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ABSTRACT

Morals signify the discrimination of concepts such as right-wrong, acting based on this
discrimination, and adoption of virtuous behaviors. Moral development, on the other hand, can
be explained as establishment of system of values, conceptualization of right and wrong, and
process of developing behaviors appropriate for these values. Moral maturity, which is the state
of an individual to be competent in emotions, thoughts, judgments, attitudes, and behaviors, had
three components; cognitive, emotional, and behavioral. These three components support each
other and function together for a good character. Emotions constitute moral motivation and this
motivation forms moral behaviors by combining with moral awareness. Therefore, a good moral
education should attach importance to support all of three components. None of them is
superior to another one. Based on this point of view, the Preschool Education Program of the
Ministry of National Education was investigated in terms of supporting moral components in this
study. The study was designed in qualitative model and conducted by using the case design.
Document review was used as data collection method. As a result of the document review, the
data obtained were analyzed by using the descriptive analysis method. The categories of moral
knowing (cognitive), moral feeling (emotional), and moral behavior (behavioral) determined as
components of a good character by Lickona (1992) for descriptive analysis were used. Gains in
the program were assessed according to these categories. As a result of the study, it was
observed that the Preschool Education Program of the Ministry of National Education supported
moral development of children and involved moral components mostly in cognitive and
behavioral dimensions and the emotional dimension remained in the background more.
Therefore, the program should also involve the emotional component of morals as much as the
other components and the program should be arranged in such a way to include gains to enable
children to display moral behaviors via internal motivations instead of authority and rules.

Keywords: Moral education, moral maturity, moral components, preschool education program of
the ministry of national education.
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“When wealth is lost, nothing is lost; when health is lost, something is lost; when character is lost, all is lost.”

Billy Graham

INTRODUCTION

Morals signify the discrimination of concepts such as right-wrong, good-bad, acting based on this
discrimination, and adoption of virtuous behaviors. In that case, moral development can be explained as
establishment of values system, conceptualization of right and wrong, and process of developing behaviors
appropriate for these values by individuals (Gander & Gardiner, 2010; Koksal Akyol & Didin, 2016). Moral
development was investigated by philosophers and clergymen for the first time and many philosophers,
thinkers, and scientists have conducted researches on this issue. Religious beliefs and understandings were
dominant on social order before the Age of Enlightenment, people learned that they could trust their own

mind for moral norms and they could find good and bad (Giindiiz, 2010).

Lickona (1992) explained moral maturity as being competent in emotions, thoughts, judgments, attitudes, and
behaviors and states that moral maturity is the level of excellence ensuring people to feel any kind of immoral
emotions, thoughts, and behaviors on their mind. According to him, moral knowing, moral feeling, and moral
behaviors, which are three components of the character, constitute moral maturity. The component of moral
knowing namely cognitive dimension of moral maturity includes moral consciousness, knowing moral values,
taking a point of view, moral reasoning, decision making, and self-knowledge. While its emotional dimension,
which is the component of moral feeling, includes conscience, self-esteem, empathy, orientation to good, self-
control, and humility, the moral behavior, its behavioral dimension, includes competence, intention, and habits
(Figure 1). Then, those having moral maturity are individuals who knows themselves, have self-control and self-

esteem and are reliable, responsible, respectful, fair, empathetic, unpretentious, and conscientious.

Since children and adolescents spend most of their time in the schools, a right moral education to be provided
here has a critical importance. The character education, which started to become widespread in the United
States of America in 1995, is the education given to develop fundamental moral values and behaviors accepted
in all cultures. The character education supports students from intellectual, social, emotional and moral aspects
and thus helps adolescents to develop important qualifications such as justice, effort, compassion, respect, and
courage and understand why life is important (Character.org, 2014). So, the character education mentioned
here can be asserted to be an education program covering moral education. Lickona, Schaps and Lewis (1996)
have determined 11 principles about how the character education should be: (1) The character education
supports basic moral values such as respect to yourself and others, honesty, justice, and responsibility. It
defines rights and responsibilities in a democratic society. It emphasizes that moral values are beyond religious
and cultural differences. (2) The “Character” should be extensively defined in such a way to cover thought,
feeling, and behavior. In an effective character education, morals should be involved in all of cognitive,
emotional, and behavioral components. (3) An effective character education is purposive, active, and

comprehensive increasing basic moral values. (4) School should be an environment attaching value. Classroom
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environment as well as all other sections of the school such as corridors, playgrounds, and school bus should be
equipped with basic values love, respect, responsibility, tolerance, compassion, and justice. (5) It offers
opportunities to students for moral behaviors in order to develop their characters. Owing to repeated moral
experiences, students develop moral skills and behavior habits, which constitute the behavioral dimension of
morals. (6) An effective character education program includes a meaningful and difficult academic curriculum
concerning all students and helping them to be successful. A character education school uses efficiently active
teaching and learning methods such as cooperative learning, problem solving approaches, experience-based
projects, and themes integrating different subjects. (7) The character education should develop internal
motivation of students. It should ensure students to display moral behaviors as a result of their internal
motivations by understanding the cause of these behaviors rather than demonstrating them due to rules,
external rewards and punishments. (8) School staff should share the responsibility brought by the character
education and abide by the same basic moral values directing the education of students. All staff members
ranging from managers to teachers and from cafeteria employees to drivers should reflect basic moral values
on their behaviors and they should be a model for students they interact with. (9) The character education
requires moral leadership of the staff and students. It is required for students to take moral leadership role
through methods such as student councils, mediation applications for peer conflict, and lesson study by
different age groups for each other. (10) School should involve also parents into character education. Parents
are the first and the most important moral teachers of their children. Therefore, school should not execute the
objective and activities regarding the character development independently from parents. (11) The character

education should be evaluated in dimensions of school, personnel, and student.

According to Lickona (1996), there are three reasons requiring to support moral development in the schools.
The first reason is the necessity of having a good character to live humanely. On the other hand, being an
individual deserving to live humanely should have mental capacity and heart having qualifications such as
honesty, empathy, appreciation, self-discipline, will, and moral courage. The second reason is that schools are
the places which are more convenient for learning and teaching. The third and last reason is that schools have
the duty to establish community having moral values. According to Durkheim (2010), schools should not be
content with conveying the old-fashioned moral thought of societies to children. By means of this education
teaching to abstain from assault, murder, theft, and any kind of forgeries, children are able to reach to a moral
maturity only at bottom level. Durkheim states that a community where any kind of exchanges is realized in a
peaceful environment and any kind of conflict is not encountered but which is content with all that is not also
very moral. Communities should have an ideal to reach. Individuals should contribute to moral heritage of
humanity. Therefore, schools should raise emotions and thoughts on the necessity of adding something to this
morals among children and convince them to have a capacity to realize this purpose. On the other hand, Dewey
having a similar point of view on moral education defends the necessity of directing individuals to be people
who primarily make researches, learn, and produce to have a good morality. According to him, individuals
should not be contented with obeying the existing one but should produce and direct changes (Dewey, 1995).

