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ABSTRACT

Aim of the present study was to determine preschool teachers’ habits concerning the use of
classroom strategies promoting preschool children’s executive functions. The participants of the
study were 43 private and state preschool teachers from Tokat province whose ages ranged from
23 to 46. A semi-structured interview form was developed and used by the researchers in order
to collect data. The data was analyzed and interpreted using content analysis methodology.
Throughout the study how the preschool teachers defined the executive functions and what
strategies they used to promote the skills within this context were questioned and investigated.
According to the findings, teachers did not develop enough awareness for the “executive
functions concept” before and/or they did not hear about it. However, they were using both
cognitive and behavioral strategies to improve following four themes: a) self-control and self-
regulation, b) task initiation, determination and time management, c) effective and simultaneous
use of metacognitive processes and d) working memory/active memory without knowing how
they contributed to executive functions of the children.
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INTRODUCTION

Executive functions refer to a general term used to express high-level cognitive functions (Harris, 2016; Zelazo,
2015). This general term covers various cognitive functions such as inhibitory control, emotional control (self-
regulatory influence), attention sustaining, task initiation, planning, organization, time management, working

memory and metacognitive skills (Harris, 2016; Meltzer, 2007).

These cognitive functions include a variety of skills and "the maintenance of complex tasks, planning, decision
making, goal setting, initiation, sorting (resuming, relocating, stopping), organizing movements according to
environmental stimuli, modifying behaviors appropriately, reasoning, solving complex problems, to be able to
change the strategy of setting up and be able to resist the disruptive effects such as maintaining cognitive
function and inhibited the unrelated case of stimuli" as well as several sub-skills related to them. In short,
executive functions initiate, direct and sustain the mental activity (Goldstein et al., 2014; Harris, 2016; Verdine
et al.,, 2014). In addition, the executive function is brain's executive control center, which allows us to think
about ourselves (Kalyoncu, 2008). There is a very wide area covered by this way of thinking. Dawson and Guere
(2010) express the areas covered by executive functions: inhibitory control, controlling emotions (self-
regulatory effect), attention sustaining, task initiation, planning, organization, time management,

metacognitive skills and working memory.

Literature review indicates that early development of literacy functions in the early childhood is a process
related to brain maturation and life experiences and it has positive effects on early learning skills including
language, thinking and math skills of children, but improvement of these executive functions should be carried
out in an holistic way (Cooper et al. , 2013; Harris, 2016; Zelazo, 2015). Research has also shown that
preschool-age children are better off learning executive function skills (Benson et al., 2013; Welsh et al., 2010).
Since preschool education involves a critical period in support of the child's high level cognitive functions, it is
very important that these skills are supported starting from the preschool period when the development is the
fastest. The support of these cognitive functions in early childhood is provided by teachers through educational
programs. Teachers should support the children’s adaptation to the environment and support them to express
themselves correctly. However, when this support is provided, acting according to the child's developmental
competencies should be the primary goal. Since these functions represent a large area of mind, the evaluation

of cognitive control processes depends on the development of executive functioning capabilities.

Also, according to Borkowski and Burke (1996) cited from Belmont, executive functions are distinctive feature
of intelligence and its scope varies depending on the individual differences. As children develop in physical,
social-emotional, and cognitive domains, teachers and parents can observe more clearly how executive
functioning develops. For example, in daily routines, skills such as dressing and tooth brushing develop
gradually through better performed skills such as placing the toys back after play, sequencing events,
specifically determining priorities, anticipating time management for different tasks and performing simple
tasks at home. There are two developmental orientations in childhood to develop executive function skills. The
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first involves choosing the target and achieving the success as well as thinking about or developing problem
solving process (Cooper-Kahn & Dietzel, 2008). These include working memory, planning, organization and time
management. The second type of executive function involves actions such as performing skills, flexibility,
attention sustaining, emotional control, inhibitory control and task initiation. These include the ability to
organize and manage one's own behavior (Harris, 2016) such as keeping in mind the necessary information
even after the stimulus has been disappeared, thinking of the result of unfulfilled behavior and focusing on the

purpose without giving the opportunity to distract the different stimuli (Harris, 2016).

All of these are tasks that include all of the executive functions. If these tasks are supported consciously and
systematically starting from early childhood, all tasks within executive functions will be increasingly used. Thus,
children will be individuals who will have cognitive awareness throughout their lifetimes, who will act by
thinking about the outcomes of their behaviors, who can take responsibilities of their own life, who have high

adaptation abilities and who can manage their emotions.

The most important goal of the preschool years is to prepare the children with all these skills. Preschool
teachers play an important role in the development of these skills. Teachers who are familiar with the
areas covered by executive functioning skills of children and who are able to plan consciously to support the
development of these areas will increase their readiness levels. Preschool teachers help the children through
the development of executive function skills while supporting their competence with various daily
opportunities. Thanks to teachers who can enrich the training program by placing appropriate strategies into
everyday simple experiences, executive functioning skills of children will develop and they will be individuals
who can control their lives. Many studies in this context showed that executive functions have the most
important factors affecting learning (Cooper-Kahn & Foster, 2013; Goldstein et al., 2014; Harris, 2016; Tuncer,
2018). In all these studies, executive functions are basically verbal reasoning, problem solving, planning,
organizing, ranking, sustaining attention, self-control, inhibitory control, cognitive flexibility and coping with

new events (Chan et al., 2008).

Most of these skills can be achieved in early childhood using various strategies. However, studies often state
that teachers are not aware of the executive functions or that they do not know the strategies to be used for

the development of children’s executive functioning skills (Barkley, 1997).

When international literature is reviewed, there are studies stressing that supporting of executive function
skills in early childhood has an important effect on school achievement of children. For example, Vitiello and
Greenfield (2017) conducted a survey of children in preschool education in the United States to understand the
predicting function of executive functions on readiness for schooling. In that study it was determined that
executive functions significantly predicted many learning approaches from readiness for schooling to

controlling verbal ability.
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In addition, Corcoran and O'Flaherty (2017) carried out a study in Ireland for three years to determine the
fluctuation in executive functioning skills on 185 male and 113 female teacher candidates aged between 17 and
53 who attended Classroom Teaching Program. The results revealed that the skills that regulate behaviors and
emotions such as solving problems, using memory and organizing materials are special aspects of teaching
education. In addition, it turned out that teachers needed these skills in order to use their experience, but the
universities providing teacher training tend to focus more on defining teachers' experiences, rather than on

these skills.

As a result, the thing put forward is that identifying a focal point on strengthening the development of
executive functions in teacher education programs for universities is proved to contribute to the development
of high-level thinking processes for teacher candidates. When studies involving the development of children’s
executive functioning skills are considered, parents seem to have as important roles as those of teachers. For
example, Vrantsidis (2016) conducted a longitudinal study on a total of 144 children (68 girls and 76 boys) aged
three to examine parental effects on early childhood executive functions and monitored mothers for 36
months. The author concluded that early childhood is affected through parental sensitivity regarding cool and
warm executive functions. Studies emphasize the need to focus on the impact of environmental factors in the
development of executive functions of children under eight years of age (Groen, 2015). In a study conducted by
Stockholm University to investigate the relationship between different aspects of executive functioning with 56
children aged four to five years attending preschool education institutions, a meaningful relationship was
found between responding to stress management and positive-negative emotional regulation (Clausén Gull
2016). That study proved that children with behavioral control had better cognitive flexibility. In a study
investigating whether there is a relationship between executive functions (abstraction skills and cognitive
flexibility) of six-year-olds and emotion regulation skills, executive functions were found to be positively

correlated with the "cognitive flexibility" subscale and emotion regulation skills (Sahin and Ari, 2016 ).

Many different studies include conclusions that children supported with the executive functioning skills in their
early childhood can become individuals who can manage their lives using metacognitive strategies such as self-
regulation skills, inhibitory control, thinking of the consequences of their own actions and sustaining the

attention (Barkley, 1997, 2016; Zelazo, 2015).

From this point of view, it can be considered that in order for classroom practices of preschool teachers to
contribute to the development of children's executive functioning skills, recognition of their awareness in this
context and supporting them with activities that enrich the educational environment of the children can
contribute to the lives of children. The aim of the present study was to determine reflections of teachers on

executive functions and the classroom strategies they use to support children’s executive functions.

For this aim, answers were sought to following questions;
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1. What are the opinions of preschool teachers about executive functioning skills?
2. What are the classroom strategies that preschool teachers use to support executive functioning?
METHODOLOGY

This study had a qualitative phenomenological study design. Phenomenology is used to deeply learn the
experiences of individuals on a particular topic and the implications they have on these experiences. In-depth
information is gathered to gain access to the world of consciousness created by the subjective experiences of
individuals. Phenomenology is an attempt to understand how individuals perceive the experiences of facts and

events and how they share these meanings with others (Merriam, 2013; Patton, 2014).

Participants of the study were selected using appropriate sampling method based on availability and
convenience. Researchers used appropriate sampling methodology when they wanted to include people who
were available, voluntary or easily accessible and who wanted to participate in the survey (Budak and Budak,
2014). In this study, through depth interview technique it was attempted to reveal what kind of classroom

strategies were used by preschool teachers in the classrooms they were teaching (Seggie and Bayyurt, 2015).

The participants consisted of 43 preschool teachers whose ages ranged from 23 to 46 working in public and
private preschools affiliated to the Ministry of National Education located in the center of Tokat (Budak and
Budak, 2014). According to appropriate sampling method, the teachers' participation to the study on a
voluntary basis and having a teaching position in a preschool education institution was taken as a measure of
participation. There were four teachers with 0-1 years of teaching experience, 8 with 2-5 years of experience,
18 with 6-10 years of experience, 8 with 11-15 years, and 5 with 16 and over years of experience. Seventeen of
the teachers were 23-30 years old, 20 were 31 to 39 years old, and 6 were 40 and over years of age. Four of the
teachers had an associate degree, 16 had degrees from open education faculties, 18 had degrees from
preschool teacher education programs, and five had graduate degrees from various universities. Eight of the
teachers worked in classes for three-year-olds, five in classes for four-year-olds, 17 in classes for five-year-olds,
10 in classes for 5-6-year-olds and three in the Montessori class. Of the preschool teachers participating in the
study, five were working in private preschools whereas 38 were working in public preschool education

institutions and all teachers who participated in the research were female.
Data Collection Tool

The data of the study were collected by a semi-structured interview form developed by the researchers. In
order to form the interview questions, first the related literature (Canbulat, 2016, Cooper-Kahn & Foster, 2013,
Goldstein et al., 2014, Harris, 2016, Karakas, 2004, Koechlin & Summerfield, 2007, Oktem, 2006, Verdine et al.
2014; Zelazo, 2015) was reviewed. A draft form of 10 questions was prepared. Later, the opinions of two
university lecturers, one of whom was an expert on qualitative studies and the other on early childhood

education, were consulted about the draft form. Pilot interviews were conducted on five different preschool
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teachers who were different from the participants of the study to check whether the revised form was
understood in line with expert opinions. As a result of these interviews, the literature was reviewed again and
areas covering executive function skills were determined examining the studies of authors dealing with
executive functioning skills and their cognitive functions (Canbulat, 2016; Cooper-Kahn & Foster, 2013;
Goldstein et al. 2016; Zelazo, 2015). Later, based on categories, each theme was combined with the categories
that cover it by the authors. Thus, the interview form consisted of four main questions and 12 additional
questions. The interview form also included drilling questions that will enrich the interview. After interviews,

strategies used by the teachers were grouped under these themes.
Data Collection Process

The data of the study was collected from Tokat province. Permission was obtained from the Provincial
Directorate of National Education before the investigation started and necessary explanations were made. At
the beginning of the data collection period, the researcher explained the purpose of the study with face to face
interviews to preschool teachers in about 14 schools through an administrator or a guidance teacher. Measures
were taken within the framework of ethical principles (Miles & Huberman, 1994) during the collection phase.
First of all, necessary explanations were made in the informed consent form in order for teachers to have
relevant information on participatory research. The consent form had an explanatory note declaring "I would
like to participate in the work" and mentioning that they could terminate the participation freely anytime
during the study (Glesne, 2013). Participants who agreed to participate in the study signed the form and
handed it to the investigator, and face to face interviews were held at designated places in their schools
through the appointments by each teacher. Researchers explained the purpose of the interview and how the
interview would be carried out to the teachers volunteering to participate in the study, and to the teachers
who were still teaching at the school. At the beginning of the face to face interview, permission of teachers was
asked for voice recording of the interview for a reliable data collection. Since a teacher did not want to have a
voice recording during the interview, the interview with him was recorded with a handwritten note. The length
of the interviews ranged from 20 to 55 minutes. The interviews were held between November 2016 and

January 2017 within a three-month period.
Collecting Data

The research data were collected using preschool teachers' semi-structured interview form developed by the
researchers and face to face interviews were conducted on the day of appointment and on the school (library,
guidance or administrative room) they worked for. Semi-structured interviews, often used in qualitative
research, provide a flexible structure that allows researchers to identify the main frame of the subject and ask
guestions within their own context, while at the same time giving them the ability to add questions according
to new situations that may arise during the interview (DiCicco-Bloom & Crabtree, 2006). The researcher has the
opportunity to gain in-depth knowledge of the subject by focusing on the answers given by the interviewee
(Guler, Halicioglu and Taskin, 2013). Semi-structured interview technique is widely used in educational science
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due to its certain level of standard and flexibility at the same time (TUrnukli, 2000). An interview form was
developed by the researcher in parallel with the purpose of the research and by examining in depth theoretical
knowledge in the field. In the interview form containing the purpose and questions of the research, the
opinions of the field experts were taken and the necessary corrections were made. Then, five interviewees
were interviewed to determine whether the interview questions were appropriate and understandable. At the
end of the pilot interviews, the questionnaire was revised. The data were gathered by individual interviews in
the direction of the purpose of the research. To the question "Do you know what the executive functioning
skills are?" all of the preschool teachers (n = 43) answered "I hear it for the first time" or "I think | do not
know." In the study of teachers' opinions about executive functions and the strategies they use in their classes.
After an explanatory talk of the researcher explaining what the executive/administrative functioning skills are
and what they involve, and after answering "yes we apply them", all participating teachers were taken for

interview.
Data Analysis

Content analysis was used to analyze the data obtained in the study. The primary purpose of content analysis is
to reach concepts and connections that can make sense of data. The data obtained in the content analysis is
examined in more detail (Yildirrm and Simsek, 2013: 259). Content analysis is a technique that allows working
indirectly on nature and behavior of people (Buyukoztiirk et al., 2014: 246). In this respect, direct quotations
were occasionally included in order to present some specific ideas and views of the participants involved in the
survey. The data obtained was first transferred to a computer using the Office program. Then the researcher
encoded the data and prepared a bunch of 241-pages deciphering each separately to have a general idea of the
data. After the data analysis was completed, the two researchers discussed the different codes, and an
independent researcher appointed to check the qualitative data. The independent researcher reviewed five of
the interviews and issued codes. However, while both researchers went through a lot of scrambling in the
codes, the codes finally were agreed on during the reconciliation session with the independent investigator.
Throughout this process merging and simplification of the codes were maintained on the data of the five
inspected participants. At this stage reliability rate was calculated. However, a second independent investigator
was consulted to simplify and merge the codes and the study was divided into 12 categories under four main
themes. Lastly, the literature review was consulted in order to benefit from the theoretical framework for 5%

visibility.

As a result, all of the data contained in this study were reported by reaching an agreement on all codes. In the
analysis of the data, the number of teachers was taken as frequency, and the frequency of "f"' codes was
expressed. Descriptive information about the identities of people for ethical principles should not be given
directly or indirectly (Yildirrm and Simsek 2013: 122). For this reason codes were established for teachers
participating in the study. P1 was one of the codes given to the participating teachers and represented the first

participant teacher.
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The data obtained from the participants were evaluated and grouped into generated categories. The results of
the interviews made with the teachers were calculated using the formula of Reliability = Agreement /
Agreement + Disagreement x 100. As a result of this calculation, the reliability of the research was determined
as 94%. Calculated reliability levels higher than 70% mean good reliability between the evaluators (Miles &

Huberman, 1994).
FINDINGS AND COMMENT

Based on the results of data analysis, the findings of the teachers' use of strategies to develop executive
functioning skills in their classrooms were interpreted under four main themes were "self-control and self-
regulation skill", "task initiation, determination and time management", "effective and cooperative use of

metacognitive processes" and “working memory/active memory”.

Table 1a. (Theme 1) Findings related to self-control and self-regulation skills

Behavioral
self-
regulation

Self-control and
self-regulation

skills
ez, Inhibitory
self-
. Control
regulation

Table 1. Distribution of Behavioral Self-Regulation Data

Code (f)

Encouraging the child to think about his/her own behaviors 17
Using family involvement to solve problems 14
Identifying class rules in participatory ways 14
Using verbal or objective reinforcements to motivate children in positive behavior 13
Being alert by using verbal and face expressions against negative behaviors 10

Ignoring negative behavior to make it fade away

Giving responsibility

Punishing negative behavior

Using solution based techniques to solve the problematic cases between people

Reminding class rules at the beginning of the period and intermittently

Reminding the negative consequences of the behavior to the child

Modeling to promote positive behavior

Developing pro-social behaviors for managing behaviors

Wlwlwlwlw| bl

Encouraging children to evaluate each other's behavior
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Ensuring that the child is aware of the correct behavior through observing

Leaving the solution to the child completely without teacher intervention

Providing a rich stimulating environment for children to regulate their behavior

Rl RN

Assigning duties to children as class accountants to guide them to positive behaviors

The opinions of preschool teachers participating in the study to support the development of self-control and
self-regulation skills were examined in three categories. It was observed that 17 of the teachers on the
behavioral self-regulation code encouraged children to think about their own behaviors. Some of the teachers

said that they had tried different methods to help children think. Here are some of the statements:

"I do not want to warn children, | change the topic. But if | have a negative situation, | can make
them think, | use symbolic prizes. | made a tree next to door. | put on the tree green leaves for
positive behaviors and yellow ones for negative behaviors. The tree had name of a child. This

practice eliminated some negative behaviors and helped to increase self-confidence ... (K36).

"I make the classroom rules together with children. At the beginning of the year | told them that
they need to raise their hand to speak, they need to get in a queue to have their meals or to get
their book, they shouldn't pull one's hair, I'm bringing flash cards into the classroom
exemplifying the negative behaviors in the classroom that could lead problems in the classroom.

So chatting with the children, | make them think of their own behavior." (K31).

“A new classmate is made from paper together with the children and they talk about the class
rules to this new friend. The question of "what do you expect from your friend while playing?" is
directed to all the children. Thus when they are playing, they are able to think about the rules
they should follow and thus discover them." (P37)

It was observed that some of the teachers participating in the study (n = 14) used family involvement for the
solution of the questions, while others (n = 14) decided class rules in participatory ways. An example of a

teacher describing the ways in which he or she created class rules:

"We put together the class rules with the children. Each child mentions a rule and the children
decide what should be done with children who do not obey the rules. Each child writes his/her
name and put the fingerprint with the color they want and hang them all on the noticeboard.
Classroom rules are posted on noticeboard and sent to guardians of students. Children who do
not obey the rules are warned by their friends. If consequence of the behavior is not to take part

in an activity, they will wait for their friend."(P2)

Seven teachers were found to neglect negative behavior, six teachers assigned responsibilities to some children
to protect them being excluded by other children, six teachers solved negative behaviors by punishment, and
six teachers planned activities to make the children express their feelings.
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Table 2. Distribution of Data Related to Emotional Self-Regulation

Code (f)

Using break-time technique in adverse situations 11

Planning activities for children to express their feelings

Using techniques to make children feel comfortable

Encouraging emotional engagement to ensure that children control themselves

Making children relaxed by allowing them to express negative feelings as they want

Planning activities suitable for children's developmental characteristics

RlRr[R|wl w|lo

Using gestures and mimics to attract children's attention

Considering the findings of the preschool teachers participating in the study on the emotional self-regulation
skills through the opinions they pointed out to support the development of self-control and self-regulation
skills, 11 of the teachers were found to be using the break-time technique in adverse situations. Regarding this

categorization, a teacher expressed his opinion as follows:

“Let’s say an important situation arose. Instead of taking a break-time first time, | warn a few
times. If the same negative behavior persists, we take a break for 5 minutes if s/he's five years old

and make him/her think about it." (P40)

Three of the teachers who participated in the study stated that they preferred techniques making children feel
comfortable for the development of emotional self-regulation skills, and another group of three stated that
they used interactions supporting establishment of emotional bonds in order to ensure that the child controls

himself.

