that the readiness levels with respect to
the development of psychomotor, cognitive, social-emotional, language and self-care skills of children who
received kindergarten education were sufficient according to the opinions of teachers who were the

practitioners, supervisors, and evaluators of the program.

As a result of their study, Baggeli-Kahraman (2012) determined that the Family Involvement Dimension-
Enriched Education Program, which was applied to children who attended 5-6-year-old preschool institutions,

increased the primary school readiness levels of children through their families.

Furthermore, it was also determined by other studies that children with preschool education started primary
school much more readily even if they came from inconvenient environments compared to children without
preschool education (Erkan and Kirca, 2010; Pehlivan, 2006; Polat Unutkan, 2003a; Yesil, 2008; Yilmaz and
Sigirtmag, 2008) and that they were more qualified in cognitive thinking skills compared to those without
preschool education (Polat Unutkan, 2006). Moreover, preschool education increases the level of mental
readiness for primary school and supports children to adapt more easily to the school from social-emotional
aspects (Turash, 2006). As a result of the study carried out by Kmak (2010), it was determined that literacy
skills in the nursery class increased as the duration of children's attending kindergarten increased. In addition
to all these studies, Balat (2003) attempted to reveal the situation between school readiness levels and the
relevant basic concept knowledge of children in need of protection and children living with their families. In the
study, a significant difference was found between the concept scores of children who did not receive preschool
education and received it for one year and children who received preschool education for two years and more.

As the duration of benefiting from preschool education increased, increases were observed in the point
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averages of children. This result obtained from the study is parallel with the relevant studies and once again

reveals the importance of preschool education.

The results of previous studies and this study show that the primary school readiness levels of children with
preschool education are more sufficient. It can be said that children with preschool education start primary
school one step further in terms of cognitive, psychomotor, social-emotional and self-care skills. At this point, it
is possible to carry out incentive studies to ensure that each child is provided with preschool education by

attracting parents' attention.

It was observed that students with a birth month of 72 months and above in September had higher school
readiness levels in the affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions and
in general total, and they were followed by the students with a birth month of between 66-71 months and
between 60-65 months. As a result of the study carried out by Aktas (2016), it was determined that 6-year-old
children had higher primary school readiness levels compared to 5-year-old children. That study supports the

results of this study.

Similarly, the study carried out by Lewit and Baker (1995) also supports the results of this study. Children need
to reach a certain level of maturity to be able to do and overcome some things. For this reason, the fact that
children who have not reached this level of maturity are expected to exhibit behaviors far above what they can
do may lead to different problems in the classroom environment. Children's maturity levels and developmental
characteristics are generally proportional to their chronological age. The fact that some developmental
characteristics, such as language skills, are closely associated with chronological age can put children, who start

school at a younger age than their classmates, in a disadvantageous position (Lewit and Baker, 1995).

Similarly, the study carried out by Kulekgi (2013) also supports the present study. There are schools with
multigrade classes in some villages in Turkey. It can be said that Kilekgi (2013), who performed studies with
first-grade teachers working in these schools, also achieved parallel results with the research findings. When
the distribution of students who stated that they had problems with teachers participating in the study is
examined in general, it is observed that there are 60-66-month-old students in the classrooms. When the
general developmental characteristics of children in the age range stated are examined, it is observed that the
lengths of time of concentrating are shorter and they have difficulty in focusing attention to a point. It can be
said that the fact that students exhibit the behaviors required by developmental characteristics puts teachers

into trouble.

According to the result of the study carried out by Dirlik (2014), school adaptation problems were observed in
all age groups (the first group consists of 60-66-month-old children, the second group consists of children aged
above 67 months, and the third group consists of 60-66-month-old children and children aged 67 months and
above). Significant differences were determined between student groups in terms of adaptation to school, and

the adaptation problems were mostly found in the classrooms where 60-66-month-old children and children
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aged 67 months and above received education together. It was concluded that female students were more

adaptable than male students.

It was observed that students whose parents are university graduates had higher school readiness levels in the
affective skills, psychomotor skills, self-care skills and cognitive skills sub-dimensions and in general total, and
they were followed by the students whose fathers are high school graduates, secondary school graduates and
primary school graduates, respectively. In a study of the National Center for Education Statistics in America
between 1993 and 1999 in which families' approaches to school readiness were compared, it is stated that the
fact that the mother has the educational level of less than high school is among the family-induced risk factors
with respect to school readiness (National Center for Education Statistics 1993-1999). Similarly, Oztiirk (1995)
compared the receptive and expressive language levels of primary school first-grade students with and without
preschool education and determined that children's receptive and expressive language levels increased as the

parents' educational levels increased.

As a result of the study conducted by Yazici (2002), the school maturity levels of children whose mothers and
fathers are university graduates were determined to be higher than the school maturity levels of children
whose mothers and fathers are primary and high school graduates. This suggests that the educational level of
parents is an important factor for children's school maturity. In the study in which Baser (1996) examined the
mid-term and end-of-year academic achievements of 240 first-grade students with and without preschool
education in Ankara, it was determined that parents with a high level of education gave importance to the
education of their children at an early age and that the children of parents with a high level of education had

higher academic achievements.

In the study examining the reading maturity, Yazici (2002) determined that the educational level of parents
might positively or negatively affect the child's school maturity, language development, and conceptual
development. Similarly, Cikrikgi (1999) also determined that children whose fathers had associate's degree
obtained higher scores from the Metropolitan Maturity Test compared to children whose fathers were high

school graduates, and their scores increased as the father's educational level increased.
SUGGESTIONS

In this study, the sample group consists of first-grade primary school students. Pre-school students may also be
included in the study in other studies to be conducted.

¢ In new studies to be conducted, the school readiness levels of primary school students can be examined in
terms of different variables.

¢ This study covers first-grade primary school students studying in Bagcilar, Kiiciikcekmece, Esenyurt, Esenler,
and Gaziosmanpasa districts of Istanbul. New studies can be applied to first-grade primary school students

across Turkey by expanding the sample group.
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e This study is a quantitative study. Qualitative studies or quantitative and qualitative studies on the subject
can be conducted.

¢ It can be ensured that parents and teachers exhibit an attitude, understanding, and make an effort to
facilitate the school readiness of primary school students. Parents can be made aware of the importance of
pre-school education for students in terms of both the development of cognitive, physical, social, emotional,
and self-care skills and the facilitation of school readiness before starting primary school.

¢ |t can be ensured that pre-school teachers examine the first-grade primary school program thoroughly and
place emphasis on including the action and activities that provide students with the level of readiness to
primary school, which is a step higher.

¢ |t can be ensured that families create a rich stimulating environment that facilitates the school readiness of
primary school students.

¢ New comparative studies involving the relationship between the school readiness level of primary school

students and the relevant variable to be determined can be conducted.
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Bu c¢alismanin amaci ilkokul birinci sinif 6grencilerinin okula hazirbulunugluk diizeylerini
belirlemek ve hazirbulunusluk dizeylerinin gesitli degiskenlere (cinsiyet, okul 6ncesi egitim alip
almama durumu, 6grencinin Eylil ayindaki dogum ayi, anne egitim durumu, baba egitim durumu)
gore farklilasip farklilasmadigini incelemektir. Arastirmada betimsel tarama modeli kullaniimistir.
Arastirmanin evrenini istanbul ilinde egitim 6gretimine devam eden ilkokul birinci sinif 6grencileri
olusturmaktadir. Arastirmanin drneklemini ise istanbul ilinde Bagcilar, Kiiciikcekmece, Esenyurt,
Esenler ve Gaziosmanpasa ilgelerinde egitim 6gretimine devam eden 976 ilkokul birinci sinif
ogrencileri olusturmaktadir. Arastirmada veri toplama araci olarak Canbulat ve Kiriktas (2016)
tarafindan gelistirilen “ilkokula Hazirbulunusluk Olgegi” kullanilmistir. “ilkokula Hazirbulunusluk
Olcegi” duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler olmak
Gzere dort alt boyuttan olusmaktadir. Verilerin analizinde aritmetik ortalama, yizde, frekans,
Mann Whitney U Testi ve Kruskall Wallis H Testi uygulanmistir. Veri analizi sonucunda ilkokul
birinci sinif 6grencilerinin okula hazirbulunusluk diizeylerinin duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlar ile toplam ortalamalarina goére
yiksek diizeyde oldugu gériilmistir. ilkokul birinci sinif dgrencilerinin okula hazirbulunusluk
diizeyleri cinsiyet degiskenine gére anlamh bir farkhilik géstermektedir. ilkokul birinci sinif
ogrencilerinin okula hazirbulunusluk dizeyleri duyussal beceriler, psikomotor beceriler, 6zbakim
becerileri ve bilissel beceriler alt boyutlarinda ve toplamda kizlar lehine anlamli fark vardir. ilkokul
birinci sinif 6grencilerinin okula hazirbulunusluk diizeyleri okul 6ncesi egitim alip almama durumu
degiskenine gére anlamli bir farkliik gdstermektedir. ilkokul birinci sinif dégrencilerinin okula
hazirbulunusluk dizeyleri duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel
beceriler alt boyutlarinda ve toplamda okul éncesi egitim alanlar lehine anlamli fark vardir. ilkokul
birinci sinif 6grencilerinin okula hazirbulunusluk dizeyleri 6grencinin Eylll ayindaki dogum ayi
degiskenine gore anlamh bir farklilk géstermektedir. Duyussal beceriler, psikomotor beceriler,
O6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve toplamda Eylul ayindaki dogum ayi 72
ay ve Ustl olan 6grencilerin okula hazirbulunusluk diizeylerinin daha yiksek oldugu, bunu 66-71
ay arasl ve 60-65 ay arasi olan 6grencilerin izledigi gérilmistir. ilkokul birinci sinif dgrencilerinin
okula hazirbulunusluk diizeyleri anne egitim diizeyi ve baba egitim diizeyi degiskenlerine gére
anlamli bir farklilik gdéstermektedir. Duyussal beceriler, psikomotor beceriler, 6zbakim becerileri
ve bilissel beceriler alt boyutlarinda ve genel toplamda anne ve babasi lniversite mezunu olan
ogrencilerin okula hazirbulunusluk dizeylerinin daha yiiksek oldugu, bunu sirasiyla lise mezunu,
ortaokul mezunu ve ilkokul mezunu olanlarin izledigi gérilmastir.

