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ABSTRACT

Problem solving is one of the important skills, which enables individuals to adapt to life and is
associated with skills like theory of mind, empathy and self-regulation, in their life. Problem
solving is an improvable skill and should be supported as from early childhood years. The purpose
of this study is to determine how children generate solutions to problems and how they feel in
such cases. As long as children are good problem solvers, they will find effective solutions to all
kinds of problems. In the study, the qualitative model and the case design were used. The data of
study were obtained from the children attending a kindergarten in the city center of Kirklareli in
the school year of 2016-2017. Eleven children who were selected on a volunteer basis were
included in the study where content analysis was carried out. Among the children who
participated in the study, six were girls and five were boys. During the application, a puppet and
five problem statuses were used. The data collected as a result of one-to-one applications with
the children were examined with content analysis method. As a result of the study, it was
observed that the children were able to generate effective solutions including the use of
empathy and self-regulation skills to the problem statuses; however, they had difficulty in naming
their emotions in relation to problem statuses. The results of the study suggest that primarily
parents and educators should emphasize emotions more and encourage children to think about
their emotions. Additionally, qualitative studies with larger sample groups concerning theory of
mind, problem solving, empathy and self-regulation skills can help to understand the
development process of these skills better.
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INTRODUCTION

Problem solving is one of the important skills in an individual’s life. Heppner and Krauskopf (1987) state that
problem solving is a series of cognitive and affective processes and behavioral reactions that are necessary for
a person to adapt to requirements and difficulties. On the other hand, D’Zurilla et al., (2004) define problem
solving as a cognitive-behavioral process where interventions are made for generating effective solutions to
everyday problems and which is formed by the individual. Being an improvable skill, problem solving skill
enables the individual to adapt to the environment (D’zurilla et al., 2004). Thus, it is of prime importance for
children to have problem solving skills as from the preschool period so that they will adapt to the real life. As

long as children are good problem solvers, they will find effective solutions to all kinds of problems.

There are many factors affecting the problem solving process. Self-regulation and empathy ability which are
related with theory of mind can be given as an example for these factors. Individuals with the skill of theory of
mind, which is defined as a skill of understanding people’s desires, intentions and emotions, and making
explanations and interpretations in the interaction with people according to these mental statuses (Astington &
Baird, 2005) recognize that other people have a different mental structure, knowledge and experience. Signs of
theory of mind appear averagely at age one (Onishi & Baillergeon, 2005; Sodian, 2011), make an important
progress at age four (Astington & Gopnik, 1991; Wellman, 1990; Wellman & Lagattuta, 2000) and become same
as adults around at age five (Carlson & Moses, 2001). This development shows a parallelism with the
development encountered in self-regulation skills (Kochanska, Coy, & Murray, 2001). According to Zimmerman
(2000); self-regulation signifies an individual’s control of learning process cognitively, motivationally and
behaviorally and is also defined as an ability of delaying or suppressing behaviors, tendencies and desires,
controlling and regulating emotions and giving effective and appropriate answers/reactions to both internal
and external demands (Bauer & Baumeister, 2011; Koole, Van-Dillen & Sheppes, 2011; Raffaelli, Crockett &
Shen 2005). Researchers state that self-regulation supports the skill of understanding other people’s minds
(Riggs et al., 2006) and consequently can affect social behaviours (Bierman et al., 2008; Fabes & Eisenberg,
1992; Montroy et al., 2014). It is known that children who do not have the developed self-regulation skill also
experience peer rejection (McCelland & Tominey, 2011; Montroy et al., 2014) and academic difficulties

(Bondurant, 2010; Nota et al., 2004; Smith-Donald et al., 2007).

An individual’s concern about solving a problem depends on the congruence between personality traits and
problem characteristics (Eskin, 2009). The individual can understand emotions, thoughts and behaviors of other
people, put himself in their place and accept them as they are and respect their behaviors with the help of the
ability of developing empathy, which can be regarded under the personality structure (Kdksal Akyol & Didin,
2016). According to Strayer and Robert (2004), empathic children who understand emotions and viewpoints of

other people better are more successful in solving social problems and decreasing anger and conflicts.

Being able to interpret warnings from other people emotionally requires being aware of emotions and

understanding emotions accurately. Unless emotions are understood accurately, children will have a confusion
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and a difficulty in giving right reactions in the right place (Greenspan, Wider and Simon, 2016). Difficulties
experienced in the processes of being aware of and understanding emotions may also affect self-regulation
skills of children negatively and thus, destroy their social behaviors (Riggs, et al., 2006). When children are
unable to express their emotions, they also have a higher tendency to violence. It is indicated that many
children and teenagers with a tendency to violence are unable to describe their emotions and predict the
results of their behaviors (Greenspan & Salmon, 2013). Children who are able to name clearly and accurately
their emotions about the conditions will be more sufficient about what to do to cope with these emotions. For
example, a child who feels unhappy may take action to change the condition, reduce his sadness and change
his emotion when he is able to name that emotion accurately and know the reason of his sadness. This
procedure is called as emotional regulation (Southam-Gerow, 2014) and is included in the concept of self-

regulation (McClelland & Tominey, 2014).

According to social learning theory, individuals shape their behavioral styles, ways of expressing their emotions
and thoughts and communication structures in their social-cultural environment (Senemoglu, 2007). If school
and family members which constitute the social-cultural environment do not support the skills of children to
express their emotions and thoughts, do not talk about their emotions, direct them to suppress their emotions;
they may cause children to have a difficulty in realizing and expressing their emotions. The studies have
emphasized that experiences and learnings which occur in developmental processes as from childhood are
effective in emotional regulation including expression, recognition, and control of emotions by individuals
(Kogak, 2002). When examining the relevant literature; there are studies indicating that there is a correlation
between emotional self-regulation and externalized behavioral problems in preschool children (Hill et al.,
2016), children who are able to understand, recognize and express the emotions of their peers better display
more positive social behaviors (Downs-Strand, 2008; Fabes et al., 1999; Garner-Waajid, 2012) and children who

have a difficulty in expressing their emotions will develop anxiety and depression.

No matter how old they are, individuals face many problems to be solved in their daily lives. As these problems
affect their social adaptation, it is highly important to support problem solving skill, which is a learnable and
improvable skill, as from early ages. The ways followed and the things given importance in solving problems will
determine the effectiveness of solutions. While trying to solve a problem; acting flexibly, controlling and
regulating emotions, giving effective and appropriate answers/reactions to demands and viewing an event
from the perspective of another person are very important skills in order to overcome the problem. All these
skills that are considered necessary to solve problems efficiently are directly related with self-regulation and
empathy skills within the frame of theory of mind. The related studies focus upon how children are successful
in problem solving skills (for example, Dereli-iman, 2013; Yilmaz & Tepeli, 2013), whereas this study laid
emphasis on solutions generated by children in this process. From this point of view, answers are sought to the

following questions in the study:

1. How do children express their emotions in relation to problem statuses?
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2. How do children generate solutions to problem statuses?