Some teachers stated that they were doing activities that would enable the children to relax by allowing them

to express negative emotion in the way they want as follows:

"In the month when the school is inaugurated, it is necessary to plan a lot of activities related to
expressing feelings in the classroom. Children have difficulty expressing their emotions. They
usually show negative emotions with crying, hitting, damaging, bad word, etc. Priorities start
from the first days and we give more time to express their feelings. Each morning establishing a
circle, we start the day with the question "How do you feel yourself today" We start with that and
talk about it (We have a board. On the board, there are emotional pictures and children's photos.
Children put a specific emotional picture of how they feel during the circle hour on their photos,
and explain why he feels that way. We speak about it. That could be something he lived at home.
We try to learn how he feels. We try to make them empathize more in conflicts ... Like what you

feel ... We have a lot of drama." (P38)

"An emotional box was prepared in the classroom. What makes you feel sorry? What makes you

happy? They are asked to bring any object or picture to put into that box, representing their
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feelings, such as happiness, sorrow, fear, and the children are asked to explain the events. On the

last day of the week, each box is opened and children are asked to explain the events.” (K37)

Table 3. Distribution of Responses Regarding Inhibitory Control

Code (f)

Face-to-face interviews with children who cannot make inhibitory control about the reasons of behavior 12

Conditional treatment of children with self-control problems 10

Development of empathy skills to support the child's self-control

Ignoring or drawing the attention to a different direction when negative behavior is exhibited

Asking questions about the causes of wrong behavior to help children restrain it

Strengthening classroom social interaction

Giving responsibilities to the children who exhibit negative behavior towards in accordance with their abilities

8
8
3
Using techniques to support restraining of reaction 2
1
1
1

Reflecting children's behavior

Regarding the findings of the restraining the control technique, which is the fourth of the views expressed by
preschool teachers participating in the study to support the development of self-control and self-regulation
skills, 12 teachers stated that they preferred to have face-to-face interviews on the behavioral causes with
children who were unable make inhibitory control, and then 10 teachers were found to be conditional on
children who had problems with their self-control. One of the participating teachers expressed their face-to-
face interview with the children as follows:

"I prefer to talk to child if he cannot control his feelings, if he cannot control his emotions. | prefer to
talk to the child individually, not in the presence of his/her friends and | ask about the reasons making
him/her act as she did. | say, "Why did you make your friend sad?" He said, "But, my mother and my
father do the same,” which shows violence in the family." (P5)

Eight teachers who participated in the study stated that they preferred ways for trying to improve their
empathy skills in order to support child's self-control, or they tried to ignore or draw attention to a different
direction when negative behavior was exhibited. One of the participating teachers explained this situation as
follows.

"I come across with similar situations a lot, especially with three year olds, crying suddenly in the
middle of the class, or crying suddenly while eating. First of all | ask why this happens. | am calming
down or drawing attention to another point" (P26). Another teacher adds:

"One of my students is accustomed to be silenced with the use of money. Father is giving money to
student for going to school. | told the family that they are wrong. | also told them not to do it again.
Next day and following three days, the student came crying and kept crying for an hour. | just
continued to teach as if nothing had happened and drew the attention of the student to activities. The
negative behavior faded away."(P43)

Table 4a. (Theme 2) Distribution of Data Regarding Task Initiation, Determination and Time Management
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Attention
Sustaining

Task Initiation,
Goal-

N Determination Task
Directed . , Task
Persistence and Time initiation
Management
Time
Management

Table 4. Distribution of Data Related to Attention Keeping

Code ()

Using different teaching methods and materials to attract and maintain children's attention 28
Using verbal or objective reinforcements to motivate children before, during and after an activity 23
Stretching activities on children's attention and interest 15
Giving short breaks during long-term activities to allow students to concentrate 10

Using gestures, mimicry and different tones to keep attention level high

Selecting activities appropriate to child's development level

Making tactile contact for the attention of the child

Stating events in a row

Appling gradual support to attract attention of children

Putting children into small groups and ensuring that each group is guided by a leader

Taking child distracted by his/her friends to a quiet place and ensuring that s/he continues the activity

N NI I I I N L

Changing the location of the activities based on attention and interests of the children

The opinions of preschool teachers participating in the study to support the task initiation determination and
time management development were examined under four categories. More than half (n = 28) of the teachers
on the code of maintaining the attention preferred to use different teaching methods and materials in order to
attract and keep their attention during (in the process of) an activity. It was figured out that they resorted to
ways such as brain storming, story reading, story completion, music, dance, finger play, puzzle, play,
improvisation, puppet use, question and answer, using residual material, visuals, applause and whistle. One of

the participant teachers described this situation using the following statement:

"If I am telling a story, | am changing the tone of voice, for example. If | still cannot draw their
attention, | put it into drama. | put it into reflection. Or if they are not still there, | leave the story
unfinished and ask them to finish it. Let’s say we play a game and they don’t like it, | change it
without even they notice as if it were a part of it. | help them for their art activities or | tell them

things like "You'll take it home and your parents will see it or I'll take a photo of it and share it
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with your mom. If we are working on a magazine, and the page is a boring one, we jump on the

next page saying that we will do it later. (P30)

They stated that more than half of the teachers (n = 23) preferred to use verbal or objective reinforcements to

motivate children before, during, and after the activities.
One of the teachers described this situation by stating:

"I have a prize stamp for those who are attentive and those who finish it on time, signing it as
“good job”. | using this stamp and push the children a bit at the end of each activity. | say, "You
are really wonderful today, Wow, You're super. What a beautiful thing you did! Kisses, etc. During

the activity | go to someone bored and say, "Let's see how you do it." (P41)

Fifteen of the teachers stated that they stretched activities about the attention and interest of the children.
One of the participant teachers who said s/h believed that not many rules are needed for the development of

skill of maintaining the attention stated that:

"My principle is that the child should join in the activity that makes her/him happy, otherwise they

should not be forced to do that." (P40).

Ten of the teachers participating in the study stated that they preferred to give short breaks in long-term
activities to ensure that children get their attention. Five of the teachers preferred using gestures, mimicry and

different tones of voice to keep attention levels high.

Table 5. Distribution of Data Related to Goal Directed Persistence

Code ()

Making explanations (giving directions) about duration, rules and structure of the activity to be
performed 22
Being flexible about finishing an event 18
Making pressure to finish an event 17
Convincing the child who does not want to finish an event 14
Designating a class accountant every day to increase the responsibilities of the children, to start 9

and monitor the activities on a regular basis

Taking an active role to include a child in the game during an activity

Showing examples before an activity

Checking whether children need help during an activity

N| N[ W| 0

Promising a prize for finishing an activity

Considering the ideas of participating preschool teachers on goal-directed persistence code for the purpose of
supporting task initiation, determination and time management, it was found that more than half of the
teachers (n = 22) preferred to explain the duration, rules and structure of the activity prior to the study to be
performed. Another group of teachers with similar size (n = 18) stated that they were flexible about finishing an
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activity. Another sizeable group (n = 17) mentioned that they pressurized students to complete an activity for
the sake of making them acquire goal-oriented persistence behavior, and one last group of teachers (n = 14)

stated that they preferred convincing children to complete the activity. A teacher explaining this situation said:

"Before the event | declare that they would be finishing sooner if they pay whole attention to the
activity of painting. When there's someone to get bored or about to quit the activity, | state if they
finish all of family, teachers and himself/herself would be very happy to see it finished. And if there is a
student who has left far behind | help him/her with a little warning stating that s/he should be hurrying
up!" (P9)

Nine of teachers who participated in the study stated that they appoint someone from the class to set up, start,
follow and finish the class activities on a regular basis every day. This is done to increase the responsibilities of
the children. Two of the teachers stated that they preferred to give a prize for those ending the activity in order
to foster the goal-driven determination. Speaking of their practice in this regard, the participants expressed

their thoughts with the following suggestions:

“For example, there is a prize board. “If you do this”, | say that “you will complete it here at the end, and
you will win gifts as a result”. This is very useful in fact. Once the class is in order, everyone knows what

to do." (P30)

"For example, | have a student on duty every day, according to the class list. That student leads the class
to hand washing, for example. S/he leads maintaining the order of the class, leads the class in front of a
queue, having first on anything that day. Especially for guiding his/her friends, if they have a trip that

day, or when entering the dining room that one guides the class. "(K6)

Table 6. Distribution of Data Related To Task Initiation

Code (f)

Helping children in starting and completing an activity 13
Paying more individual attention to problematic children 5
Allowing children to plan a joint activity time with a classmate 1

Regarding the findings of the task initiation category, 13 teachers preferred to help the children to initiate and

complete the activity. In this category, the opinion of a teacher was stated as follows:

"Let me put it in this way! If s/he says that s/he cannot start a mission, | always offer help and suggest

ways, let's do it this way, that way, etc." (P34).

A group of teachers (n = 5) also found that they preferred to be more interested in individual problems of
problematic children. A teacher participating in the study pointed out that s/h allowed children to plan a joint

activity hour with a friend expressed his/her opinions as follows:

Tuncer, N. and Avci, N. (2018). The Classroom Strategies Promoting the Developent of
1237 Preschoolerrs' Executive Functions (A Qualitative Analysis), International Journal of Eurasia Social
Sciences, Vol: 9, Issue: 32, pp. (1224-1283).



” 0 E SS Year: 9, Vol:9, Issue: 32 JUNE 2018

"When the child comes and asks me — ‘teacher, | want to make a tea party, | want to do it." | say, ‘yes,
you can do it’. Thus, the student starts a task himself/herself." (K34)

Table 7. Distribution of Time Management Data

Code (f)

Intermittent reminding of time use in during and at the end of activity

=
[e]

Using material to gain a time concept

Making activities suitable for children's individual skills

Providing a concept of time using routine activities

Supporting peer interactions through ensuring children help each other by setting up activity times and daily

Showing an example for the activity before it begins

Giving children an opportunity to do activities on their own accord

Making reminders about time-to-activity transitions

Modeling children during the activity phase

Determining the class rules and provision of knowledge from the very first week

Terminating the activity of children who cannot complete the activity

Using different techniques to make time planning for class gathering (music making tick-tock sound)

RIN[NWWwlw|lulu|oun]| ool | ©

Talking about possible outcomes of activities not completed on time before they start

Considering the findings regarding how the teachers participating in the research gave time management skills
to students, it was found that 18 teachers reminded kids of time during and at the end of the activity. A teacher

described his/her practice in relation to this view:

"When necessary, we make some warnings, reminding them timing. We say, 'We're about to
finish, kids. Most of our friends have already finished and we will catch them up and | will put
their names on the board. ‘The first comes first served’ principle works and the ones finishing first
is ranked in the top rows. When they cannot do right timing, their names will be on lower rows."

(P24)

Eight teachers expressed their preference for using materials in order to give students a concept of time. These
materials generally were hourglass or hour and minute hands of a clock. Only five teachers reported that
children had the opportunity to do it on their own. One of the teachers gave the following statements while

explaining their views:

"When we're playing with toys and they're in the last 10 minutes, | say that we have the last 10
minutes of playing with toys. So, we are setting the time for them, I'm planning the scheduling so

they know how to do it." (K12)

Two of the teachers participating in the study terminated the activity of the child who could not complete it.
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Table 8a. (Theme 3) Findings related to effective and cooperative use of metacognitive processes

Planning and
Organization

Effective and
Simultaneous Use
of
Metacognitive
Processes

Flexibility

Table 8. Distribution of Data Related to Planning and Organization Skills

Code (f)

Guiding children who have problems in planning and encouraging them to use materials differently to improve
their organizational skills and to take an active role in the working process as a model
Providing family involvement to support planning skills

N
wv

Determination of activity and time planning by children

Executing planning and organization processes in all processes by teacher

Encouraging peer interactions to improve organizational skills

Using reinforcements to support planning and organizational skills

P N N[ N| o

Giving equal opportunities

In terms of how teachers made students acquire planning and organizing skills, more than half of the teachers
(n = 25) encouraged especially children with problems in planning and organization to use materials differently
to improve their organizational skills, to take an active role in work process and planning and organizing as a

model. A teacher in the Montessori class reflected his views as follows:

"... Let me give you an example. Just a few days ago we experienced this: We have so many
materials, pink towers, brown staircases, thick and fine slabs, wooden blocks and cylinders with
different names each representing a different concept. | found that they used these objects as |
taught them. | want to see how | can do different things with what we have. | asked them what
else we could do with them. They offered me a few things. | told them | could make a train via
bringing them together. They were surprised. | told them let me start and you would do the rest.
They enjoyed it a lot and | worked about 40 minutes with three students. At the end, they agreed
that different things could be done with available materials other than towers or other

memorized objects." (P33)
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Eight teachers expressed that they helped students by supporting planning skills (doing homework, sending
documents, making video shootings, maintaining family education) through family participation. One of the

teachers described this situation using the following expression:

"We try to include family participation. That is, we give them some forms, but they are usually
forms that are distributed but not collected back. However, | am doing it first with the child, so
s/he forces his/her family to take action. For example, | am preparing a big form, something
colorful and vivid and they ask me ‘Teacher, what is this?’ | tried a method where | put a different
color for each day. It was really fruitful. | say that | am awake now, waking up, washing the face,
brushing the teeth, etc. | need a week to make plans with children. | am telling them that | will
give smaller color cards so that they could put them in your rooms. And you will maintain a day of
yours. For example, child brushes his/her teeth. There are parents obeying this and they report

that they get good results.” (P24)

Table 9. Distribution of Data Related to Flexibility

Code (f)
Making abstract concepts more concrete

=
S

Giving students the opportunity to explore their own strategies and abilities by trial and error

Selecting activities and materials appropriate to children's developmental characteristics

Making explanations for children before, during and after the event

Using different techniques to attract children's attention

Using documentation to track children's learning process

Using gestures, mimicry, and different tones to get involved in children’s learning process

Following a path from known to unknown

Helping children with difficulties in activities

RPlR[R] RPN W[W| w|lo

Giving permission for child’s activities

Since all teachers (n=43) perceived elasticity concept as flexibility in activities based on children’s interests and
wishes, cognitive flexibility was first explained by the researcher. Following this explanation, 14 teachers stated
that they tried to make abstract concepts more concrete by following a path from known to unknown and that
they were determined and consistent in doing so. Eight of the teachers emphasized the need for the children to
evaluate themselves and to give them the opportunity to discover their own learning pathways and abilities. A

teacher explaining what they did about it was reflected in the following way:

"For example, | have a student at the age of 3. | make him play a game with a memory card and
he has right to open up two cards. If they are the same, he gets them, if not he closes them. While
playing the game, he said ‘I have to make a plan about which one to open.’ | think that it is
related to the characteristics of the children a little bit. But some of the children are in a hurry or
acting hastily so they are trying to open all of the cards like in some funny games. | ask them to

stop and think for a while, and not to open immediately. | react this way." (P5)
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A teacher participating in the study who supported the development of flexible thinking skills by using gestures,

mimicry and different tones of voice in order to integrate children in the learning process stated this:

"In the beginning, | arouse curiosity. In the meantime | introduce an activity. With children,
gestures and mimics are important. Voice tone, for example. Introducing an activity with a
sentence like ‘Do you guys know what we are doing to do?’ causes an automatic curiosity and

they become a part of it."(P43)

Table 10a (Theme 4). Findings of Working Memory/Active Memory Use

Problem
Solving
Working
Memory /
Active Memory
Reasoning \I\ell:r::(cl)nr\g/

Table 10. Distribution of Data for Problem Solving

Code (f)

Using different techniques to improve problem solving skills

N
o

=
)]

Intervening in unresolved problems

Finding solutions together on problem situations

Supporting children's thinking in the face of events

Supporting children's decision-making skills in the face of unstructured events

Creating a democratic environment by listening to each child in problem situations

Allowing children to make empathy in the face of problem situations

Identifying structured problem situations

Preparing the environment to allow students to solve problem situations

Being a model for the development of problem solving skills

Making frequent repetitions and ensuring family participation

Introducing problem situations starting from simple to complex ones

Catching of naturally unfolding problem situations and turning them into opportunities for learning

Giving children the opportunity to identify their own strategies for problem situations

RIR|IN[N[NWBARDO| 0| U] Y| 0

Getting peer support in problem situations

After the preschool teachers participating in the study expressed that they did not have much knowledge about

working memory / active memory processes, researchers started by explaining what working memory is and

Tuncer, N. and Avci, N. (2018). The Classroom Strategies Promoting the Developent of
1241 Preschoolerrs' Executive Functions (A Qualitative Analysis), International Journal of Eurasia Social
Sciences, Vol: 9, Issue: 32, pp. (1224-1283).



” 0 E SS Year: 9, Vol:9, Issue: 32 JUNE 2018

then started to interviews. The opinions mentioned by the teachers participating to support the working
memory development were examined under three categories. In problem solving category, at least 20 teachers
reported that they used different techniques to improve problem solving skills of the students. Sixteen
teachers, on the other hand, preferred to intervene in problems that cannot be solved. One of the teachers

explained this as follows:

"We have a rule, we have a peace corner, whenever there is a disturbance between two children, |
want them to solve between themselves. They go to the peace corner / peace table first. This can
be used by all the teachers. We can put an olive branch or a pigeon picture, or something
representing peace there. We have flowers on the table. Let say, | have two children having a
problem between them. They go there and sit there to talk about their problem and solve it. | tell

them if they cannot solve it, | will help them to do so. If they cannot solve it, | help.” (P33)

Two teachers participating in the study used making frequent repetitions and ensuring family participation, two
other teachers preferred making frequent repetitions and family participation to improve their problem-solving
skills in their children, and the two teachers used catching of naturally unfolding problem situations and turning

them into opportunities for learning.

One of the teachers participating in the study pointed out that s/he received peer support in the face of

problem situations. A Montessori teacher explaining his work on this subject expressed the following;

"I prefer peer education. We make the students sit next to each other. Some students have
leadership skills and support the group, organize the table. He does his part and encourages
others to do theirs. We have children, who are leaders and in the foreground. | sometimes ask:
let’s see at what stage you are. Are we supposed to paint? Oh, look! There are scissors here. What

were they for? | can remember that scissors cut things, and we can move from what we have... "

(P35)
Table 11. Distribution of Data Related to Reasoning
Code (f)
Using different techniques to improve reasoning skills 19

Using language-enhancing activities

Giving step-by-step instructions

Making simple guidelines

PR, W

Listening to children to support their judgment and reasoning skills

When we look at the findings of the preschool teachers participating in the study on the reasoning category,
almost half of the teachers (n = 19) were seen to use different techniques to improve their reasoning skills. A

teacher's opinion on this category were as follows:
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"I love brain storming with activities of children. | ask the children what else can be done when
they are using a certain method and | give them the opportunity to practice activities with
different methodologies. | constantly ask myself" what else | can do. I'm trying and finding

different things each time." (P16)

One of the teachers who participated in the study suggested that children should be listened to support their

judgment and reasoning skills. A sample statement explaining this situation was as follows:

"I feel that people always talk and decide on behalf of children. They are not even listened to. Due
to our very hard work at home and at work, we have to take care of everything in crisis form and
children are falling apart while coming here. Why? 'l told it to my Mom, Teacher, but she said you
are too late. You should have said it earlier. Now you have to get in the car at once. You always
try to say something. Actually after your school, you have time to talk to your mother. The child
tried to talk, but it turned into a big crisis. | mean there are some special moments that we

shouldn't miss."(P17)

Table 12. Distribution of Data Related to Memory

Code (f)

Using different techniques to support the skills for keeping instructions in mind 25

Providing peer support to children who have problem with keeping instructions in mind

Making reminders and explanations before and during the event

Providing family participation to support understanding skills

Giving instructions occasionally in stages

B Wl w| 4| o

Making instructions more concrete for a better understanding

When we look at the findings of the study, more than half of the preschool teachers (n = 25) used different
techniques to support memory skills. They include plays, question-answer dialogues, drama, brain storming,
storytelling, imaginary games, memory cards, open-ended questions and repetitions. A sample statement

explaining this situation was given below:

"Now we have the cards. We used to prepare them in the past. We were preparing matching
cards or those kinds of activities. Now everything is available and ready-made. | am using those
things very much. | think that memory matching cards are especially effective in holding

memories" (P40)

DISCUSSION AND CONCLUSION

Considering the findings of the present study carried out to investigate the situation for use of strategies to
improve children's executive functioning skills, all teachers heard the concept of executive functioning skills for

the first time regardless of the length of time spent in teaching, age, type of school they graduated, age group
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they worked with and type of institution they were working for. However, they were indeed using a variety of
strategies to improve these skills in their classrooms to support the development of following four themes: self-
control and self-regulation skills, task initiation and time management, effective and combined use of
metacognitive processes, and working memory/active memory. Although this was a welcome result, it was
revealed that the teachers did not know how the strategies they used would contribute to children’s executive
functioning. Nevertheless, lack of a knowledge about theoretical background of strategies could pose problems
for evaluation of children and for classroom planning by teachers, since teacher’s knowing of cognitive
dimensions of strategies used in the classroom is important for teacher to know the dimension for which

children improved.