According to Piaget, moral education is not different from logic or math education. Therefore, an education in
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which authority and rules are dominant includes the same harms from moral and intellectual aspects. Piaget
states that an education program aiming for personality development should provide opportunities of mutual

communication and a free discussion environment (Piaget, 2015).

When the literature is examined, there have been studies in which education programs of moral values for
preschool children are developed (Demirhan iscan, 2007; Oztiirk Samur, 2011; Atabey, 2014; Dereli iman, 2014;
ipek, 2014; Sapsaglam, 2015; Sultan, 2016). In the interviews conducted by Ogelman and Sarikaya (2015) with
preschool teachers, they determined that the teachers did not prefer the programs of values education and
they implemented mostly activities concerning the values education with children. The teachers participating in
the study stated that the top three values required to make preschool children to gain were respect,
responsibility, and love and the most difficult values to gain were loyalty, justice, and patience. Some of the
teachers also emphasized that the values education should be involved in preschool education program. In
their study, Yilmaz and Yilmaz (2017) determined that the perceptions of class teachers on values education
were more positive than preschool teachers. In the study conducted by Kabaday and Aladag (2010) to compare
the moral judgment levels of the eighth graders in terms of taking preschool education, they did not find a
significant effect of their preschool education on their moral development. Likewise, in the study conducted by
Koca (1987) with the first-grade students it was concluded that there was no significant correlation between
preschool education and moral development. In their study Yazar and Erkus (2013) investigated the opinions of
preschool teachers regarding the values education in the preschool education program and determined that
according to the teachers, it is important to give primarily the values of respect and love in preschool
education. The teachers participating in the study stated that the values education in preschool education

program was left to teacher’s initiative and was not comprehensive in the program.

The aim of the education is to develop moral behaviors by conveying certain knowledge and skills to individuals
and instilling values covering moral value judgments. The effect of educators on moral development of children
is inevitable. Children, whose moral development is supported consciously, purposefully, actively, and
extensively as from preschool period, will know themselves, will be respectful, emphatic, conscientious,
productive, unpretentious, and strong-willed, take perspective, have self-control, responsibility, and
motivation, investigate, and question. Children having these qualifications are not passive but will be raised as
active individuals to make unique contributions to moral heritage. Therefore, the content of preschool

education, thus education program is very important to support moral development.

The Preschool Education Program of the Ministry of National Education started to be implemented in Turkey by
being updated as from 2013. The program was prepared as eclectic through its structure which is child-
centered, is flexible, and adopts many approaches. This developmental program has an integrative structure.
The program involves objectives, principles, importance, and characteristics of preschool education.
Additionally, the program includes gains examined within the scope of developmental characteristics and
developmental areas (cognitive, linguistic, social, emotional, motor and self-care skills) of 36-72 month-old

preschool children. Gains in the program signify outcomes required to be reached by children (knowledge, skill,
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and competencies) (MEB, 2013). The aim of this study is to examine the Preschool Education Program of the

Ministry of National Education in terms of supporting moral education and moral components

METHOD

The study was designed in qualitative model and conducted by using the design of the case study. The case
may be only a person, a program, a group, an institution, a community or a specific policy that is the example
of a phenomenon. (Glesne, 2015; Merriam, 2015). In this study, the case was the preschool education program.
Document review was used as data collection method. MEB 2013 preschool education program for 36-72
month-old children was used as the document and it was examined in terms of supporting moral development.
Document review is a method which is used in cases that direct observation and interview cannot be
performed in qualitative study and is based on the use of written or visual materials by the researcher in the
study in order to increase the validity of the study. Document review is the analysis of written materials

including the information about cases or events examined (Creswell, 2014; Yildirnm & Simsek, 2014).

The data obtained as a result of document review were analyzed by using descriptive analysis method. After
performing the coding process at first for the analysis, the coding was made according to the categories of
moral knowing (cognitive), moral feeling (emotional), and moral behavior (behavioral) determined as the
components of a good character by Lickona (1992) (Figure 1). While the gains in the program were coded
according to the categories, the explanations about the gains were examined and it was evaluated whether or
not they included skills in the cognitive, emotional and behavioral categories constituting the moral

components.

COoMPONENTS OF GOOD CHARACTER

MORAL KNOWING MORAL FEELING

1. Moral awareness 1. Conscience

2. Knowing moral values 2. Self-esteem

3. Perspective-taking 3. Empathy

4, Moral reasoning 4. Loving the good
5. Decision-making 5. Self-control

6. Self-knowledge 6. Humility

MORAL ACTION
1. Competence
2. Will

3. Habit

Figure 1. Components of good character (Lickona, 1992).

The results obtained as a result of the evaluation were calculated by using the formula of

Reliability=Consensus/ Consensus+Dissensus. As a result of this calculation, reliability of the study was
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determined as 97.2%. For the gain 17 in social emotional domain (solves the problems with others), different
opinion was reported. Dissensus in this item was associated with the contradiction caused by the gain 19 in
cognitive developmental domain. It was observed that both items were also related to problem solving skill.
However, the gain in social emotional domain was concluded to include all of emotional, cognitive, and
behavioral categories because of being for interpersonal problem solving skill. An agreement was reached for
this item for which different opinion was reported. It is stated that in the event that the result calculated by
using the reliability formula is higher than 70%, the reliability between raters is ensured. (Miles and Huberman,

2015). Accordingly, the reliability obtained for this study was adequate.

RESULTS and DISCUSSION

The education is aimed to develop moral behaviors in individuals by bringing knowledge and skills to them and
instilling moral values to them. The content of the education program used in preschool education having a
very effective place in supporting moral development is also extremely important. The results obtained in this
study investigating the Preschool Education Program of the Ministry of National Education in terms of
supporting moral education and moral components were summarized and represented below and discussed

within the framework of the related literature.