3. How do the solutions that children produce for problem situations differ by gender?

METHOD

Study Model

The study was designed in the qualitative model using the case design for the purpose of revealing examples to
solutions generated by five-year-old children in relation to problem statuses for both readers and other
researchers and contributing to the development of understandings and experiences concerning theory of
mind, empathy and self-regulation skills. Case study requires examining a limited system profoundly. It
associates a current phenomenon with the connection in real life (Merriam, 2015). What is examined here is
children’s problem solving skills. Following stages are followed in a case study: Processes of developing the
study questions, developing the sub-problems of the study, determining an analysis unit, determining the case
to be studied, selecting the participants, collecting data and associating the data with sub problems, analyzing

and interpreting the data and reporting the case study (Yildirnnm & Simsek, 2016). The process in this study is as

follows:
Determining | Analvzine th 5 Interoret;
the study alyzing the | erpreting
data the data
problem |
dggvzgill}égﬁoz Forming Process of
tool categories | reporting
. y
Determining a Collecting the
sample group | data |
Figure 1. Flow Plan Showing the Data Analysis Process
Sample Group

The data of study were obtained from the children attending a kindergarten in the city center of Kirklareli in
the school year of 2016-2017. Being among non-random sampling methods, convenience sampling method
was used for the sample group of the study. The sample group of the study consisted of 11 five-year-old
children. Among the children who participated in the study, six were girls and five were boys. One of the boys
stated that he did not want to continue after the first problem status and returned to his class. The data were

collected between 01.04.2017 & 30.04.2017.
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Data Collection

In the study, the data were collected using the interview technique. Interview is an important data collection
tool. It is also an important source for learning a participant’s point of view, intention, emotions, and thoughts
(Merrriam, 2015). An interview form was developed by the researchers before interviewing the children.
Firstly, five different problem statuses were created. A puppet was designed for a child named Ciko, the main
hero of problem statuses. The puppet was designed to make the process more enjoyable for the children and
enable them to establish an identification more easily. No distinct gender discrimination was performed in
order for the designed puppet not to be directional. Additionally, a particular attention was paid to making the

puppet straight-faced (Image 1).

Image 1. The Puppet Used for Problem Statuses

A pilot study was conducted with two children in order to reveal the deficiencies and disputes during the
interview. The children included in the pilot study were selected as a girl and a boy. The study was conducted
individually with each child and after introducing Ciko, each problem status was read by turns and the answers
of the children were recorded by an implementer and another researcher who listened to the child. Ciko was
introduced to the children as follows: “This is Ciko. Ciko is five years old and goes to kindergarten. Ciko has
some problems just like every child. Now let’s have a look at his problems and help him.” Corrections were
made in question statements after the pilot study and additional questions were asked when necessary so that
the children could make explanations. The same questions were asked to the children after each problem
status (What might have Ciko felt in that condition?, What can Ciko do in this condition?). When considering
the questions asked within the scope of the study, it could be asserted that the interview conducted with the
children was a semi-structured interview. In a semi-structured interview, questions are open-ended, but the
interview is directed by questions or a subject in order to reveal the subjects to be explored. Open-ended
guestions pave the way for forming new opinions (Merriam, 2015). In this study, the children were expected to

generate different solutions to problem statuses.
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Data Analysis

The data collected using the interview technique were evaluated with content analysis. Categories were
formed according to the children’s answers for the content analysis. Categorization is a data analysis and
should be started during data collection. Categories should be able to answer study questions (Merrriam,
2015). The categories in this study were formed by evaluating the answers of 11 children to each problem

status. Thus, different categories emerged for each problem status.

In order to increase the validity of the study, the children’s answers were directly quoted under the table
concerning each problem status. Reliability of the data analysis was calculated using Miles and Huberman’s
formula (2015) [Consensus/ (Consensus + Dissensus) X 100]. Accordingly, the two researchers formed the

tables of all problem statuses together and 100% reliability was provided.
Role of the Researcher

The children who were interviewed were selected on a volunteer basis. In the classroom, the children were
informed about the extent of the study in general terms and that texts including problem statuses would be
read during interviews. The children who demanded to participate in the study were taken in an empty
classroom respectively and the application was performed. Before the application, a short conversation was
made with the child and then the puppet was introduced to her or him. A particular attention was paid to
maintaining the application as a game. When any child lost interest, additional questions were asked to return
to the subject. One boy who wanted to discontinue the process returned to his class and was not forced for the
study. All the children who participated in the study were given codes instead of their names. In addition, the

letter G was used for girls and B for boys and they were given numbers.
FINDINGS
The results obtained in the study are presented in tables.

Table 1. Emotions Specified by the Children in Relation to Problem Statuses
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When examining Table 1, it was observed that the children were able to establish empathy with Ciko and
consider events from Ciko’s perspective, but they could not name Ciko’s emotions accurately in relation to
these problem statuses. For example, the emotion of disappointment was tried to be explained by two children

with statements, “sad when happy” (G3) and “a little bad, a little good, sad” (B1).

Table 2. Solutions Offered by the Children in Relation to the First Problem Status

Ciko went shopping with his mother on a holiday. While they were visiting stores together, Ciko

saw a giant teddy bear. He ran into the store and started playing with the teddy bear. When he

returned to show his mother the teddy bear, he realized that his mother was not there. What can
1t Ciko do in this condition?

Problem  Ask for help Look for Goto Make a Mess around
Status from his the phone call (wait)
the mother security/police
environment everywhere

Gl
G2
G3
G4
G5
G6
B1
B2
B3
B4
B5

When examining Table 2, it was remarkable that the boys usually tended to receive support from a professional
mostly concerning security in their solutions to the problem status, whereas all the girls, except for one, did not
prefer that solution. For example, while B5 stated; “He can go to a police station.”, B2; “... He can call the police
if he knows the number.” as a solution, G1 stated; “He can call for help, go to the cash point and ask about his
mother and they may direct him.”. Another remarkable point in answers was that some of the boys just
ignored the problem status. For example, B3 stated; “He can play with his toys, watch the television and paint.

His mother is probably drinking tea in a market.” as a solution to that problem status.
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Table 3. Solutions Offered by the Children in Relation to the Second Problem Status

His father bought Ciko his favorite problem status book on his birthday. Ciko read the book and
then placed it in a front row on his bookshelf. He looked at his new book at every opportunity and
became happy. One day, when he went into his room to look at his book again, he saw that his

nd
2 little brother had torn the pages of the book. What can Ciko do in this condition?

Problem

Status Fix it Buy a new one Put it in another Distract Expect a new

place where his His book from his
brother can’t brother’s brother
reach attention

G1

G2

G3

G4

G5

G6

B1

B2

B3

B4

B5

When examining Table 3, it was determined that while the girls offered more constructive/functional solutions
like fixing and buying a new one in relation to the problem status, the boys tended to abstain from problem
statuses. The boys preferred not to take an active role in solving problems. For example, B1 stated; “He can tell
his father that his brother had torn the book. He had probably asked why he had torn it and his brother had
probably said that he had done it because he was jealous. He can put the book somewhere higher and give his
brother something else to play with.” as a solution to that problem. On the other hand, one of the girls (G6)

stated; “He can glue, staple and fix it” as a solution. Another girl (G4) stated; “He can glue those pages.”.

Table 4. Solutions Offered by the Children in Relation to the Third Problem Status

Ciko was invited to a birthday party of one of his best friends. He wanted to wear his green t-shirt
to the party. But his mother refused it. She did not allow Ciko to go to the birthday party with that
t-shirt. What can Ciko do in this condition?

3rd Request Generate a Wear along- Giveup Wear Wear Insist Bargain
Problem solution sleeved going in another with the
Status accordingto  shirt/wear secret t-shirt mother
his mother’s  something
reason on the t-
shirt
G1
G2
G3
G4
G5
G6
B1
B2
B3
B4
B5
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When examining Table 4, it was observed that while the girls tried to attain their demands in relation to the
mentioned problem status by ‘requesting’, the boys preferred bargaining and insisting. For example, G3 stated;
“He can persuade his mother by just saying please. His mother shouldn’t make him wear the things he doesn’t
like.”, whereas B1 stated; “He can wear that t-shirt in summer. He had probably asked his mother to wear the
t-shirt in summer.”. Another important result of the study was that the three children automatically
established a cause-effect relationship in relation to the problem status. For example, G4 stated; “He should
ask his mother why and learn the reason. If he gets cold, he can wear a sweater or wrap himself in his arms.”,

whereas G5 stated; “He can wear a coat.”.