Ozcan (2011) noted that the teachers of the future are professionals knowing what and how they are to teach,
and stressed that theory and practice of teaching should be simultaneously given to teacher candidates in
teacher training programs and in real educational environments. In a recent study carried out to evaluate the
strategies for supporting the development of children’s executive functioning used by pre-school teachers,
based on the results of training program, teachers having training had better outcomes in dimensions of Self-
Control and Self-Regulation Skills, Behavioral Self-Regulation and Inhibitory Control, Task Initiation,

Determination and Time Management, Attention Sustaining and Target-Oriented Persistence (Tuncer, 2018).

It was found that irrespective of their working experience, age, kind of school they graduated, student age
group they worked with and type of schools they worked for, all pre-school teachers used both cognitive and
behavioral strategies in their classrooms. It was also observed that teachers used both cognitive and behavioral
strategies related to behavioral self-regulation, emotional self-regulation and inhibitory control categories
within task initiation, determination and time management themes together. The teachers were found to use
various strategies to allow students to be able to control their reactions arising from their emotional
circumstances to solve social problems they experienced in classrooms during planning and implementing the
activities. Cognitive strategies include strategies of promoting children to reflect over their behaviors, allowing
children to find the correct behavior through observation, providing them with an environment to organize
their behaviors, planning activities to allow children to express their emotions, planning activities suitable for
the developmental characteristics of children, development of empathy skill to ensure that children control
themselves and reflecting the behaviors of children. Behavioral strategies, on the other hand, include
behavioral strategies such as using verbal and objective reinforcement to motivate children who perform
positive behavior, make warnings using verbal and face expressions in the face of negative behaviors,
disregarding negative behaviors to diminish them, imposing punishments for negative behaviors, using break-
time technique for negative behavior instances. Use of three basic teaching strategy was proposed in literature
for supporting self-control and self-regulating skills by adults. These strategies are being a role model, using
clues and gradually decreasing the support of adults. In relation with the development of children’s self-
regulation skill, adult assistance should be stopped when an independent and correct behavior was displayed

by children (Bandy & Moore, 2010). Use of cognitive strategies that make children think about their own
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behaviors rather than forcing them using some behavioral strategies would support executive functioning skills.
This situation was proposed to result from lack of enough cognitive information on this issue. When the
awareness of teachers for cognitive strategies increase and when all these skills are experienced by children
through a conscious and programmed manner starting from their early childhood years, children will have life-
long cognitive awareness since tasks within executive functions will be increasingly used. Becker et al. (2014)
found that children playing active games in classroom were more successful in self-regulation skills and had
higher academic grades. Keles (2014) used a self-regulatory curriculum prepared in Cultural-Historical-Theory
contexts for self-regulatory development of 48-60-month-old children. Results of that study showed that self-
regulatory training curriculum prepared in Cultural-Historical-Theory contexts supported development of self-
regulation of 48-60-month old children in three dimensions. In addition, the author found that implementation
of a systematic training program along with working memory and stimulants offered for planning helped
children to develop in this area. It was also found that curriculum prepared for delay of gratification dimension
was effective. When the literature was reviewed, it would be seen that children with strong executive
functioning could manage self-control and self-regulation skills and tended to be more successful in academic
and social terms (Best & Miller, 2010; Davidson et al., 2006; Harris, 2016; Meuwissen, 2017; Zelazo et al.,
2003). In addition, Zelazo et al. (2013) explained that executive functioning skills are based on the theory that
they are a multidimensional structure similar to self-control, self-regulation and working memory but in order
to understand the nature of cognitive development, investigations covering all components of executive
functioning are necessary. Indeed, there is a stress in literature on carrying out studies about development of
executive functioning skills in early childhood. Besides, fast development of executive functioning in pre-school
period suggests that this could be a period when environmental experience is especially important and
interventions could be most successful in this early period (Zelazo & Carlson, 2012). Thus, both recent and
previous investigations mentioned that development of executive functioning is a process that occurs during
maturation of prefrontal cortex from birth to adulthood, which is fastest at 3-5 years of age (Baddeley, 1996;

Baptista et al., 2017; Carlson & Meltzoff, 2008; Harris, 2016).

Causal thinking skill of children especially in pre-school period was reported to have an important effect on
behavioral adaptation (Anhak and Dinger, 2005). When the relevant literature was reviewed on this issue, the
first study encountered is the one by Dinger (1995) in which the author evaluated the efficiency of training for
solving interpersonal cognitive problems on five-year old children. Using Preschool Interpersonal Problem-
Solving Test (PIPS), the author mentioned that children who had training through Preschool Interpersonal
Problem-Solving Program found a higher number of alternative solutions for interpersonal problems compared
to children who did not have such training. In addition, similar findings were reported in another study by
Anliak (2004) where the effect of Preschool Interpersonal Problem-Solving Program in pre-school institutions

employing different training approaches was investigated.

Studies show that many developmental changes involving development of self-control and self-regulation as a

result of maturation of prefrontal cortex take place in early childhood period. Thus, it seems that pre-school
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years are the most important time period for activities to support self-regulation skills of children (Blair, 2002;
Sezgin & Demiriz, 2016, 2017). In order to support children in this critical period, teachers should be provided
with various practice opportunities in which they can discover correct classroom strategies and develop their

theoretical backgrounds.

It was found that through determining process-based, structured activities especially to support problem-
solving and reasoning skills teachers use some circumstance-based strategies. They include supporting
children’s decision making skills through process-based, structured activities, creating democratic environment
through listening to every child in a problem situation, preparing conditions for children to solve problem
situations themselves, catching up naturally developing problem situations and turning them into a learning
opportunity, allowing children to adopt their strategies in problem situations, intervening in problem situations
which cannot be solved, allowing children to discover their strategies and abilities through trial-and-error
method. Teachers using process-based thinking allow students to make self-reflection through creating
possible problems and thus support children developmentally via producing long-lasting solutions towards
behavior regulation, while teachers using situation-based strategies develop both behavioral and temporary
momentous solutions aiming to solve a problem and save classroom environment without contributing to
executive functioning skills. However, problem solving skill, one of important components of executive
functioning, constitutes the base of learning. Through problem solving behaviors, children learn concentrating
their thoughts on one area, producing alternative solutions, understanding cause-effect relations and
predicting results. Problem solving facilitates growing of children and meeting their needs by discovering their
abilities. Instead of waiting for other people to make decisions for the difficulties they encounter, children seek
solutions for their own difficulties and get the opportunity to use their knowledge and skills. Thus, they have
tools necessary for an active use of executive functioning skills, and this will be long-lasting only if it is
experienced in the process. Casey (1990) conducted a study to compare problem solving skills of children who
had a curriculum covering plan making and those of children who did not have such a curriculum. Plan making
and problem solving skills of children were measured using real and rational problem solving tasks, general
intelligence measurements (Peabody Picture-Word Test), Vocabulary sub-test and Kaufman Assessment
Battery for Children (KABC). It was found that plan making and problem solving grades of children in
experimental group were significantly higher than children in control group (cited in Arslan, 2015). The main
goal in problem solving based learning should be allowing children to build their own knowledge to produce a
solution for problem situation (Filiz, 2003: 129). If this becomes one of the process-based strategies teacher
uses through creating possible problems, it may have positive effect on executive functioning skills of children.
This is because there are studies reporting that development of problem solving processes are directly
correlated with teacher’s skills for using problem solving strategies. For example, Lambert (2001) planned a
study to investigate the skills of students attending to pre-schools. To determine what portion of thinking and
problem solving abilities were used by 60 preschoolers who were four or five years old (half male and half
female) and whether preschoolers exhibited behaviors such as identifying problem, re-constructing, being
insistent, intervening in individually and working in a planned manner, the author observed preschoolers in five
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activities consisting mainly of game activities. It was found that material preference by preschoolers and which
activity was offered by which equipment affected children’s thinking most. On the other hand, it was also
revealed that non-verbal, as well as verbal, reactions were factors in shaping their thinking and problem solving
processes (cited in Harris, 2016). It was reported that problem solving skill positively affect social interactions
of children, discovery of their own strength, cognitive decision making, self-confidence, being successful
citizens at home and at school, and an effective intervention program to be implemented in pre-school period
would support problem solving skill, one of the executive functions of younger children, and contribute to the

development of children (Harris, 2016).

According to Pennington and Ozonoff (1996), executive functions include skills like attention, problem solving
and reasoning, etc. Impairments in this area could lead to weak planning skill, disorganization, difficulties in
development of effective strategies, relying only on previously learned strategies, failure of conceptual

reasoning and problem solving skills (Anderson, 2002).

Another finding of the present study was that teachers frequently used family participation to support self-
control and self-regulation skill along with efficient use of metacognitive strategies about working memory
themes. They ensure family participation to support comprehension and planning skills, to solve problems, and
to make frequent repetitions. Since executive functioning includes skills not only about school but also about
all areas of life and it can be increasingly improved when supported consciously by parents and teachers in all
environments including home, making use of and taking support from family in employment of these strategies
were welcoming situations. In addition, as mentioned by Decker and Decker (2005) who found that cognitive
development, language skills, academic performance and problem solving skills of children are supported by
quality family participation programs, witnessing of children to cooperation between parents and teachers in
family participation program would positively affect their attitudes towards school. Therefore, family support
would go beyond providing a one-dimensional benefit and will contribute to development of executive
functioning skills, simultaneously facilitating the job of teacher and increasing the permanence of knowledge
learned. It was mentioned that providing necessary information and support for families about developing the
correct and healthy parent attitudes in a critical period such as pre-school would be very useful for children

(Sak et al., 2015).

Studies conducted revealed that family participation and family education has significant roles on issues such
as supporting the development of child, increasing school achievement, development of parents themselves.
Family participation in child’s education would support their development. Fantuzzo et al. (2005) investigated
different aspects of family participation and relationships between family participation and behavior and
learning skills in children from urban, low income families. A total of 144 children and their parents attending
to Head Start Early Childhood Education Center took part in the study. Based on study results, it was revealed
that home based family participation of 57 families made positive contributions to learning and behavioral

adaptation of children in school. Caspe and Lopez (2006), on the other hand, developed and documented
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Harvard family investigation project (HAAP-HFRP) to study the effect of family participation in early childhood
education. Within the context of that project, a total of 38 paper and reports published in the last six years
were analyzed. Papers were categorized into family participation practices and children’s behavioral patterns.
The study revealed that family participation affected academic success and social development of children
from early childhood to higher education. In addition, family-school cooperation had a special role in pre-
school period. Development level of children in all areas, how their developmental features would be shaped
and affect their future lives depend on many variables. Some of these variables can be identified as stimulates
family provided for child, relations of parents with each other and with child, attitudes of parents in child
raising, their verbal communication styles, what kind of role model they provided for child and their knowledge
and resources in education (Kaya, 2002). Frequent use of family participation by teachers and integration of

family and school are important in supporting the development of executive functioning skills of students.

Another finding involved three most important executive functioning skills such as determination and time
management of teachers in task initiation, efficient and simultaneous use of metacognitive processes and
working memory/active memory. These were promoting children to evaluate each other’s behaviors, dividing
children into small groups and designating a child as a leader for each group, promoting peer buddy
interactions to develop organizational skills, taking peer support in problem situations and providing peer
support to children who had problem with remembering the instructions. One of the factors that make teacher
child interaction strong is the classroom environment. Positive classroom climate has a facilitating effect.
Teachers’ use of peer buddy support to improve executive functioning skills was among the important and

welcomed results of the present study.

Harris (2016) carried out a study into the supporting of executive functioning in early childhood and found that
peer buddy learning method made positive contribution to executive functions of children. The author
reported that support received by children from their peers created new opportunities for the development of
planning, targeted perseverance, time management, continuous attention, emotional control, working
memory, inhibitory control and problem solving skills, and thus children catch new opportunities to develop
their leadership character and executive functioning skills and to make new friends by joining to peer buddy
support program in the classroom. This is because executive functions are critical for academic success, too
(Alloway & Alloway, 2010; Duckworth & Seligman, 2005; Gathercole et al., 2004). Executive functioning has a
vital importance in life ranging from working life to marriage including mental and physical health, and fosters
many qualities of life (Baddeley, 2002; Baler & Volkow, 2006; Davis et al., 2010; Eakin et al., 2004; Miller et al.,

2011; Rotenberg et al., 2008). Therefore, it seems impossible to explain it using only hereditary processes.

At this point, while development of children’s executive functioning skills are supported by effective
intervention programs performed in early childhood period, children themselves will find rich learning
opportunities by encountering unique experiences. Studies in the literature shows that executive functioning is

indispensable in academic achievement and it was found to be associated with high academic success in many
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investigations (Masten et al., 2012; McClelland et al., 2007). It was mentioned that good executive functioning
skills support academic achievement in two ways. First, executive functions facilitate academic success through
meeting the cognitive demands of children such as math skills and literacy. Second, executive functioning skills
can facilitate academic success and constitute a basis for behavioral success in classroom. Behavioral structures
in executive functions are a product of cognitive processes. Teachers in field studies reported that children who
acquired better executive functioning had the most needed skills necessary for classroom success (such as
sitting of children in their designated places, paying attention to what was explained and capacity for following
the rules) (McClelland et al., 2007). Besides, in association with behavioral patterns in classroom during pre-
school period, there are some studies where teachers mentioned the behavioral difficulties for children starting
first school year. In one of these studies (Sahin et al. 2013), it was expressed that children passing from pre-
school to primary school had difficulties in observing the classroom rules. Thus, early intervention for
supporting the development of self-control and self-regulation skills within the scope of executive functioning
skills gain importance. Indeed, studies carried out in this context showed that executive functions emerged in
the early years of life, developed in 3-12 years and reached to adult level in 10-12 years (Levin et al., 1991;
Welsh et al., 1991). Supporting children’s executive functioning skills through interventions in early years would
make important contributions to their developmental processes. Therefore, pre-school years should be
considered as critical for the development of executive functioning skills, because pre-school institutions create
a social environment in which children come together with their peers and make activities involving
interactions and communications with them. This social environment also provides many opportunities for
teachers to support the development of executive functioning skills, which are part of natural life, in classroom
environments enriched with various strategies. Development of children’s executive functioning could be
realized by pre-school teachers who have perspective and theoretical background to make use of these

opportunities.
RECOMMENDATIONS

Based on the findings of the present study conducted to determine how frequently pre-school teachers employ
the strategies used to develop executive functioning skills of children in their classrooms, following

recommendations were made for practitioners and investigators:
Recommendations for Practitioners

e Teachers could organize family training programs explaining the importance of executive functioning skills
at certain intervals during school term.

e Parents could be given awareness seminars about strategies supporting executive functioning skills of
children.

e Families could be provided with longer education programs in order for them to support executive

functioning skills of their children by public training centers or non-government organizations.
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e Atraining program geared for teachers about executive functioning could be given in all provinces as a part
of their in-service programs.
e Atraining program about supporting younger children’s executive functioning through peer buddy training

could be prepared and used in classrooms.

Recommendations for Investigators

e A quantitative study could be carried out on students attending to Pre-school Education Departments of
universities to measure their knowledge and awareness about executive functioning.

e  Pre-school teachers throughout Turkey could be provided with training programs about classroom
strategies supporting executive functioning skills, and results of these programs could be evaluated.

e Shorter or longer training programs could be delivered to families about strategies supporting executive
functioning skills, and their effects on children could be studied.

e Sample activities could be integrated into pre-school curriculum for all areas covered by executive
functioning skills.

e In order to increase the awareness, theoretical and applied studies about executive functioning could be

included in curricula of all departments in Education Faculties of universities.
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OKUL ONCESi DONEM COCUKLARININ YURUTUCU iSLEV BECERILERININ GELiSiMIiNi
DESTEKLEYEN SINIF STRATEJILERI (NIiTEL BiR ANALIZ)

0z

Bu calismada, okul 6ncesi 6gretmenlerinin c¢ocuklarin yiritict islev becerilerinin gelisimini
destekleyen sinif stratejilerini kullanma durumlarinin belirlenmesi amaglanmistir. Calismanin
katilimcilarini, Tokat ili merkezinde bulunan Milli Egitim Bakanligi'na bagl kamu ve &ézel okullarda
¢alisan, yaslari 23 ile 46 arasinda degisen 43 okul dncesi 6gretmeni olusturmustur. Calismada veri
toplama araci olarak yari yapilandirilmis gériisme formu kullaniimistir. Veriler icerik analizi
tekniginden vyararlanilarak yorumlanmistir. Arastirmada okul dncesi 6gretmenlerinin yiruticu
islevleri nasil tanimladiklarina ve bu kapsamda yer alan becerilerin desteklenmesi icin hangi
stratejileri uyguladiklarina bakilmistir. Arastirmadan elde edilen bulgulara gére; 6gretmenlerin
tamami ylritici islev becerileri kavramini ilk kez duyduklarini ifade etmis olmalarina ragmen, bu
becerileri gelistirici stratejileri; kendini kontrol ve 6z dlizenleme becerisi, gorevi baslatma
kararlilk ve zaman yodnetimi, Ust bilissel siireglerin etkili ve birlikte kullanimi ve galisma
bellegi/aktif bellek olmak tizere dért temanin tamaminin gelisimini desteklemek tizere siniflarinda
hem bilissel hem de davranigsal stratejiler stratejileri bir arada kullandiklari, ancak bu stratejilerin
cocuklarin yiritici islev becerilerine nasil katki sagladigini bilmedikleri géralmustir.

Anahtar Kelimeler: Yurutiict islev becerileri, okul dncesi egitim, sinif stratejisi
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Bilis Gstl beceriler igin, alan yazinda “yiritict islevler” (executive function) terimi kullaniimaktadir. Genel
olarak, yuritlci islevler, yiksek dizeyli bilissel islevleri ifade etmek igin kullanilan genel bir terimi ifade
etmektedir (Harris, 2016; Zelazo, 2015). Bu genel terim, tepkiyi bastirma, duygusal kontrol (6z-diizenleme
etkisi), surdirulebilen dikkat, bir isi baslatma, planlama, organizasyon, zaman ydnetimi, ¢calisma bellegi, Ust

bilissel faaliyetler (meta-bilissel) gibi cesitli bilissel islevleri kapsamaktadir (Harris, 2016; Meltzer, 2007).

Bu bilissel islevler “karmasik gorevlerin sirdiriilmesi, planlama, karar verme, hedef belirleme, baslatma,
siralama (strdirme, yer degistirme, durdurma), gevresel uyaranlara gére hareketleri diizenleme, davranislari
uygun bir sekilde degistirebilme, akil yiriitme, karmasik problemleri ¢ézebilme, uzak bellegi aktive etme,
strateji kurma ve degistirebilme, bozucu etkiye karsi koyabilme, ilgisiz durum ve uyaranlarin ketlenmesi gibi
bilissel fonksiyonlarin siirdiiriilmesi” gibi de kendi icinde gesitli becerileri icermektedir. Ozetle yiritiici islevler
zihinsel faaliyeti baslatir, yonlendirir ve slrdirir (Goldstein vd., 2014; Harris, 2016; Verdine vd., 2014). Ayrica
ylratici islev beynin vyuritici kontrol merkezi olup, kendimiz hakkinda distinmemizi saglayan bir
mekanizmadir (Kalyoncu, 2008). Bu diisiinme bigiminin kapsadigi ¢ok genis bir alan vardir. Dawson ve Guere
(2010), yuriticu islevlerin kapsadigi alanlar: Tepkiyi dizginleme, duygusal kontrol (6z-diizenleme etkisi), dikkati
surdirme, bir isi baslatma, planlama, organizasyon, zaman yonetimi, Ust bilissel faaliyetler ve calisma bellegi

seklinde ifade etmektedir.