Table 1. The State of Gains in the Preschool Education Program to Include the Moral Components

Moral components
Emotional Cognitive Behavioral

Gainsrelatedto G2. Estimates about object, case and event. +
cognitive G17. Establishes the cause and effect relationship. +
development G19. Produces solutions for problems. + +
Gains related to
language G5. Uses language for communication. + +
development
GA4. Explains the emotions of others about an event N N
or situation.
G5. Shows positive/negative emotions related to an N N
event or situation through proper ways.
G6. Protects his/her own rights and others’ rights. + +
Gainsrelatedto  G8. Respects for differences. + +
social and G9. Explains different cultural characteristics. +
emotional G10. Fulfills responsibilities. + +
development G12. Obeys rules in various environments. + +
G13. Protects values of esthetics. + +
G15. Feels confident. + +
G16. Explains the presence of different roles and N
duties of individuals in the social life.
G17. Solves problems with others. + +
Gains related to o
G3. Makes necessary arrangements in living spaces +

self-care skills
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When Table 1 was examined, in the study it was observed that emotion was less mentioned in the preschool
education program while cognitive and behavioral components of morals were emphasized. When the
explanations about the gains were examined, it was seen that even though there was an item about
establishing direct cause-effect relationship in the gains in cognitive development (target 17), it was not
emphasized that in the skills that the children were expected to gain in most of the items on all development
areas, it is necessary to explain children what are these skills for, why the children need to behave like that and
what kind of consequences they might have if they do/do not. For example, when the explanations of the gain
of “It explains the feelings of others about an event or situation” for the social and emotional development
were analyzed, it was observed that children were expected to express only the feelings of others with gestures
and mimics and verbally. Or when explanations of the gain “Makes necessary arrangements in living spaces”
belonging to self-care skills were examined, the children were expected to only use stuff in their environment
as clean and meticulous, to collect, fold, hang, and place them. In fact, these are only in behavioral dimension.
Children are required to understand, cognitively comprehend, and emotionally internalize why these behaviors
are necessary, and what kind of benefits paying attention to their environments, protecting stuff and keeping
them clean provide individually and socially. In the explanations of the related item, it was observed that it was
directly behavior-focused but did not involve cognitive and emotional components of moral behavior, which
are very important in its internal formation. However, it was seen that the necessity of providing information
and experiences to children about why understanding the feelings of others is important, how acting based on
these emotions in interpersonal relationships will affect the relationships, what kinds of problems they might
face if they do not act by considering the feelings of others was not emphasized. When the program was
examined in the general sense, it was determined that there was no item to provide and support internal

motivation that is essential for children to adopt moral values and transform them into behavior.

Behaviors of an individual may not be in conformity with the level of thought. Even people with the highest
level of moral reasoning can sometimes act on their own self-centered goals. However, all people feel guilt for
their wrong behaviors. Most of the moral behaviors depend on intuition and feelings rather than reasoning and
argument. Additionally, even if people meet on a common point in cognitive basis about moral issues, their
emotions may differ (Wright & Croxen, 1989). One of two people who agree that harming animals is a wrong
behavior can feel more anger and sadness in front of a torment to an animal compared to the other person.
Therefore, even if they have the same moral cognition, feeling different emotions will affect their behaviors.
Knowing the right one is not a guarantee of right behavior. How much we care about being honest, fair, decent,
compassionate, and modest is the main factor on our moral behaviors. Lickona (1992) states that our basic
feelings about these qualifications constitute our moral motivation and this motivation also combines with
moral awareness and develops our moral behaviors. Moral knowing (cognitive), moral feelings (emotional) and
moral behavior (behavioral) are the components of moral maturity and they support each other and work
together for a good character (Lickona, 1992). None of the components are superior to another one. For this

reason, a good moral education program should pay attention to support all three components.
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According to Nosich (2016), morals show a bilateral standard. Not focusing on accuracy, clarity and importance
and not involving objective, results or assumptions; the concept of morals is contradictory. The concept of
morals intended to be gained cannot be independent of critical thinking. If children are asked to display moral
behaviors without reflecting, making analysis- synthesis, evaluating, and providing internal motivation, this
does not take children beyond a follower of rules and authority. As stated by Giirkan (2013), a good preschool
education program should allow children to question, investigate, discuss, and produce. Additionally, both the
program should be qualified and educators should also apply this program in most effective way. However, as
is seen in study by Yazar and Erkus (2013) the values education in preschool education program is left to
teacher’s initiative and is not comprehensive in the program. Therefore, it is very important for the education
to be provided for moral values in preschool education program, which is a significant tool in raising
generations of the future, to be provided aimfully, consciously, and comprehensively with certain principles

and rules without being left to chance
CONCLUSION and SUGGESTIONS

Moral maturity defined as an individuals being competent in own emotions, thoughts, judgments, attitudes,
and behaviors has three components as cognitive, emotional and behavioral. These three components work
together for a good character. Our emotions constitute our moral motivation and this motivation also
generates our moral behaviors by combining with moral consciousness. Therefore, a good moral education
program should attach importance to support all of these components. Children, whose moral development is
supported consciously, purposefully, actively, and extensively as from preschool period, will become adults,
who have ideals, what to do, and good things to realize rather than being passive people obeying only authority
and rules, as individuals who know themselves, are respectful, emphatic, conscientious, productive, and
strong-willed, take perspective, have self-control, responsibility, and motivation, investigate, and question. In
this study conducted based on this point of view, the Preschool Education Program of the Ministry of National
Education was aimed to be investigated in terms of supporting moral components. As a result of the study, it
was observed that cognitive and behavioral components of morals were addressed more in the program, the
emotion was involved less; additionally, in many gains for all developmental areas and their explanations; it
was not emphasized that concerning skills expected to be gained by children, they should be informed about
what do these skills do, why they need to behave like that, and what kinds of results they would encounter in

case of doing/ not doing.

The school should be primarily an environment that gives moral values. It should be an institution that has all
the moral values, internalized these values, and made itself responsible for adopting these values including
corridors, cafeterias, classrooms, and school services, from the moment people step in its yard. Administrators,
educators, cafeteria staff, and all other personnel should adhere to these moral values and be a model for

students.

181 Didin, E. and Tozduman Yarali, K. (2018). Examination of Preschool Education Program in Terms of
Moral Components, International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp. (174-193).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

In the education program of teacher candidates, the importance of moral values and their internalization
should be emphasized and what they need to pay attention in the education they will give in the future should
be discussed. It is important for teacher candidates to be individuals who have the education understanding
that develop moral reasoning skills, feed internal motivation, and support moral maturity levels by including all
moral components in children in every level, every lesson, and all areas of life. For this reason, the programs

that train the preschool teacher should include these components.

Giving the moral values, which form the basis of mankind, is so important that it cannot be left up to the
teachers' initiative. For this reason, the program should be arranged to include the components of the moral
maturity in a clear and obvious way. The importance of ensuring that the moral behaviors in the program arise
completely as a result of conscious reasoning and internal motivation by understanding the cause rather than

from the rule, authority or external rewards should be emphasized.