Table 5. Solutions Offered by the Children in Relation to the Fourth Problem Status

Ciko made a fun plan with his father for the weekend holiday and was looking forward to that day.

th
4 But then he learned that his father had to work. What can Ciko do in this condition?

Problem

Make a Insist on the Go in secret Wait for Disregard
Status

new plan former plan on his own his father
Gl
G2
G3
G4
G5
G6
B1
B2
B3
B4
B5

When examining Table 5, it was observed that while the girls sought out a novelty and were able to generate
alternative solutions in relation to the problem status, the boys had a difficulty in inclining to new conditions
that might solve the problem. For example, G1 stated; “... He can make a plan with his mother. He can allow his
father to go to work. Or he can play at home.”, G5 stated; “He can go somewhere else without his father. |
would go home to do something else. | would draw a nice picture for my mother.”, B1 stated; “He must have
waited for his father and they must have played together afterwards.” And B2 stated; “If he insists, his father

can take him there...” as a solution.

Table 6. Solutions Offered by the Children in Relation to the Fifth Problem Status

His mother made chocolate ice-cream for Ciko on a summer day. The ice-cream had to be kept in a
deep freeze until the evening so that it would be ready. But Ciko wanted to eat the ice-cream

th
> immediately. What can Ciko do in this condition?

Problem

Status Waste time in an activity (like Make the ice-cream Wait Buy ice-cream

playing, drawing, reading, freeze quickly from a market
watching the TV, sleeping)

Gl

G2

G3

G4

G5

G6
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B1
B2
B3
B4
B5

When examining Table 6; it was observed that the children could generally command themselves in situations
where they had to wait, just like in the problem status, delay the pleasure and did not insist. For example, G1
stated; “He can sleep, play games and watch the television with his mother.”, B1 stated; “He had probably
waited patiently until the evening without eating the ice-cream.” and B5 stated; “He can do something that
would make him forget the ice-cream. Then, he can remember it in the evening. He can play games, go to work

with his father, and spend time like that.”.

CONCLUSION and DISCUSSION

This study investigated how preschool children expressed their emotions in relation to problem statuses, how
they generated solutions to problems and whether these solutions differentiated according to gender or not.

The results in the study are briefly presented as follows.

As a result of the study, it was seen that the children were able to establish empathy with the character in
problem status; however, they could not name the emotions of that character in relation to these problem
statuses accurately (See Table 1). Knowing an emotion being felt brings along the skill of knowing how to hide
or change that emotion. This skill is among basic skills that will enable individuals to adapt to their social
environment (Southam-Gerow, 2014). When examining the literature; it is seen that children who developed
emotional self-regulation skills display fewer behavioral problems and more positive social behaviors (Downs-

Strand, 2008; Fabes et al., 1999; Garner-Waajid, 2012; Greenspan & Salmon, 2013; Hill et al., 2006).

In the study, it was determined that the boys tended to receive support from a professional mainly concerning
security in their solution to the second problem status, but the girls did not prefer that solution (See Table 2).
Ljungberg et al., (2005), Tulviste and Koor, (2005) and Westlund et al., (2008) indicated that gender-specific
toys and toy selections were effective on the content of interpersonal conflicts of children and their attitudes
towards conflicts. According to the results of the study, solution offers of boys mainly included the concepts of

police, police station and security, which supported the relevant literature.

The results of the study showed that while the girls offered more constructive/functional solutions to problem
status, the boys tended to abstain from problem status or just preferred to ignore them (See Tables 2, 3, and
5). When examining the literature; it is seen that there are studies claiming that there was no significant
difference between the problem solving scores of girls and boys (Dereli-iman, 2013; Terzi 2003; Yilmaz &
Tepeli, 2013) and also the study results indicating that gender affected problem solving skills (Bukowski, 1990;
Musun-Miller, 1993; Walker et al., 2002). These studies which mentioned the effect of gender indicated that

girls were better in solving social problems than boys. These results showed a parallelism with results of the
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study. It was seen that the boys in the sample group preferred not to take an active role in solving problems.
On the other hand, the girls took responsibility in relation to problem status and tried to contribute to the
solution process. The reason for the boys in that group to tend to abstain from problem statuses might be
associated with gender roles they perceive. In our culture, girls are treated more protectively, suffer a greater
oppression and are mostly deprived of the rights and privileges of boys. This condition caused the girls to
regard problems more and take action to solve these problems. It might be thought that this condition caused

the boys to disregard problems as a result of privileged attitudes displayed by their adults for them.

Another important result of the study was that the children were able to control negative emotions being felt
in relation to problem statuses. For example, the children were able to control their anger (See Table 3) and
disappointment (See Table 5), delay the pleasure, and control their emotions and desires (See Table 6). These
results indicated that children could perform self-regulation and were compatible with the literature
knowledge indicating that self-regulation skills made progresses in the preschool period, especially at age of

five (Kochanska, Coy, & Murray, 2001; Zelazo, Carlson & Kesek, 2008).

In solutions offered in relation to the second problem status, it was seen that none of the children stated that
they would display negative and aggressive attitudes towards their siblings. In solutions offered in relation to
the third problem status, on the other hand, it was remarkable that especially three children (G4,G5,B3)
thought that the mothers did not allow them to wear the t-shirt considering that their mothers would think
that they could feel cold due to the cold weather. These results showed that the children who participated in
the study had the skills of theory of mind, which is defined as a skill of understanding other people’s desires,
intentions and emotions, and making explanations and interpretations in the interaction with people according
to these mental statuses (Astington & Baird, 2005). This condition shows a parallelism with the study by
Carlson and Moses (2001) claiming that children around at age of five can use the skills of theory of mind

efficiently.

In this study examining how preschool children expressed their emotions in relation to problem statuses, how
they generated solutions to problems and whether these solutions differentiated according to gender or not, it
was observed that five-year-old children who participated in the study were successful in empathy and self-
regulation skills, which are effective on problem solving processes and are also directly associated with the
skills of theory of mind. The children were able to establish empathy with the character in problem statuses
and view events from his perspective; however, they had difficulty in naming the emotions of that character
accurately. In addition, it was observed that while the girls offered more constructive/functional solutions in
relation to problem statuses compared to the boys, the boys tended to abstain from problem statuses or just
ignored them. These results indicated that both families and educators should pay attention to be more
objective while attributing gender roles to children so that gender will not become a disadvantageous factor in
children’s development and skill acquirement processes. It is also important for educators and primarily

parents to emphasize emotions and encourage children to think about their emotions.
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RECOMMENDATIONS

By the nature of qualitative studies, the results of this study are subjective and can not be generalized (Yildirm
and Simsek, 2016). However, with these results, it is aimed to give examples to how five-year-old children
express their emotions and generate solutions to problems statuses, and contribute to the development of
understandings and experiences concerning theory of mind, empathy and self-regulation skills for both readers
and other researchers. By considering these results; it is thought that qualitative studies to be conducted in
larger sample groups concerning theory of mind, problem solving, empathy and self-regulation skills will help to

understand the development processes of these skills better.
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In this article, journal writing rules, publishing principles, research and publishing ethics rules, journal ethics
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COCUKLARIN PROBLEM COZME BECERILERINE NITEL BiR BAKIS