Alanyazin yuriticli islev becerilerinin erken c¢ocuklukta gelismesinin beynin olgunlasmasi ve yasam
deneyimleriyle ilgili bir siire¢ oldugu, cocuklarin dil, dislinme ve matematik becerilerini igcine alan erken
6grenme becerileri tizerine olumlu etkileri oldugu ancak ¢ocuklarin bahsedilen yuriticu islevlerini gelistirmek
icin bir butlin olarak ele almak gerektigi yonindedir (Cooper vd., 2013; Harris, 2016; Zelazo, 2015). Ayrica
arastirmalar okul oncesi donem c¢ocuklarinin yiritict islev becerilerini 6grenmede daha iyi olduklarini
gostermistir (Benson vd., 2013; Welsh vd., 2010). Okul 6ncesi egitim ¢ocugun yliksek dizeyli bilissel islevlerini
desteklemesi bakimindan kritik bir donemi kapsadigindan bu becerilerin gelisimin en hizli oldugu okul dncesi
doénemden itibaren desteklenmesi oldukga énemlidir. Erken gocuklukta bu bilissel islevlerin desteklenmesi ise
egitim programlar araciligiyla 6gretmenler tarafindan saglanmaktadir. Ogretmenler, cocuklari bulundugu
ortama uyum saglamalari ve kendilerini dogru bir sekilde ifade edebilmeleri icin desteklemelidirler. Fakat bu
destek saglanirken g¢ocugu gelisimsel yeterliliklerine gére hareket etmek temel amag¢ olmalidir. Bu islevler
zihinde c¢ok genis bir alani temsil ettiginden bilissel kontrol sireglerinin degerlendirilmesi yurdtica islev

becerileri alanindaki gelismelere baglidir.

Ayrica, Borkowski ve Burke’un (1996) Belmont’'tan aktardiklarina gore yiritici islevler zekanin ayirici bir
ozelligidir ve kapsami bireysel farklilklara gore degismektedir. Cocuklar fiziksel, sosyal-duygusal, bilissel
alanlarda gelisim gosterdikce, 6gretmenler ve ebeveynler yiritici islev becerilerinin nasil gelistigini daha net
bir bicimde gézlemleyebilmektedirler. Ornegin, giinliik rutinlerin icinde yer alan giyinme, dis fircalama gibi
beceriler, oyuncaklari oynadiktan sonra yerine koyma, olaylari siraya koyma, 6zellikle dncelikleri diizglin sekilde
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belirleme, neye ne kadar zaman ayirabilecegini tahmin edebilme ve evdeki basit gorevleri yerine getirebilme
gibi becerilerde giderek daha iyi performans gosterirler. Yurttlicl islev becerilerinin ¢cocukluk déneminde iki
gelisimsel yona vardir. Birincisi segme ve basariya ulasma veya sorun ¢dziimiini gelistirmek igin dislinmeyi
icermektedir (Cooper-Kahn & Dietzel, 2008). Bunlar calisma bellegi, planlama, organizasyon ve zaman
yénetimini kapsamaktadir. ikinci tiir yiritiici islev becerileri yetenekleri gerceklestirme, esneklik, siirekli
dikkat, duygusal kontrol, tepkiyi dizginleme ve gorevi baslatma gibi eylemleri icermektedir. Bunlar uyaran
ortadan kalktiktan sonra bile gerekli bilgileri akilda tutabilme, harekete gegemeden davraniglarinin sonucunu
dislinebilme ve farkli uyaranlarin dikkati dagitmasina firsat vermeden amacina odaklanabilme gibi kisinin kendi

davranislarini diizenleme ve yonetme yetenegini icermektedir (Harris, 2016).

Tim bunlar yuritich islevlerin tamamini icine alan gorevlerdir. Bu goérevler erken cocukluk yillarindan
baglayarak bilingli ve programli bir sekilde desteklendiginde, yiirttiicl islevlerin iginde yer alan tim gorevlerin
kullanimi artarak devam edeceginden c¢ocuklar yasamlari boyunca bilissel farkindaliga sahip, davranislarinin
sonucunu dislinerek hareket eden, kendi yasam sorumluluklarini alabilen, uyum saglama becerileri yiksek ve

duygularini ydnetebilen bireyler olabilmelerini saglayacaktir.

Okul 6ncesi yillarin en énemli amaci da tim bu becerileri igine alarak ¢ocuklari hayata hazirlamaktir. Burada ki
en onemli gérev 6gretmene diismektedir. Cocuklarin yiritici islev becerilerinin kapsadigl alanlari bilen, bu
alanlarin gelisimini desteklemek igin bilingli bir sekilde planlama yapabilen 6gretmenler sayesinde ¢ocuklarin
hazirbulunusluk dizeyleri artacaktir. Okul Oncesi 6gretmenleri g¢ocuklari ¢ok yonli glnlik firsatlarla
yeterliliklerini desteklerken yuriticl islev becerilerinin gelismesine yardim etmis olacaklardir. Glnlik basit
deneyimlerin icine uygun stratejiler yerlestirerek egitim programini zenginlestirebilen 6gretmenler sayesinde
cocuklarin yuratici islev becerileri gelisecek ve yasamlarinin kontroliinii saglayabilen bireyler haline
geleceklerdir. Bu baglamda yapilan pek ¢ok arastirma ydiritict islevlerin 6grenmeyi etkileyen en 6nemli
faktorleri barindirdigl yonindedir (Cooper-Kahn & Foster, 2013; Goldstein vd., 2014; Harris, 2016; Tuncer,
2018). Tum bu arastirmalarda, yuriticu islevlerden kastedilen temelde s6zel muhakeme, problem ¢ézme,
planlama, organizasyon, siralama, dikkati sirdiirme, kendini kontrol, tepkiyi dizginleme, bilissel esneklik, yeni

olaylarla bas etme gibi becerilerdir (Chan vd., 2008).

Bu becerilerin bircoguna erken ¢ocukluk yillarinda ¢esitli stratejiler kullanarak ulasmak mimkindir. Ancak
arastirmalar ¢ogunlukla 6gretmenlerin yiritlci islev fonksiyonlarinin farkinda olmadiklari ya da gocuklarin

gelisimi icin ylratici islev becerilerini kullanacak stratejileri bilmediklerini ifade etmektedir (Barkley, 1997).

Uluslararasi alan yazinda yapilan calismalar incelendiginde, ylrttict islev becerilerinin erken ¢ocukluk
yillarinda desteklenmesinin ¢ocuklarin okul basarilarinda 6nemli bir etkiye sahip oldugunu vurgulayan
arastirmalara rastlanmaktadir. Ornegin, Amerika'da okul 6ncesi egitime devam eden cocuklar {izerinde
yuriticl islevlerin okula hazir olma durumunu tahmin etmedeki islevini anlamak lzere Vitiello ve Greenfield
(2017) bir arastirma yapmistir. Bu calismada ydiritici islevlerin okula hazir olma durumundan sézIU yetenegi
kontrol etmeye kadar pek ¢cok 6grenme yaklasimini 6nemli 6lgliide 6ngordigu tespit edilmistir.
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Ayrica, Corcoran ve O'Flaherty (2017) tarafindan; irlanda'da sinif 8gretmenligi béliminde okuyan yaslari 17-53
arasinda degisen 185 erkek ve 113 kadin 6grenciyle yiritlicl islev becerilerindeki dalgalanmayi tespit
edebilmek icin 3 yil boyunca takip ettikleri bir arastirma yirattilmustir. Arastirmanin sonucunda; problemleri
¢o6zmek, hafizayl kullanmak, materyalleri organize etmek gibi davranig ve duygulari dizenleyen becerilerin
o0gretmenlik egitiminde 6zel bir 6nemi oldugu tespit edilmistir. Bunun yani sira 6gretmenlerin deneyimlerini
kullanabilmeleri icin bu becerilere ihtiya¢ duyduklari ancak 6gretmen yetistiren Universitelerin bu becerilere

degil de daha ¢ok 6gretmenlerin deneyimlerini tanimlamaya odaklanma egiliminde oldugu ortaya ¢ikmistir.

Sonug olarak, universitelerin 6gretmen egitim programlarinda yirGtici islevlerin gelisiminin guiglenmesi igin bir
odak noktasinin belirlenmesi 6gretmen adaylarinin yiksek diizeyli diaslinme sireglerinin gelisimine katki
saglayacagl bulunmustur. Cocuklarin yiriticli islev becerilerinin gelisiminde yetiskinlerin 6nemli bir roll
olduguna dair yapilan arastirmalar incelendiginde 6gretmenler kadar ebeveynlerin roliine vurgu yapan
arastirmalar da karsimiza cikmaktadir. Ornegin, Vrantsidis (2016) Erken cocukluktaki yiriitiici islevler
Uzerindeki ebeveyn etkilerini incelemek icin ¢ yasinda 68 kiz 76 erkek toplam 144 cocukla yaptig
uzunlamasina g¢alismada anneleri 36 ay boyunca izlemis ve erken gocukluk déoneminde serin ve sicak yuruticu
islevler Uzerinde ebeveyn duyarlihginin etkili oldugu sonucuna ulagmistir. Arastirmalar sekiz yasindan daha
kiicik cocuklarin ylratici islevlerinin gelisiminde cevresel faktorlerin etkisine odaklaniimasi gerektigine vurgu
yapmaktadir (Groen, 2015). Clausén Gull (2016) Stockholm Universitesi'nde okul &ncesi egitim kurumlarina
devam eden dort-bes yasinda 56 ¢ocukla, yuriticu islevlerin farkh yonleri arasindaki iliskiyi incelemek (zere
yaptiklari calismada tepkiyi dizginleme ve pozitif-negatif duygularin diizenlemesi arasinda anlamh bir iligki
bulunmustur. Calisma davranissal kontrole sahip olan ¢ocuklarin bilissel esneklite de daha iyi oldugunu
gostermistir. Alti yas cocuklarin yuritici islevleri (soyutlama becerileri ve bilissel esneklik) ile duygu diizenleme
becerileri arasinda iliski olup olmadigini incelendigi bir arastirmada yuriticu islevler "bilissel esneklik" alt
boyutu ile duygu diizenleme becerileri arasinda pozitif yonde anlaml bir iliski oldugu tespit edilmistir (Sahin ve

Ari, 2016).

Pek ¢ok farkh ¢alismada yiriitlci islev becerilerinin gelisimi erken ¢ocukluk yillarinda desteklenen gocuklarin 6z
dizenleme becerisi, dirtilerin engellenmesi, kendi eylemlerinin sonuglarini dislinebilme ve dikkati
sirdiirebilme gibi st bilissel stratejileri kullanarak yasamlarini daha iyi yonetebilen bireyler haline

gelebilecekleri hususunda oneriler yer almaktadir (Barkley, 1997; Harris, 2016; Zelazo, 2015).

Bu noktadan hareketle okul 6ncesi 6gretmenlerinin siniflarinda gergeklestirdikleri uygulamalarin ¢ocuklarin
ylritici islev becerilerinin gelisimine katki saglayabilmesi icin bu baglamdaki farkindaliklarinin kesfedilmesi ve
bunlarin gocuklarin egitim ortamlarini zenginlestirecek etkinliklerle desteklenmesi ¢ocuklarin tim yasamlarina
blylk katki saglayacagl dusindlebilir. Bu dogrultuda c¢alismanin amaci; 6gretmenlerin yiritici islevlier
hakkindaki gorislerini ve c¢ocuklarin yiritict islevlerini desteklemek icin kullandiklari sinif stratejilerini

incelemektir.
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Bu dogrultuda iki soruya yanit aranmistir;

1- Okul 6ncesi 6gretmenlerinin yurutiicl islev becerileri hakkindaki gérusleri nelerdir?
2- Okul dncesi 6gretmenlerinin ylratici islev becerilerini desteklemek igin kullandiklari sinif stratejileri

nelerdir?
YONTEM

Bu calisma, fenomonolojik desende nitel bir galismadir. Fenomenoloji, bireylerin belli bir konuya iliskin
deneyimlerini ve bu deneyimlere yukledikleri anlamlari derinlemesine 6grenmek amaciyla kullanilir. Bireylerin
Oznel deneyimleriyle olusturdugu biling diinyasina erismek igin derinlemesine bilgi toplanir. Fenomenoloji,
bireylerin olgu ve olaylara iliskin tecriibelerini nasil anlamlandirdiklarini ve bu anlamlari baskalariyla nasil

paylastiklarini anlamaya calisan bir desendir (Merriam, 2013; Patton, 2014).

Calismanin katihmcilari, ulagilabilirlik ve elverisililik esasina dayal olan uygun érnekleme yéntemi ile segilmistir.
Arastirmacilar; mevcut, gonilli veya kolayca erisilebilir ve arastirmaya katilmak isteyen insanlari
orneklemlerine dahil etmek istediklerinde uygun 6rnekleme kullanirlar (Budak ve Budak, 2014). Bu g¢alismada,
okul éncesi 6gretmenlerinin 6gretmenlik yaptiklari siniflarda ¢ocuklarin yiritici islev becerilerini desteklemek
icin hangi sinif stratejilerini kullandiklari derinlemesine goériismeler yapilarak ortaya konmaya caligiimistir

(Seggie ve Bayyurt, 2015).

Calismanin katilimcilarini, Tokat ili merkezinde bulunan Milli Egitim Bakanligi'na bagli kamu ve 6zel okul dncesi

egitim kurumlarinda ¢alisan yaslari 23 ile 46 arasinda degisen 43 okul 6ncesi 6gretmeni olusturmustur.

Katilimcilar, uygun 6rnekleme yéntemi ile belirlenmistir (Budak ve Budak, 2014). Bu 6rnekleme yontemine gére
katilimcilar belirlenirken 6gretmenlerin génilli olmasi ve bir okul 6ncesi egitim kurumunda gérev yapiyor
olmasi galismaya katihm olgitli olarak alinmistir. Bununla birlikte, ¢alismada, 0-1 yil arasi 6gretmenlik
deneyimine sahip 4, 2-5 yil arasi deneyime sahip 8, 6-10 yil arasi deneyime sahip 18, 11-15 yil 8 ve 16 yil ve
Uzerinde deneyime sahip bes 6gretmen bulunmaktadir. Ogretmenlerin 17'si 23-30 yas, 20'si 31-39 yas
araliginda, altisi ise 40 ve istiinde bulunmaktadir. Ogretmenlerin dérdii 6n lisans, 16'si Acik Ogretim fakiiltesi,
18'i gesitli Universitelerin okul 6ncesi 6gretmenligi lisans programindan ve beside yiksek lisans mezunudur.
Ogretmenlerin sekizi (i¢ yas grubunda, bes tanesi dort yas grubunda, 17 tanesi bes yas grubunda, 10 tanesi 5-6
yas grubunda ve Ug¢ tanesi ise Montessori siniflarinda goérev yapmaktadir. Calismaya katilan okul Oncesi
ogretmenlerinin besi 6zel okul 6ncesi egitim kurumunda calisirken 38'i ise kamuya bagl okul dncesi egitim

kurumlarinda goérev yapmakta ve arastirmaya katilan 6gretmenlerin tamami kadinlardan olusmaktadir.
Veri Toplama Araci

Calismanin verileri, arastirmacilar tarafindan gelistirilen yari yapilandiriimis gériisme formu ile toplanmistir.

Gortisme formunu olusturmak icin 6ncelikle konu ile ilgili literatir (Canbulat, 2016; Cooper-Kahn & Foster,
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2013; Goldstein vd., 2014; Harris, 2016; Karakas, 2004; Koechlin & Summerfield, 2007; Oktem, 2006; Verdine
vd., 2014; Zelazo, 2015). Taranarak 10 sorudan olusan bir goriisme taslagi hazirlanmistir. Daha sonra taslak
formla ilgili biri okul 6ncesi egitimi, biri nitel ¢alismalar konusunda uzman iki 6gretim lyesinin gorislerine
bagvurulmustur. Uzman gorusleri dogrultusunda yeniden diizenlenen formun anlasilip anlasilmadigini kontrol
etmek icin ¢alismanin katiimcilarindan farkli bes okul éncesi 6gretmeni ile pilot goériismeler yapilmistir. Bu
gorismeler sonucunda literatiire yeniden donilmis ve yiritlch islev becerileri ve onlari kapsayan bilissel
fonksiyonlari agiklayan calismalar incelenerek bu alanda en ¢ok galisma yapan arastirmacilardan (Canbulat,
2016; Cooper-Kahn & Foster, 2013; Goldstein vd., 2014; Harris, 2016; Zelazo, 2015). Yuriitlicu islev becerilerini
kapsayan alanlar tespit edilmistir. Daha sonra arastirmacilar tarafindan kategorilerden yola gikarak her bir tema
kendisini kapsayan kategorilerle birlestirilmistir. Boylece goérisme formu dort ana soru ve 12 ek sorudan
olusmustur. Ayrica gorisme formunda gorismeyi zenginlestirecek sondaj sorulara da yer verilmistir.
Gortismelerden sonra oOgretmenlerin siniflarinda hangi stratejileri  kullandiklari bu temalarin altina

yerlestirilmistir.
Veri Toplama Siireci

Calismanin verileri Tokat ilinden toplanmistir. Arastirmaya baglamadan énce il Milli Egitim Mudirligiinden
izinler alinarak gerekli agiklamalar yapilmistir. Veri toplama siirecinin basinda, arastirmaci tarafindan yonetici
veya rehber 6gretmen araciligiyla yaklasik 14 okuldaki okul 6ncesi 6gretmeni ile yiiz ylize gorismeler yapilarak
calismanin amaci acgiklanmistir. Verileri toplama asamasinda ise etik prensipler (Miles & Huberman, 1994)
cercevesinde dnlemler alinmistir. Oncelikle katilimcilara arastirma konusuyla ilgili bilgi sahibi olmalari icin
aydinlatilmis onam formuyla gerekli aciklamalar yapilmistir. Ardindan “Calismaya katilmak istiyorum” yazan
onam formunda katilimin génilli oldugu ve arastirmanin herhangi bir yerinde 6zgirce katilimi sonlandirmayi
secebilecekleri konusunda agiklamali bir yazi hazirlanmistir (Glesne, 2013). Calismaya katilmayi kabul eden
katilimcilar formu imzalayarak arastirmaciya teslim etmis ve gorismeler her 6gretmenden randevu alinarak
kendi okulunda gosterdigi yerde gergeklestirilmistir. Arastirma; ¢alismaya katilmak icin génullulik ve halen
ogretmenlik yapiyor olma 6lgUtlerini tasiyan 6gretmenlerle, okul igerisinde onlarin istedikleri yer ve zamanlarda
birebir goriisme yapilarak gergeklestirilmistir. Arastirmaci gériismenin baslangicinda, gériismenin amacini ve
gorismenin nasil ylritilecegini 6gretmenlere agiklamis ve verilerin givenilir bir bicimde elde edilebilmesi igin
gorismenin ses kayit cihazi ile kaydedilecegi belirtilerek gerekli izni almistir. Gorisme sirasinda bir 6gretmen
ses kaydi alinmasini istemedigi icin onunla olan gériisme el ile not tutularak kayit altina alinmistir. Gorlismelerin
sureleri, 20 ile 55 dakika arasinda degismistir. Goriismeler Kasim 2016 ve Ocak 2017 tarihleri arasinda 3 aylik bir

sure zarfinda toplanmistir.
Verilerin Toplanmasi

Arastirma verileri, okul oncesi 6gretmenleriyle kendi calistiklari okulda ve verdikleri randevu tarihinde
gosterdikleri yerde (kitliphane, rehberlik servisi ve ya idareci odasi) bireysel olarak yiiz ylze arastirmacilar
tarafindan gelistirilmis yari yapilandirilmis bir gérisme formu ile toplanmistir. Nitel arastirmalarda siklikla

Tuncer, N. and Avci, N. (2018). The Classroom Strategies Promoting the Developent of

1256 Preschoolerrs' Executive Functions (A Qualitative Analysis), International Journal of Eurasia Social
Sciences, Vol: 9, Issue: 32, pp. (1224-1283).