When applying the program, educators should arrange experiences that provide opportunities for children to
reason, judge, take perspectives, discuss, assess, understand what they feel and experience in the face of moral
situations and provide feedback to children by evaluating these skills with appropriate techniques. In this
means, while the moral cognition of children is supported, their internal motivations will develop and their
moral skills and behavioral habits that constitute the behavioral dimension of morals will also develop due to

repeated moral experiences.
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0z

Ahlak; dogru-yanls, iyi-kotl gibi kavramlari ayirt etmek, bu ayrima gére davranmak ve erdemli
davraniglar benimsemek anlamina gelmektedir. Ahlak gelisimi ise bireylerin degerler sistemi
olusturma, dogru ve yanlisi kavramsallastirma ve bu degerlere uygun davranislar gelistirme sireci
olarak agiklanabilir. Bireyin duygu, diisiince, yargi, tutum ve davranislarinda yetkin olma durumu
olan ahlaki olgunlugun (g bileseni vardir: Bilissel, duygusal ve davranigsal. Bu Ug¢ bilesen iyi bir
karakter icin birbirini desteklemekte ve birlikte calismaktadir. Duygular ahlaki motivasyonu
olusturmakta ve bu motivasyon da ahlak bilinciyle birleserek ahlaki davranislari meydana
getirmektedir. Bu nedenle iyi bir ahlak egitimi programi her (i¢ bileseni de desteklemeye 6nem
vermelidir. Higbiri bir digerinden Ustiin degildir. Bu bakis agisi ile bakilarak yapilan bu arastirmada
MEB Okul Oncesi Egitim Programi, ahlaki bilesenleri desteklemesi acisindan incelenmistir.
Arastirma nitel modelde tasarlanmis ve durum deseni kullanilarak yiritilmustir. Veri toplama
yontemi olarak dokiiman incelemesi kullanilmistir. Dokiiman incelemesi sonucunda elde edilen
veriler betimsel analiz yontemiyle incelenmistir. Betimsel analiz igin Lickona (1992) tarafindan iyi
karakterin bilesenleri olarak belirlenen ahlaki bilme (bilissel), ahlaki hissetme (duygusal) ve ahlaki
davranis (davranissal) kategorileri kullaniimistir. Programda yer alan kazanimlar bu kategorilere
gore degerlendirilmistir. Arastirmanin sonucunda MEB Okul Oncesi Egitim Programinda
cocuklarin ahlak gelisimini desteklerken daha ¢ok ahlaki bilesenlerden bilissel ve davranissal
boyuta yer verildigi, duygusal boyutun daha geri planda kaldigi gorilmustir. Dolayisiyla
programda ahlakin duygusal bilesenine de diger bilesenler kadar yer verilmeli; program
cocuklarin otorite ve kurallardan dolay! degil, icsel motivasyonlarn yoluyla ahlaki davranislar
gostermelerini saglayacak kazanimlar icerecek sekilde diizenlenmelidir.

Anahtar Kelimeler: Ahlak Egitimi, Ahlaki Olgunluk, Ahlaki Bilesenler, MEB Okul Oncesi Egitim
Programi
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“Servet kaybolunca hicbir sey kaybolmaz. Saglk kaybolunca tek sey, ahlak kaybolunca her sey kaybolur."
Billy Graham

GiRis

Ahlak; dogru-yanlis, iyi-kotl gibi kavramlari ayirt etmek, bu ayrima gore davranmak ve erdemli davranislari
benimsemek anlamina gelmektedir. O halde ahlak gelisimi; bireylerin degerler sistemi olusturma, dogru ve
yanlisi kavramsallastirma ve bu degerlere uygun davraniglar gelistirme sireci olarak agiklanabilir (Gander &
Gardiner, 2010; Koksal Akyol & Didin, 2016). Ahlak gelisimini ilk olarak filozof ve din adamlari incelemis, konu
hakkinda pek ¢ok filozof, dislinir ve bilim insani arastirmalar yapmistir. Aydinlanma ¢ag1 6ncesinde sosyal
diizen Uzerinde dini inanis ve anlayislar hakimken, aydinlanma duslncesi ile birlikte insanlar ahlaki normlar igin

kendi akillarina glivenebileceklerini, iyi ve kétlyl kendileri bulabileceklerini 6grenmislerdir (Glindiiz, 2010).

Lickona (1992), bireyin duygu, disince, yargi, tutum ve davranislarinda yetkin olma durumu olarak agikladigi
ahlaki olgunlugun; kisilerin ahlak disi olan her tiirlii duygu, diisiince ve davranislari vicdaninda hissedebilmesini
saglayan mukemmellik dizeyi oldugunu belirtir. Ona gore karakterin U¢ bileseni olan ahlaki bilme, ahlaki
hissetme ve ahlaki davranislar ahlaki olgunlugu meydana getirmektedir. Ahlaki bilme bileseni yani ahlaki
olgunlugun bilissel boyutu; ahlaki bilinci, ahlaki degerleri bilmeyi, bakis agisi almayi, ahlaki muhakemeyi, karar
vermeyi ve kendini tanimayi icerir. Ahlaki hissetme bileseni olan duygusal boyutu ise, vicdan, 6zsaygi, empati,
iyiye yonelme, 6zdenetim ve algak gonllilGga icerirken davranissal boyutu olan ahlaki davranis; yeterlik, niyet
ve aliskanliklari icermektedir (Bkz. Sekil 1). O halde ahlaki olgunluga sahip bireyler kendini taniyan, gtvenilir,

sorumlu, saygil, adil, 6zdenetimli, empatik, alcak gondillQ, vicdanl ve 6zsaygisi olan bireylerdir.

Cocuklar ve gengler vakitlerinin cogunu okullarda gecirdiginden, burada verilecek dogru bir ahlak egitimi kritik
bir 6neme sahiptir. 1995 yilinda Amerika’da hizla yayginlasmaya baslayan karakter egitimi, tim kiltirlerde
kabul edilen temel ahlaki degerleri ve davranislari gelistirmek icin verilen egitimdir. Karakter egitimi 6grencileri,
entelektiel, sosyal, duygusal ve ahlaki yonden desteklemekte, boylece genclerin adalet, gayret, merhamet,
saygl ve cesaret gibi dnemli nitelikleri gelistirmelerine ve yasamin neden 6nemli oldugunu anlamalarina
yardimci olmaktadir (Character.org, 2014). O halde burada bahsedilen karakter egitiminin; ahlak egitimini
kapsayan bir egitim programi oldugu sdylenebilir. Lickona, Schaps ve Lewis (1996), karakter egitiminin nasil
olmasi gerektigi hakkinda 11 prensip belirlemislerdir: (1) Karakter egitimi iyi bir karakterin temelini olusturan;
kendine ve baskalarina saygi, diristlik, adalet, sorumluluk gibi temel ahlaki degerleri destekler. Demokratik bir
toplumda hak ve sorumluluklari tanimlar. Ahlaki degerlerin dini ve kiilttrel farkliliklarin 6tesinde oldugunu
vurgular. (2) “Karakter” distinme, hissetme ve davranisi icerecek sekilde kapsamli olarak tanimlanmalidir. Etkili
bir karakter egitiminde, ahlakin bilissel, duygusal ve davranissal bilesenlerinin timine yer verilmelidir. (3) Etkili
bir karakter egitimi; temel ahlaki degerleri arttiran amagli, aktif ve kapsamlidir. (4) Okul, deger veren bir ortam
olmalidir. Sinif ortaminin yani sira koridorlar, oyun bahcesi ve okul otobiisi gibi okul ile ilgili diger tim