Anahtar Kelimeler: ilkokul, hazirbulunusluk, okula hazirbulunusluk, ilkokula hazirbulunusluk
oOlgegi.

® Bu calismanin bir kismi, 21-23 Eyliil 2017’de Nevsehir Haci Bektasi Veli Universitesi tarafindan diizenlenen I. Uluslararasi
ipekyolu Akademik Calismalar Sempozyumu’nda sézIii bildiri olarak sunulmustur.
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Tam egitim kademelerine 6zellikle de ilkokula baslama yeni tecribeler icermesi bakimindan heyecan verici bir
siiregtir. Cocuk bu siirecte dogup biiylidiigii ve yasadigi aile kurumunun disinda farkli bir ortama adim atar. ilk
defa gidecegi kurum olan okulu ¢ocuklar zihinlerinde farkli tasarlayabilirler. Genelde daha 6nce okula giden
abisi veya ablasini gézlemleyen ¢ocuklar okula gitmekte merakli ve istekli olabilirler. Bazi gocuklar ise okul fobisi
gelistirebilirler. Sanki aileleri onlari okula terkedip birakacakmis korkusu dahi yasayabilirler. Cocuklar bu
doénemde aile yetistirilme tarzlarina bagh olarak aileden ayrilmada zorluk yasama, anneye asiri baglanma gibi
durumlar da yasayabilir. Egitimde bireysel farkliliklar distintldigiinde bu duygular her ¢ocuk igin farkl
olabilecektir. Sadece biligsel ve fiziksel olarak yeterli olgunluga erismek yetmemekte, okula baslama
doneminde cocuklarin sosyal duygusal gelisim agisindan da yeterli bir hazirbulunusluk seviyesinde olmasi
gerekmektedir. Bu noktada aile destegi ve ilgisi 6nem tasimaktadir. Cliinkl sevgi ortaminda blylyen ve ilgi

goren, desteklenen ¢ocuklar okula baslama siirecini daha rahat atlatmaktadirlar.

ilkokula baslamak, gocugun hayatindaki en &nemli dénim noktalarindan biridir. Cocuk ilk kez programli
ogretimin gerektirdigi etkinliklere katilmak, belirli bir disiplin, plan dahilinde kurallara uymak, 6gretmenin
talimatini yerine getirmek ve daha 6nemlisi okuma-yazma, aritmetik vb. konular 6grenmek gibi gérevlerle karsi
karsiyadir. Bu bakimdan ilkdgretim birinci sinif, yasam boyunca kullanacagimiz okuma, yazma, aritmetik gibi
temel beceriler kazandirmak ve gelecekte okumaya karsi tutumumuzu yénlendirmek agisindan en 6nemli
basamaklardan biridir (Oktay ve Polat Unutkan, 2004). iste béylesine dnemli kazanimlarin edinildigi ilkokul
donemine saglikh bir baslangi¢c icin cocuklarin bilissel, fiziksel ve sosyo duygusal yonden hazirbulunusluk

dizeyleri 6nem tasir.

Egitimde yeni bir davranis degisikligi ve kazanimlarin olusmasi 6grencinin hazirbulunusluk diizeyine baglidir. Bu
nedenle 6grencinin edinecegi yeni 6grenmeler igin gerekli olan 6n kosul niteligindeki birtakim duyussal,

devinissel ve bilissel davranislara sahip olmasi gerekir (Basar, 2001).

Cocuk fiziksel, zihinsel, sosyal ve duygusal olarak bir beceriyi yapabilecek olgunluk diizeye geldiginde ve o
beceri ile ilgili yeterli bilgiyi kazanmis oldugunda 6grenme gerceklesir. iste tim bunlar kapsayan

“hazirbulunusluk” kavramidir (Ustiin ve ark., 2000; Vatansever Bayraktar, 2016).

Hazirbulunusluk; bireyin bir 6grenmeyi kazanabilmesi icin gerekli 6n kosul davranislari edinmesidir (Ulgen,
1997; Yilmaz ve Siinbiil, 2003). Binbasioglu (1995) hazirbulunuslugu sinir sisteminin 6grenmeye hazir olmasi
olarak tanimlarken, Basaran (1998) hazirbulunuslugu bireyin bir gelisim gorevini 6grenme ve olgunlasma
aracihgiyla yapabilecek diizeye ulasmasi seklinde tanimlamaktadir. Biitlin bu tanimlardan ortaya cikan sey,
cocugun okul egitimine baslamadan once belirli bir olgunlasma, 6n bilgi ve blylime dizeyine gelmesi gereginin

arastirmacilar tarafindan zorunlu bir 6n kosul olarak ifade edildigidir (Cataloluk, 1994).

Hazir olus veya hazirbulunusluk, cocugun herhangi bir duygusal karisikliga ugramadan kolayca ve yeterli olarak

o6grenebilmesidir. Bu, yalnizca olgunlasma ile ulasilabilecek bir nokta degildir. Cocuk bu hazirliga, yeni 6grenme
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gorevlerine temel olabilecek 6n 6grenmeyi, “okul 6ncesi donemde 6grendiklerini” tamamlayarak ulasabilir.
Baska bir deyisle ilkégretime hazirlik, ilkégretime baslamadan bir dénem ©Once, matematik ve ¢izgi
¢alismalarinin yapilmasi degil, 6 yas grubu ¢ocuklarinin bittinsel gelisimlerinin desteklenerek ilkégretim igin

gerekli becerilerin kazandirildigi sistemli calismalar bitintdir (MEB, 2006).

Yavuzer'e gore (2000) okula baslama: zihinsel, bedensel, duygusal ve sosyal agidan bir “hazirlikli olusu”
gerektirir. Artik 6 yas cocugu gergcek yasama girmeye hazir gibidir. O, 6grenme alaninda ¢alismaya ve gerekli

becerileri kazanmaya hazirdir.

Polat’a (2010) gore ilkogretime hazirlik; gocugun okul éncesi egitim kurumuna devam ettigi siire boyunca, tim
gelisim alanlarinda esit olarak desteklenerek ilkogretimde kendinden beklenen gorevleri yerine getirebilecek

olgunluk diizeyine ulagsmasidir.

Herhangi bir davranisi 6grenmek; okuma, yazma, fen ve matematik gibi alanlarda basari gostermek icin
¢ocugun; bilissel, duyussal ve fiziksel gelisim basamaklarinda belirli bir seviyede olgunlasmis, hem de ilgili
alanlarda bazi yasantilari gegirmis olmasi gerekmektedir. Bu alanlarda gerekli tecribeleri geregi gibi
gecirememis bir ¢cocuktan, bu alanlarla ilgili bir davranisi arzu edilen diizeyde gostermesi beklenmemelidir

(Demir, 1998).

Okula baslama c¢ocuk yoninden belli bir ruhsal olgunluga ulasmis olmayi gerektirir. Zihin yetenekleri
bakimindan, ¢ocugun yasina uygun bir 6grenme ve kavrayis diizeyine varmasi ilk kosuldur. Zekasi yeterli olan
bir cocuk da ruhsal bakimdan evden kopabilme olgunlugunu gostermeyebilir. Yani okula hazir olusta ¢cocugun

zihinsel gelisiminin yaninda ¢ocugun ruhsal gelisimi bakimindan da hazir olusu 6nemlidir (Yorukoglu, 2003).

Hazirbulunusluk, bir gorevi gigliikle karsilasmadan basarabilmek icin gerekli 6zelliklere sahip olma durumudur.
Hazirbulunusluk; “saglhk ve fiziksel gelisim”, “duygusal ve sosyal yeterlik”, “6grenme yaklasimlarl”, “dil gelisimi
ve iletisim becerileri” ve “bilissel kapasite ve genel bilgi” olmak Uzere en az bes alani icerir (National Education
Goals Panel 1992) Farkh alanlardaki becerileri agisindan belirli bir seviyeye ulasmis olan g¢ocuklar okul

yasamlarinda uyumlu, mutlu ve basarili olabilirler (Tugrul 2003).

Hazirbulunusluluk kavrami literatlirde cgesitli sekillerde kullaniimistir. Kavram uzun yillar okuma-yazma ile veya
okula baslama ile birlikte anilmistir. Ginimizde daha ¢ok 6grenmeye hazir olus seklinde kullanilmaktadir.
Hangi terim kullanilirsa kullanilsin hepsi de ilk programh 6grenmenin gerceklestirdigi kurumlari ana sinifi veya

cogunlukla ilkogretimi cagristirmaktadir (Oktay, 2010b).