0z

Problem ¢6zme, bireyin hayata uyum saglamasini kolaylastiran, zihin kurami, empati ve 6z
diizenleme gibi becerilerle iliskili bireyin yasamindaki énemli becerilerden biridir. Problem ¢6zme
gelistirilebilen bir beceri olmakla birlikte, erken cocukluk yillarindan itibaren desteklenmesi
gerekmektedir. Cocuk ne kadar iyi bir problem ¢oziici olursa, yasamanda karsisina gikacak
problemlere o kadar etkin ¢éziimler bulabilecektir. Bu arastirmadaki amag ¢ocuklarin problem
durumlari karsisinda nasil ¢dziimler Urettiklerini ve bu durumlar karsisinda hissettikleri duygulari
ortaya ¢ikarmaktir. Arastirmada nitel model ve durum deseni kullanilmistir. Calismanin verileri
2016-2017 egitim-6gretim yilinda Kirklareli Merkez’'deki bir anaokuluna devam eden gocuklardan
elde edilmistir. igerik analizi yapilan ¢alismaya goénilliliik esasina gére 11 cocuk dahil edilmistir.
Calismaya katilan ¢ocuklardan altisi kiz, besi erkektir. Uygulama sirasinda bir kukla ile birlikte bes
problem durumu kullanilmistir. Cocuklarla birebir yapilan uygulamalar sonucunda toplanan
veriler, icerik analizi yontemiyle incelenmistir. Arastirmanin sonucunda, cocuklarin problem
durumlarina, empati ve 6z diizenleme becerilerinin kullanimini iceren etkili ¢o6zimler
Uretebildikleri, ancak problem durumlarn karsisinda hissetikleri duygulari isimlendirmekte
zorlandiklari gorilmuistir. Arastirmanin sonuglari basta ebeveynler olmak (izere, egitimcilerin
duygular Gzerinde daha ¢ok durmasi ve ¢ocuklari duygulari izerinde diisinmeye tesvik etmesi
gerektigini disindirmektedir. Ayrica zihin kurami, problem ¢dzme, empati ve 6z diizenleme
becerileri ile ilgili yapilacak daha biylk 6rneklem gruplu nitel ¢alismalar, bu becerilerin gelisim
sireglerinin daha iyi anlasilmasina yardimci olabilir.

Anahtar Kelimeler: Problem ¢6zme becerisi, nitel model, duygular.
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Problem ¢6zme bireyin yasamindaki énemli becerilerden biridir. Heppner ve Krauskopf (1987) problem
¢6zmenin, bireyin gereklilik ve zorluklara uyum saglayabilmesi icin gerekli olan bilissel ve duyussal islemler dizisi
ile davranigsal tepkilerinin oldugunu belirtmistir. D'Zurilla vd. (2004)’ye gére ise problem ¢ézme, glindelik
hayatta karsilasilan problemlere etkili ¢gdzimler bulmak igin girisimde bulunulan, bireyin kendisinin olusturdugu
bilissel-davranissal bir stireg olarak tanimlanir. Gelistirilebilen bir beceri olan problem ¢dzme becerisi, bireyin
icinde yasadig cevreye uyum saglamasina yardim eder (D’zurilla vd., 2004). Bu nedenle g¢ocuklarin, okul dncesi
doénemden itibaren problem ¢6zme becerilerine sahip olmasi, gergek hayata uyum saglamalari agisindan son
derece 6nemlidir. Cocuk ne kadar iyi bir problem ¢6zlici olursa, karsisina g¢ikacak problemlere o kadar etkin

¢O6zUmler bulabilecektir.

Problem ¢6zme siirecini etkileyen pek ¢ok faktér bulunmaktadir. Zihin kuramiyla iliskili olan 6z diizenleme ve
empati yetenegi bu faktérlere 6rnek olarak verilebilir. insanlarin istek, niyet, duygularini anlama ve insanlarla
olan etkilesiminde bu zihinsel durumlara gore agiklama ve yorumlama getirebilme becerisi olarak tanimlanan
zihin kurami becerine (Astington & Baird, 2005) sahip bireyler; diger insanlarin farkli bir zihin yapisina, bilgi ve
deneyime sahip oldugunu fark ederler. Zihin kuramina iliskin belirtiler ortalama bir yas civarinda ortaya
¢ikmakta (Onishi & Baillergeon, 2005; Sodian, 2011), dort yasinda onemli bir gelisme géstermekte (Astington &
Gopnik, 1991; Wellman, 1990; Wellman & Lagattuta, 2000) ve bes yas civarinda yetiskinlerinkine benzer bir
hale gelmektedir (Carlson & Moses, 2001). Bu gelisim 6z dlizenleme becerinde goériilen gelisimle de paraleldir
(Kochanska, Coy, & Murray, 2001). Zimmerman (2000)’a gore 6z diizenleme; bireyin bilissel, motivasyonel ve
davranissal olarak 6grenme siirecini kontrol etmesi anlamina gelirken, ayni zamanda bireyin davranis, egilim ve
isteklerini erteleyebilme ya da bastirabilme, duygularini kontrol edebilme ve diizenleyebilme, hem i¢sel hem de
dissal taleplere etkili ve yerinde cevaplar/tepkiler verebilmesi olarak tanimlanmaktadir (Bauer & Baumeister,
2011; Koole, Van-Dillen & Sheppes, 2011; Raffaelli, Crockett & Shen 2005). Arastirmacilar 6z diizenlemenin,
baskalarinin zihinlerini anlama becerisini destekledigini (Riggs vd., 2006) ve sonucunda sosyal davraniglar
etkileyebilecegini belirtmektedirler (Bierman vd., 2008; Fabes & Eisenberg, 1992; Montroy vd., 2014). Oz
diizenleme becerisi gelismemis cocuklarin akran reddi (McCelland ve Tominey, 2011; Montroy vd., 2014) ve

akademik zorluklar yasadiklari da bilinmektedir (Bondurant, 2010; Nota vd., 2004; Smith-Donald vd., 2007).

Bir bireyin, karsilastigl problemin ¢éziimiyle ilgilenmesi, kisilik 6zellikleri ile problemin &zellikleri arasindaki
ortismeye baghidir (Eskin, 2009). Kisilik yapisi kavrami altinda sayabilecegimiz empati kurma yetenegi sayesinde
birey, baskalarinin duygu, diisiince ve davranislarini anlayabilir, kendini onlarin yerine koyarak, onlari olduklari
gibi kabullenebilir ve davranislarina saygi gosterebilir (Koksal Akyol & Didin, 2016). Strayer ve Robert (2004)’e
gore baskasinin duygularini ve bakis agisini daha iyi anlayan empatik ¢ocuklar, sosyal problem ¢dézmede, ¢atisma

ve Ofke olaylarini azaltmada daha basarilidirlar.