bolimleri de sevgi, saygi, sorumluluk, hosgori, sefkat ve adalet gibi temel degerlerle donatiimalidir. (5)
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Karakterlerini gelistirmeleri i¢in 68rencilere ahlaki davraniglar igin firsatlar sunar. Tekrarlanan ahlaki deneyimler
sayesinde o&grenciler ahlakin davranissal boyutunu olusturan ahlaki becerileri ve davranis aliskanliklari
gelistirirler. (6) Etkili karakter egitimi programi, tim 6grencileri ilgilendiren ve basarili olmalarina yardimci olan
anlamli ve zorlu bir akademik miifredat igerir. Bir karakter egitimi okulu, isbirlik¢i 6grenme, problem ¢dzme
yaklagimlari, deneyim temelli projeler, farkh konular bitiinlestiren temalar gibi aktif 6gretim ve 6grenme
yontemlerini etkili bir sekilde kullanir. (7) Karakter egitimi 6grencilerin i¢csel motivasyonlarini gelistirmelidir.
Ogrencilerin ahlaki davranislari kurallar, digsal &diiller ve cezalardan dolayr gdstermelerini degil, bu
davraniglarin nedenini anlayarak, i¢gsel motivasyonlari sonucu gostermelerini saglamalidir. (8) Okul personeli
karakter egitiminin getirdigi sorumlulugu paylasmali ve 6grencilerin egitimine yon veren ayni temel ahlaki
degerlere baglh kalmalidir. Yoneticilerden 6gretmenlere, yemekhane ¢alisanlarindan soforlere, tim personel
temel ahlaki degerleri davraniglarina yansitmali ve etkilesim kurduklari 6grencilere model olmalidir. (9) Karakter
egitimi personel ve égrencilerin ahlaki liderligini gerektirir. Ogrencilerin 6grenci meclisleri, akran ¢atismasina
yonelik arabuluculuk uygulamalari ve farkli yas gruplarinin birbirine ders galistirmasi gibi yontemlerle ahlaki
liderlik roltint Gstlenmelerini saglamak gereklidir. (10) Okul, karakter egitimine ebeveynleri de dahil etmelidir.
Aile ¢ocuklarin ilk ve en 6énemli ahlak 6gretmenleridir. Bu nedenle okul, karakter gelisimine iliskin amag ve
faaliyetlerini ailelerden bagimsiz yiritmemelidir. (11) Karakter egitimi okul, personel ve 68renci boyutunda

degerlendirilmelidir.

Lickona (1996)’ya gore okullarda ahlak gelisiminin desteklenmesini zorunlu kilan Ug¢ neden vardir. Bunlardan
birincisi, insanca yasamak icin iyi karaktere sahip olunmasi gerektigidir. insanca yasamaya layik biri olmak igin
ise, durustlik, empati, deger verme, 6z disiplin, irade ve ahlaki cesaret gibi niteliklere sahip zihin gilicline ve
kalbe sahip olunmalidir. ikinci bir neden okullarin 6grenme ve dgretmeye daha elverisli yerler olmasidir. Uglincii
ve son neden ise okullarin ahlaki degerlere sahip toplum kurma goérevinin olmasidir. Durkheim (2010)’a gore
okullar ¢ocuklara toplumlarin eskiden kalma ahlak disiincesini aktarmakla yetinmemelidir. Saldiri, cinayet,
hirsizlik ve her tirli sahtekarlktan uzak durulmasinin 6gretildigi bu egitim ile cocuklar ancak en alt diizeyde bir
ahlaki olgunluga erisebileceklerdir. Durkheim, her tirli degis tokusun bariscil bir ortamda gergeklestirildigi,
hicbir tirden ¢ekismeyle karsilasiimayan ancak bu kadariyla yetinen bir toplumun da ¢ok ahlakli olmadigini
belirtmektedir. Toplumlarin éniinde ulasacagi bir ideal olmalidir. Bireyler insanligin sahip oldugu ahlaki mirasa
0zgln bir katkida bulunmalidir. Bu nedenle okullar ¢ocuklara, bu ahlaka ekleyecek bir seyleri olmasi gerektigi
duygu ve duslncesini uyandirmali ve bu amaci gergeklestirebilecek kapasiteye sahip olduklarina inandirmalidir.
Ahlak egitimi konusunda benzer bakis agisina sahip olan Dewey ise bireylerin iyi ahlakli olmasi icin 6ncelikle
arastiran, 6grenen ve Ureten kisiler olmak icin yénlendirilmesi gerektigini savunur. Ona goére bireyler var olana
uymakla yetinmemeli, tiretmeli ve degisikliklere yon verebilmelidir (Dewey, 1995). Piaget’e gbre ahlak egitimi
mantik ya da matematik egitiminden farkli degildir. Bu nedenle otorite ve kurallarin baskin oldugu bir egitim,
hem ahlak hem de zihinsel agidan ayni sakincalari icerecektir. Piaget kisilik gelisimini amaclayan bir egitim
programinin, karsilikl iletisim ve 6zglr bir tartisma ortami firsatlarini saglamasi gerektigini belirtir (Piaget,

2015).
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Literatir incelendiginde, okul 6ncesi dénem c¢ocuklarina yonelik ahlaki degerler egitimi programlarinin
gelistirildigi calismalara rastlanmaktadir (Demirhan iscan, 2007; Oztiirk Samur, 2011; Atabey, 2014; Dereli iman,
2014; ipek, 2014; Sapsaglam, 2015; Sultan, 2016). Ogelman ve Sarikaya (2015) okul éncesi 6gretmenleri ile
yapmis olduklar gériismelerde 6gretmenlerin, degerler egitimi programlarini tercih etmediklerini, ¢ocuklarla
daha ¢ok degerler egitimine yonelik etkinlikler uyguladiklarini saptamislardir. Arastirmaya katilan 6gretmenler
okul 6ncesi ¢ocuklarina kazandirilmasi gereken ilk ti¢ degerin saygi, sorumluluk ve sevgi oldugunu belirtirlerken
okul o6ncesi donemde kazandiriimasi en zor degerlerin vefa, adalet ve sabir oldugunu sdylemislerdir.
Ogretmenlerin bir kismi ayrica okul éncesi egitim programinda degerler egitimine yer yerilmesi gerektigini
vurgulamislardir. Yilmaz ve Yilmaz (2017) arastirmalarinda sinif 6gretmenlerinin degerler egitimine iliskin
algilarinin okul 6ncesi 6gretmenlerinden daha olumlu oldugunu belirlemislerdir. Kabaday ve Aladag (2010)
sekizinci sinif 6grencilerinin ahlaki yargi duzeylerini okul 6ncesi egitim alip almamalarina gore karsilastirdig
¢alismalarinda, aldiklari okul 6ncesi egitimin ahlak gelisimleri Uzerinde anlaml bir etkisine rastlamamislardir.
Ayni sekilde Koca (1987), birinci sinif 6grencileri ile yurGttigl arastirmasinda, okul oncesi egitim ile ahlak
gelisimleri arasinda anlamli bir iliski olmadigi sonucuna varmistir. Yazar ve Erkus (2013) okul o6ncesi
ogretmenlerinin okul Oncesi egitim programindaki degerler egitimine iliskin goruslerini inceledikleri
arastirmalarinda, 6gretmenlere gore okul oncesi egitimde oncelikli olarak saygl ve sevgi degerlerinin
verilmesinin 6nemli oldugunu saptamislardir. Arastirmaya katilan 6gretmenler okul dncesi egitim programinda

degerler egitiminin 6gretmen inisiyatifine birakildigini ve programda ayrintili olmadigini belirtmektedirler.