Okul basarisi ya da basarisizligl ¢ocugun okula ne 6l¢ctide hazir olduguyla iliskilidir. Bu bakimdan, ¢ocugun
edinmis oldugu okul éncesi sozel ve sayisal beceriler ve evdeki okuma yazma ortami cocugu okula hazirlayacak
onemli etkenlerdir. Alt sosyo-ekonomik ve kiltirel ailelerden gelen ¢ocuklarin sahip oldugu yetersiz kosullar
okuma yazmaya hazirlik becerileri ve ileriki okuma basarilarinda olumsuz etkiler yaratabilir (High, Lagasse,

Becker, Ahlgren ve Gardner 2000).
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Desteklenmis ¢evrelerden gelen gocuklarin okula daha hazir olarak basladiklarina ve okulda basarili olma
olasiliklarinin daha yiiksek olduguna inanilmaktadir. Okuma ve yazma konusunda zengin uyarici gevre ve
deneyime firsat veren ortamdan gelen cocuklar okumayl daha kolay 6grenirler (Erduran 1999). Olumsuz
kosullara sahip cevrelerde biyliyen ¢ocuklarin disiik diizeyde bilissel beceri gosterme olasiliklari oldugunu,
bunun da ¢ogu kez daha sonraki okul basarisizligiyla iliskili oldugunu gosteren cesitli arastirma bulgular

mevcuttur (Hess 1970; Lazar ve Darlington 1982. Akt. Bekman 1998).

Okula basarili bir baslangic pek cok etkene baglidir. Burada gocugun kisisel 6zellikleri kadar yasadigi aile ortami,
fiziksel cevre kosullari hatta iklimin ve cografi kosullarin etkisinden bile bahsedilebilir. Bu konuda farkl
arastirmacilar degisik etkenler lizerinde dursalar da gogunda var olan dort ana etken “fizyolojik faktor, biligsel

faktor, cevresel faktor ve duyussal faktor olarak dikkati gekmektedir (Oktay,1983; Oktay 2010a).

Hazirbulunuslugu etkileyen fiziksel faktorleri kronolojik yas, genel saglik durumu ve fiziksel gelisim olarak ifade
etmek mimkindir. Cogu llkede ilkokula baslama igin belirli bir kronolojik yas kabul edilir. Buna bagh olarak
Ulkeden ulkeye ilkokula baslama yasi farkhlk géstermektedir. Cocuklarin degisik lilkelerde ortalama olarak 5-7
yas araliginda ilkokula basladiklari gorilmektedir (Akman ve Taskin, 2010; Vatansever Bayraktar, 2016).
Biyolojik faktorin iki onemli unsuru olan gérme ve isitme ile el goz koordinasyonu ozellikle okuma ve
yazmadaki etkisi yoniinden Uzerinde dikkatle durulmasi gereken konulardir. Gorme ile ilgili problemlerin varligi
ozellikle 6grenmeye yeni baslayan ¢ocuklar icin engelleyici olabilir ve ilkokuma yazmanin 6grenilme asamasinda

bazi sorunlara yol agabilir (Oktay, 2010a).

Cocuktaki 6grenme yetenegini etkileyen bir baska onemli 6zellik de zekadir. Zeka, ¢ocugun dogustan anne-
babadan almis oldugu o6nemli kalitimsal oOzelliklerden biridir. Bu 06zellik, uygun kosullar saglanirsa
gelistirilebilecek bir ozelliktir. Ancak uygun olmayan cevre, insanin zihinsel gelisimini olumsuz yonde

etkilemektedir (MEB, 2006).

Zihinsel etmenler; ¢cocugun mantik kurma, problem ¢ézme gibi zihinsel becerilerini, iletisimde dili kullanma,
merak, 6grenmeye karsl isteklilik ve 6grenme cevrelerine kolay uyum saglamayla birlikte kiltirel degerler ve
mizag Ozellikleri gibi boyutlari icermektedir. Ayrica olaylar, insanlar ve objelerin birbirine benzer yanlari ve
farkhliklari, sekil ve sayi kavramlarina iliskin genel bilgilerde zihinsel etmenler arasindadir (Child Trends, 2001;
Ding, 2012). ilkokulun temeli olan okuma-yazmanin &grenilmesi gruplandirma, siralama, eslestirme, ayirt etme

ve birlestirme gibi zihinsel gelisim diizeyi okuma-yazma 6grenmesinde etkilidir (Cinkilig, 2009).

Sosyal ve cevresel etmenlerin ¢cocugu okula hazirbulunuslugu tzerindeki etkileri dendiginde, aile ve ailenin

yasadigi ortamla ilgili su noktalar Gizerinde yogunlasiimaktadir (Gurkan, 2013):

-Ekonomik kosullar (ailenin geliri, evde yasayan kisi sayisi, evin tipi, yeterli ve diizenli beslenme olanagi
vb.)

-Oyun ve sosyal deneyimler icin var olan mekan ve olanaklar
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-Evdeki sozel iletisim ortami (anne ve babanin kullandigi dil, bu dilin niteligi, konusma bigimi, ¢ocuga
taninan konusma olanagi vb.)

-Okuma yazmaya karsl tutum (anne ve babanin okuma aliskanligl, evde cesitli kitaplarin bulunup
bulunmamasi vb.)

-Okula karsi tutum (ailenin okula ve 6gretmenlere duydugu giiven ve saygi, okumaya verdigi dnem vb.)

-Cocugun glven ve kisilik gelisimini etkileyen aile igi iliskiler (aile yasaminin niteligi, bireyler arasi sevgi
ve saygi vb.)
Cocuklarin hazirbulunusluklari Gzerinde fiziksel ve zihinsel etkenler gibi duygusal etkenler de 6nemli rol oynar.
Duygusal olarak dengeli olmayan, asiri derecede hassas, anneye bagimli, anneden ayrilmakta zorluk ¢eken
¢ocuklarin okuldaki 6grenme etkinligine ilk zamanlar katilmalari ¢ok glictiir. Anneden ayrilmalari daha uzun
suren bu cocuklar, sonunda bunu basardiklari zaman da artik sinif arkadaslar 6grenme sirecinin buyik bir
kismini agmis olurlar. Bu nedenlerle digerlerinden geri kalan bu ¢ocuklarda basarisizlik ve kiriklik duygusundan

dogan bir takim olumsuz davranislar olusabilir (Oktay, 1999; Taskin, 2013).

Konuyla ilgili yapilmis arastirmalar incelendiginde hazirbulunusluk kavramini inceleyen pek ¢ok arastirmanin
mevcut oldugu gorulmuistir (Aktas, 2016; Bagceli-Kahraman, 2012; Baser, 1996; Cinkilig, 2009; Cataloluk, 1994;
Cikrikgl, 1999; Erkan ve Kirca, 2010; Karakas, 2015; Sénmez, 2013; Teke, 2010). Fakat ilkokul birinci sinif
ogrencilerinin okula hazirbulunusluk diizeylerinin incelendigi bir ¢alismaya rastlanmamistir. Bu nedenle bu
arastirmanin problem climlesi “ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeylerinin
belirlenmesi ve hazirbulunusluk dizeylerinin gesitli degiskenlere gore farklilasip farklilasmadiginin incelemesi”

olarak belirlenmistir.
Arastirmanin Amaci ve Alt Amaglari

Bu calismanin amaci ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeylerini belirlemek ve
hazirbulunusluk diizeylerinin gesitli degiskenlere gore farklilasip farklilasmadigini incelemektir. Bu temel amaca

bagli olarak belirlenen alt amaglar su sekildedir:

1)ilkokul birinci sinif dgrencilerinin okula hazirbulunusluklari ne diizeydedir?

2)ilkokul birinci sinif &grencilerinin  okula hazirbulunusluk diizeyleri cinsiyete goére anlamli diizeyde
farkhlasmakta midir?

3)ilkokul birinci sinif 8grencilerinin okula hazirbulunusluk diizeyleri okul &ncesi egitim alip almama durumuna
gore anlamh diizeyde farklilasmakta midir?

4)ilkokul birinci sinif 8grencilerinin okula hazirbulunusluk diizeyleri 6grencinin Eylil ayindaki dogum ayina gére
anlamli dizeyde farklilasmakta midir?

5)ilkokul birinci sinif grencilerinin okula hazirbulunusluk diizeyleri anne egitim durumuna gére anlaml
dizeyde farklilasmakta midir?

6)ilkokul birinci sinif égrencilerinin okula hazirbulunusluk diizeyleri baba egitim durumuna gére anlamli

diizeyde farklilasmakta midir?
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YONTEM
Arastirmanin Modeli

Bu ¢alismada ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeylerini belirlemek ve hazirbulunusluk
dizeylerinin gesitli degiskenlere gére farklilasip farkhlasmadigini incelemek amaglandigi icin arastirmada
betimsel tarama modeli kullanilmistir. Tarama modeli, gegmiste veya halen var olan bir durumu var oldugu
sekliyle betimlemeyi amaglayan arastirma yaklasimidir. Arastirmaya konu olan kisi, olay, olgu, durum veya

nesne kendi kosullari icinde ve oldugu gibi tanimlanmaya, betimlenmeye calisilir (Karasar, 2002).
Evren ve Orneklem

Arastirmanin evrenini istanbul ilinde egitim 6gretim goren ilkokul birinci sinif 6grencileri olusturmaktadir.
Arastirmanin drneklemini ise istanbul ilinde Bagcilar, Kiiciikcekmece, Esenyurt, Esenler ve Gaziosmanpasa
ilcelerinde egitim ogretim goren 976 ilkokul birinci sinif 6grencileri olusturmaktadir. Katihmcilar belirlenirken
seckisiz olmayan 6rnekleme ydntemlerinden uygun/kazara 6rnekleme yontemi kullanilmistir. Uygun/kazara
ornekleme yontemi, zaman ve isglici agisindan var olan sinirliliklar nedeniyle 6rneklemin ulasilabilir, kolay

uygulama yapilabilir birimlerden segilmesidir (Blytkoztiirk, Akgiin, Demirel, Karadeniz ve Cakmak, 2012).
Asagida drneklemin demografik 6zelliklerinin dagilimini gdsteren betimleyici istatistiklere yer verilmistir:
Orneklemin Demografik Ozelliklerine Ait Betimleyici istatistikler

Tablo 1. ilkokul Birinci Sinif Ogrencilerinin Cinsiyet Dagilimi

Cinsiyet Frekans Yizde Gegerli Kiimiilatif
ylizde ylizde
kiz 439 44,9 44,9 45,0
erkek 537 55,0 55,0 100,0
Total 976 100,0 100,0

Tablo 1’e gore ilkokul birinci sinif 6grencilerinin 439’u (% 44,9) kiz, 537’si (% 55) erkek o6grencilerden
olusmaktadir.