” 0 E SS Year: 9, Vol:9, Issue: 32 JUNE 2018

kullanilan yari yapilandirilmis goriismeler, arastirmacilara konunun ana gergevesini belirleyip kendi konulari
kapsaminda soru sorma olanagi verirken, ayni zamanda goriisme sirasinda ortaya cikabilecek yeni durumlara
gore sorular eklemeye firsat veren esnek bir yapi sunmaktadir (DiCicco-Bloom & Crabtree, 2006). Arastirmaci,
gorisme yaptigl kisinin verdigi cevaplara odaklanarak konu hakkinda derinlemesine bilgi edinme firsati
bulmaktadir (Guler, Halicioglu ve Taskin, 2013). Yari-yapilandiriimis goérisme teknigi sahip oldugu belirli
diizeydeki standarthigi ve ayni zamanda esnekligi nedeniyle egitim bilim arastirmalarinda yaygin olarak
kullanilmaktadir (Tiirniikli, 2000). Arastirmaci tarafindan, arastirmanin amacina paralel olarak ve alan yazindaki
kuramsal bilgiler derinlemesine incelenerek bir gérisme formu gelistirilmistir. Arastirmanin amaci ve sorularini
iceren gorisme formunda, alan uzmanlarinin da gorisleri alinarak gerekli dizeltmeler yapilmistir. Ardindan,
gorisme sorularinin uygun ve anlasilir olup olmadigini belirlemek igin bes 6gretmen ile 6n gériisme yapilmistir.
Pilot goriisme sonunda soru formu yeniden diizenlenmistir. Veriler arastirmanin amaci dogrultusunda bireysel
goriismeler yapilarak toplanmistir. Ogretmenlerinin yiritiici islevler hakkindaki gorislerini ve siniflarinda buna
yonelik kullandiklari stratejileri incelemek tzere yapilan ¢alismada okul dncesi 6gretmenlerinin tamami (n=43)
"yardticd/yénetici islev becerileri nedir biliyor musunuz" sorusuna "ilk kez duyuyorum" veya "hayir sanirim
bilmiyorum" cevabini vermislerdir. Arastirmacinin yuritici/yonetici islev becerilerinin ne oldugu ve neleri
kapsadigini anlatan acgiklamali konusmasinin ardindan tim katiimci 6gretmenler "evet bunlari yapiyoruz"

dedikten sonra goriisme sorularina gegilmistir.
Veri Analizi

Calismada elde edilen verilerin analizinde icerik analizden faydalanilmistir. igerik analizinde asil amac verileri
anlamlandirabilecek kavramlara ve baglantilara ulasmaktir. icerik analizinde elde edilen veriler daha ayrintili bir
sekilde incelenir (Yildinm ve Simsek, 2013: 259). icerik analizi insanin dogasi ve davraniglari izerinde dolayli
yollarla ¢alismaya imkan taniyan bir tekniktir (Buyukoztirk vd., 2014: 246). Bu dogrultuda arastirma yapilan
konuya iliskin katilimcilarin bazi 6zgiin dislince ve gorislerin sunulmasi amacilyla zaman zaman dogrudan
alintilara yer verilmistir. Elde edilen veriler, oncelikle Office programi kullanilarak bilgisayar ortamina
aktarilmistir. Ardindan verileri kodlayacak olan arastirmaci, veriyle ilgili genel bir fikir sahibi olmak amaciyla 241
sayfalik desifreleri ayri ayri okumustur. Veri analizleri tamamlandiktan sonra yapilan kodlamalarin incelenmesi
icin iki arastirmaci bir araya gelerek farkh olan kodlar Gzerinde konusmus ve nitel arastirmalar konusunda
uzman bagimsiz bir arastirmacinin incelemesine karar vermislerdir. Bagimsiz arastirmaci goérismelerin bes
tanesini incelemis ve kodlar g¢ikarmistir. Ancak her iki arastirmaci kodlarda ¢ok fazla tekrara gittigi icin ikinci
arastirmaciyla yapilan uzlasma oturumunda kodlar (izerinde anlagsma saglanabilmistir. Bes katilimcinin verileri
Uzerinden kodlarin sadelestiriimesi ve birlestirilmesi islemi gergeklestirilmistir. Bu asamada glvenilirlik
hesaplanmistir. Ancak geri kalan verilerde kodlarda sadelestirme ve birlestirme yapmak lizere ikinci bir bagimsiz
arastirmacinin goriisiine basvurulmus, bu sekilde ¢alisma dort ana tema 12 kategori altinda toplanmistir. Son

olarak %5’lik goris ayriligi icin kuramsal ¢erceveden faydalanabilmek amaciyla alan yazina basvurulmustur.
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Sonug olarak butin kodlarla ilgili anlagmaya varilarak bu ¢alismada yer alan tim verilerin tamami
raporlanmistir. Verilerin analizinde frekans olarak 6gretmen sayisi alinmis olup, “f” kodlara ait frekansi ifade
etmektedir. Etik ilkeler geregi insanlarin kimliklerine iliskin tanimlayici bilgiler dogrudan veya dolayl olarak
verilmemelidir (Yildirrm ve Simsek 2013: 122). Bu nedenle calismaya katilan 6gretmenlere iliskin kodlar
olusturulmustur. K1 katihmci 6gretmenlere verilen kodlardan biridir ve birinci siradaki katilimci 6gretmeni

temsil etmektedir.

Katilimcilardan elde edilen veriler olusturulan kategoriler dogrultusunda degerlendirilmis ve gruplanmistir.
Ogretmenlerle yapilan gériismeler sonucunda yapilan analizlerde cikan sonuglar Giivenirlik = Géris Birligi/
Gorls Birligi + Goras Ayriligr x 100 formla kullanilarak hesaplanmistir Bu hesaplama sonucunda arastirmanin
glvenirligi %94 olarak belirlenmistir. Glvenirlik formili ile hesaplanan sonucun %70'in lzerinde olmasi

durumunda degerlendiriciler arasinda glivenirlik saglanmis olmaktadir (Miles & Huberman, 1994).
BULGULAR VE YORUM

Ogretmenlerin siniflarinda  yiiriitiicii islev becerilerini gelistiren stratejileri kullanmalari konusundaki
gorislerinden elde edilen bulgular, veri analizleri sonucunda; "kendini kontrol ve 6z diizenleme becerisi",
"gorevi baglatma kararlilik ve zaman yonetimi", "Ust biligsel siireglerin etkili ve birlikte kullanimi”, ¢alisma

bellegi/aktif bellek olmak Gzere dért ana tema altinda yorumlanmistir.

Tablo 1a. (Tema 1) Kendini Kontrol ve Oz Diizenleme Becerisine iliskin Bulgular

Davranissal
Oz-
dizenleme

Kendini kontrol ve
0z diizenleme
becerisi

Duygusal
oz-
dizenleme

Tepkiyi
Dizginleme
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Tablo 1. Davranissal Oz-Diizenlemeye iliskin Verilerin Dagilimi

Kod (f)

Cocugu kendi davranislari Gzerinde distinmeye tesvik etme 17
Sorunlarin ¢6zUm igin aile katimini kullanma 14
Sinif kurallarini katihmci yollarla belirleme 14
Olumlu davraniglarda bulunan ¢ocuklari motive etmek igin sdzel veya nesnel pekistiregler kullanma 13
Olumsuz davraniglar karsisinda sozel ve yiiz ifadeleri kullanarak uyarilarda bulunma 10

Olumsuz davranisin sénmesi igin gormezden gelme

Sorumluluk verme

Olumsuz davranisi cezalandirma

Kisiler arasi problem durumlarinda ¢6ziim bulmalarini saglayici teknikler kullanma

Doénem basinda ve aralikli olarak sinif kurallarini hatirlatma

Davranisin sonuglarini gocuga olumsuz olarak ifade etme

Olumlu davranisi tesvik etmek igin model olma

Davranislarini dizenlemesi igin prososyal davranislari gelistirme

Cocuklarin birbirlerinin davranislarini degerlendirmelerine tegvik etme

Cocugun gozlem yaparak dogru davranisi fark etmesini saglama

Ogretmen miidahalesi olmaksizin ¢6ziimii tamamen ¢ocugun kendisine birakma

Cocuklarin davranislarini diizenlemeleri igin zengin uyarici ortam sunma

RlR| R[N W W Wwwl w|p,dlooo|

Olumlu davraniglara yénlendirmek amaciyla ¢ocuklara sinif sorumlusu olarak gorevler verme

Calismaya katilan okul oncesi 6gretmenlerinin kendini kontrol ve 6z diizenleme becerisinin gelisiminin
desteklenmesi icin soyledikleri gorisler 3 kategoride incelenmistir. Davranissal 6z-diizenleme koduna iliskin
o0gretmenlerin 17'sinin gocugu kendi davranislari izerinde distinmeye tesvik ettikleri gorilmistir. Cocugun

dislinmesini saglayacak farkli ydntemler denedigini soyleyen 6gretmenlerden bazilari:

"Cocuklari uyarmaktan yana dedilim. Konuyu dedistiririm. illa olumsuz bir durum olduysa
diistinmesini saglarim. Sembolik 6diiller kullanirrm. Kapiya agag¢ yaptim. Yesil yapraklar olumlu
davranislar, sari yapraklar olumsuz davranislar. Agacin izerine yapraklar yapistirryorum. Cocugun
adi var lizerinde. Bu yol ¢ok etkili oldu. Olumsuz bazi davranislarin ortadan kalkmasini sagladi.

Ozgiiveni artirmasini sagladi... (K36).

Sinif kurallari ¢ocuklarla birlikte olusturuyorum. Senenin basinda séz isterken parmak kaldirmalari
gerektigini, siraya girmeleri gerektigini, kitabini alirken, yemek yerken arkadasinin sagini ¢ekmemesi
gerektigini, yapilan davranislarin sinif igerisin de olumsuzluklara yol acgabilecedini anlatan resimler
indirip kart haline getirilir ¢ocuklarla sohbet havasinda onlarin davranislari izerinde diisiinmelerini

sagliyorum" (K31).

Cocuklarla beraber kagitlardan yeni sinif arkadas! yapilir ve yeni arkadasa sinif kurallarindan
bahsetmeleri istenir. “Sen oynarken arkadasindan beklentilerin nelerdir?” sorusu tim cocuklara
yoneltilerek aslinda oyun oynarken kendilerinin uymasi gereken kurallari dikkat etmesi gereken

noktalari distinmeleri ve boylece kesfetmeleri saglanir" (K37) seklinde goruslerini ifade
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etmiglerdir. Calismaya katilan 6gretmenlerden bir kismi, (n=14) Sorunlarin ¢6zimi igin aile
katilimini kullanma yoluna gittiklerini, bazilarinin ise (n=14) sinif kurallarini katiimci yollarla
belirledikleri bulunmustur. Sinif kurallarini olustururken izledigi yollari anlatan bir 6gretmenin bu

durumu anlatan 6rnek bir ifade:

"Cocuklarla sinif kurallarini birlikte koyuyoruz her ¢ocuk kendi bir kural séyliiyor kurala
uymayanin ne yapmasi gerektigini de ¢ocuklar karar verir. Her gocugun adini yazip altina istedigi
renk boya ile parmak basip imzalar. Bu sinif kurallarini panoya asiyoruz veliye génderiyorum
kurala uymayani arkadaslari uyariyor. Davranisinin sonucu yapmamasi gereken bir etkinlige

girmemekse kenarda arkadaslarini bekler" (K2) seklinde olmustur.

Yedi O6gretmennin ise olumsuz davranisi gérmezden geldikleri, alti 6gretmenin diger cocuklar tarafindan
dislanmamalari igin bazi cocuklara sorumluluk verdikleri, alti 6gretmenin ise olumsuz davraniglari cezalandirma
yoluyla ¢6zdikleri, alti 6gretmenin de, cocuklarin duygularini ifade etmelerine iliskin etkinlikler planlandiklari

tespit edilmistir.

Tablo 2. Duygusal Oz-Diizenlemeye iliskin Verilerin Dagilimi

Kod (f)

Olumsuz durumlarda mola teknigini kullanmas 11

Cocuklarin duygularini ifade etmelerine iliskin etkinlikler planlama

Cocugun kendini rahat hissetmesini saglayici teknikler kullanma

Cocugun kendini kontrol etmesini saglamak igin duygusal bag kurmayi destekleyici etkilesimde bulunmasi

Cocugun olumsuz duygusunu istedigi sekilde ifade etmesine imkan vererek ¢ocugun rahatlamasini saglama

Cocuklarin gelisimsel 6zelliklerine uygun etkinlikler planlama

RlRR[ R W WO

Cocuklarin dikkatlerini cekmek igin jest ve mimikleri kullanma

Calismaya katilan okul oncesi 6gretmenlerinin kendini kontrol ve 6z dizenleme becerisinin gelisiminin
desteklenmesi icin soyledikleri goriislerden duygusal 6z-diizenleme becerisine iliskin bulgularina bakildiginda;
O0gretmenlerin 11'inin olumsuz durumlarda mola teknigini kullandigi goriilmustiir. Bu kategoriye iliskin olarak

bir 6gretmen goriisiini su sekilde ifade etmistir:

"Mesela olumsuz bir durum gelisti. Hemen ilk seferde mola vermek yerine birka¢ defa uyariyorum
ayni olumsuz davranis devam ederse 5 yasinda mi 5 dakika orada mola vererek o davranisi

diistiinmesini saghyoruz." (K40)

Calismaya katilan 6gretmenlerden Ugilinlin duygusal 6z diizenleme becerisinin gelisimi icin ¢ocugun kendini
rahat hissetmesini saglayici teknikler kullanma yolunu tercih ettiklerini, Gglinlin ise ¢ocugun kendini kontrol

etmesini saglamak i¢in duygusal bag kurmayi destekleyici etkilesimde bulundugunu belirtmislerdir.
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Bazi O6gretmenler ise ¢ocugun olumsuz duygusunu istedigi sekilde ifade etmesine imkan vererek gocugun

rahatlamasini saglayacak etkinlikler yaptiklarini su sekilde ifade etmislerdir:

"Okulun agildigr ayda sinifta duygulari ifade edebilme ile ilgili bircok etkinlik planlamak gerekiyor
Cocuklar duygularini ifade etmekte zorlaniyorlar. Genellikle olumsuz duygularini aglama vurma
zarar verme kétii séz vb. davranislarla sergiliyorlar. Oncelikler ilk giinlerden baslayarak
duygularini ifade etmelerine daha fazla zaman taniyoruz. Orn her sabah ¢ember zamaninda
bugiin kendini nasil hissediyorsun? Diye basliyor (bununla ilgili panomuz var panoda duygu
resimleri ve ¢ocuklarin fotograflari var ¢ocuklar sabah ¢cember saatinde kendini nasil hissediyorsa
kendi resmini o duyguya takiyor neden 6yle hissettigini anlatiyor.) konusuyoruz. Evde yasadigi bir
durum olabilir ne hissediyor anlamaya ¢alisiyoruz. Catismalarda daha ¢ok empati kurmalarini

saglamaya ¢alisiyoruz? Sen ne hissedersin gibi... Drama ya ¢ok yer veriyoruz." (K38)

"Sinifta duygu kutusu hazirlanir. Ne olursa iziiliirsiiniiz? Sizi ne mutlu eder? Okul ya da okul disi
hayatlarinda mutlu olduklari, iziildiikleri, sasirdiklari, korktuklari anlari temsil eden resim, obje vb
sinifa getirip ilgili kutuya atmalari istenir. Haftanin son giinii kutular tek tek incelenerek

cocuklardan olaylarin anlatiimasi istenir." (K37)

Tablo 3. Tepkiyi Dizginlemeye iliskin Verilerin Dagilimi

Kod (f)
Tepkiyi dizginleyemeyen gocuklarla davranisin nedenlerine iliskin yiz yiize gériisme yapma 12
Kendini kontrol etme sorunu yasayan ¢ocuklara kosullu davranma 10
Cocugun kendini kontrol etmesine destek olmak i¢in empati becerisini gelistirme 8
Olumsuz davranis sergilendiginde gormezden gelme ve ya dikkati farkl bir yone ¢ekme 8
Cocugun tepkiyi dizginlemesine yardimci olmak igin yanlis davranisin nedenlerine iliskin sorular sorma 3
Tepkiyi dizginlemesini destekleyici teknikler kullanma 2
Sinif igi sosyal etkilesimi gligclendirme 1
Olumsuz davranis sergileyen gocuklara yetenekleri dogrultusunda sorumluluk verme 1
Cocuklarin davranislarini yansitma yapma 1

Calismaya katilan okul oncesi 6gretmenlerinin kendini kontrol ve 6z dizenleme becerisinin gelisiminin
desteklenmesi icin soyledikleri gorislerden dordiinclisi olan tepkiyi dizginleme becerisine iliskin bulgulara
bakildiginda; 6gretmenlerin 12'si tepkiyi dizginleyemeyen c¢ocuklarla davranisin nedenlerine iliskin yiz ylze
gorlisme yapmayi tercih ettikleri, ardindan da 10 6gretmenin kendini kontrol etme sorunu yasayan ¢ocuklara
kosullu davranma vyoluna gittikleri gorilmustir. Katihmcr 6gretmenlerden birinin  ¢ocukla ylz yize
goriismelerini:

"Tepkisini dizginleyebilmesi igin, eger duygularini kontrol edemeyen ¢cikarsa ¢ocukla konusmayi tercih ediyorum
ama arkadaslarinin icinde degil kenara ¢cekiyorum neden béyle davrandigini soruyorum. Gegen haftalarda béyle
bir sey basimiza geldi yemek yerken bir erkek ¢cocugu bir kiz arkadasina durup dururken suratina tokat patlatti.
Neden arkadasina béyle yapiyorsun dedim sustu. Neden yaptin arkadasin (ziildii dedim. Babamda anneme
yapiyor ama dedi. Demek ki aile igcinde siddet var" (K5) seklinde ifade ettigi goralmustir.
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Calismaya katilan sekiz 6gretmenin ¢ocugun kendini kontrol etmesine destek olmak igin empati becerisini
gelistirme yoluna gittikleri ya da olumsuz davranis sergilendiginde gérmezden gelme ve ya dikkati farkli bir yone
cekmeye calistiklarini ifade etmislerdir. Katilimci 6gretmenlerden biri bu durumu:

"Bunu ¢ok yasiyorum ézellikle 3 yaslarda aglamayi, mesela ders ortasinda aniden aglama olayi, ya da yemek
yerken aniden aglama olayi, dncelikle bunun nedenini soruyorum bana verdigi cevaba gére Odncelikle
sakinlesmesini sagliyorum ya da dikkatini baska bir yere ¢ekiyorum "(K26) seklinde ifade ederken, bir diger
O0gretmen:

"Bir 6grencim parayla susturulmaya alismis. Okula gelirken baba eline para tutusturuyor. Aileye yanlis
oldugunu anlattim ve bir daha yapmamalarini séyledim. Ertesi giin ve diger 3 giin aglayarak geldi.
1Saat boyunca aglamaya israrla devam etti. Ben onu duymazdan gelerek etkinlige cektim. Bu davranisi
s6ndi" (K43) diyerek yansitmistir.