Egitim ile bireylere belli bilgi ve beceriler aktarilip, ahlaki deger yargilarini da kapsayan degerler asilanarak
ahlaki davranislar gelistirmesi amaclanir. Egitimcilerin ¢ocuklarin ahlak gelisimleri Uzerinde yaratacagl etki
kaginilmazdir. Okul 6ncesi donemden itibaren ahlak gelisimleri bilingli, amach, aktif ve kapsamh bir sekilde
desteklenen c¢ocuklar kendini taniyan, saygili, empatik, perspektif alabilen, arastiran, sorgulayan, Uretken,
vicdanl, 6zdenetimli, sorumluluk ve motivasyon sahibi, alcakgonlli ve irade sahibi olacaklardir. Bu niteliklere
sahip cocuklar edilgen degil, ahlaki mirasimiza 6zgln katkilar sunabilecek etkin bireyler olarak yetiseceklerdir. O
halde ahlak gelisiminin desteklenmesinde okul 6ncesi egitimin, dolayisiyla da egitim programinin iceriginin

olduk¢a 6nemli oldugu ortadadir.

MEB okul dncesi egitim programi, tGlkemizde 2013 yilindan itibaren giincellenerek uygulanmaya baslanmistir.
Program cocuk merkezli, esnek ve birgcok yaklasimi benimseyen yapisiyla eklektik bir bicimde hazirlanmistir.
Gelisimsel olan program bitlincil yapidadir. Programda okul 6ncesi egitimin amaclarina, ilkelerine, 6nemine,
ozelliklerine yer verilmektedir. Ayrica program, 36-72 aylik okul éncesi ¢ocuklarinin gelisimsel 6zelliklerini ve
gelisim alanlar (bilissel, dil, sosyal duygusal, motor ve 6zbakim becerileri) kapsaminda ele alinan kazanimlari
icermektedir. Programdaki kazanimlar cocuklar tarafindan ulasiimasi gereken sonuglar (bilgi, beceri ve
yetkinlikler) belirtmektedir (MEB, 2013). Bu arastirmada, MEB Okul Oncesi Egitim Programinin ahlak egitimi ve

ahlaki bilesenleri desteklemesi acisindan incelenmesi amaclanmistir.
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YONTEM

Arastirma nitel modelde tasarlanmis ve durum galismasi deseni kullanilarak yiritilmdstir. Durum, bir olgunun
ornegi olan tek bir kisi, bir program, bir grup, bir kurum, bir toplum olabilecegi gibi 6zel bir politika da olabilir
(Glesne, 2015; Merriam, 2015). Bu ¢alismada durum, okul 6ncesi egitim programidir. Veri toplama yontemi
olarak dokiiman incelemesi kullaniimistir. 36-72 aylik g¢ocuklar icin MEB 2013 okul 6ncesi egitim programi
dokiiman olarak kullaniimis ve ahlak gelisimini destekleme yéniinden incelenmistir. Dokiiman incelemesi, nitel
arastirmada dogrudan gozlem ve gériismenin yapilamadigi durumlarda kullanilan, arastirmacinin arastirmanin
gecerliligini arttirmak amaciyla yazil veya gorsel materyalleri arastirmada kullanmasini temel alan bir
yontemdir. Dokiiman incelemesi arastirilan olgu ya da olaylar hakkinda bilgi iceren yazili materyallerin analizidir

(Creswell, 2014; Yildirm & Simsek, 2014).

Dokiman incelemesi sonucunda elde edilen veriler betimsel analiz yontemi kullanilarak analiz edilmistir. Analiz
icin ilk olarak kodlama islemi yapildiktan sonra Lickona (1992) tarafindan iyi karakterin bilesenleri olarak
belirlenen ahlaki bilme (bilissel), ahlaki hissetme (duygusal) ve ahlaki davranis (davranissal) kategorilerine gére
kodlama yapilmistir (Sekil 1.). Programdaki kazanimlarin kategorilere goére kodlamasi yapilirken, kazanimlara
iliskin aciklamalar incelenmis ve ahlaki bilesenleri olusturan bilissel, duygusal ve davranissal kategorilerin iginde

yer alan becerilere yer verip vermedigi degerlendirilmistir.

Ahlaki Bilme (Biligsel)

Ahlak bilinci

Ahlaki degerleri bilme
Bakis agisi alma

Ahlaki muhakeme
Karar verme

Kendini tanima

M ~
. It
Ahlaki Hissetme {Duygusal)
Vicdan
0Oz sayg
Empati
iyiyfa yonelme 4 N
. i Ahlaki Davranis (davranigsal)
Oz denetim
Yeterlilik
Niyet
" J Ahskanlhk
M A

Sekil 1. iyi Karakterin Bilesenleri (Lickona, 1992)
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Degerlendirme sonucunda ¢ikan sonuglar Guvenirlik = Goris Birligi/ Gorus Birligi+ Gorts Ayrihgr formli
kullanilarak hesaplanmistir. Bu hesaplama sonucunda arastirmanin givenirligi % 97,2 olarak belirlenmistir.
Sosyal duygusal alan iginde yer alan 17. kazanim igin (Baskalariyla sorunlarini ¢dzer) farkli gérus bildirilmistir. Bu
maddedeki goris ayriligi, bilissel gelisim alaninda yer alan kazanim 19 ile olusan geliskiden kaynaklanmistir. Her
iki maddenin de problem ¢6zme becerisiyle ilgili oldugu gorilmustir. Ancak sosyal duygusal alan iginde yer alan
kazanimin, kisiler arasi problem ¢ézme becerisine yonelik olmasi sebebiyle duygusal, bilissel ve davranigsal
kategorilerin hepsini kapsadigl sonucuna varilmistir. Farkli géris bildirilen bu madde igin uzlasmaya varilmistir.
Glvenirlik formald ile hesaplanan sonucun % 70’in Uzerinde olmasi durumunda degerlendiriciler arasinda
glvenirlik saglanmis oldugu belirtilmektedir (Miles ve Huberman, 2015). Buna gore, bu arastirma igin ulasilan

glvenirlik yeterlidir.