Tablo 2. ilkokul Birinci Sinif Ogrencilerinin Okuldncesi Egitim Durumu Dagilimi

Okul6ncesi egitim durumu Frekans Yiizde Gegerli Kiimdilatif
ylizde ylizde
evet 490 50,2 50,2 50,2
hayir 486 49,8 49,8 100,0
Total 976 100,0 100,0

Tablo 2’ye gore ilkokul birinci sinif 6grencilerinin 490" (% 50,2) okul dncesi egitimi almig, 486’si (% 49,8) okul

Oncesi egitimi almamistir.
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Tablo 3. ilkokul Birinci Sinif Ogrencilerinin Eyliil Ayindaki Okula Baglama Yagi Dagilimi

Eyliil ay1 okula baglama yasi Frekans Yizde Gegerli Kiimiilatif
ylizde yiizde
60-65 ay arasi 117 12,0 12,0 12,0
66-71 ay arasi 535 54,8 54,8 66,8
72 ay ve Ustl 324 33,2 33,2 100,0
Total 976 100,0 100,0

Tablo 3’e gore ilkokul birinci sinif 6grencilerinin 117’sinin (% 12) Eylul ayindaki okula baslama yasi 60-65 ay
arasl, 535’nin (% 54,8) 66-71 ay arasi, 324’Un{in (% 33,2) 72 ay ve Ustudr.

Tablo 4. ilkokul Birinci Sinif Ogrencilerinin Anne Egitim Diizeyi Dagilimi

Anne egitim diizeyi Frekans Yizde Gegerli Kiimiilatif

ylzde ylzde
ilkokul 383 39,2 39,2 39,2
ortaokul 275 28,2 28,2 67,4
lise 187 19,2 19,2 86,6
Universite 92 9,4 9,4 96,0
diger 39 4,0 4,0 100,0
Total 976 100,0 100,0

Tablo 4’e gore ilkokul birinci sinif 6grencilerinin 383’ligliniin (% 39,2) annesi ilkokul mezunu, 275’inin (% 28,2)
annesi ortaokul mezunu, 187’sinin (% 19,2) annesi lise mezunu, 92’sinin (% 9,4) annesi Universite mezunudur.

39’unun (% 4) anne egitim dizeyi diger secenegi olarak belirtilmistir.

Tablo 5. ilkokul Birinci Sinif Ogrencilerinin Baba Egitim Diizeyi Dagilimi

Baba egitim diizeyi Frekans Yizde Gegerli Kiimiilatif

ylizde ylizde
ilkokul 275 28,2 28,2 28,2
ortaokul 303 31,0 31,0 59,2
lise 271 27,8 27,8 87,0
Universite 102 10,5 10,5 97,4
diger 25 2,6 2,6 100,0
Total 976 100,0 100,0

Tablo 5’e gore ilkokul birinci sinif 6grencilerinin 275’inin (% 28,2) babasi ilkokul mezunu, 303’tnln (% 31)
babasi ortaokul mezunu, 271’inin (% 27,8) babasi lise mezunu, 102’sinin (% 10,5) babasi Universite mezunudur.

25’inin (% 2,6) babasi egitim dlizeyi diger secenegi olarak belirtilmistir.

Veri Toplama Araci

Arastirmada veri toplama araci olarak Canbulat ve Kiriktas (2016) tarafindan gelistirilen “ilkokula
Hazirbulunusluk Olgegi” kullanilmistir. Canbulat ve Kiriktas (2016) izmir Buca merkez ilcesinde yer alan
ilkokullarda 6gretim faaliyetlerine rehberlik eden ve calismaya gonilli olarak katilan 26 sinif 6gretmeninin 620

birinci sinif 6grencisinden topladigi verilerle gecerlik ve giivenirlik calismasi yapmis ve 33 madde 4 alt faktérden
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(duyussal beceriler, psikomotor beceriler, 5zbakim becerileri, bilissel beceriler) olusan “ilkokula Hazirbulunusluk

Olgegi” 6lgme aracinin i¢ tutarlilik katsayisini .991 olarak bulmustur.

Olgekte yer alan her madde, puan degeri olarak “madde (5) tamamen yeterli, (4) yeterli, (3) orta diizeyde

III

yeterli, (2) kismen yeterli ve (1) yeterli degil” segeneklerinden olusan, Likert tipi bir olcek (zerinde
degerlendirilmektedir. Olgekten alinabilecek en disiik puan 33, en yiiksek puan ise 165’tir. Olcekten alinan
yuksek puan ilkokula baslayan ya da baslayacak 6grencinin okula hazir bulunuslugunun yiksek oldugu, disiik
puan ise ilkokula baslayan ya da baslayacak 6grencinin okula hazir bulunuslugunun disik oldugu biciminde

degerlendirilebilir.

Tablo 6.“Ilkokula Hazirbulunusluk Olgegi” Seceneklere iliskin Sinirlar ve Diizeyler

Secenekler Sinirlar Diizeyler
(5) tamamen yeterli 4.21-5.00 Cok yuksek
(4) yeterli 3.41-4.20 Yiiksek

(3) orta diizeyde yeterli 2.61-3.40 Orta

(2) kismen yeterli 1.81-2.60 Dusuk

(1) yeterli degil 1.00-1.80 Cok Dustk

Tablo 6’da olgekten alinan puan araliklarina karsilik gelen diizeyler gosterilmistir. 4,21- 5,00 arasi ¢ok yiiksek,
3.41-4.20 arasi yuksek, 2.61-3.40 arasi orta, 1.81-2.60 arasi dusik, 1.00-1.80 arasi ¢ok diisik olarak

degerlendirilmistir.
Verilerin Analizi

Verilerin normal dagilim gosterip gostermedigini anlamak i¢in yapilan Kolmogorov Smirnov Testi sonucunda
verilerin normal dagilim goéstermedigi tespit edilmis ve nonparametrik testler ile analiz yapilmistir. Veri
analizinde betimsel istatistikler, aritmetik ortalama ve Mann Whitney U testi ile Kruskall Wallis H Testi
uygulanmustir. ilkokul birinci sinif 6grencilerinin ilkokula hazirbulunusluklarinin ne diizeyde oldugu aritmetik
ortalama ve standart sapma hesaplanarak belirlenmistir. ilkokul birinci sinif 6grencilerinin ilkokula
hazirbulunusluklarinin cinsiyet, okul Oncesi egitimi alip almama durumu degiskenlerine gore farkllasip
farklilasmadigini belirlemek icin Mann Whitney U Testi yapilmistir. ilkokul birinci sinif égrencilerinin ilkokula
hazirbulunusluklarinin Eylil ayindaki okula baslama yasi, anne egitim diizeyi, baba egitim diizeyi degiskenlerine

gore farklilasip farklilasmadigini belirlemek icin Kruskall Wallis H Testi yapiimistir.
BULGULAR

Tablo 7. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerine iliskin Betimsel istatistik Sonucu

odlcek ve alt boyutlar N X ss
Duyugsal beceri altboyutu 976 3,8587 ,96463
Psikomotor beceri altboyutu 976 3,9416 1,02566
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Ozbakim becerisi altboyutu 976 4,0307 ,92080
Bilissel bececeri altboyutu 976 3,8276 ,96603
toplam ortalama 976 3,8763 ,93590

Tablo 7 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk diizeyleri duyussal beceriler alt
boyutuna gore X=3,85, psikomotor beceriler alt boyutuna gére X=3,94, 6zbakim becerileri alt boyutuna gore
X=4,03 ve bilissel beceriler alt boyutuna gére X=3,82 ve toplam ortalamalarina gore X=3,87 ile yiiksek diizeyde

oldugu gorilmastir.

Tablo 8. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerinin Cinsiyet Degiskenine Gére
Farklilagsma Durumunu Gésteren Mann Whitney U Testi Sonuglari

olgek ve alt cinsiyet N Sira Sira toplami U P
boyutlan ortalamasi
Duyussal beceri kiz 439 519,09 227361,00 103986,000 ,002
altboyutu erkek 537 462,64 248439,00
Total 976
Psikomotor beceri kiz 439 515,32 225711,50 105635,500 ,005
altboyutu erkek 537 465,71 250088,50
Total 976
Ozbakim beceri kiz 439 512,78 224596,50 106750,500 ,011
altboyutu erkek 537 467,79 251203,50
Total 976
Bilissel beceri kiz 439 516,03 226019,00 105328,000 ,005
altboyutu erkek 537 465,14 249781,00
Total 976
toplam kiz 439 517,96 226864,50 104482,500 ,003
erkek 537 463,57 248935,50
Total 976

Tablo 8 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeyleri cinsiyet degiskenine
gore duyussal beceriler (U=103986,000, p<.05), psikomotor beceriler (U=105635,500, p<.05), 6zbakim
becerileri (U=106750,500, p<.05) ve bilissel beceriler (U=105328,000, p<.05) alt boyutlarinda ve toplamda
(U=104482,500, p<.05) kizlar lehine anlamli farklilik géstermektedir.