Diger insanlardan alinan uyarilari duygusal olarak yorumlayabilmek, duygularin farkinda olmayi ve duygulari
dogru anlamayi gerektirir. Duygular dogru anlasiimadiginda ¢ocuklar bir karmasa icinde olurlar ve dogru yerde

dogru tepkiler vermede gicliik yasarlar (Greenspan, Wider ve Simon, 2016). Duygularin farkinda olma ve
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anlama sireclerinde yasanan zorluklar, cocuklarin 6z diizenleme becerilerini de olumsuz etkileyebilir ve
dolayisiyla sosyal davranislari Gzerinde yikici etkiler dogurabilir (Riggs, vd., 2006). Cocuklar duygularini ifade
edemediklerinde siddet egilimleri de artar. Siddete egilimli bircok ¢ocuk ve gencin ise duygularini
tanimlayamadiklari ve davranislarinin sonuglarini éngéremedikleri belirtiimektedir (Greenspan ve Salmon,
2013). icinde bulundugu durum karsisinda hissettigi duyguyu net ve dogru bir sekilde isimlendirebilen gocuklar
bu duyguyla bas edebilmek igin neler yapmasi gerektigi hakkinda daha yeterli olurlar. Ornegin kendini mutsuz
hisseden bir gocuk, hissettigi bu duyguyu dogru adlandirabildiginde ve Gzlntisunin kaynagini bildiginde, iginde
bulundugu durumu degistirmek, Gzuntlistiini azaltmak ve hissettigi duyguyu degistirmek icin harekete gegebilir.
Bu isleme duygusal dizenleme adi verilir (Southam-Gerow, 2014) ve 6z diizenleme kavrami iginde yer alir

(McClelland ve Tominey, 2014).

Sosyal 6grenme kuramina gore, bireyler, davranig tarzlarini, duygu, disilincelerini ifade edis bigimlerini ve
iletisim yapilarini, icinde bulunduklari sosyal-kiltlrel cevrede sekillendirirler (Senemoglu, 2007). Sosyal-kdltirel
cevreyi olusturan okul ve aile Uyeleri, cocuklarin duygu ve disilincelerini ifade etme becerilerini
desteklemediginde, duygular Uzerine konusmadiginda ve duygularini bastirmaya yonelttiginde, ¢ocuklarin,
duygularinin farkinda olmayan ve duygularini ifade etmede zorlanan bireyler olmalarina neden olabilirler.
Yapilan arastirmalar, bireylerin, duygularini ifade edebilme ve duygularinin farkinda olarak onlari kontrol
edebilmelerini iceren duygusal dizenlemede c¢ocukluktan itibaren gelisim sireclerindeki yasantilarin ve
dgrenmelerin etkili oldugunu vurgulamaktadir (Kogak, 2002). ilgili literatiir incelendiginde, okul &ncesi
cocuklarda duygusal 6z dizenleme ile dissallastirilmis davranis problemleri arasinda iliski oldugunu (Hill vd.,
2016), akranlarinin duygularini daha iyi anlayan, taniyan ve dogru ifade edebilen ¢ocuklarin daha olumlu sosyal
davranislar sergiledigini (Downs-Strand, 2008; Fabes vd., 1999; Garner-Waajid, 2012), duygularini ifade etmede

zorlanan gocuklarda anksiyete ve depresif 6zellikler gorildigini gésteren arastirmalara rastlanmistir.

Yaslari ne olursa olsun bireyler, glinliik yasamla ilgili gozmek zorunda kalacaklari pek ¢ok problemle karsilasirlar.
Bu problemler kisilerin sosyal uyumlarini etkileyeceginden; 6grenilen ve gelistirilebilen bir beceri olan problem
¢6zme becerisinin klgilk yaslardan itibaren desteklenmesi son derece 6nemlidir. Yasanan problemlerin
¢Ozulmesinde, ne gibi yollar izlendigi ve nelere 6nem verildigi, ¢6zim yolunun etkililigini belirleyecektir.
Problem ¢ozmeye calisirken, esnek davranabilmek, duygulari kontrol edebilmek ve dlizenleyebilmek, taleplere
etkili ve yerinde cevaplar/tepkiler verebilmek, karsidakinin bakis acisi ile olaya bakabilmek, problemin
Ustesinden gelebilmek icin son derece 6nemli becerilerdir. Etkili problem ¢ézmek icin, gerekli oldugu dustnilen
tim bu beceriler, zihin kurami ¢cergevesinde, 6z diizenleme ve empati becerileri ile iliskilidir. Bu konuda yapiimis
olan arastirmalar ¢ocuklarin problem ¢dézme becerilerinde ne kadar basarili olduklarina odaklanirken (Dereli-
iman, 2013; Yilmaz & Tepeli, 2013) bu arastirmada gocuklarin problem ¢dzme siirecinde nasil ¢dziimler

Urettikleri Gzerinde durulmustur. Bu bakis acisi ile yola ¢ikilan bu ¢alismada su sorulara yanit aranmistir:

1. Cocuklar problem durumlari karsisinda duygularini nasil ifade ederler?
2. Cocuklar problem durumlarina nasil ¢oziimler Uretirler?

3. Cocuklarin problem durumlarina trettikleri ¢oziimler cinsiyete gore nasil farklilik géstermektedir?
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YONTEM

Arastirmanin Modeli

Okuyucular ve diger arastirmacilar igin, bes yas c¢ocuklarinin problem durumlarina Urettikleri ¢dziimlere
ornekler ortaya koyabilmek, zihin kurami, empati ve 6zdiizenleme becerilerine iliskin anlayis ile deneyimlerin
gelismesine katkida bulunabilmek amaciyla bu arastirma, nitel modelde tasarlanmis ve durum deseni
kullanilmigtir. Durum ¢alismasi sinirli bir sistemin derinlemesine incelenmesini gerektirir. Glincel bir olguyu
gercek hayattaki baglantisiyla iliskilendirir (Merriam, 2015). Burada ele alinan durum gocuklarin problem ¢ézme
becerisidir. Durum c¢alismasi yaparken izlenen agamalar su sekildedir: Arastirma sorularinin gelistiriimesi,
arastirmanin alt problemlerinin gelistirilmesi, analiz birimini saptanmasi, calisilacak durumun belirlenmesi,
arastirmaya katilacak bireylerin segimi, verilerin toplanmasi ve toplanan verinin alt problemlerle
iliskilendirilmesi, verilerin analiz edilmesi ve yorumlanmasi ve durum galismasinin raporlastirilmasi sirecidir

(Yildinnm ve Simsek, 2016). Bu arastirmadaki streg su sekildedir:

oy N N

Aragtirma ileri
probleminin Verilerin analizi Or\flffl'lifr[r'gm
belirlenmesi Y

Ty

Veri toplama
aracinin

gelistirilmesi

Ty

Kategorilerin
olusturulmasi

oy

Yy

Ty

Raporlagtirma
stireci

gcrsgtsjmjan Verilerin
belirlenmesi toplanmast

Sekil 1. Veri Analiz Siirecini Gosteren Akis Plani

Calisma Grubu

Calismanin verileri 2016-2017 egitim-6gretim yilinda Kirklareli Merkez'deki bir anaokuluna devam eden
cocuklardan elde edilmistir. Arastirmanin ¢alisma grubu icin segkisiz olmayan érnekleme yontemlerinden uygun
ornekleme yontemi kullanilmistir. Arastirmanin g¢alisma grubunu bes yasindaki 11 g¢ocuk olusturmustur.
Calismaya katilan ¢ocuklardan altisi kiz, besi erkektir. Bir erkek cocuk, ilk problem durumundan sonra devam
etmek istemedigini belirttiginden sinifina donmdistir. Veriler 01.04.2017- 30.04.2017 tarihleri arasinda

toplanmistir.

Verilerin Toplanmasi

Bu calismada veriler goriisme teknigi kullanilarak toplanmistir. Gériisme 6nemli bir bilgi toplama aracidir.