Tablo 4a. (Tema 2) Gorevi Baslatma Kararlilik ve Zaman Yénetimine iliskin Verilerin Dagilimi

Dikkat
stirdiirme

Gorevi
Hedefe Baslatma
Odakli Gorevli
" Kararlihk ve Baslatma
Gésterme Zaman
Yonetimi
Zaman
Yénetimi

Tablo 4. Dikkati Stirdiirmeye iliskin Verilerin Dagilimi

Kod (f)
Cocuklarin dikkatlerini cekmek ve dikkatini stirdirmek igin farkl 6gretim yéntem ve materyal kullanma 28
Etkinlik 6ncesinde, esnasinda ve sonunda ¢ocuklari motive etmek igin s6zel veya nesnel pekistiregler kullanma 23
Cocuklarin dikkat ve ilgileri konusunda etkinlikleri esnetme 15
Cocuklarin dikkatlerini toplamalarini saglamak igin uzun sireli etkinliklere kisa molalar verme 10

Dikkat diizeyini ylksek tutmak igin jest, mimik ve farkli ses tonlari kullanma

Cocugun gelisim dlzeyine uygun etkinlikler segme

Cocugun dikkatini toplamasi i¢in dokunsal temas kurma

Etkinlikleri sirasiyla sdyleme

Cocuklarini dikkatini gekmek igin agamali destek uygulama

Cocuklari kiigiik gruplara yapma ve her gruba bir liderin rehberlik etmesini saglama

Arkadaslari tarafindan dikkati dagilan ¢ocugu sessiz bir yere alarak, etkinlige devam etmesini saglama

R RN NIN NP0,

Cocuklarin ilgi ve dikkatleri dogrultusunda etkinligin mekanini degistirme
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Calismaya katilan okul ©ncesi 6gretmenlerinin Gorevi baslatma kararlilik ve zaman yonetimi gelisiminin
desteklenmesi icin soyledikleri goérisler 4 kategoride incelenmistir. Dikkati slrdirme koduna iliskin
ogretmenlerin yaridan fazlasi (n=28) etkinlik basinda, siirecinde (esnasinda) ¢ocuklarin dikkatlerini cekmek ve
dikkatini srdirmek igin farkh 6gretim yontem ve materyal kullanmayi tercih ettikleri gériilmustiir. Bunlarin
beyin firtinasi, hikaye okuma, hikaye tamamlatma, mizik, dans, parmak oyunu, puzzle, oyun, dogaglama, kukla
kullanma, soru cevap, artik materyal kullanma, gorseller kullanma, alkis, didik kullanma gibi yollara

bagvurduklari gérilmustir. Katilimcr 6gretmenlerden biri bu durumu su ifadesiyle betimlemistir:

"Hikdye anlatiyorsam mesela ses tonumu degistiriyorum. Eger hala ilgilerini cekmediyse dramaya
dékiiyorum, canlandirmaya dékiiyorum. Bakiyorum ilgilerini cekmedi, hikdyeyi yarim birakiyorum,
onlarin tamamlamalarini istiyorum. Oyun oynuyoruz, oyunu sevmediler, hemen fark etmeden
oyunu dedistiriyorum sanki bir bitiinmiis gibi. Sanat etkinliginde yardimci oluyorum ya da bunu
yaptiginiz zaman eve gé6tireceksiniz. Anneleriniz gérecek, ya da fotografinizi ¢ekecegim
paylasacagim gibi seyler séyliiyorum. Dergi ¢alisiyorsak, sikildilarsa, sikici bir sayfaysa biz bunu

sonra yapariz diyerek sayfa atliyorum. Dikkatlerini béyle siirdiriiyorum." (K30)

Ogretmenlerden yaridan fazlasi (n=23) etkinlik éncesinde, esnasinda ve sonunda ¢ocuklari motive etmek icin

sozel veya nesnel pekistirecler kullanma yolunu tercih ettiklerini belirtmislerdir.
Bu konuda 6gretmenlerden biri bu durumu su ifadesiyle betimlemistir:

"Ozenli yapanlara ve zamaninda bitirenlere aferin baskili bir édiil damgam var. Ondan
basiyorum. Her etkinligin sonunda biraz gaz vermekte ise yariyor. Bugiin gercekten harikaydin.
Sende ilerleme var bravo sana. Vay bee siipersin. Ne giizel yapmissin. Opiiciikler falan. Etkinlik

sirasinda dikkati dagilanlarin yanina gidip nasil yapiyorsun bir bakalim diyerek toparlarim." (K41)

Ogretmenlerin 15'i ¢ocuklarin dikkat ve ilgileri konusunda etkinlikleri esnetme yoluna gittiklerini ifade
etmislerdir. Dikkati siirdiirme becerisinin gelisimi icin ¢cok da fazla kurala ihtiya¢ olmadigina inandigini sdyleyen

katilimci 6gretmenlerden biri:

"Benim prensibim ¢ocuk mutlu oldugu etkinligi yapsin eger istemiyorsa yapmasin" (K40) seklinde dislincelerini

ifade ettigi gorilmdistir.

Calismaya katilan oOgretmenlerden 10'u ¢ocuklarin dikkatlerini toplamalarini saglamak icin uzun sireli
etkinliklere kisa molalar vermeyi tercih ettiklerini, bes, 6gretmenin ise dikkat diizeyini yliksek tutmak igin jest,

mimik ve farkli ses tonlari kullanmayi tercih ettigini belirtmistir.
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Tablo 5. Hedefe Odakl Sebat Gdstermeye iliskin Verilerin Dagilimi

Kod (f)
Yapilacak ¢alisma 6ncesinde etkinligin siiresine, kurallarina ve yapilisina iliskin agiklamalar
Etkinligi bitirme konusunda esnek olma 18
Etkinligin tamamlanmasi igin baskida bulunma 17
Etkinligi tamamlamak istemeyen gocugu ikna etme 14

Cocuklarin sorumluluklarini arttirmak igin, sinifta diizenli olarak her giin etkinlikleri baglatmak ve

Cocugu oyuna dabhil etmek icin etkinlik stirecinde aktif rol alma

Etkinlik esnasinda gocugun yardima ihtiyaci olup olmadigini denetleme

9

8

Etkinlige baslamadan 6nce 6rnek gosterme 3
2

2

Etkinlik bitirme karsihgi bir 6dil vaat etme

Calismaya katilan okul oncesi 6gretmenlerinin gorevi baslatma kararlilik ve zaman yonetimi gelisiminin
desteklenmesi icin soyledikleri gérislerden hedefe odakli sebat gosterme koduna iliskin 6gretmen gorislerine
bakildiginda 6gretmenlerin yaridan fazlasinin (n=22) yapilacak ¢alisma dncesinde etkinligin siiresine, kurallarina
ve yapilisina iliskin acgiklamalar yapmay: tercih ettigi gortalmuastir. Yarisina yakin bir grup 6gretmen ise (n=18)
Etkinligi bitirme konusunda esnek olduklarini dile getirmislerdir. Azimsanmayacak bir grup 6gretmen grubu
(n=17) hedefe odakli sebat gosterme davranisini kazandirmak adina etkinligin tamamlanmasi igin gocuklara
baski yapma yolunu tercih ettiklerini bir grup 6gretmenin ise (n=14) etkinligi tamamlamak istemeyen ¢ocugu
ikna etme yoluna gittiklerini ifade eden goriislere yer vermislerdir. Bu durumu agiklayan bir 6gretmen sunlari

dile getirmistir:

"Etkinlige baslayan ¢ocuklara etrafinizla ilgilenmeden kdgidiniz boyarsaniz daha ¢abuk bitirirsiniz
derim. Boyamaktan sikilan ya da yetistiremeyen olursa “bitirirsen sen de ben de ailen de ¢ok
mutlu olur, hadi bakalim az kaldi “ diyerek bitirmesini saglarim. Yine de bitiremeyen olursa daha

hizli olmalisin diye uyarip bitirmesine yardimci olurum" (K9)

Calismaya katilan dokuz 6gretmenin ¢ocuklarin sorumluluklarini arttirmak icin, sinifta diizenli olarak her giin
etkinlikleri baslatmak ve takip etmek igin bir sinif sorumlusu belirleme yoluna gittiklerini, 6gretmenlerden 2
tanesi ise hedefe odakli sebat gésterme davranisini kazandirmak igin etkinlik bitirme karsiligi bir 6dil vaat etme
yolunu tercih ettiklerini ifade etmislerdir. Bu konuda uygulamalarindan bahseden katilimcilar distincelerini su

ciimlelerle ifade etmislerdir:

"Mesela édiil panosu var. Diyorum ki bunu bunu yaparsaniz sonunda bu olacak diye burayi
tamamlayacaksiniz ve sonucunda hediyeler kazanacaksiniz. Bu ¢ok isime yariyor dogrusu. Sinif

diizene oturduktan sonra aslinda herkes ne yapacadini biliyor" (K30)

"Mesela benim her giin nébetgi bir 6grencim var sinif listesine gére. Nébetgiyse el yikatmaya
gé6tiriiyor mesela. Siranin basinda, o giin gezi varsa en basta, el yikamada en basta,

yemekhaneye girerken en  basta, sinifi toplattiracaksam arkadaslarina o rehberlik ediyor" (K6)
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Tablo 6. Gorevi Baslatmaya iliskin Verilerin Dagilimi

Kod (f)
Etkinligi baglatma ve tamamlama konusunda ¢ocuga yardimlarda bulunma 13
Problemli gocuklarla bireysel olarak daha fazla ilgilenme 5
Cocuklarin bir arkadasiyla ortak etkinlik saati planlamalarini saglama 1

Gorevi baslatma kategorisine iligkin bulgulara bakildiginda, 13 6gretmenin etkinligi baslatma ve tamamlama
konusunda ¢ocuga yardimlarda bulunma yolunu tercih ettikleri gériimistir. Bu kategoriye ait bir 6§retmenin

gorusu:

"Soyle séyleyeyim bir gérev baslatamiyorsa ilk ben yardim ediyorum séyle yapalim béyle yapalim diye" (K34)

seklinde olmustur.

Bir grup o6gretmenin de (n=5) problemli ¢ocuklarla bireysel olarak daha fazla ilgilenmeyi tercih ettikleri
gorialmustir. Calismaya katilan bir 6gretmenin ise ¢ocuklarin bir arkadasiyla ortak etkinlik saati planlamalarini

saglama yoluna gittigi ve goruslerini de su sekilde dile getirdigi gorilmustir.

"Cocuk gelip 6gretmenim ben ¢ay saati yapmak istiyorum, gretmenim ben bunu yapmak

istiyorum diyor. Yapabilirsin diyorum. Kendiliginden gérev baslatmis oluyor"(K34)

Tablo 7. Zaman Yénetimine iliskin Verilerin Dagilimi

Kod (f)

Etkinlik stirecinde ve sonunda zaman kullanimi konusunda aralikli olarak hatirlatmalarda bulunma

=
(o]

Zaman kavramini kazandirmak igin materyal kullanma

Etkinlikleri cocuklarin bireysel becerilerine uygun hale getirme

Rutin etkinliklerle zaman kavramini verme

Etkinlik strelerinin ve guinlik rutinlerin ayarlanmasi konusunda ¢ocuklarin birbirlerine yardim etmesini

Etkinlige baslamadan 6nce bir etkinligin 6rnegini gdésterme

Cocugun kendi zamanlamasina kendisinin yapmasina firsat verme

Etkinlik arasi gecislerde zamanla ilgili hatirlatmalar yapma

Etkinlik asamasinda ¢ocuga model olma

ilk haftadan itibaren sinif ici kurallarin belirlenmesi ve farketmelerinin saglanmasi

Etkinligini tamamlayamayan ¢ocugun etkinligini zorla sonlandirma

Sinifin toplanmasinda zaman planlamasi yapmalari igin farkli teknikler kullanma (tik tak sesi ¢ikaran muzik)

RININWww|lu|lum|un| oo oo 0

Etkinlik basinda zamaninda tamamlanmayan etkinliklerin olasi sonuglari hakkinda konusma

Arastirmaya katilan 6gretmenlerin zaman yonetimini nasil kazandirdiklarin iliskin bulgularina bakildiginda,
ogretmenlerden 18'inin etkinlik slirecinde ve sonunda zaman kullanimi konusunda aralikli olarak

hatirlatmalarda bulundugu gorilmastir. Bu gorise iliskin uygulamalarini anlatan bir 6gretmen:
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"Gerektigi zaman uyari vermeye basliyoruz. Hadi bitmek lizere, arkadaslarimizin ¢ogu bitirdi hadi
biz de onlara yetiselim, bitirenlerinkini panoya asacagim. En listlere asacagim, alta dogru

azalacak zaman. Zamani yetistiremeyenler alta dogru asiliyor, liste ilk bitirenlerinki alintyor" (K24)

diyerek dusuncelerini betimlemistir. Sekiz 6gretmen zaman kavramini kazandirmak igin materyal kullanma
yolunu tercih ettiklerini ifade etmislerdir. Bu materyallerin genellikle kum saati, akrep-yelkovan oldugu

goralmustar.

Yalnizca beg 6gretmen g¢ocugun kendi zamanlamasina kendisinin yapmasina firsat verdigini ifade etmistir.

Ogretmenlerden biri gériislerini agiklarken su ifadelere yer vermistir:

"Oyuncakla oynuyorlar son 10 dakikamiz var diye bildiriyorum. Zamani ona gére ayarliyorlar Su

etkinliklerimiz var diyorum planlamayi onlar yapiyorlar zamanlamayi da béyle 6greniyorlar.” (K12)

Calismaya katilan 6gretmenlerden 2 tanesi etkinligini tamamlayamayan ¢ocugun etkinligini zorla sonlandirma

yoluna gittikleri gérilmastar.

Tablo 8a. (Tema 3) Ust Bilissel Siireclerin Etkili ve Birlikte Kullanimina iliskin Bulgular

Planlama ve
Organizasyon

Ust bilissel
Siireglerin Etkili ve
Birlikte Kullanimi

Esneklik

Tablo 8. Planlama ve Organizasyon Becerisine iligkin Verilerin Dagilimi

Kod (f)

Planlamada sorun yasayan ¢ocuklari yonlendirmek ve ¢ocuklarin organizasyon becerilerini gelistirmek 25

Planlama becerilerini desteklemek igin aile katilimi saglama

Etkinlik ve zaman planlamasinin ¢ocuklar tarafindan belirlenmesi

Tim sureglerde planlama ve organizasyon sureglerinin 6gretmen tarafindan yuratilmesi

Organizasyon becerilerini gelistirmek icin akran etkilesimine tesvik etme

N[N N| 0| 0

Planlama ve organizasyon becerilerini desteklemek icin pekistiregler kullanma

Firsat esitligini saglama 1
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Arastirmaya katilan 6gretmenlerin planlama ve organizasyon becerisini nasil kazandirdiklarina iliskin bulgularina
bakildiginda, 6gretmenlerin vyarisindan fazlasinin (n=25) ozellikle planlamada sorun yasayan cocuklari
yonlendirmek ve cocuklarin organizasyon becerilerini gelistirmek icin materyalleri farkli kullanmaya tesvik
ettikleri, cahisma sirecinde aktif rol alip, model olarak planlama ve organizasyon becerilerinin geligsimini

destekledikleri goriilmistur. Montessori sinifinda gérev yapan bir 6gretmen gorugslerini su sekilde yansitmistir:

"...Ornek veriyorum gegen giin yasadik bizde pembe kule kahverengi merdivenler kalin ince biiyiik
kigiik kavramlarini vermeye yarayan tahta bloklarimiz var isimleri farkli silindirlerimiz var
bakiyorum hep klasik benim onlara ddrettigim gibi uyguluyorlar bakin dedim bunlarla daha farkli
neler yapilabilir neler yapabiliriz? Birkag bir sey séylediler bu yapilabilir su yapilabilir diye. Ben
dedim evet bunlari bir araya getirip tren yapabilirim sasirdilar nasil yapilabilir ben size géstereyim
baslangicin nasil olacadini devamini da siz getirirsiniz bir baktim inanilmaz keyif aldilar yaklasik 40
dakika boyunca o etkinlikle ¢calistik 3 tane Ggrenci ile birlikte. Ve evet bunlarla gercekten farkl bir

sey yapilabilir kule disinda ya da ezber disinda farkli seyler yapilabilir." (K33)

Ogretmenlerden sekizi planlama becerilerini desteklemek icin aileyi ise kosarak onlardan destek aldiklarini ve
aile katilimi sagladiklarini (6dev verme, dokiiman yollama, video ¢ekimi yapip yollama, aile egitimi yapma),
ifade etmislerdir. Ogretmenden biri bu durumu su ifadesiyle betimlemistir; Bu konudaki gériislerini dile getiren
bir 6gretmen soyle sdylemistir:
"Aile katiminda vermeye c¢alisyorum. S6yle ki biz onlara bir formlar veriyoruz ama tabi bunlar
genelde verildi§i zaman takip edilmeyen formlar oluyor. Ama ben bunu ¢ocukta énce yapiyorum ki
cocuk aileyi zorlasin. Ben mesela biiyiik bir tane hazirliyorum o formdan béle renkli hareketli
astyorum fark ettiriyorum 'Ogretmenim bu ne?' Diyor. Renkler var énce giinleri é§renmeden énce
renkler her giine bir renk seklinde bir yéntem denedim verimli oluyor. Diyorum ki kalktik, uyandik,
yliziimiizii yikadik béle anlatiyorum ¢ocuklara tabi 1 haftalik siire¢ gerektiriyor planlama igin
bunlarin diyorum ufaklarini annelerinize, babalariniza verecedim, odaniza asin diyorum. Buna
gére bir gliniiniizii devam ettireceksiniz diyorum. Mesela ¢ocuk disini firgaliyor. Yapan veliler var
sonug aldiklarini séyliiyorlar." (K24)

Tablo 9. Esneklige iliskin Verilerin Dagilimi

Kod ()

Soyut kavramlari somutlastirma

=
SN

Deneme yanilma yontemiyle cocuklarin kendi stratejilerini ve yeteneklerini kesfetmelerine firsat verme

Cocuklarin gelisimsel 6zelliklerine uygun etkinlik ve materyal segme

Etkinlik 6ncesi, esnasinda gocuklara agiklamalarda bulunma

Cocuklarin dikkatlerini cekmek igin farkli teknikler kullanma

Cocuklarin 6grenme siirecini izlemek icin dokiimantasyon kullanma

Cocuklarin 6grenme siirecine dahil olmalari igin jest, mimik ve farkli ses tonlari kullanma

Bilinenden bilinmeyene dogru bir yol izleme

Etkinliklerde zorlanan gocuklara yardim etme

RPlRr[RP] R[N WW|w|lo

Cocugun ¢alismalarina onay verme
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Esneklik kavramiyla ilgili tim 6gretmenler (n=43) konuyu yalnizca ¢ocuklarin ilgi ve istekleri dogrultusunda
¢alismalarda esnek olma seklinde anladiklarindan once arastirmaci tarafindan bilissel esneklik kavrami
aciklanmistir. Bu agiklamanin ardindan 14 6gretmen bilinenden bilinmeyene dogru bir yol izleyerek soyut
kavramlari somutlastirmaya calistiklarini bunu yaparken de kararli ve tutarh olduklarini ifade etmistir.
Ogretmenlerden sekizi ¢ocuklarin kendilerini degerlendirmelerine, kendi &grenme vyollarini, yeteneklerini
kesfetmelerine firsat vermek gerektiginin lzerinde durmuslardir. Bununla ilgili yaptiklarini agiklayan bir

O0gretmen duslincesini su sekilde yansitmistir.

"Mesela 3 yasinda bir 6§rencim var. Iste hafiza kartlariyla bir oyun oynatiyorum ondan sonra.
Ayni 2 tane agma haklari var. ikisini agiyorlar ayniysa aliyorlar aynisi degilse kapiyorlar. Mesela 3
yasinda bir égrencim séyle oyun oynarken anca séyle elde béyle ondan sonra acaba simdi
hangisini agmalilyim bu konuda bir plan yapmam lazim dedi. Biraz ¢ocuklarin 6zellikleriyle ilgili
oldugunu diistiniiyorum. Ama éncesinde de hani ¢ocuklar aceleci davraniyorlar ya hani bazi
oyunlarda hepsini agmaya c¢alisiyorlar falan durun diyorum bir durun bakalim hani bir disin

hangisinde olabilir acaba hani direk agmaya ¢alismayin. Bu sekilde tepki veriyorum." (K5)

Arastirmaya katilan bir 6gretmen ise gocuklarin 6grenme sirecine dahil olmalari igin jest, mimik ve farkh ses
tonlari kullanarak esnek dusinme becerilerinin gelisimine destek oldugunu ifade ederken bu durumu su

ifadesiyle betimlemistir:

" Oncesinde merak uyandiriyorum. Etkinligi de tanitacak sekilde. Cocuklarda zaten hani béle biraz
burada jest ve mimikler énemli aslinda, ses tonundaki sey mesela "Cocuklar biliyor musunuz ne
yapicagiz?'" ashnda béyle bir giris yaptigim zaman zaten ¢ocuklarda otomatik olarak merak

uyaniyor ve etkinlige sahil oluyorlar" (K43)

Tablo 10a (Tema 4) Calisma Bellegi/Aktif Bellek Kullanimina iliskin Bulgular

Problem
Cozme
Calisma
Bellegi/Aktif
Bellek
Akil Calisma
Yirutme Yellegi
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Tablo 10. Problem Cézmeye iliskin Verilerin Dagilimi

Kod (f)
Problem ¢6zme becerilerini gelistirmek igin farkli farkli teknikler kullanma 20
Cozllemeyen problemlere miidahale etme 16
Problem durumlar {izerinde birlikte ¢6ziim arama 8
Cocuklarin olaylar karsisinda diistinmelerini destekleme 7
Yapilandiriimamis etkinliklerle gocuklarin karar verme becerilerini destekleme 5
Problem durumlarda her ¢ocugu dinleyerek demokratik ortam yaratma 5
Problem durumlar karsisinda gocuklarin empati kurmalarini saglama 5
Yapilandiriimis problem durumlar belirleme 4
Problem durumlari ¢ocuklarin kendilerinin ¢6zmesine ortam hazirlama 4
Problem ¢6zme becerilerini gelistirmek igin model olma 3
Sik tekrarlar yapma ve aile katilimini saglama 2
Problem durumlari basitten karmasiga ilkesiyle verme 2
Dogaglama gelisen problem durumlari yakalama ve 6grenme firsatina donistiirme 2
Cocuklarin problem durumlara iligkin kendi stratejilerini belirlemelerine firsat verme 1
Problem durumlarinda akran destegi alma 1

Calismaya katillan okul 6ncesi 6gretmenleri calisma bellegi/aktif bellek siirecleri hakkinda ¢ok bilgi sahibi
olmadiklarini ifade ettikten sonra arastirmaci 6gretmenlere galisma belleginin ne oldugu konusunda agiklama
yaparak baslamis ve daha sonra goriismeye gecilmistir. Calismaya katilan okul dncesi 6gretmenlerinin ¢alisma
bellegi gelisiminin desteklenmesi icin soyledikleri gorisler 3 kategoride incelenmistir. Problem ¢6zme
kategorisine iliskin 6gretmenlerin en 20'si problem ¢dzme becerilerini gelistirmek igin farkh farkli teknikler
kullanma yoluna gittikleri ardindan da 16 6gretmenin ¢dziilmeyen probleme miidahale etme yolunu segtikleri

goriilmistiir. Ogretmenlerden birinin bu disiincesini:

"Bizim bir kuralimiz var bizim bir baris késemiz var iki cocuk arasinda bir sikinti yasandigi zaman
6nce kendi aralarinda ¢6zmelerini istiyorum bu problemlerini baris késesine, masasina gidiyorlar
hatta bunu bence biitiin égretmenler uygulayabilir biz buraya bir zeytin dali bir glivercin barisi
simgeleyen giizel davranislari simgeleyen objeler koyabilirler o masaya mesela bizim giceklerimiz
var o masa da ben iki ¢ocugu oraya yénlendiriyorum aralarin da tartisma oldu bir problem
yasandi bir sey paylasamadilar falan filan mutlaka oraya yénlendiriyorum énce kendiniz ¢6zmeye
calisin problemlerinizi ¢é6zemediginiz zaman ben daéhil olurum, diyorum ¢ézemediklerin de ben

gidiyorum" (K33)

seklinde ifade ettigi gortilmustir.