Tablo 9. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerinin Okul Oncesi Egitimi Alip Almama
Durumu Degiskenine Gore Farklilasma Durumunu Gésteren Mann Whitney U Testi Sonuglari

Olgek ve alt Okuldncesi N Sira ortalamasi Sira toplami U P
boyutlan egitim durumu

duyussal beceri evet 490 563,91 275189,00 81295,000 ,000
altboyutu hayir 486 410,77 199636,00

Total 976
psikomotor evet 490 545,43 266168,50 90315,500 ,000
beceri altboyutu hayir 486 429,33 208656,50

Total 976
6zbakim beceri evet 490 558,29 272444,50 84039,500 ,000
altboyutu hayir 486 416,42 202380,50

Total 976
bilissel beceri evet 490 573,16 279702,50 76781,500 ,000
altboyutu hayir 486 401,49 195122,50
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Total 976

toplam evet 490 569,13 277734,00 78750,000 ,000
hayir 486 405,54 197091,00
Total 976

Tablo 9 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk diizeyleri okul dncesi egitimi
alip almama durumu degiskenine gore duyussal beceriler (U=81295,000, p<.05), psikomotor beceriler
(U=90315,500, p<.05), 6zbakim becerileri (U=84039,500, p<.05) ve bilissel beceriler (U=76781,500, p<.05) alt
boyutlarinda ve toplamda (U=78750,000, p<.05) okul o6ncesi egitim alanlar lehine anlamh farklilik

gostermektedir.

Tablo 10. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerinin Eyliil Ayindaki Okula Baslama
Yasi Degiskenine Gore Farklilasma Durumunu Goésteren Kruskall Wallis H Testi Sonuglari

Olgek ve alt Eylil ay1 okula N Sira sd X2 P Anlamh
boyutlar baslama yasi ortalam fark
asi
duyussal beceri 60-65 ay arasi 117 280,85 2 76,387 ,000 2-1,
altboyutu 3-1,3-2
66-71 ay arasi 535 502,01
72 ay ve Ustl 324 539,84
Total 976
psikomotor beceri 60-65 ay arasi 117 306,09 2 59,964 ,000 2-1,3-1
altboyutu 66-71 ay aras! 535 505,28
72 ay ve (st 324 525,27
Total 976
6zbakim beceri 60-65 ay arasi 117 294,65 2 70,164 ,000 2-1,
altboyutu 3-1,3-2
66-71 ay arasi 535 500,61
72 ay ve (st 324 537,15
Total 976
bilissel beceri 60-65 ay arasi 117 270,90 2 85,686 ,000 2-1,
altboyutu 3-1,3-2
66-71 ay arasi 535 499,12
72 ay ve Ustl 324 548,22
Total 976
toplam 60-65 ay arasi 117 271,03 2 84,460 ,000 2-1,
3-1,3-2
66-71 ay arasi 535 500,70
72 ay ve Gstl 324 545,55
Total 976

Tablo 10 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeyleri Eylal ayindaki okula
baslama yasi degiskenine gére duyussal beceriler [X2 (sd=2, n=976)= 76,387, P<. 05], psikomotor beceriler [X2
(sd=2, n=976)= 59,964, P<. 05], 6zbakim becerileri [X2 (sd=2, n=976)= 70,164, P<. 05] ve bilissel beceriler [X2
(sd=2, n=976)= 85,686, P<. 05] alt boyutlarinda ve genel toplamda [X2 (sd=2, n=976)= 84,460, P<. 05] anlamli
bir farklihk gostermektedir. Gruplarin sira ortalamalari dikkate alindiginda duyussal beceriler, psikomotor

beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda Eylll ayindaki dogum ayi
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72 ay ve Ustl olan 6grencilerin okula hazirbulunusluk dizeylerinin daha yiksek oldugu, bunu 66-71 ay arasi ve

60-65 ay arasi olan 6grencilerin izledigi gorilmektedir.

Kruskal Wallis-H testi sonrasi belirlenen anlaml farkliligin hangi gruplardan kaynaklandigini belirlemek Gzere
karsilastirma tekniklerine gecilmistir. Bu amagla ikili karsilastirmalarda tercih edilen Mann Whitney-U testi

uygulanmistir.

Analiz sonucunda farkhliklarin “Eylil ayindaki okula baslama yasi 60-65 ay arasi olanlar” ve “Eylul ayindaki okula
baslama yasi 66-71 ay arasi olanlar” arasinda duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve
bilissel beceriler alt boyutlarinda ve genel toplamda Eyliil ayindaki okula baslama yasi 66-71 ay arasi olanlar

lehine;

“Eylul ayindaki okula baslama yagi 60-65 ay arasi olanlar” ve “Eylul ayindaki okula baslama yasi 72 ay ve (st
olanlar” arasinda duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt

boyutlarinda ve genel toplamda Eylll ayindaki okula baslama yasi 72 ay ve (stii olanlar lehine;

“Eylil ayindaki okula baslama yasi 66-71 ay arasi olanlar” ve “Eylil ayindaki okula baslama yasi 72 ay ve (sti
olanlar” arasinda duyussal beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda

Eylul ayindaki okula baslama yasi 72 ay ve Ustii olanlar lehine gerceklestigi gorilmektedir.

Tablo 11. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerinin Anne Egitim Diizeyi Degiskenine
Gore Farkhlasma Durumunu Gosteren Kruskall Wallis H Testi Sonuglari

Olgek ve alt Anne egitim N Sira sd X2 P Anlamh fark
boyutlar diizeyi ortalamas
1
duyussal beceri ilkokul 383 419,98 4 104,693 ,000 2-1, 3-1, 4-1,
altboyutu ortaokul 275 513,05 1-5, 3-2, 4-2,
lise 187 568,66 2-5, 4-3, 3-5,
Universite 92 648,95 4-5
diger 39 225,49
Total 976
psikomotor ilkokul 383 430,73 4 77,840 ,000 2-1, 3-1, 4-
beceri ortaokul 275 514,59 1, 1-5, 4-2,
altboyutu lise 187 551,56 2-5, 4-3, 3-
Universite 92 619,68 5,4-5
diger 39 260,09
Total 976
6zbakim beceri ilkokul 383 423,62 4 98,415 ,000 2-1, 3-1, 4-
altboyutu ortaokul 275 507,28 1, 1-5, 3-2,
lise 187 564,59 4-2, 2-5, 4-
Universite 92 648,71 3,3-5,
diger 39 250,46 4-5
Total 976
bilissel beceri ilkokul 383 412,19 4 123,809 ,000 2-1, 3-1, 4-
altboyutu ortaokul 275 504,96 1, 1-5, 3-2,
lise 187 585,91 4-2, 2-5, 4-
tiniversite 92 669,90 3,3-5,4-5
diger 39 226,86
Total 976
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toplam ilkokul 383 415,16 4 116,999 ,000 2-1, 3-1, 4-
ortaokul 275 507,32 1, 1-5, 3-2,
lise 187 579,45 4-2, 2-5, 4-
tiniversite 92 664,30 3,3-5,4-5
diger 39 225,26
Total 976

Tablo 11 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk diizeyleri anne egitim dizeyi
degiskenine gore duyussal beceriler [X2 (sd=4, n=976)= 104,693, P<. 05], psikomotor beceriler [X2 (sd=4,
n=976)= 77,840, P<. 05], 6zbakim becerileri [X2 (sd=4, n=976)= 98,415, P<. 05] ve bilissel beceriler [X2 (sd=4,
n=976)= 123,809, P<. 05] alt boyutlarinda ve genel toplamda [X2 (sd=4, n=976)= 116,999, P<. 05] anlaml bir
farkhhk gostermektedir. Gruplarin sira ortalamalari dikkate alindiginda duyussal beceriler, psikomotor beceriler,
O0zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda annesi Universite mezunu olan
ogrencilerin okula hazirbulunusluk diizeylerinin daha yiiksek oldugu, bunu sirasiyla lise mezunu, ortaokul

mezunu ve ilkokul mezunu olanlarin izledigi gérilmektedir.

Kruskal Wallis-H testi sonrasi belirlenen anlamh farkliligin hangi gruplardan kaynaklandigini belirlemek Gzere
karsilastirma tekniklerine gecilmistir. Bu amagla ikili karsilastirmalarda tercih edilen Mann Whitney-U testi

uygulanmistir.