BULGULAR ve TARTISMA

Egitim ile bireylere bilgi ve beceriler kazandirip, ahlaki degerler asilanarak ahlaki davranislar gelistirmeleri
amaglanir. Ahlak gelisiminin desteklenmesinde oldukga etkili bir yere sahip olan okul 6ncesi egitimde kullanilan
egitim programinin icerigi de son derece énemlidir. MEB Okul Oncesi Egitim Programinin ahlak egitimi ve ahlaki
bilesenleri desteklemesi agisindan incelendigi bu arastirmada elde edilen bulgular Ozetlenerek asagida

sunulmus ve ilgili literatir cergevesinde tartisiimistir.

Tablo 1. Okul Oncesi Egitim Programindaki Kazanimlarin Ahlaki Bilesenleri icerme Durumu

Ahlaki Bilesenler

Duygusal  Bilissel Davranissal
Bilissel K2. Nesne, durum olayla ilgili tahminde bulunur. +
Gelisimle ilgili K17. Neden-sonug iliskisi kurar. +
Kazanimlar K19. Problem durumlarina ¢6ziim dretir. + +
.D|I“GeI|§|m|er K5. Dili iletisim amaciyla kullanihr. + +
llgili Kazanmimlar
K4. Bir olay ya da durumla ilgili olarak baskalarinin N N
duygularini agiklar.
K5. Bir olay ya da durumla ilgili olumlu/olumsuz N N
duygularini uygun yollarla gosterir.
K6. Kendisinin ve baskalarinin haklarini korur. +
Sosyal ve K8. Farklliklara saygi gosterir. + +
Duygusal K9. Farkh kaltirel 6zellikleri agiklar. +
Gelisimle ilgili K10. Sorumluluklarini yerine getirir. + +
Kazanimlar K12. Degisik ortamlardaki kurallara uyar. + +
K13. Estetik degerleri korur. + +
K15. Kendine guvenir. + +
K16. Toplumsal yasamda bireylerin farkli rol ve N
gorevleri oldugunu agiklar.
K17. Baskalanyla sorunlarini ¢ozer. + +
0Oz Bakim
Becerileriyle K3. Yasam alanlarinda gerekli diizenlemeler yapar. +

ilgili Kazanimlar
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Tablo 1 incelendiginde okul dncesi egitim programinda ahlakin bilissel ve davranissal bilesenleri tizerinde daha
¢ok durulurken, duyguya daha az yer verildigi gérilmektedir. Kazanimlara ait agiklamalar incelendiginde; bilissel
gelisime ait kazanimlarda direkt olarak neden-sonug iliskisi kurmaya iliskin bir maddenin var oldugu gorilse de
(Bkz. Kazanim 17); tim gelisim alanlarina yonelik ¢ogu maddede ¢ocuktan kazanmasi beklenen becerilerde
cocuklara bu becerilerin ne ise yaradigi, neden bu sekilde davranmasi gerektigi ve yaptiginda/yapmadiginda ne
gibi sonuglarla karsilasabileceginin aciklanmasi gerektigi izerinde durulmadig goriilmektedir. Ornegin; sosyal

Y

ve duygusal gelisime ait “Bir olay ya da durumla ilgili olarak baskalarinin duygularini agiklar”’ kazaniminin
aciklamalarini incelediginde, cocuklardan yalnizca bagkalarinin duygularini jest ve mimiklerle ve sozIi olarak
ifade etmelerinin beklendigi gériilmektedir. Ancak ¢ocuklara baskalarinin duygularini anlamanin neden énemli
oldugu, kisilerarasi iliskilerde bu duygulara gore davranmanin iliskilerini nasil etkileyecegi, baskalarinin
duygularini hesaba katarak davranmazsa ne gibi problemlerle karsilasabilecegi hakkindaki bilgi ve deneyimler
sunmanin gerekliligi tizerinde durulmadig gorilmustiir. Ya da 6zbakim becerilerine ait “Yasam alanlarinda
gerekli diizenlemeler yapar” kazaniminin agiklamalari incelendiginde, ¢ocuklardan yalnizca cevrelerindeki
esyalar temiz ve 6zenli kullanmasi, toplamasi, katlamasi, asmasi ve yerlestirmesi beklenmektedir. Oysa bunlar
yalnizca davranigsal boyuttadir. Cocuklarin bu davranislarin neden gerekli oldugunu; cevrelerine 6zen
gostermenin, esyalari korumanin ve temiz tutmanin bireysel ve toplumsal olarak ne gibi faydalar sunacagini
anlamasi, bilissel olarak kavramasi ve duygusal olarak bunu igsellestirmesi gerekmektedir. ilgili maddenin
acitklamalarinda direkt olarak davranis odakh oldugu, ancak ahlaki davranisin i¢sel olarak olusmasinda c¢ok
onemli olan bilissel ve duygusal bilesenlerine yer vermedigi gérilmustir. Program genel olarak incelendiginde;
cocuklarin ahlaki degerleri benimsemesi ve davranisa doniistirmesi icin temel olan i¢gsel motivasyonu

saglamaya ve desteklemeye yonelik herhangi bir maddenin olmadigi belirlenmistir.

Bireyin davranislari diisiince diizeyi ile uyum icinde olmayabilir. Ahlaki muhakeme yapabilme diizeyi en Ust
diizey olan insanlar bile bazen kendi benmerkezci amaglarina gére davranabilirler. Ancak tim insanlar yanls
davranislan karsisinda sucluluk duyarlar. Ahlaki davranislarin ¢ogu akil yliritmeden ¢ok, sezgi ve duygulara
bagldir. Ayrica insanlar ahlak sorunlari Gzerinde bilissel olarak ortak bir paydada bulussalar bile duygulari
farklilik gosterebilir (Wright & Croxen, 1989). Hayvanlara zarar verilmesinin yanlis bir davranis oldugu
konusunda ayni fikirde olan iki insandan biri, bir hayvana yapilan eziyet karsisinda digerinden daha fazla ¢fkeye
ve Uzlntlye kapilabilir. Dolayisiyla ayni ahlaki bilise sahip olsalar bile farkli duygular yasamalari davranislarini
etkileyecektir. Dogru olani bilmek, dogru davranisin garantisi degildir. Durist, adil, terbiyeli, merhametli ve
alcakgonilli olmanin ne kadar umurumuzda oldugu, ahlaki davranislarimiz Gzerinde temel etkendir. Lickona
(1992), bu nitelikler hakkindaki temel duygularimizin ahlaki motivasyonumuzu olusturdugunu ve bu
motivasyonun da ahlak bilinciyle birleserek ahlaki davranislarimizi meydana getirdigini belirtir. Ahlaki bilme
(bilissel), ahlaki hissetme (duygusal) ve ahlaki davranis (davranissal), ahlaki olgunlugun bilesenleridir ve iyi bir
karakter icin birbirini desteklemekte ve birlikte calismaktadirlar (Lickona, 1992). Bilesenlerin hicbiri bir
digerinden Ustin degildir. Bu nedenle iyi bir ahlak egitimi programi her l¢ bileseni de desteklemeye 6nem

vermelidir.