Calismaya katilan iki 6gretmenin problem durumlari karsisinda sik tekrarlar yapma ve aile katiimini saglama
yoluna gittigi, iki 6gretmenin ¢ocuklarda problem ¢dzme becerisinin gelistirmek icin sik tekrarlar yapma ve aile

katilimini saglamayi tercih ettikleri, iki 6gretmenin ise ¢ocuklarin problem ¢ézme becerisinin gelisimine destek
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olmak icin dogaglama gelisen problem durumlari yakalama ve 6grenme firsatina donlstliirme yolunu tercih

ettikleri belirlenmistir.

Calismaya katilan bir 6gretmenin problem durumlari karsisinda akran destegi aldigi sonucu ortaya ¢ikmistir. Bu

konuda galismalarini anlatan bir Montessori 6gretmeni goruslerini séyle dile getirmistir:

"Akran egitimi yapiyorum, masalarda mesela, yan yana oturttugumuz c¢ocuklar, daha bazi
masalara daha 6zel ¢ocuklar oturtuyoruz. iste o grubu destekleyip gétiirecek, o masayi organize
edip hadi bitirelim, hadi bakin béyle oluyor diyen bazi ¢ocuklar var. Hem kendi yapip hem de
yanindakilere yaptiriyor. Ayni masadakilere de yaptiriyor. Lider ruhlu ¢ocuklar oluyor. Etkinlikte
bunlar da 6n plana c¢ikabiliyor. Onlar masayi da gétiirebiliyor mesela basta soruyor bize, a
bakayim sen hangi asamada kalmissin, huimm boyamisiz acaba simdi napacaktik burada baska,
aa surada da bir makas var, ne igcin acaba bu makas? Kesecektim diye hatirlayabiliyor. Oradaki

aletten de yola ¢ikabiliyoruz mesela." (K35)

Tablo 11. Akl Yiiritmeye iliskin Verilerin Dagilimi

Kod (f)

Akil yiirtitme becerilerini gelistirmek igin farkl teknikler kullanma 19

Dil gelisimini destekleyici etkinlikler kullanma

Asamali yonerge verme

Basit anlasilir yonergeler verme

RPlRR,] W

Cocuklarin muhakeme ve akil yiriitme becerilerini desteklemek igin onlari dinleme

Calismaya katilan okul oncesi 6gretmenlerinin akil yiritme kategorisine iliskin bulgularina bakildiginda;
ogretmenlerin neredeyse yariya yakin bir kismi (n=19) akil ylriitme becerilerini gelistirmek igin farkh teknikler

kullanma yolunu tercih ettikleri gérilmustir. Bu kategoriye iliskin olarak bir 6gretmen gérisini:

"Cocuklarin yaptiklari etkinliklerde beyin firtinasi yapmay: seviyorum. Cocuklarla bir yéntem
uygulanirken baska ne olabilir diye sorular sorularak ¢ocuklarin farkl yéntemler ile etkinligi
uygulamalarina firsat taniniyorum. Siirekli kendime sunu soruyorum "baska ne yapabilirim"

hareket noktam bu soru olunca illa ki farkl seyler buluyorum ve deniyorum" (K16)

seklinde ifade etmistir. Calismaya katilan 6gretmenlerden bir tanesinden ¢ocuklarin muhakeme ve akil ylriitme

becerilerini desteklemek icin onlari dinlemeleri gerektigi gorlisi ortaya ¢ikmistir. Bu durumu agiklayan érnek bir

ifade:

"Cocuklarin adina ¢ok konusuluyor, ¢ok karar veriliyor ve onlar konusurken dinleme firsati bile ¢cok
verilmiyor onu hissediyorum. Ciinkii ¢cok yogun ¢alisiyoruz, evde, biran énce halletmemiz gerekiyor
iste arabaya binerken kriz yasadik, ¢ocuklar buraya geldiginde ddékiiliiyor. Kavga kiyamet

geliyorlar. Neden? Ciinkii 6gretmenim annem bunu séylemeye ¢alistim ama ¢ok ge¢ kaldin biran
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6nce arabaya binmemiz gerektigini séyledi. Hep bir seyler séylemeye ¢alisiyorsun dedi, aslinda
annesine okuldan sonra iste bir sey séyleyecek mesela sadece bir sey s6yleyecekmis ama o kadar

bliytik bir krize déniismiis. Yani bazen ¢ok 6zel anlar var kagirmamak lazim" (K17)

seklindedir.
Tablo 12. Bellege iligkin Verilerin Dagilimi
Kod (f)
Yonergeleri akilda tutma becerilerini desteklemek igin farkl teknikler kullanma 25

Yonergeyi hatirlama sorunu yasayan ¢ocuklara akran destegi saglama

Etkinlik 6ncesinde ve esnasinda hatirlatmalar ve agiklamalar yapma

Anlama becerilerini desteklemek igin aile katimini saglama

Bazen asamali bazen tek tek yonerge verme

B Wl w| | oo

Yonergeleri daha iyi kavramalari igin somutlastirma

Calismaya katilan okul oncesi 6gretmenlerinin ¢alisma bellegi kategorisine iliskin bulgularina bakildiginda;
ogretmenlerin yarisindan ¢ogunun (n=25) yonergeleri akilda tutma becerilerini desteklemek igin farkl teknikler
kullandiklari gériilmistir. Bu tekniklerin iginde oyun, soru-cevap, drama, beyin firtinasi, hikaye anlatma, hayali
oyunlar, hafiza kartlari, acik uglu sorular ve tekrarlar yer aldigi gérilmistir. Bu durumu agiklayan érnek bir

ifade agagida verilmistir:

"Hafizada tutmada kartlar var artik simdi énceden bizler hazirliyorduk. Eslestirme kartlari ya da o
tarz etkinlikleri bizler hazirliyorduk. Simdi her sey mevcut ve ben bunlardan ¢ok yararlaniyorum.
Hafiza eslestirme kartlarindan 6zellikle hafizada tutma olayinda c¢ok fazla etkili oldugunu

diistiniiyorum" (K40)

Ogretmenlerden sekizi ydnergeyi hatirlama sorunu yasayan ¢ocuklara akran destegi sagladiklari sonucu ortaya

¢ikmistir. Bu konuda ¢alismalarini anlatan bir Montessori 6gretmeni gorislerini soyle dile getirmistir:

"Akran egitimi yapiyorum, masalarda mesela, yan yana oturttugumuz c¢ocuklar, daha bazi
masalara daha ézel cocuklari oturtuyoruz. iste o grubu destekleyip gétiirecek, o masayi organize
edip hadi bitirelim, hadi bakin béyle oluyor diyen bazi ¢ocuklar var. Hem kendi yapip hem de
yanindakilere yaptiriyor. Ayni masadakilere de yaptiriyor. Lider ruhlu ¢ocuklar oluyor. Etkinlikte
bunlar da 6n plana ¢ikabiliyor. Onlar masay! da gétiirebiliyor mesela basta soruyor bize, a
bakayim sen hangi asamada kalmissin, huimm boyamisiz acaba simdi napacaktik burada baska,
aa surada da bir makas var, ne icin acaba bu makas? Kesecektim diye hatirlayabiliyor. Oradaki

aletten de yola ¢ikabiliyoruz mesela." (K35)

Tuncer, N. and Avci, N. (2018). The Classroom Strategies Promoting the Developent of
1271 Preschoolerrs' Executive Functions (A Qualitative Analysis), International Journal of Eurasia Social
Sciences, Vol: 9, Issue: 32, pp. (1224-1283).



” 0 E SS Year: 9, Vol:9, Issue: 32 JUNE 2018

TARTISMA VE SONUC

Okul 6ncesi 6gretmenlerinin ¢ocuklarin yiriticu islev becerilerini gelistiren stratejileri kullanma durumlarini
kesfetmeye yonelik yapilan arastirmadan elde edilen bulgulara bakildiginda; 6gretmenlerin tamami
O0gretmenlikte gegirilen siire, yag, mezun olduklari okul tiirl, calistig yas grubu ve kurum tiirG fark etmeksizin
yuritlcu islev becerileri kavramini ilk kez duyduklarini ifade etmis olmalarina ragmen, bu becerileri gelistirici
stratejileri; kendini kontrol ve 6z diizenleme becerisi, gorevi baslatma kararlilik ve zaman ydnetimi, Ust bilissel
stireclerin etkili ve birlikte kullanimi ve galisma bellegi/Aktif bellek olmak Uzere dort temanin tamaminin
gelisimini desteklemek Uzere siniflarinda gesitli stratejileri kullandiklari gériilmustiir. Bu durum sevindirici bir
sonug olmakla birlikte 6gretmenlerin kullandiklari stratejilerin ¢ocuklarin ylrGtici islev becerilerine nasil katki
sagladigini bilmedikleri gortlmistir. Ancak kullandiklari stratejilerin ne anlama geldiginin teorik alt yapisinin
bilinmemesi sireg icinde ¢ocuklarin degerlendirilmesi ve 6gretmenin sinif igi etkinliklerini planlayabilmesi
acisindan énemlidir. Cinkl 6gretmenin sinif icinde kullandigi stratejilerin bilissel boyutunu bilmesi ¢ocugun
hangi boyutta gelistiginin farkinda olmasi agisindan da ©nem arz etmektedir. Ozcan (2011), gelecegin
O0gretmenlerinin neleri, nasil ve nigin 6greteceklerini bilen profesyoneller olduguna dikkat ¢ekerek, 6gretmen
egitimi programlarinda egitim, kuram ve uygulamanin es zamanl olarak ve gercek egitim ortamlarinda
verilmesi gerekliliginin 6nemine vurgu yapmistir. Ayrica yakin tarihte okul 6ncesi 6gretmenlerinin ¢ocuklarin
ylritici islev becerilerinin gelisimini destekleme stratejilerini degerlendirmeye yonelik yapilan bir arastirmada
O0gretmenlere uygulanan egitim programinin sonuglari incelendiginde egitim alan 6gretmenlerin almayan
dgretmenlere gére, Kendini Kontrol ve Oz-Diizenleme Becerisi, Davranissal Oz izenleme ve Tepkiyi Dizginleme,
Gorevi Baslatma, Kararlilk ve Zaman Yonetimi, Dikkati Sirdirme, Hedefe Odakli Sebat Gosterme ve Gorevi
Baglatma ile Zaman Ydnetimi boyutlarinda, egitim alan grubun lehine anlamh farkliliklar oldugu gorilmustir

(Tuncer, 2018).

Okul 6ncesi 6gretmenlerinin yine 6gretmenlikte gecirilen sire, yas, mezun olduklari okul tard, ¢alistigl yas
grubu ve kurum tirl fark etmeksizin tamaminin sinif icinde hem bilissel hem de davranigsal stratejiler
kullandiklari  kesfedilmistir. Ogretmenlerin gorevi baslatma, kararlilik ve zaman ydnetimi temasinin
kategorilerinde yer alan davranissal 6z diizenleme, duygusal 6z diizenleme ve tepkiyi dizginleme kategorilerine
iliskin olarak hem bilissel hem de davranissal stratejileri bir arada kullandigi gériilmistiir. Ogretmenlerin hem
sinif icinde etkinlikleri planlarken hem de etkinlikler sirasinda, gocuklarin duygusal durumlarindan kaynakli
gelisen tepkilerini kontrol edebilmelerini saglamak igin sinif icinde yasadiklari sosyal problemlerin ¢6zimine
iliskin cesitli stratejileri kullandiklari gorilmistir. Bilissel stratejiler; cocugu kendi davraniglari (lzerinde
disinmeye tesvik etme, ¢ocugun gobzlem vyaparak dogru davranisi fark etmesini saglama, cocuklarin
davranislarini diizenlemeleri igin zengin uyarici ortam sunma, ¢ocuklarin duygularini ifade etmelerine iligkin
etkinlikler planlama, ¢ocuklarin gelisimsel 6zelliklerine uygun etkinlikler planlama, ¢ocugun kendini kontrol
etmesine destek olmak icin empati becerisini gelistirme, ¢ocuklarin davranislarini yansitma yapma bilissel
stratejiler arasinda yer alirken, davranisci stratejiler ise olumlu davraniglarda bulunan ¢ocuklari motive etmek

icin sdzel veya nesnel pekistirecler kullanma, olumsuz davranislar karsisinda sozel ve yiiz ifadeleri kullanarak
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uyarilarda bulunma, olumsuz davranisin sénmesi igin gérmezden gelmek, olumsuz davranisi cezalandirma,
olumsuz durumlarda mola teknigini kullanma ve olumsuz davranis sergilendiginde gérmezden gelme gibi
davranisgi stratejilere de yer verdikleri goriilmistiir. Alan yazinda, kendini kontrol ve 6z diizenleme becerisinin
yetiskinler tarafindan desteklenebilmesi igin ¢ temel O6gretme stratejisini kullanmasi 6nerilmektedir. Bu
stratejiler model olma, ipuglari kullanma ve vyetiskin desteginin asamali olarak azaltilmasi seklinde
aciklanmaktadir. Cocugun 6z dizenleme becerisinin gelisimi icin karsilastigi durum ile ilgili bagimsiz ve dogru
bicimde bir davranis sergiledigi zaman yetiskin yardiminin ortadan kaldiriimasi gerekmektedir (Bandy & Moore,
2010). Oysa ¢ocugu davranissal stratejilerle zorlamak yerine kendi davraniglari tizerinde distiindirilmesi gibi
bilissel stratejilerin kullanilmasi, ydritict islev becerilerin  gelisimini desteklemis olacaktir. Bu durum
dgretmenlerin bu konudaki kavramsal bilgilerinin eksikliginden kaynaklandigi diisiiniilmektedir. Ogretmenlerin
biligsel stratejilere iliskin farkindalklari arttiginda, tim bu beceriler erken gocukluk yillarindan baslayarak bilingli
ve programli bir sekilde desteklenerek deneyimlendiginde yiritici islevlerin icinde yer alan gorevlerin
kullanimi artarak devam edeceginden c¢ocuklar yasamlari boyunca bilissel farkindaliga sahip bireyler
olacaklardir. Becker ve digerleri (2014) yaptiklari arastirmada sinif icinde aktif oyun oynayan okul 6ncesi
¢ocuklarinin 6z-diizenleme becerilerinde daha basarili olduklari ve akademik puanlarinin da yiiksek oldugu
gorialmustir. Keles (2014), ise 48-60 aylik cocuklarla yaptigi calismada 6z-diizenleme gelisimine yonelik Kultarel
Tarihsel Kuram baglaminda hazirlanan 6z-diizenleme egitim programi uygulanmistir. Arastirma sonucunda
Kulturel Tarihsel Kuram baglaminda hazirlanan 6z-diizenleme egitim programinin 48-60 ay araligindaki
cocuklarin 6z-diizenleme gelisimlerini ¢ boyutta destekledigi, calisma bellegi ve planlama agisindan sunulan
uyaranlarin yani sira sistemli bir egitim programinin uygulanmasi durumunda, ¢ocuklarin bu alanda ilerlemeler
gosterdigi tesbit edilmistir. Bunun yanisira arastirmada doyumu erteleme boyutu agisindan hazirlanan egitim
programinin etkili oldugu saptanmistir. Ayrica alan yazin incelendiginde de yiritici islevleri glgli olan
cocuklarin, kendini kontrol ve 6z diizenleme becerilerinin kontroliini saglayabildigi, akademik ve sosyal agidan
daha basarili olma egiliminde oldugu ifade edilmektedir (Best & Miller, 2010; Davidson vd., 2006; Harris, 2016;
Meuwissen, 2017; Zelazo vd., 2003). Ayrica Zelazo ve digerleri (2013) yurtticu islev becerilerinin kendini
kontrol ve 6z diizenleme becerileri ve calisma bellegi gibi cok boyutlu bir yapi oldugu teorisine dayandigini,
ancak bilissel gelisimin dogasini anlamak igin yurtticl islevlerin tim bilesenlerini kapsayan arastirmalar
yapmanin 6nemine deginmistir. Bu ylzden de uluslararasi literatiirde erken ¢ocukluk déonemindeki ylratici
islev becerilerinin gelisimine odaklanan arastirmalar yapmanin énemine vurgu yapmaktadir. Zaten Okul 6ncesi
dénemde yurutlcu islevlerin hizla gelismesi, bunun cevre deneyiminin 6zellikle 6nemli oldugu bir zaman
doénemi olabilecegini ve midahalelerin bu erken donemde en etkili olabilecegini diisiindiirmektedir (Zelazo &
Carlson, 2012). Hem vyeni hem de eski arastirmalar, yilritict islevlerin gelisimini prefrontal korteks
olgunlasirken dogumdan yetiskinlige kadar siiren ve (¢ ile bes yas arasinda en hizl gelisim dénemi gésteren bir
sure¢ oldugunu ifade etmektedirler (Baddeley, 1996; Baptista vd., 2017; Carlson & Meltzoff, 2008; Harris,
2016).

Yapilan galismalarda ozellikle okul 6ncesi donemde olan c¢ocuklarin nedensel distinme (causal thinking)
becerisinin davranissal uyum Uzerinde 6nemli bir etkiye sahip oldugu belirtiimektedir (Anhak ve Dinger, 2005).
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Bu konu ile ilgili yapilan ¢alismalara bakildiginda, ilk olarak 1995 yilinda Dinger’in yapmis oldugu kisiler arasi
bilissel problem ¢6zme egitiminin bes yas grubu cocuklari Gzerindeki etkinligini degerlendirdigi calismaya
rastlanmaktadir. Bu ¢alismada, Okul Oncesi Kisiler Arasi Problem Cézme Testi’ni (PIPS; Preschool Interpersonal
Problem-Solving Test) kullanarak; Kisilerarasi Bilissel Problem Cézme Programi yoluyla egitim alan ¢ocuklarin
egitim almayan cocuklara gore kisiler arasi problemlere getirdikleri alternatif ¢ézimlerde belirgin bir artis
saptandigi ifade edilmektedir (Dinger, 1995). Ayrica Anliak’in 2004 yilinda farkli egitim yaklasimlari uygulayan
okul dncesi egitim kurumlarinda Kisilerarasi Bilissel Problem C6zme Programinin etkisini inceledigi ¢alismasinda

da benzer bulgular elde edildigi belirtiimektedir (Anliak, 2004).