In

Analiz sonucunda farkliliklarin “anne egitim durumu ilkokul” ve “anne egitim durumu ortaokul olanlar” arasinda
duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel

toplamda anne egitim durumu ortaokul olanlar lehine;

|M

“anne egitim durumu ilkokul” ve “anne egitim durumu lise olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu lise

olanlar lehine;

“anne egitim durumu ilkokul” ve “anne egitim durumu Universite olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim

durumu Universite olanlar lehine;

|H

“anne egitim durumu ilkokul” ve “anne egitim durumu diger olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu ilkokul

olanlar lehine;

|Il

“anne egitim durumu ortaokul” ve “anne egitim durumu lise olanlar” arasinda duyussal beceriler, 6zbakim

becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu lise olanlar lehine;

|Il

“anne egitim durumu ortaokul” ve “anne egitim durumu Universite olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim

durumu Universite olanlar lehine;
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|Il

“anne egitim durumu ortaokul” ve “anne egitim durumu diger olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu

ortaokul olanlar lehine;

“anne egitim durumu lise” ve “anne egitim durumu Universite olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu

Universite olanlar lehine;

“anne egitim durumu lise” ve “anne egitim durumu diger olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve biligssel beceriler alt boyutlarinda ve genel toplamda anne egitim durumu lise

olanlar lehine;

“anne egitim durumu dniversite” ve “anne egitim durumu diger olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda anne egitim

durumu Universite olanlar lehine gergeklestigi gorilmektedir.

Tablo 12. ilkokul Birinci Sinif Ogrencilerinin Okula Hazirbulunusluk Diizeylerinin Baba Egitim Diizeyi Degiskenine
Gore Farkhlasma Durumunu Gosteren Kruskall Wallis H Testi Sonuglari

Olgek ve alt Baba egitim N Sira sd X2 P Anlamh fark
boyutlar diizeyi ortalamasi
duyussal beceri ilkokul 275 366,62 4 123,243 ,000 2-1, 3-1, 4-
altboyutu ortaokul 303 498,94 1, 1-5, 3-2,
lise 271 556,41 4-2,2-5,4-
Gniversite 102 661,14 3,35, 45
diger 25 262,02
Total 976
psikomotor ilkokul 275 370,45 4 94,228 ,000 2-1, 3-1, 4-
beceri altboyutu ortaokul 303 521,23 1, 4-2, 2-5,
lise 271 540,12 4-3, 3-5, 4-
Universite 102 611,41 5
diger 25 329,30
Total 976
6zbakim beceri ilkokul 275 383,89 4 101,956 ,000 2-1,3-1, 4-
altboyutu ortaokul 303 493,53 1, 1-5, 3-2,
lise 271 555,33 4-2,2-5, 4-
Universite 102 633,18 3,3-5, 45
diger 25 263,50
Total 976
bilissel beceri ilkokul 275 365,34 4 132,624 ,000 2-1,3-1, 4-
altboyutu ortaokul 303 486,48 1, 1-5, 3-2,
lise 271 569,75 4-2,2-5, 4-
Universite 102 666,29 3,3-5, 45
diger 25 261,60
Total 976
toplam ilkokul 275 364,76 4 127,780 ,000 2-1,3-1, 4-
ortaokul 303 492,66 1, 1-5, 3-2,
lise 271 565,12 4-2,2-5, 4-
Universite 102 661,12 3,3-5, 45
diger 25 264,30
Total 976
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Tablo 12 incelendiginde ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk diizeyleri baba egitim diizeyi
degiskenine gore duyussal beceriler [X2 (sd=4, n=976)= 123,243, P<. 05], psikomotor beceriler [X2 (sd=4,
n=976)= 94,228, P<. 05], 6zbakim becerileri [X2 (sd=4, n=976)= 101,956, P<. 05] ve bilissel beceriler [X2 (sd=4,
n=976)= 132,624, P<. 05] alt boyutlarinda ve genel toplamda [X2 (sd=4, n=976)= 127,780, P<. 05] anlaml bir
farklilik géstermektedir. Gruplarin sira ortalamalar dikkate alindiginda duyussal beceriler, psikomotor beceriler,
O0zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda babasi (niversite mezunu olan
ogrencilerin okula hazirbulunusluk diizeylerinin daha yliksek oldugu, bunu sirasiyla lise mezunu, ortaokul

mezunu ve ilkokul mezunu olanlarin izledigi gérilmektedir.

Kruskal Wallis-H testi sonrasi belirlenen anlamh farklihgin hangi gruplardan kaynaklandigini belirlemek Uzere
karsilastirma tekniklerine gecilmistir. Bu amagla ikili karsilastirmalarda tercih edilen Mann Whitney-U testi

uygulanmistir.

Analiz sonucunda farkliliklarin “baba egitim durumu ilkokul” ve “baba egitim durumu ortaokul olanlar” arasinda
duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel

toplamda baba egitim durumu ortaokul olanlar lehine;

“baba egitim durumu ilkokul” ve “baba egitim durumu lise olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu lise

olanlar lehine;

“baba egitim durumu ilkokul” ve “baba egitim durumu Universite olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim

durumu Universite olanlar lehine;

“baba egitim durumu ilkokul” ve “baba egitim durumu diger olanlar” arasinda duyussal beceriler, 6zbakim

becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu ilkokul olanlar lehine;

“baba egitim durumu ortaokul” ve “baba egitim durumu lise olanlar” arasinda duyussal beceriler, 6zbakim

becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu lise olanlar lehine;

“baba egitim durumu ortaokul” ve “baba egitim durumu Universite olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim

durumu Universite olanlar lehine;

“baba egitim durumu ortaokul” ve “baba egitim durumu diger olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu

ortaokul olanlar lehine;
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“baba egitim durumu lise” ve “baba egitim durumu Universite olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu

Universite olanlar lehine;

“baba egitim durumu lise” ve “baba egitim durumu diger olanlar” arasinda duyussal beceriler, psikomotor
beceriler, 6zbakim becerileri ve biligsel beceriler alt boyutlarinda ve genel toplamda baba egitim durumu lise

olanlar lehine;

“baba egitim durumu Universite” ve “baba egitim durumu diger olanlar” arasinda duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve biligsel beceriler alt boyutlarinda ve genel toplamda baba egitim

durumu Universite olanlar lehine lehine gergeklestigi goérilmektedir.
SONUC

Veri analizi sonucunda ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk diizeylerinin duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlari ile toplam ortalamalarina gore yliksek

diizeyde oldugu gorilmustir.

ilkokul birinci sinif dgrencilerinin okula hazirbulunusluk diizeyleri cinsiyet, okul &ncesi egitim alip almama
durumu, 6grencinin Eylil ayindaki dogum ayi, anne ve baba egitim durumu degiskenlerine gére anlamli bir
farklhilik gdéstermektedir. ilkokul birinci sinif grencilerinin okula hazirbulunusluk diizeyleri duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve toplamda cinsiyet degiskenine
gore kizlar lehine; okul dncesi egitim alip almama durumu degiskenine gore okul éncesi egitim alanlar lehine

anlamli farkhlik gostermektedir.

Duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel
toplamda Eyldl ayindaki dogum ayi 72 ay ve Ustl olan 6grencilerin okula hazirbulunusluk diizeylerinin daha

yliksek oldugu, bunu 66-71 ay arasi ve 60-65 ay arasi olan 6grencilerin izledigi gorilmastir.

Duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel
toplamda anne ve babasi liniversite mezunu olan 6grencilerin okula hazirbulunusluk diizeylerinin daha yiiksek

oldugu, bunu sirasiyla lise mezunu, ortaokul mezunu ve ilkokul mezunu olanlarin izledigi géralmustur.
TARTISMA

Veri analizi sonucunda ilkokul birinci sinif 6grencilerinin okula hazirbulunusluk dizeylerinin duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlari ile toplam ortalamalarina gore yiksek

diizeyde oldugu gorialmustir.

Ozgiinli (2017) tarafindan yapilan arastirma sonunda, ¢ocuklarin yasinin, cinsiyetlerinin, okul dncesi egitim

alma sdrelerinin ve sinif icindeki 6gretmen ile cocuk arasindaki iliskilerin kalitesinin, cocuklarin ilkokula olan

844 Vatansever-Bayraktar, H. and Kendirci, M. (2018). Investigation of Primary School Students' School
Readiness Levels, International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp. (808-853).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

hazirbulunuslulugunun giiclii birer yordayicisi oldugu bulunmustur. Yasi daha biiyik olan, cinsiyeti kiz olan,
daha fazla okul 6ncesi egitim alan ve 6gretmen-cocuk iliskileri daha kaliteli olan anasiniflarindaki ¢ocuklarin

ilkokula daha hazir olduklari gértlmustir. Bu ¢alisma arastirmamizi destekler niteliktedir.

Bununla birlikte Kilekgi’'nin (2013) yaptigi ¢alisma arastirma sonucumuzdan farklilik géstermektedir. Turkiye’de
bazi koylerde birlestirilmis sinifli okul uygulamasi yapilmaktadir. Bu okullarda ¢alisan birinci sinif
O0gretmenleriyle ¢alisan Kilekgi (2013) ogrencilerin  hazir bulunugluk dizeylerinin disik oldugunu

belirtmektedir.

ilkokul birinci sinif dgrencilerinin okula hazirbulunusluk diizeyleri cinsiyet, okul dncesi egitim alip almama
durumu, 6grencinin Eylil ayindaki dogum ayi, anne ve baba egitim durumu degiskenlerine gére anlamh bir
farkhlik gdéstermektedir. ilkokul birinci sinif grencilerinin okula hazirbulunusluk diizeyleri duyussal beceriler,
psikomotor beceriler, 6zbakim becerileri ve biligsel beceriler alt boyutlarinda ve toplamda cinsiyet degiskenine
gore kizlar lehine; okul oncesi egitim alip almama durumu degiskenine gore okul 6ncesi egitim alanlar lehine

anlamli farkhlik gostermektedir.