Katihmcinin bakis agisini, niyetini, duygu ve dislncelerini 6grenmek icin de énemli bir kaynaktir (Merrriam,
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2015). Cocuklarla gériisme yapmadan once arastirmacilar tarafindan bir gorlisme formu gelistirilmistir.
Oncelikle bes farkl problem durumu olusturulmustur. Problem durumlarinin ana kahramani olan Ciko adindaki
cocuk icin bir kukla tasarlanmistir. Kukla, gocuklar icin streci daha keyifli hale getirmek ve ¢ocuklarin daha rahat
0zdesim kurmalari amaciyla olusturulmustur. Tasarlanan kuklanin yénlendirici olmamasi icin belirgin bir cinsiyet

ayrimi yapilmamistir. Ayrica kuklada ifadesiz bir yliz olmasina dikkat edilmistir (Gorsel 1.).

Gorsel 1. Problem Durumlari igin Kullanilan Kukla

Gortsme sirasindaki eksikliklerin, anlasilmazliklarin ortaya ¢ikarilmasi icin iki cocukla pilot ¢alisma yapimstir.
Pilot galismaya alinan g¢ocuklar, bir kiz bir erkek olarak segilmistir. Her gocukla ayri ayr ¢ahsilmis ve Ciko
tanitildiktan sonra her problem durumu sirayla okunmus, cocuklarin cevaplari, uygulayici ve ¢cocugu dinleyen bir
diger arastirmaci tarafindan kayit altina alinmistir. Ciko cocuklara su sekilde tanitilmistir: “Bu Ciko. Ciko bes
yasinda ve anaokuluna gidiyor. Ciko’nun da her ¢ocuk gibi karsilastigl bazi sorunlar var. Haydi, simdi onun neler
yasadigina bakalim ve ona yardimci olalim.” Pilot galisma sonrasinda soru ifadelerinde diizeltmeler yapilmis ve
gerektiginde ek sorular sorularak ¢ocuklarin aciklama yapmalarina olanak saglanmistir. Her problem durumu
sonrasinda ¢ocuklara ayni sorular sorulmustur (Ciko bu durumda ne hissetmis olabilir?, Ciko bu durumda ne
yapabilir?). Arastirma kapsaminda sorulan sorular dikkate alindiginda g¢ocuklarla yapilan gérismenin yari
yapilandiriimis gérisme oldugu sdylenebilir. Yari yapilandiriimis gériismede sorular agik ugludur, fakat gériisme
kesfedilmesi gereken konularin agiga cikarilmasi icin sorular ya da bir konu tarafindan yoénlendirilir. Agik uclu
sorular yoluyla yeni fikirlerin olusmasina ortam hazirlanir (Merriam, 2015). Bu ¢alismada da ¢ocuklarin problem

durumlarina farkli ¢géziimler Gretmeleri beklenmistir.
Verilerin Analizi

Goriisme teknigi kullanilarak toplanan veriler igerik analizi yoluyla degerlendirilmistir. icerik analizi icin
cocuklarin cevaplari dogrultusunda kategoriler olusturulmustur. Kategori olusturma bir veri analizidir ve veri
toplama esnasinda olusturulmaya baslanmalidir. Kategoriler arastirma sorularina cevap verebilir nitelikte

olmalidir (Merrriam, 2015). Bu ¢alisma igin olusturulan kategoriler her problem durumu igin 11 cocugun verdigi
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cevaplar degerlendirilerek olusturulmustur. Dolayisiyla her problem durumu igin farkli kategoriler ortaya

cikmistir.

Arastirmanin gegerliligini arttirmak amaciyla her problem durumuna ait tablonun altina c¢ocuklarin
cevaplarindan dogrudan alitilara yer verilmistir. Veri analizinin glivenirligi Miles ve Huberman’in (2015) [Go6rUs
birligi/ (Gorus birligi + Gorts ayriligl) X 100] formula kullanilarak hesaplanmistir. Buna gore iki arastirmaci tim

problem durumlarina ait tablolari birlikte olusturmusg ve %100 giivenirlik saglanmistir.
Arastirmacinin Rolii

Gorlisme yapilan gocuklar gonulliliik esasina goére segilmistir. Sinifta gocuklara arastirmanin kapsami genel
hatlariyla ifade edilmis, goriisme sirasinda problem durumlarini iceren metinlerin okunacagi belirtilmistir.
Calismaya katilmak isteyen cocuklar bos bir sinifa sirayla alinarak uygulama gerceklestirilmistir. Uygulama
oncesinde gocukla tanisilip kisa bir sohbet edildikten sonra, kukla ortaya ¢ikarilmis ve cocukla tanistiriimistir.
Uygulamanin miimkiin oldugunca oyun havasinda siirdiriilmesine 6zen gosterilmistir. ilgisi dagilan gocuk
oldugunda ek sorularla konuya donis yapilmis, siireci yarida birakmak isteyen bir erkek ¢cocuk sinifina donmis
ve ¢alisma icin zorlanmamistir. Calismaya katilan tim gocuklara isimleri yerine birer kod verilmistir. Ayrica kiz

cocuklar icin K, erkek ¢ocuklar icin E kodu kullanilarak numaralandirma yapilmistir.

BULGULAR

Arastirmada elde edilen bulgular tablolar halinde sunulmustur.

Tablo 1. Cocuklarin Problem Durumlari Karsisinda Belirttikleri Duygular

K1 K2 K3 K4 K5 K6 El E2 E3 E4 E5
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Tablo 1 incelendiginde cocuklarin Ciko ile empati kurabildikleri ve Ciko’nun perspektifinden olaylara
bakabildikleri ancak, bu problem durumlar karsisinda Ciko’nun hissettigi duygulari dogru olarak
isimlendiremedikleri goérilmistiir. Ornegin hayal kirikligina ugrama duygusu, iki cocuk tarafindan “mutluyken

Gzgln” (K3) ve “biraz kot, biraz iyi, tzglin” (E1) ifadeleri ile agiklanmaya gahlsiimistir.

Tablo 2. Cocuklarin Birinci Problem Durumuna Yénelik Urettikleri Céziim Onerileri

Ciko bir tatil glini annesiyle alisverise gitti. Birlikte diikkanlari gezerlerken Ciko kocaman bir oyuncak
l. ay! gordl. Kosarak dikkana giden Ciko, oyuncak ayiyla oynamaya basladi. Sonra oyuncagi annesine
Problem gostermek icin dondiginde annesinin yaninda olmadigini gérdi. Ciko bu durumda ne yapabilir?

Durumu  Cevreden Annesini Guvenlik/polise Telefonla Oyalanma

yardim isteme ¢evrede arama basvurma arama (bekleme)
K1
K2
K3
K4
K5
K6
E1l
E2
E3
E4
E5

Tablo 2 incelendiginde, erkeklerin problem durumuna yonelik Urettikleri ¢ozimlerde daha cok givenlik
konusunda bir profesyonelden destek almaya egilimli olduklari, ancak bir kiz harig diger tiim kizlarin bu ¢ézimi
tercih etmedikleri dikkat cekmektedir. Ornegin E5 ¢éziim olarak “Karakola gidebilir’; E2 “... Polisin numarasini
biliyorsa polisi arar.” derken, K1 “Yardim cagirabilir, kasaya gidip annem nerede diye sorabilir, onlar onu
yonlendirebilir.” demistir. Cevaplarda dikkat ceken bir baska nokta da, bazi erkek cocuklarinin problem
durumunu gérmezden gelmesidir. Ornegin E3 bu problem durumuna ¢dziim olarak; “Oyuncakla oynasin,

televizyon seyretsin, resim yapsin. Annesi belki markette cay iciyordur.” demistir.