Arastirmalar 6n beynin olgunlasmasi sonucunda kendini kontrol ve 6z diizenlemenin gelisimi ile alakal pek ¢ok
gelisimsel degisikligin erken cocukluk déneminde oldugunu goéstermektedir. Bu agidan okul oncesi yillarinin
¢ocuklarin 6z dizenleme becerilerini destekleyecek etkinliklerin gergeklestirilmesi icin en uygun zaman dilimi
oldugu gorilmektedir (Blair, 2002; Sezgin & Demiriz, 2016, 2017). Cocuklarin bu kritik déneminde
desteklenebilmesi icin 6gretmenlere dogru sinif stratejilerini fark edebilecekleri ve teorik alt yapilarini

gelistirebilecekleri gesitli uygulama firsatlari sunulmaldir.

Ogretmenler &zellikle problem ¢ézme ve akil yiiriitme becerilerini desteklemek icin yapilandirilmis problem
durumlari belirlemeyle slre¢ bazh, yapilandiriilmamis etkinliklerle c¢ocuklarin karar verme becerilerini
destekleme, problem durumlarda her g¢ocugu dinleyerek demokratik ortam yaratma, problem durumlari
¢ocuklarin kendilerinin ¢dzmesine ortam hazirlama, dogaglama gelisen problem durumlari yakalama ve
6grenme firsatina dénustirme, cocuklarin problem durumlara iliskin kendi stratejilerini belirlemelerine firsat
verme, ¢Ozlilemeyen problemlere miidahale etme, deneme yanilma yontemiyle ¢ocuklarin kendi stratejilerini
ve yeteneklerini kesfetmelerine firsat verme gibi durum bazli stratejiler kullandigi gértlmustir. Stre¢ odakli
diisinen Ogretmenlerin daha ¢ok olasi problemler yaratarak gocugun kendi dislinmesi Uzerinde firsatlar
yarattigi boylece cocugun diisinmesine olanak sagladig icin davranis diizenlemeye yonelik kalici ¢oziimler
Ureterek gelisimsel olarak ¢ocuklari desteklemeyi sectigi, durum odakli stratejiler ise olayl ¢6zmeye ve sinif
iklimini kurtarmaya yonelik yapilan, yiritici islev becerilerini gelistirmeye bir katkisi olmayan, hem davranissal
hem de gegici anlik ¢oziimlerdir. Oysa yuruticu islev becerilerinin 6nemli bilesenlerinde biri olan problem
¢0zme becerisi 6grenmenin temelini teskil eder. Cocuklar problem ¢6zme davranislari ile dislncelerini bir
konuda yogunlastirmayi, alternatif ¢ozimler iretmeyi neden sonug iliskilerini kavramayi ve sonuglari tahmin
etmeyi Ogrenirler. Problem ¢6zme c¢ocugun kendi yeteneklerini kesfederek gelismesini ve ihtiyaclarini
karsilamasini kolaylastirir. Birey karsilastigi giclikler tizerinde baskalarinin karar vermelerini bekleyecegi yerde,
bu gicliklere kendisi ¢6ziim yollari arar, bilgileri ve becerileri kullanma firsati bulur. Béylece yuritici islev
becerilerini aktif bir sekilde kullanabilecek alt yapiya sahip olur. Bu da ancak siireg icinde deneyimlenirse kalici
olur. Casey (1990) plan yapma ve problem ¢ézme aktivitelerini kapsayan bir egitim programi uygulanan
cocuklar ile boyle bir egitim verilmeyen c¢ocuklarin problem ¢6zme becerilerini karsilastirmak amaciyla bir
calisma gergeklestirmistir. Calismada c¢ocuklarin plan yapma-problem ¢6zme becerileri, gercek ve rasyonel

problem ¢6zme gorevleri ve genel zeka olguleriyle (Peabody Resim-Kelime Testi (Peabody-Vocabulary Test)
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Sozcik Bilgisi alt testi, Kaufman Assessment Battery for Children (KABC) ile dlglilmiistiir. Arastirma sonucunda,
deney grubunu olusturan ¢ocuklarin plan yapma ve problem ¢6zme puanlari kontrol grubundaki ¢ocuklardan
anlamh sekilde yiksek bulunmustur (akt: Arslan, 2015). Problem ¢dzmeye dayali 6grenmede asil amag
gocuklarin problem durumuna ¢6zim Uretebilmeleri icin onlarin kendi bilgilerini yine kendilerinin insa
etmelerini saglamak olmahdir (Filiz, 2003: 129). Bu da 6gretmenin sinif ortaminda sire¢ odakl ve olasi
problemler yaratarak kullanacagi stratejiler arasinda yer alirsa ¢ocuk Uzerinde yiritlch islev becerilerini
gelistirici etkileri olabilir. Clinkli problem ¢6zme sireglerinin gelismesi 6gretmenin problem ¢dzme stratejilerini
kullanma yeterlilikleriyle dogru orantili oldugunu ifade eden arastirmalara rastlanmaktadir. Mesela Lambert
(2001) okul 6ncesi egitim kurumlarina devam eden c¢ocuklarin yeteneklerini arastirmak Uzere planladigi bir
arastirmada ise; dort ve bes yaslarindaki her iki cinsiyetten esit olarak secilen 60 okul 6ncesi ¢ocugunun
distinme becerilerini ve problem ¢ézme becerilerini ne kadar kullanabildiklerini 8lgmek igin, problemi tanima,
yeniden yapilandirma, israrci olma, bireysel olarak miidahale edebilme, planh ¢alisma gibi davranislar sergileyip
sergilemedigini Ozellikle oyun etkinlikleri basta olmak Uzere bes belli etkinlikte godzlemlemistir. Bunun
sonucunda okul 6ncesi cocuklarinin okuldaki materyalleri se¢imi ve gocuga hangi ekipmanlarla etkinligin
sunulacak olmasinin onun disinmesini de ayni oranda etkiledigi, buna karsilik, sézel oldugu kadar soézel
olmayan tepkilerinde onlarin diisiinme ve problem ¢ézme siireglerini belirlemede etken oldugu bulunmustur (
aktaran: Harris, 2016). Problem ¢dzme becerisinin, ¢ocuklarin sosyal etkilesimlerini kolaylastirmak igin kendi
glclerini kesfetme, bilissel karar verme, 6z giiven, evde ve okulda basarili bir vatandas olabilmek gibi alanlar
oldugunu ifade eden bir arastirma okul 6ncesi donemde gergeklestirilecek olan etkili bir miidahale programinin
kiicik cocuklarin yiriticu islevlerden problem ¢ézme becerisini etkili bir bicimde destekleyerek gelisimine

katki sagladigini bildirmistir (Harris, 2016).

Pennington ve Ozonoff’a (1996) gore yiruticl islevler; 6nemli 6lgide dikkat, problem ¢6zme, sonug ¢ikarma
vb. becerileri kapsamaktadir. Bu alandaki aksamalarin, yetersiz planlama, daginiklik, etkili stratejiler
gelistirmede guglikler, dnceden o6grenilen stratejilere glivenme ve kavramsal akil yilritme becerilerinde

basarisizlik gibi zayif problem ¢6zme yetenegi ile sonuglanabilecegi ifade edilmektedir (Anderson, 2002).

Arastirma sonuglarindan bir digeri de 6gretmenlerin kendini kontrol ve 6z diizenleme becerisi, Ust bilissel
stratejilerin birlikte ve etkili kullanimi ile calisma bellegi temalarina iliskin bulgularda aile katilimini sikhkla
kullandiklaridir. Bunlar; anlama becerilerini desteklemek igin aile katilimini saglama, sorunlarin ¢éziim igin aile
katihmini kullanma, planlama becerilerini desteklemek icin aile katilimi saglama, sik tekrarlar yapma ve aile
katihmini saglama seklinde tekrar etmistir. YlrGtlcl islevler yalnizca okulda degil yasamin tim alanlarini
kapsayan becerileri icerdiginden ev ortami dahil tim ortamlarda 6gretmenler ve ebeveynler araciligiyla bilingli
bir sekilde desteklendiginde artarak geliseceginden 6gretmenlerin bu stratejileri kullanirken aileyi ise kosmasi
ve onlardan destek almasi bulgular agisindan sevindirici bir durumdur. Bunun yani sira kaliteli aile katilim
programi ile ¢ocuklarin bilissel gelisimleri, dil becerileri, akademik basarilari ve problem ¢6zme yetenekleri
olumlu yonde destekledigini belirten Decker ve Decker’in (2005) belirttigi gibi aile katihmi galismalarinda

cocuklarin aileleri ile 6gretmenleri arasindaki isbirligini gormeleri, onlarin okula olan tutumlarini da olumlu
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yonde etkileyecektir. Dolayisiyla aile destegi tek boyutlu fayda saglamanin 6tesine gegip ¢ocuklarin yuritici
islev becerilerinin gelisimine katki saglarken 6gretmenin de isini kolaylastirarak 6grenilenleri kalici kilacaktir.
Ozellikle okul 6ncesi gibi kritik bir dénemde saglikli ve dogru anne-baba tutumlarinin arttiriimasi konusunda
ailelere gerekli bilgilendirme ve destegin yapilmasinin, ¢ocuk agisindan yararl olacagi ifade edilmektedir (Sak

vd., 2015).

Yapilan arastirmalar, aile katihmi ve aile egitiminin ¢ocugun gelisimini destekleme, okul basarisini arttirma,
ebeveynlerin kendilerini gelistirme vb. konularda dnemli role sahip oldugu ve ailelerin gocuklarin egitimine
katilmalarinin onlarin gelisimini destekyecegini ortaya koymaktadir. Fantuzzo ve digerleri (2005) aile katiliminin
farkh boyutlari ve aile katiliminin kentli, alt gelir grubu ¢ocuklarin davranis ve 6grenme yeterlilikleriyle iliskisini
arastirmiglardir. Arastirmaya Head Start Erken Cocukluk Egitimi Merkezi’'ne devam eden 144 cocuk ve ebeveyni
katilmistir. Calismanin sonucunda ev-temelli 57 aile katiliminin ¢ocuklarin 6grenme ve sinifta davranigsal
uyumlarina olumlu katkilar sagladigi ortaya konmustur. Caspe ve Lopez (2006), ise erken ¢ocukluk dénemi
egitiminde aile katilimini incelemek amaciyla Harward aile arastirma projesi (HAAP-HFRP) gelistirmisler ve
dokiiman incelemislerdir. Proje kapsaminda son alti yil igerisinde yayinlanan 38 makale ve rapor incelenmistir.
Makaleler aile katilim uygulamalari ve gocuklarin davranis sekilleri olarak ayrilmistir. Arastirmada, aile katihmi
ile cocuklarin akademik basarilari ve sosyal gelisiminin erken c¢ocukluktan yiiksek egitime kadar etkilendigi
sonucuna ulasiimistir. Ayrica okul 6ncesi donemde okul-aile isbirligi 6zel bir 6neme sahiptir. Cocugun bitin
alandaki gelisim duzeyi, gelisimsel 6zelliklerinin nasil bigimlenecegi ve onun gelecek yasamini nasil etkileyecegi
pek cok degiskene baghdir. Bu degiskenlerden bazilari; ailenin ¢ocuga sagladigi uyaranlar, ebeveynlerin
birbirleri ve ¢ocuklari ile iliskileri, cocuk yetistirme tutumlari, sézel iletisim bicimleri, nasil model olduklari ve
egitim konularindaki bilgi ve olanaklari olarak tanimlanabilmektedir (Kaya, 2002). Ogretmenlerin aile katilimini
siklikla kullanmalari, aile ve okulun biri biriyle bitlinlesmesi ¢ocuklarin yuriticu islev becerilerinin gelisiminin

desteklenmesi agisindan dnemlidir.

Bir baska sonug ise 6gretmenlerin gorevi baslatma kararlilik ve zaman yénetimi, Ust biligsel stireglerin etkili ve
birlikte kullanimi ile galisma bellegi/aktif bellek gibi yiritiici islev becerilerinin en énemli lg bileseni ile ilgilidir.
Bunlar; ¢ocuklarin birbirlerinin davranislarini degerlendirmeye tesvik etme, ¢ocuklari kii¢lik gruplara ayirma ve
her gruba bir liderin rehberlik etmesini saglama, organizasyon becerilerini gelistirmek icin akran etkilesimine
tesvik etme, problem durumlarinda akran destegi alma ve yonergeyi hatirlama sorunu yasayan ¢ocuklara akran
destegi saglamadir. Ogretmen cocuk arasindaki etkilesimi giicli kilan seylerden biri sinif iklimidir. Pozitif sinif
ikliminin kolaylastirici bir etkisi vardir. Yuruticl islev becerilerinin gelisimini desteklemek icin 6gretmenlerin

akran destegi stratejisinden faydalanmalari ¢alismanin sevindirici ve dnemli bulgulari arasinda yer almaktadir.

Harris (2016) yiritlch islevlerin erken gocuklukta desteklenmesi konusunda yaptigi calismasinda akran
O6grenmesi (peer buddy) yonteminin cocuklarin yuriticlt islevlerin gelisimini olumlu yonde destekledigi
sonucunu bulmustur. Cocuklarin sinif icinde akranlarindan gord(igi destek, onlarin planlama becerileri, hedefe

odakli sebat, zaman yonetimi, slirekli dikkat, duygusal kontrol, ¢alisma bellegi ve tepkiyi dizginleme ve problem
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¢6zme becerilerini gelistirmek icin yeni firsatlar yarattigini, ¢ocuklarin sinif genelindeki akran destegi
programina katilarak liderlik 6zelligini artirmak, yeni arkadasliklar kurmak ve kendi yiratici islev becerilerini
gelistirmek icin yeni firsatlar yakaladigina vurgu yapmistir. Clinkt yarutiicl islevler okuldaki basari igin de kritik
bir 8neme sahiptir (Alloway & Alloway, 2010; Duckworth & Seligman, 2005; Gathercole vd., 2004). Oncelikle is
yasamindan evlilige kadar, kisinin zihinsel ve fiziksel saghgi da dahil olmak lzere pek ¢cok yasam kalitesini icinde
barindiran hayati bir degerdedir (Baddeley, 2002; Baler & Volkow, 2006; Davis vd., 2010; Eakin vd., 2004; Miller
vd., 2011; Rotenberg vd., 2008). Bu yilizden de yalnizca kaltsal sireglerle agiklanabilmesi miimkin

gorinmemektedir.

Bu noktada erken ¢ocukluk doneminde yapilacak olan etkili miidahale programlariyla cocuklarin yiratici islev
becerilerinin gelisimi desteklenirken ayni zamanda c¢ocuklar essiz deneyimlerle karsilasarak zengin 6grenme
firsatlar yakalayacaklaridir. Alan yazinda yiritici islevlerin akademik basari icin éneminin tartisiimaz oldugu
ve cok cesitli calismalarda yiksek akademik performans ile iliskilendirildiginden s6z edilmektedir (Masten vd.,
2012; McClelland vd., 2007). lyi vyuritict islev becerilerinin akademik basariyi destekledigi iki yol
bulundugundan bahsedilmektedir. Birincisi, ylrittcl islevler dogrudan cocuklarin matematik basarilari ve
okuryazarlk faaliyetleri gibi bilissel taleplerini karsilamasina izin vererek akademik basariyi kolaylastirabilir.
ikinci yol ise, yiiriitiicii islev becerilerinin akademik basariyi kolaylastirarak, sinifta davranissal basari igin bir
temel olusturacagi gortsiddir. Yuritlcd islevlierdeki davranissal yapilar bilissel streclerin bir Griintidir. Yapilan
saha arastirmalarinda 6gretmenler, arastirmacilara sinifta basari icin en ¢ok ihtiya¢ duyulan becerilere,
(cocuklarinin yerlerinde oturmalari, anlatilana dikkat etmeleri ve kurallari takip etme kapasiteleri gibi) daha
gelismis yuruticl islev becerisi kazanmis ¢ocuklarin sahip oldugunu bildirmektedir (McClelland vd., 2007).
Ayrica okul 6ncesi dénemde sinif icinde davranis yonetimiyle ilgili olarak birinci sinifa baslayan gocuklar igin
ogretmenler tarafindan cesitli davranigsal zorluklarin dile getirildigi arastirmalara rastlanmaktadir. Bu
calismalarin birinde okul 6ncesinden ilkégretime gecen cocuklarin sinif kurallarina uymakta zorlandiklari dile
getirilmistir (Sahin vd., 2013). O halde yiritict islev becerilerinin kapsamina giren kendini kontrol ve
davranigsal 6z dizenleme becerilerinin gelisimini desteklemek icin erken miidahalenin 6nemi dikkat
cekmektedir. Zira konuyla ilgili yapilan arastirmalar, yiratici islevlerin yasamin ilk yillarinda ortaya ¢ikmaya
basladigini, 3-12 yaslari arasinda gelistigini ve 10-12 yaslarinda yetiskin seviyesine ulastigini gostermektedir
(Levin vd., 1991; Welsh vd., 1991). Cocuklarin yiriticu islev becerilerini gelistirmek icin erken yillarda
miidahale ederek desteklemek onlarin gelisim slreclerine 6nemli katkilar saglayacaktir. Bu ylizden de yiritici
islev becerilerinin gelisimi icin okul 6ncesi yillarin kritik yillar olarak diistiniilmesi gerekmektedir. Clinki okul
oncesi egitim kurumlari ¢ocuklara, onlar kendi yasitlar ile bir araya getirerek, arkadaslariyla etkilesim ve
iletisim icinde etkinliklerde bulunmalarini saglayan sosyal bir ortam yaratmaktadir. Bu sosyal ortam 6gretmenin
cesitli stratejilerle zenginlestirilmis sinif ortamlarinda ¢ocuklara, dogal yasamin bir parcasi olan yiriticu islev
becerilerinin gelisimi i¢in gerekli olan destegin verilmesini saglayacak pek c¢ok firsatlari da sunmaktadir.
Cocuklarin yiriticu islev becerilerinin gelisimi, bu firsatlari degerlendirebilecek bakis agisi ve teorik alt yapisina

sahip okul 6ncesi 6gretmenleri sayesinde gergeklesecektir.
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ONERILER

Okul 6ncesi 6gretmenlerinin ¢ocuklarin yiritlcia islev becerilerini gelistiren stratejileri kullanma durumlarini
kesfetmeye yonelik yapilan arastirmadan elde edilen bulgular sonucunda uygulayicilara ve arastirmacilara

yonelik onerilere yer verilmistir.
Uygulayicilara Yonelik Oneriler

e Ogretmenler dénem iginde belirli araliklarla yiriitiicii islev becerilerinin énemini anlatan aile egitim
programlari diizenlenebilir.

e Ebeveynlere gocuklarin ylritich islev becerilerini destekleyici stratejilerle ilgili farkindalik seminerleri
verilebilir.

o Ailelere gocuklarin yuritici islev becerilerini desteleyebilmeleri igin halk egitim merkezleri veya sivil
toplum kuruluslarinca uzun sireli egitimler verilebilir.

e Ogretmenler icin hazirlanan yiritici islevlerle ilgili bir egitim programinin tiim illerde hizmet ici egitim
olarak verilmesi saglanabilir.

e Akran egitimi ile kiigik ¢ocuklarin yuruticl islevlerini destekleyici bir egitim programi hazirlanabilir ve

siniflarda uygulanabilir.

Arastirmacilara Yonelik Oneriler

e Universitelerin Okul Oncesi Egitimi Béliminde okuyan 6grencilere yiriitiicii islevlerle ilgili bilgi ve
farkindaliklarini 6lgmek icin nitel bir calisma yapilabilir

e Turkiye genelinde okul dncesi 6gretmenlerine yuriticl islev becerilerinin gelisimini destekleyen sinif
stratejileri hakkinda egitimler verilebilir ve bu egitimin sonugclari degerlendirilebilir.

o Ailelere g¢ocuklarin yiritlcl islevlerinin gelisimini destekleyen stratejilerle ilgili uzun veya kisa sireli
egitimler verilerek gcocuklar tizerindeki etkisi incelenebilir.

e  Yirltlci islev becerilerinin kapsadigl tim alanlar i¢cin okul 6ncesi egitim programinda 6rnek etkinlikler
koyulabilir.

e  Yiritlcl islev becerileri hakkinda farkindahgin artmasi icin Universitelerin egitim fakiltelerindeki tiim
boélimlerin mifredatlarina konuyla ilgili bilgi, beceri, yeterlilikler iceren teorik ve uygulamali ¢alismalar

eklenebilir.
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