Dilcioglu (2016) tarafindan yapilan arastirmadan elde edilen bulgulara gére 5 ve 6 yas grubu ¢ocuklari ilkokula
hazirbulunusluk dizeyleri agisindan incelendiginde; yas, okul 6ncesi egitime devam etme (suresi)/etmeme,
anne-baba yasi, anne-baba egitim duzeyi ve ailenin gelir seviyesi/sosyo-ekonomik durum faktorlerine goére

anlamli olarak farklilastigi; cinsiyet ve kardes sayisi degiskenlerine gore ise farklilasmadigi gbzlenmistir.

Uzun (2015) arastirma sirasinda yapilan regresyon analizi sonucunda calismaya katilan ¢ocuklarin okula
hazirbulunusluk diizeylerini anlamli sekilde yordayan degiskenlerin, anne egitim diizeyi, cocugun kronolojik yasi

ve ailenin gelir diizeyi oldugunu tespit etmistir.

Sénmez (2013) tarafindan yapilan arastirmada ortaya cikan bulgulara gore, deney ve kontrol grubunun
matematik, fen, ses, zihinsel-dil gelisimi, sosyal-duygusal gelisim, fiziksel gelisim, 6zbakim becerileri, uygulama
ve gelisim formu son test sonuglari agisindan deney grubunun lehine anlamli bir farkhlik oldugu gorilmektedir.
Yapilan calismada "60-72 Aylik Dezavantajli Cocuklar icin Hazrlanan ilkégretime Hazirlik Oyun Destek

Programi"nin ¢ocuklarin ilkogretime hazirbulunusluluk diizeyine olumlu katki sagladigi ifade edilebilir.

Arastirmamizin sonucunda ilkokul birinci sinif 6grencilerinin okula hazir bulunusluk diizeyleri duyussal beceriler,
psikomotor beceriler, 6z bakim becerileri ve bilissel beceriler alt boyutlarinda ve toplamda cinsiyet degiskenine
gore kizlar lehine anlamli farklilik géstermektedir. Atis- Akyol (2015) tarafindan yapilan arastirma sonucuna
gore ilkokula hazirbulunusluk cizgi becerileri, zihinsel ve dil gelisimi, sosyal-duygusal gelisim, fiziksel gelisim ve
O0zbakim becerileri alt boyutlarinda kizlar lehine anlamli farklihk oldugu bulunmustur. Atis- Akyol (2015)
tarafindan yapilan arastirma sonucu c¢alismamizi desteklemektedir. Dodson’nin (2000) yaptigl arastirmanin
sonucu da ¢alismamizi desteklemektedir. Dodson (2000), kizlar ve erkekler arasindaki ayrimi belirlemek i¢in 900

denekle yapilan bir ¢alismadan yola cikarak kiz ve erkek cocuklarin diisiince bicimleri ve 6grenme tarzlari
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arasinda belirgin bir ayrim goruldigiini belirtmistir. Kizlarin anlatimla ilgili becerilerde, erkeklerin ise
matematik, fen gibi soyutlamalarda Gstiin olduklarini ileri sirmistir. Benzer sekilde, PISA’nin OECD (Ulkelerinde
2000 yilinda yaptigl arastirmada da tim Ulkelerde kizlarin okuma yazma degerlendirmelerinde erkeklerden
daha yuksek puan aldiklari, erkeklerin ise matematik testinde kizlardan daha yiksek puanlar aldiklari

saptanmistir (Dodson 2000).

Bundan farkli olarak Thompson (1987), sozciik okuma siirecinde bilissel islemleri kullanmada cinsiyet
farkhhiklarini belirlemek amaciyla tg¢ farkli ¢alisma yapmistir. Birinci ¢alismada, ¢ocuklardan benzer sesle
baslayan ve okunuslari benzer olan kelimeleri eslestirmeleri istenmistir. Sonugta kizlarin bu testteki
performanslarinin erkeklerden daha iyi oldugu saptanmistir. ikinci calismada, cocuklarin verilen diizenli ve
diizensiz kelimelerdeki harfleri ilgili seslere donlstiirme durumlan karsilastirilmistir. Bu ¢alismada ise erkek
cocuklar kizlara gére daha basarili bulunmustur. Uglincii ¢alismada, ¢ocuklardan ikinci ¢alismada kullanilan
kelimelerin alfabetik olarak siraya dizilmesi istenmis ve sonucta kizlar ve erkekler arasindaki fark énemsiz

bulunmustur.

Karakas (2015) tarafindan yapilan arastirma sonucunda deney ve kontrol gruplarinin okul olgunlugu ve gorsel
algi puanlari arasindaki farkin cinsiyet yoniinden anlamli olmadigi belirlenmistir. Leong ve Joshi (1997) Alman
¢ocuklarinda fonolojik duyarhlik, bellek kapasitesi, erken okuma yazma ve zekanin, okuma ve heceleme becerisi

Uzerindeki etkisini inceledikleri calismada cinsiyetin énemli bir fark yaratmadigini bulmuslardir.

Conway ve arkadaslarinin (1968) calismasinin sonuglari arastirmamizi  desteklemektedir. Conway ve
arkadaslarinin (1968), okul oncesi egitim alan ¢ocuklarin okula uyum, okuma, anlama, yazma ve kelime
anlamada okul Oncesi egitim almayanlara gore daha onde olduklari tespit etmislerdir. Yazic’'nin (2002)
arastirma sonuglari ¢alismamizi desteklemektedir. Yazic’'nin (2002) arastirmasinda okul 6ncesi egitimi alan
cocuklarin, kelime bilgisi, cimle bilgisi, genel bilgi, eslestirme bilgisi, kopya etme bilgisi, sayi bilgisi, okuma
olgunlugu ve genel okul olgunlugu puanlarinin okul éncesi egitimi almayan ¢ocuklara gore daha yiiksek oldugu

saptanmistir.

Benzer sekilde Beller’in (1983) ise, anaokuluna giden cocuklarin ilkokul birinci sinifta akademik olarak okula
hazir olma, karne notlari, dil becerileri ve sosyal derslerdeki basarilari ile zihinsel olgunluk durumunun
anaokuluna gitmeyenlere gore daha iyi oldugunu tespit etmistir. Benzer sekilde Candigan ve Dallas (1987),
Baltimor’daki birinci sinif 6grencilerinin okul éncesi deneyimleri ile okula hazir bulunusluklari arasindaki iliskiyi
inceledigi calismada, cocuklarin anaokulu deneyimi ile gelisen sosyallesme ve kavrama yeteneklerinin, ilkokul
birinci siniftaki kelime bilgisi ve matematik kavramlarina iliskin testlerde daha basarnli olmalarina neden
oldugunu bulmuslardir. Benzer sekilde Erkan ve Kirca (2010) calismalarinda, okul dncesi egitim alan ¢ocuklar
hazir bulunusluk yoninden okul éncesi egitim almayanlara gore ilkogretime daha avantajli olarak basladiklari
bulunmustur. Benzer sekilde Unutkan (2003) tarafindan yapilan bir calismada da okul 6ncesi egitim alan

cocuklarin almayanlara gore, ilkogretime cok daha hazir basladiklari tespit edilmistir.
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Teke’nin (2010) arastirma sonucuna gore ana sinifina devam etmis cocuklarin ilkégretime baslamaya
hazirbulunusluk dizeylerinin yeterli oldugu goérilmdistir. Ana sinifi egitimini almis cocuklarin; psikomotor,
biligsel, sosyal-duygusal, dil ve 6zbakim becerilerinin gelisimine iliskin hazirbulunusluk diizeylerinin, programin
uygulayicisi, denetleyicisi ve degerlendirmecisi olan 6gretmen gorislerine gore yeterli oldugu sonucuna

varilmistir.

Bagceli-Kahraman (2012) arastirma sonucunda 5-6 yas okul 6ncesi kurumlara devam eden gocuklara uygulanan
Aile Katilimi Boyutu Zenginlestirilmis Egitim Programi'nin aileler araciligiyla ¢ocuklarin ilkokula hazirbulunugluk

dizeylerini arttirdigini saptamistir.

Ayrica yapilan arastirmalar ile okul 6ncesi egitim alan ¢ocuklarin elverissiz gevreden gelseler bile okul 6ncesi
egitim almayan ¢ocuklara oranla ilkdgretime ¢ok daha hazir olarak basladiklari (Erkan ve Kirca, 2010; Pehlivan,
2006; Polat Unutkan, 2003a; Yesil, 2008; Yilmaz ve Sigirtmag, 2008) ve bilissel diistinme becerilerinde okul
oncesi egitim almayanlara oranla daha yeterli olduklari belirlenmistir (Polat Unutkan, 2006). Ayrica okul 6ncesi
egitim ilkokula zihinsel bakimindan hazir bulunusluk dizeyini arttirmakta ve ¢ocuklarin okula sosyal duygusal
acidan daha kolay uyum saglamalarini desteklemektedir (Turasl, 2006). Kmak (2010) tarafindan yapilan
arastirma sonucunda ise, ¢ocuklarin anaokuluna devam etme siiresi arttikca anasinifindaki okuryazarlik
becerilerinin de arttig! tespit edilmistir. Tim bu arastirmalara ek olarak Balat (2003) ¢alismasinda, korunmaya
muhtag cocuklar ile ailesiyle birlikte yasayan ¢ocuklarin okula hazir bulunusluk ile ilgili temel kavram bilgileri
arasindaki durumu ortaya koymaya calismistir. Arastirmada okul 6ncesi egitimden yararlanmayan ve bir yil
yararlanan ile iki yil ve daha fazla okul 6ncesi egitimden yaralanan ¢ocuklarin kavram puanlari arasinda anlaml
bir fark bulunmustur. Okul 6ncesi egitimden yararlanma siresi arttikga ¢cocuklarin puan ortalamalarinda da artis
gozlenmistir. Arastirmadan elde edilen bu sonug ilgili arastirmalarla paralellik gostermekte ve okul 6ncesi

egitimin dnemini bir kez daha ortaya ¢ikarmaktadir.