Tablo 3. Cocuklarin ikinci Problem Durumuna Yénelik Urettikleri C6ziim Onerileri

Ciko’ya babasi dogum giiniinde en sevdigi problem durumu kitabini aldi. Ciko onu okuduktan sonra
kitapligindaki 6n siraya yerlestirdi. Her firsatta yeni kitabina bakip mutlu oluyordu. Yine bir gin
. kitabina bakmak i¢in odasina girdiginde kiiglk kardesinin kitabiyla oynarken sayfalari yirttigini gérda.
Problem Ciko bu durumda ne yapabilir?
Durumu Onarma Yenisini alma Kardesinin Kardesini Kardesinden
ulasamayacagi oyalama yenisini
bir yere kaldirma bekleme
K1
K2
K3
K4
K5
K6
E1l
E2
E3
E4
ES
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Tablo 3 incelendiginde, kizlarin problem durumu karsisinda onarma ve yenisi alma gibi daha yapici/islevsel
¢O6zUmler sunduklari goriliirken, erkeklerin problem durumlarindan kaginmaya egilimli olduklari belirlenmistir.
Erkekler problemin ¢dziimiine yénelik aktif rol almamayi tercih etmektedirler. Ornegin E1 bu probleme ¢6ziim
olarak “Baba, kardesim kitabimi yirtti diyebilir. Neden yaptin demistir, kardesi kiskandim yirttim demistir. Kitabi
yuksek bir yere koyar, kardesine bagka bir sey verir onunla oynar.” demistir. Buna kargin bir kizin sundugu
¢0zUm ise su sekildedir (K6); “Yapistirabilir, zimbalayabilir, tamir edebilir.” Ya da bir baska kiz (K4), “O sayfalari
alip yapistirabilir.” demistir.

Tablo 4. Cocuklarin Uglincii Problem Durumuna Yénelik Urettikleri C6ziim Onerileri

Cikonun ¢ok sevdigi bir arkadasinin dogum guinii partisi vardi. Ciko partiye giderken kisa kollu yesil
tisortunu giyerek gitmek istedi. Annesi buna karsi ¢ikti. Ciko’nun o tisortle dogum gilini partisine
gitmesine izin vermedi. Ciko bu durumda ne yapabilir?

.
Problem
Durumu

Rica Annenin Uzun kollu  Gitmekten Gizlice Baska Israr Anneyle

etme nedenine giyinme/ vazgecme giyinme bir etme pazarlik
gore Gzerine bir tisort yapma
¢6zUm sey giyme giyme
Uretme

K1

K2

K3

K4

K5

K6

E1l

E2

E3

E4

E5

Tablo 4’te kizlarin belirtilen problem durumu karsisindaki isteklerine ‘rica ederek’ ulasmaya calistiklari ancak;
erkeklerin pazarlik ve israr yolunu tercih ettikleri gériilmektedir. Ornegin K3 “Annesini ikna edebilir, litfen der.
Annesi sevmediklerini zorla giydirmesin.” derken, E1 “Yaz gelince giyer o tisorti. Annesine gidip yaz gelince
giydirecek misin o tisorti? demistir.” seklinde bir aciklama yapmustir. Arastirmanin bir diger 6nemli bulgusu ise;
li¢ cocugun problem durumu karsisinda kendiliginden neden-sonug iliskisi kurmalaridir. Ornegin K4 “Neden diye
sorsun, nedenini dgrensin. Usiiyorsa lizerine hirka giyebilir ya da kollarini birlestirip kendini sarabilir” derken;

K5 “Uzerine mont giyebilir.” demistir.

Tablo 5. Cocuklarin Dérdiincii Problem Durumuna Yénelik Urettikleri C6ziim Onerileri

Ciko babasiyla hafta sonu tatili icin eglenceli bir plan yapmisti ve heyecanla o gliniin gelmesini

v bekliyordu. Ama sonra babasinin 6nemli bir isi ¢iktigini 6grendi. Ciko bu durumda ne yapabilir?

Problem

Yeni pl Eski pland Kendisini Bab u
Durumu eni plan yapma ski planda endisinin abasini mursamama

Israrci olma gizli gitmesi bekleme
K1
K2
K3
K4
K5
K6
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El
E2
E3
E4
E5

Tablo 5 incelendiginde kizlarin problem durumu karsisinda yenilik arayisina girdikleri ve alternatif yollar
Uretebildikleri gorilirken, erkeklerin, probleme ¢6zim olacak yeni durumlara yoénelmede zorlandiklari
goriilmektedir. Ornegin K1 “... Annesiyle plan yapar. Babasinin ise gitmesine izin verir. Ya da evde oyun oynar.”;
K5 “Babasi olmadan baska bir yere gitsin. Eve baska bir seyler yapmaya giderdim. Anneme giizel bir resim
yapardim.” derken; E1 ¢6zUm olarak “Babasini beklemistir, gelince oynamislardir.”; E2 ise “Israr ederse belki

babasi géturir...” demigtir.

Tablo 6. Cocuklarin Besinci Problem Durumuna Yénelik Urettikleri C6ziim Onerileri

Annesi Ciko igin bir yaz glini gikolatali dondurma hazirlamisti. Dondurmanin hazir hale gelmesi igin
buzlukta aksama kadar beklemesi gerekiyordu. Ama Ciko dondurmayi hemen yemek istiyordu.

v Ciko bu durumda ne yapabilir?

Problem

Bir etkinlikle oyalanma (Oyun Hizli donmasini Bekleme Hazir dondurma
Durumu

oynama, resim yapma, kitap saglama alma
okuma, TV izleme, uyuma)

K1

K2

K3

K4

K5

K6

El

E2

E3

E4

E5

Tablo 6 incelendiginde, ¢ocuklarin problem durumundaki gibi, beklemelerini gerektiren bir durum karsisinda
genel anlamda kendi kendilerini telkin edebildikleri, hazzi erteleyebildikleri ve israrci olmadiklari goérilmustdr.
Ornegin K1 “Uyuyabilir, oyun oynayabilir, annesi ile televizyon izleyebilir.” derken E1 “Aksama kadar bekleyip
yememistir, sabirla beklemistir.” ve E5 ise “Aklindan silecek bir sey yapabilir. Sonra aksam hatirlar. Oyun

oynayabilir, babasiyla is yerine gidebilir, vakit gecirebilir.” demistir.
SONUC ve TARTISMA

Bu arastirmada, okul 6ncesi donemde ¢ocuklarin problem durumlari karsisinda duygularini nasil ifade ettikleri,
problemlere nasil ¢coziimler Urettikleri ve bu ¢dzliimlerin cinsiyete gore farklilasip farklilasmadigi incelenmistir.

Arastirmada elde edilen bulgular 6zetlenerek asagida sunulmustur.

Arastirmanin sonucunda ¢ocuklarin problem durumundaki karakterle empati kurabildikleri, ancak bu problem

durumlari karsisinda karakterin hissettigi duygulari dogru isimlendiremedikleri gortlmustir (Bkz. Tablol).
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Hissedilen duygunun ne oldugunun bilinmesi, hissedilen bu duygunun nasil saklanabilecegini veya nasil
degistirebilecegini bilme becerisini de beraberinde getirir. Bu beceri bireylerin sosyal ¢evrelerine uyumunu
saglayacak temel becerilerdendir (Southam-Gerow, 2014). Literatiire bakildiginda duygusal 6z dizenleme
becerisi gelismis olan gocuklarin daha az davranig problemleri gosterdikleri ve daha olumlu sosyal davraniglarda
bulunduklar gérilmektedir (Downs-Strand, 2008; Fabes vd., 1999; Garner-Waajid, 2012; Greenspan ve Salmon,
2013; Hill vd., 2006).