189 Didin, E. and Tozduman Yarali, K. (2018). Examination of Preschool Education Program in Terms of
Moral Components, International Journal Of Eurasia Social Sciences, Vol: 9, Issue: 31, pp. (174-193).



”0 ESS Year: 9, Vol:9, Issue: 31 MARCH 2018

Nosich (2016)’e gore ahlak ift tarafli bir standart gosterir. Dogruluga, netlige, Gneme odaklanmayan; amaca,
sonuglara veya varsayimlara yer vermeyen ahlak kavrami geliskilidir. Kazandiriimak istenen ahlak kavrami
elestirel disiinceden bagimsiz olamaz. Eger c¢ocuklardan Uzerinde diisiinmeden, analiz-sentez yapmadan,
degerlendirmeden ve ig¢sel motivasyonu saglamadan ahlaki davranislar géstermelerini istersek, cocuklari bir
kural, otorite takipgisi olmaktan ileriye gotiiremeyiz. Girkan (2013)'in da belirttigi gibi, iyi bir okul 6ncesi egitim
programi; ¢ocuklarin sorgulamalarina, arastirmalarina, tartismalarina ve lretmelerine olanak saglamalidir.
Ayrica programin nitelikli olmasinin yaninda, iyi bir ahlak egitimi icin egitimcilerin de bu programi en etkili
sekilde uygulamasi gerekmektedir. Ancak Yazar ve Erkus (2013)'un g¢alismalarinda goérildigu gibi okul éncesi
egitim programinda degerler egitimi 6gretmen inisiyatifine birakilmis ve programda kendisine ayrintili bir yer
bulamamistir. Bu nedenle gelecegin nesillerini yetistirmede ©nemli bir ara¢ olan okul 6ncesi egitim
programinda ahlaki degerlere yonelik olarak verilecek egitimin sansa birakilmamasi, belirli ilke ve kurallarla

amacli, bilingli ve kapsamli bir sekilde verilmesinin saglanmasi oldukga 6nemlidir.
SONUC ve ONERILER

Bireyin duygu, disiince, yargl, tutum ve davranislarinda yetkin olma durumu olarak tanimlanan ahlaki
olgunlugun; bilissel, duygusal ve davranissal olmak Uzere (¢ bileseni vardir. Bu Ug¢ bilesen iyi bir karakter igin
birlikte calismaktadir. Duygularimiz ahlaki motivasyonumuzu olusturmakta ve bu motivasyon da ahlak bilinciyle
birleserek ahlaki davranislarimizi meydana getirmektedir. Bu nedenle iyi bir ahlak egitimi programi her Ug¢
bileseni de desteklemeye 6nem vermelidir. Okul 6ncesi donemden itibaren ahlak gelisimleri bilingli, amagli,
aktif ve kapsamh bir sekilde desteklenen cocuklar kendini taniyan, saygil, empatik, perspektif alabilen,
arastiran, sorgulayan, lretken, vicdanli, 6zdenetimli, sorumluluk ve motivasyon sahibi bireyler olarak; yalnizca
otoriteye ve kurallara uyan edilgenler degil, idealleri olan, yapmasi gereken bir seyleri, gerceklestirebilecegi iyi
seyleri olan yetiskinler haline geleceklerdir. Bu nedenle ahlak gelisiminin desteklenmesinde okul dncesi egitimi
son derece Snemlidir. Bu disiinceyle yola cikilarak yapilan bu arastirmada, MEB Okul Oncesi Egitim
Programinin ahlaki bilesenleri desteklemesi acisindan incelenmesi amaclanmistir. Arastirmanin sonucunda,
programda ahlakin bilissel ve davranissal bilesenleri Gzerinde daha ¢ok durulurken, duyguya daha az yer
verildigi; ayrica tim gelisim alanlarina yonelik birgcok kazanimda ve agiklamasinda, ¢ocuktan kazanmasi
beklenen becerilerde ¢ocuklara bu becerilerin ne ise yaradigl, neden bu sekilde davranmasi gerektigi ve
yaptiginda/yapmadiginda ne gibi sonuglarla karsilasabileceginin aciklanmasi gerektigi Gzerinde durulmadigi

gorilmastar.

Okul oncelikle ahlaki degerleri veren bir ortam olmalidir. Bahgesinden iceriye adim atildigi andan itibaren,
koridorlar, yemekhaneler, siniflar ve okul servisleri de dahil olmak lGzere bitlnilyle ahlaki degerlere sahip, bu
degerleri icsellestirmis ve benimsetmeyi gérev edinmis bir kurum olmaldir. Yoneticiler, egitimciler, yemekhane

personeli ve diger tim personeller bu ahlaki degerlere bagli kalmali ve 6grencilere model olmalidir.

Ogretmen adaylarinin egitim programlarinda ahlaki degerlerin ve icsellestirilmesinin dnemi {izerinde durulmali,

ileride verecekleri egitimde nelere dikkat etmeleri gerektigi tizerinde tartismalara yer verilmelidir. Ogretmen
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adaylarinin her diizeyde, her derste ve yasamla ilgili tim alanlarda ¢ocuklarda ahlaki muhakeme becerilerini
gelistirecek, i¢csel motivasyonu besleyecek, ahlaki bilesenlerin timine yer vererek ahlaki olgunluk diizeylerini
destekleyecek egitim ve 6gretim anlayisina sahip bireyler olmasi 6nemlidir. Bu nedenle okuldncesi 6gretmeni

yetistiren programlarin bu bilesenleri igermesi gerekmektedir.

insanligin temelini olusturan ahlaki degerlerin verilmesi dgretmenlerin inisiyatifine birakilamayacak kadar
onemli bir konudur. Bu nedenle program acik ve net bir sekilde ahlaki olgunlugun bilesenlerini icerecek sekilde
diizenlenmelidir. Programda yer alan ahlaki davraniglarin kural, otorite ya da dissal 6dillerden dolayr degil,
nedenini anlayarak tamamen vicdan muhakemesi ve i¢sel motivasyon sonucu ortaya g¢ikmasini saglamanin

onemi Gzerinde durulmahdir.

Egitimciler programi uygularken, ahlaki durumlar karsisinda c¢ocuklarin akil vyiritmelerine, perspektif
almalarina, tartismalarina, degerlendirmelerine, ne hissettiklerini anlamalarina ve deneyim kazanmalarina
firsatlar saglayacak yasantilar diizenlemeli ve bu becerileri uygun tekniklerle degerlendirerek ¢ocuklara geri
bildirimler saglamalidirlar. Bu sayede ¢ocuklarin ahlaki bilisleri desteklenirken, i¢sel motivasyonlari gelisecek ve
tekrarlanan ahlaki deneyimler sayesinde ahlakin davranissal boyutunu olusturan ahlaki becerileri ve davranis

aliskanliklari gelisecektir.
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