Daha Once yapilan arastirmalar ve bu galismanin sonucu gostermektedir ki okul dncesi egitim alan ¢ocuklarin
ilkokula hazirbulunusluk diizeylerinin daha yeterli oldugudur. Okul 6ncesi egitim alan ¢ocuklar ilkokulda bilissel,
psikomotor, sosyal duygusal ve 6zbakim becerileri agisindan bir adim daha ileriden basladiklari soylenebilir. Bu
noktada velilerin dikkati cekilip her ¢ocugun okul 6ncesi egiitmden faydalandiriimasinin saglanmasi yoniinde

tesvik edici calismalar yapilabilir.

Duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel
toplamda Eyldl ayindaki dogum ayi 72 ay ve Usti olan 6grencilerin okula hazirbulunusluk diizeylerinin daha
yiksek oldugu, bunu 66-71 ay arasi ve 60-65 ay arasi olan 6grencilerin izledigi goriilmistir. Aktas (2016)'Iin
arastirma sonucunda 6 yas ¢ocuklarinin 5 yas cocuklarindan ilkokula hazirbulunusluk diizeyleri daha yiksek

oldugu ortaya ¢cikmistir. Calisma, bu arastirmanin sonuglarini desteklemektedir.

Benzer sekilde Lewit ve Baker’in (1995) yaptigl calisma da bu arastirmanin sonuglarini desteklemektedir.

Cocuklarin bazi seyleri yapabilmeleri ve onlarin stesinden gelebilmeleri icin belli bir olgunluk seviyesine
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ulagmalari gerekmektedir. Bu nedenle bu olgunluk seviyesine ulasmayan g¢ocuklardan yapabileceklerinin
Ustiinde davranislar gostermelerinin  beklenilmesi sinif ortaminda farkli sorunlar yasanmasina neden
olabilmektedir. Cocuklarin olgunluk seviyeleri ve gelisim &zellikleri genel olarak kronolojik yaslariyla orantili
gitmektedir. Bazi gelisim ozelliklerinin, 6rnegin dil becerilerinin kronolojik yasla yakindan iliskili olmasi sinif
arkadaslarina gore daha kigik yasta okula baslayan ¢ocuklari dezavantajli duruma disirebilir (Lewit ve Baker,

1995).

Benzer sekilde Kilekgi’'nin (2013) yaptigi calisma da arastirmamizi desteklemektedir. Tiirkiye’de bazi kdylerde
birlestirilmis sinifli okul uygulamasi yapilmaktadir. Bu okullarda calisan birinci sinif 6gretmenleriyle galisan
Kulekgi’'nin (2013) de arastirma bulgulariyla paralel sonuglara ulastigi soylenebilir. Arastirmaya katilan
O0gretmenlerden sorun yasadiklarini dile getirenlerin 6grenci dagilimi genel olarak incelendiginde siniflarinda
60-66 ay arasinda 6grenciler oldugu goriilmektedir. Belirtilen yas araligindaki gocuklarin genel gelisim 6zellikleri
incelendiginde dikkat sirelerinin daha kisa oldugu ve dikkatlerini bir noktaya toplamada zorlandiklar
gorilmektedir. Ogrencilerin gelisim 6zelliklerinin gerektirdigi davranislari yapmalari dgretmenleri zora soktugu

soylenebilir.

Dirlik (2014) tarafindan yapilan arastirma sonucuna gore butln yas gruplarinda (Birinci grup 60-66 ayhk
¢ocuklardan olusurken, ikinci grup 67 aydan yukari olan gocuklardan ve lgiinci grup 60-66 aylik ile 67 ve lzeri
aylik ¢ocuklardan olusmaktadir.) okula uyum sorunlari gériilmistiir. Ogrenci gruplari arasinda ise okula uyum
acisindan anlamh farkhhklar bulunmus ve uyum sorunu en fazla 60-66 aylik ile 67 ve (izeri aylik ¢cocuklarin
birlikte egitim gordiugl siniflarda tespit edilmistir. Kiz 6grencilerin erkek 6grencilere goére daha uyumlu oldugu

sonuglari elde edilmistir.

Duyussal beceriler, psikomotor beceriler, 6zbakim becerileri ve bilissel beceriler alt boyutlarinda ve genel
toplamda anne ve babasi liniversite mezunu olan 6grencilerin okula hazirbulunusluk diizeylerinin daha yiiksek
oldugu, bunu sirasiyla lise mezunu, ortaokul mezunu ve ilkokul mezunu olanlarin izledigi gorilmustir.
Amerika’da Ulusal Egitim istatistikleri Merkezinin 1993 ve 1999 vyillari arasinda ailelerin okula hazirlikla ilgili
yaklasimlarinin karsilastirildigi bir ¢calismada; okula hazir bulunusluk konusunda annenin liseden az egitiminin
olmasinin aileden kaynakh risk etmenleri arasinda oldugu belirtilmektedir (National Center for Education
Statistics 1993-1999). Benzer sekilde Oztiirk (1995), okul éncesi egitim alan ve almayan ilkdgretim birinci sinif
cocuklarinin alici ve ifade edici dil dizeylerini karsilastirdigl arastirmasinda, anne babanin 6grenim durumu

yikseldikce cocuklarin alici ve ifade edici dil diizeylerinin ylikseldigini bulmustur.

Yazic’nin (2002) arastirma sonucunda {niversite mezunu olan anne ve babalarin ¢ocuklarinin okul olgunlugu
dizeylerinin, ilkogretim ve lise mezunu olan annelerin ¢ocuklarinin okul olgunlugu diizeylerinden yiiksek oldugu
saptanmistir. Bu durum cocuklarin okul olgunlugu lzerinde anne ve baba egitim dizeyinin 6nemli bir faktor
oldugu sonucunu diaslindiirmektedir. Baser (1996), Ankara’da okul 6ncesi egitimi alan ve almayan 240 birinci

sinif 6grencilerinin donem ortasi ve yilsonu akademik basarilarini inceledigi calismasinda egitim dizeyi yliksek
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anne babalarin erken yaslarda ¢ocuklarinin egitim almasina énem verdiklerini ve egitim diizeyi yiiksek olan

anne babalarin ¢ocuklarinin akademik basarilarinin daha yiiksek oldugunu saptamistir.

Yazici (2002), okuma olgunlugunu inceledigi ¢alismasinda, anne babalarin 6grenim dizeyinin g¢ocugun okul
olgunlugu, dil gelisimi ve kavramsal gelisimlerini olumlu veya olumsuz yonde etkileyebildigini saptamistir.
Benzer sekilde Cikrikgi (1999) arastirmasinda, babalari yiiksekokul mezunu olan ¢ocuklarin, babasi lise mezunu
olan ¢ocuklara gore, Metropolitan Olgunluk Testinden daha yiiksek puanlar aldiklarini ve baba 6grenim durumu

yukseldikge puanlarin arttigini saptamistir.
ONERILER

*  Bu galismada o6rneklem grubunu ilkokul birinci sinif 6grencileri olusturmaktadir. Yapilacak olan diger
calismalarda okul dncesi 6grencileri de arastirmaya dahil edilebilir.

* Yapilacak olan yeni c¢alismalarda ilkokul 6grencilerinin okula hazirbulunusluk dizeyleri farkli
degiskenler agisindan incelenebilir.

*  Bu calisma istanbul’daki Bagcilar, Kiigiikcekmece, Esenyurt, Esenler ve Gaziosmanpasa ilcelerinde
o0grenim goren ilkokul birinci sinif 6grencilerini kapsamaktadir. Yeni calismalarda 6rneklem grubu
genisletilerek Turkiye genelindeki ilkokul birinci sinif 6grencilerine uygulanabilir.

*  Bu calisma nicel bir ¢alismadir. Konu ile ilgili nitel ¢alismalar veya nicel ve nitelin birlikte yer aldig
calismalar yapilabilir.

*  Velilerin ve 6gretmenlerin ilkokul 6grencilerinin okula hazirbulunusluklarini kolaylastirici bir tutum,
anlayis ve caba gdstermesi saglanabilir. ilkokula baslamadan énce 6grencilerin okul &ncesi egitim
almalarinin hem o&grencilerin bilissel, fiziksel, sosyal, duygusal ve 6z bakim becerilerinin gelisimi
acisindan hem de okula hazirbulunusluklarini kolaylastirici bir rol oynamasi agisindan 6grencilerin okul
oncesi egitim almanin 6nemi konusunda veliler bilinglendirilebilir. Velilerin gocuklarini okul 6ncesi
egitimden yararlandirmasi igin tesvik edici calismalar yapilabilir.

*  Okul 6ncesi 6gretmenlerinin ilkokul birinci sinif programini iyi bir sekilde inceleyip 6grencilerini bir Gst
basamak olan ilkokula hazirbulunusluk diizeylerini saglayici faaliyet ve etkinliklere yer verirken gereken
6nemi vermesi saglanabilir.

»  flkokul &grencilerinin okula hazirbulunusluklarini kolaylastirici zengin bir uyarici ¢evrenin aileler
tarafindan olusturulmasi saglanabilir.

» [lkokul 6grencilerinin okula hazirbulunusluk diizeyleri ile tespit edilecek ilgili degisken arasindaki iliskiyi

iceren yeni karsilastirmali arastirmalar yapilabilir.
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