Arastirmada erkeklerin ikinci problem durumuna yonelik urettikleri ¢6zimlerde daha ¢ok giivenlik konusunda
bir profesyonelden destek almaya egilimli olduklari, ancak kizlarin bu ¢6zimu tercih etmedikleri bulunmustur
(Bkz. Tablo2). Ljungberg vd. (2005), Tulviste ve Koor, (2005) ve Westlund vd. (2008), ¢ocuklarin yasadiklari
kisilerarasi catismalarin iceriginde ve ¢atismalar karsisindaki tutumlarinda, cinsiyete 6zel oyunlarinin ve oyuncak
secimlerinin etkili oldugunu belirtmektedirler. Arastirma sonuglarina gore, erkeklerin ¢6zim &nerilerinde daha

cok polis, karakol ve giivenlik kavramlarinin bulunmasi, bu konudaki literatlr( destekler niteliktedir.

Arastirma bulgularina gore, kizlarin problem durumu karsisinda daha yapici/islevsel ¢ézimler sunduklari,
erkeklerin ise problem durumlarindan kaginmaya egilimli olduklari ya da problemi gérmezden gelmeyi tercih
ettikleri gorulmastir (Bkz. Tablo2, 3 ve 5). Literatir incelendiginde kizlar ile erkeklerin problem ¢6zme beceri
puanlari arasinda anlamli bir farklilik olmadigini séyleyen arastirmalar oldugu gibi (Dereli-iman, 2013; Terzi
2003; Yilmaz & Tepeli, 2013), cinsiyetin problem ¢ézme becerilerini etkiledigini séyleyen arastirma bulgulari da
mevcuttur (Bukowski, 1990; Musun-Miller, 1993; Walker vd., 2002). Cinsiyetin etkisinden séz eden bu
arastirmalar, sosyal problemleri ¢c6zmede kizlarin erkeklerden daha iyi oldugunu belirtmektedir. Bu bulgular
arastirmamizin bulgulariyla paralellik gostermektedir. Calisma grubunda erkeklerin problemlerin ¢6zimi
karsisinda aktif bir rol almamayi tercih ettikleri gorilmektedir. Oysa buna karsin kizlar problem durumu
karsisinda sorumluluk almis ve ¢oziim sirecine katki sunmaya calismiglardir. Bu grupta erkeklerin problem
durumlarindan kagcinmaya egilimli olmalari, algiladiklari cinsiyet rolleriyle iliskili olabilir. Kiltirimuzde, kizlara
daha korumaci davranilmakta, daha ¢ok baski uygulanmakta ve ¢ogu zaman erkeklerin hak ve ayricaliklarindan
yoksun birakilmaktadirlar. Bu durum kizlarin karsilastiklari sorunlari daha ¢ok dnemsemesine ve bu sorunlari
¢6zmek icin harekete ge¢cmesine neden olmustur. Bu durumun erkeklerin yetiskinlerden gordukleri ayricalikli

tutum neticesinde sorunlar karsisinda umursamaz davranmasina yol actig1 distndlebilir.

Arastirmanin bir diger 6nemli bulgusu ise, cocuklarin problem durumlar karsisinda hissedilen olumsuz
duygulari kontrol altina alabilmeleridir. Ornegin ¢ocuklar kizginlik (Bkz. Tablo3) ve hayal kirikhg duygularini
(Bkz. Tablo5) kontrol edebilmis, hazzi erteleyebilmis, duygu ve isteklerini kontrol altina alabilmislerdir (Bkz.
Tablo6). Bu bulgular ¢ocuklarin 6z dizenleme yapabildiklerinin bir gdstergesidir ve 6z diizenleme becerilerinin
okul ©6ncesi donemde, ozellikle bes yasta onemli ilerlemeler kaydettigini sdyleyen literatir bilgileri ile

uyumludur (Kochanska, Coy, ve Murray, 2001; Zelazo, Carlson ve Kesek, 2008).

ikinci problem durumuna verilen ¢éziim &nerilerinde g¢ocuklardan hicbirinin kardesine yonelik olumsuz ve

saldirgan tutum iceren davranista bulunacagini belirtmedigi ve Uglincli problem durumuna verilen ¢6ziim
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Onerilerine bakildiginda ise Ozellikle li¢ cocugun (K4,K5,E3) havanin soguk olmasindan dolayi annelerinin,
kendilerinin UslUyeceklerini varsayarak belirtilen tisorti giymesine izin vermedigini disindukleri goze
carpmaktadir. Bu bulgular arastirmaya katilan c¢ocuklarin karsilarindaki insanlarin istek, niyet, duygularini
anlama ve insanlarla olan iletisiminde bu zihinsel durumlara gére agiklama ve yorumlama getirebilme becerisi
olarak tanimlanan zihin kurami becerilerine sahip bireyler olduklarini géstermektedir (Astington ve Baird,
2005). Bu durum bes yas civarinda ¢ocuklarin zihin teorisi becerilerini etkili bir sekilde kullanabildigini soyleyen

Carlson ve Moses’in (2001) ¢alismalariyla paralellik géstermektedir.

Okul 6ncesi donemde gocuklarin problem durumlari karsisinda duygularini nasil ifade ettikleri, problemlere
nasil ¢ézimler Grettikleri ve bu c¢ozlimlerin cinsiyete gore farklilasip farklilasmadiginin incelendigi bu
arastirmada, arastirmaya katilan bes yas ¢ocuklarinin problem ¢ézme sireglerinde etkili olan ve zihin kurami
becerileriyle de dogrudan iliski icerisinde bulunan empati ve 6z diizenleme becerilerinde basarili olduklari
gorialmustar. Cocuklar problem durumlarindaki karakter ile empati kurabilmis ve olaylara onun agisindan
bakabilmistir, ancak karakterin hissettigi duygulari dogru olarak isimlendirmede zorlanmislardir. Ayrica kizlarin
erkeklere gére problem durumlan karsisinda daha yapicifislevsel ¢6ziimler sunduklari, erkeklerin ise
problemlerden kaginmaya egilimli olduklari ya da gérmezden geldikleri goriilmiistiir. Bu bulgular, ¢ocuklarin
gelisimlerinde ve beceri kazanma sireglerinde cinsiyetin dezavantaj yaratan bir faktor haline gelmemesi igin,
cocuklara cinsiyet rolleri yiklerken,hem ailelerin hem de egitimcilerin daha objektif davranmaya 6zen
gostermeleri gerektiginin bir gostergesidir. Ayni zamanda basta ebeveynler olmak Uzere, egitimcilerin de

duygular tizerinde durmasi ve ¢ocuklari duygulari Gzerinde dislinmeye tesvik etmesi 6nemlidir.
ONERILER

Nitel arastirmalarin dogasi geregi, bu arastirmanin bulgulari 6zneldir ve genelleme yapmaya uygun degildir
(Yildinm ve Simsek, 2016). Ancak bu bulgular ile okuyucular ve diger arastirmacilar igin, bes yas ¢ocuklarinin
duygularini ifade edis bicimlerine ve problem durumlarina Urettikleri ¢oziimlere érnekler ortaya koyabilmek,
zihin kurami, empati ve 6z diizenleme becerilerine iliskin anlayis ile deneyimlerin gelismesine katkida
bulunabilmek hedeflenmektedir. Bu bulgular gdz oniine alinarak, daha biyik 6rneklem gruplari ile zihin
kurami, problem ¢6zme, empati ve 6z diizenleme becerileri ile ilgili yapilacak nitel ¢galismalarin, bu becerilerin

gelisim sireclerinin daha iyi anlasiimasina yardimci olacagi disinilmektedir.
ETIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.
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