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ABSTRACT

The aim of the study was to determine the value of high school students’ sense of
problem-solving ability in predicting resistance to classes. In accordance with the aims
of the study, a correlational survey model was used to determine covariance between
the variables. The data for this study were collected through surveys given to 10"
graders in the spring semester of 2015-2016 education year. The participating students
were chosen using simple random sampling. 831 students participated in the study.
The Resistance Scale for High School Students (LODO) and Problem-Solving Inventory
were used as data collection tools. Pearson correlation, means, standard deviation and
simple linear regression were performed for data analyses. The data were analyzed
using SPSS 22.0. The significance level was accepted to be .01 for the analyses used in
the study. The study found that there is a significant correlation at the level of -.24
between students’ students’ sense of problem-solving and their resistance behavior
towards classes; a significant correlation at the level of -.27 (p<0.01) between their
problem-solving ability and attitude toward m ath. According to the regression
analyses, the students’ sense of problem-solving accounts for five percent of the
variance for resistant behavior towards classes.
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LiSE OGRENCILERININ PROBLEM ¢OZME BECERILERININ DERSLERE YONELIK DIRENG
DAVRANISLARININ YORDANMASI

0z

Bu arastirma, lise 6grencilerinin kisisel problem ¢ézme beceri algilarinin sergiledikleri derslere
yonelik direng davranislarini yordama duzeylerinin belirlenmesi amaciyla yapilmistir. Bu
arastirmada amaca uygun olarak nicel arastirma modelleri icerisinde yer alan iligskisel tarama
modeli kullaniimistir. Arastirma verileri, 2015-2016 egitim 6gretim yili bahar doneminde, 10. sinifa
devam eden Ogrencilerden toplanmistir. Veri toplanacak 6grenciler basit segkisiz 6rnekleme
yoluyla segilmistir. Arastirmaya toplam 831 6grenci katilmistir. Arastirmada veri toplama igin, Lise
Ogrenci Direng Olgegi (LODO) ve Problem Cézme Envanteri (PCE) kullanilmistir. Verilerin
analizinde, ortalama, standart sapma, Pearson korelasyon, ve basit dogrusal regresyon
kullanilmistir Veriler SPSS 22.0 programi aracilifiyla analiz edilmistir. Arastirmada uygulanan
analizler igin anlamlilik diizeyi .01 olarak kabul edilmistir. Arastirma sonucunda, 6grencilerin kisisel
problem ¢6zme algilari ile derslere yonelik direng davranislari arasinda -.24 dizeyinde;
matematige yonelik tutumlari arasinda ise -.23 diizeyinde anlamh (p<0.01) iliski tespit edilmistir.
Regresyon analizi sonucuna gore, 6grencilerin kisisel problem ¢ézme algilarinin derslere yonelik
direng¢ davranisindaki varyansin yiizde 5’ini agiklamaktadir.

Anahtar Kelimeler: Problem ¢dzme, direng, lise 6grencisi.
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EXTENDED SUMMARY

Introduction

Both teachers and students experience various problems that arise from each other’s behavior in the class.
Students experience such problems as failure to learn, development of negative attitudes toward classes and
avoidance of school because of the teacher’s negative behavior or inappropriate teaching methods. Students
may also experience problems with their classmates, school rules and school administrators. These problems
need to be addressed from the student’s perspective. Will the student launch a counter-attack as a reaction to
his problems or look for reasonable solutions with which everybody will win? The negative reactions displayed
by the student are called “resistant behavior” in the literature and they may lead to disruptive behavior that
prevent him and his classmates from learning and demotivate the teacher. It is reasonable to expect that
students can become problem solvers and deal with their problems without harming neither themselves nor
others. What is tested here is the assumption that students with higher problem-solving skills will display less
resistant behavior. This study focuses on determining the relationship between unwanted resistance behavior
from students as well as their problem-solving skills. For this purpose, firstly two concepts and their relations

with each other are explained with the support of the literature.

The first of the main variables in this study, student resistance was initially used by neo-Marxist theoreticians in
1970s, when studies focused on the reactions students displayed or should display against what they were
offered in schools, which were defined as transformative tools of capitalism. These studies led to research in
later years into student resistance, working class resistance to dominant upper classes (Apple, 1979; Giroux,
1983), behaviors of black students (Cumins, 1989), and female students’ struggle to exist in a male-dominated
classes. In the last 15-20 years, studies into student resistance have addressed the issue within the scope of
class management, focusing on understanding and developing strategies for resistance behaviors without

reference to students’ social backgrounds (McFarland, 2001; Moore, 2007).

Resistant behaviors are actions performed by the student as a reaction to disliked situations (Burroughs,
Kearney & Plax, 1989; Richmond and McCroskey, 1992). The actions are often harmful for the student, his
teacher, his classmates and the learning-teaching process, but they may have positive outcomes. Criticisms
directed at the teacher that aim to humiliate the teacher may cause the teacher to reflect on her practices and
improve her teaching (Richmond and McCroskey, 1992). Still, teachers describe all resistance behavior as
disruptive (Seidel and Tanner, 2013). Students display numerous resistance behaviors in reaction to teacher
behavior, unequal roles in numerous group activities and school administration’s overall failure to meet their
expectations (Seidel &Tanner, 2013; Goodboy & Bolkan, 2009). Of these, the reasons that stem from teachers
are the most significant. Students frequently become resistant when the teacher has unfair assessment and
evaluation practices, she is indifferent to her subject/students/job, she displays aggressive behavior, she
overloads students with information or she has a dull, incomprehensible class (Kearney, Plax, Hays, & lvey,

1991; Goodboy & Bolkan, 2009). Among resistant student behaviors are offering advice to the teacher, blaming
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the teacher, skipping the class, ‘pretending’ to be doing, being intentionally unprepared for class, participating
in the class involuntarily, defying the teacher, displaying disruptive behavior in class (e.g. make noise), making
excuses, behaving like there were not a teacher present, comparing different classes, challenging the teacher,
organizing other students in a negative sense, threatening to complain to the administration, saying he is not
interested in the subject because the teacher is uninterested, behaving as he wishes, and slandering the

teacher (Burroughs et al. 1989; Richmond and McCroskey, 1992).

Resistance behaviors are directly related to learning, and in the context of school can be either a result or a
solution. Students tend to display resistant behavior when they cannot understand/learn the subject (Cavell,
2011) or when the subject is beyond their level of comprehension (Kearney et al., 1991) so that they could
close the gap socially (Cavell, 2011). Moreover, students may resort to resistance behavior and refuse to learn

to gain social acceptance or ensure that they are cared about (Cavell, 2011; Atherton, 1999).

As emphasized above, a student’s display of resistant behavior can be seen as an outcome of experienced and
unsolved problems, which can be observed in the definition of problem below. A problem is a complication
that hinders an individual (Adair, 2007), and actions performed to solve this complication are called problem-
solving (Bingham, 1998). John Dewey’s seminal book on problem-solving that was published in 1933 is
accepted as a milestone in studies into problem-solving. Since it was proposed, problem-solving has drawn the
attention of many scientific fields such as psychology, education, health, science and economy and become an
area of research (Heppner, Witty and Dixon, 2004). Problem-solving ability affects a number of psychological
features that impact an individual’s well-being. Insufficiency in problem-solving ability may lead to
psychological problems (Heppner & Baker, 1997). Individuals with greater problem-solving ability experience
lower level of stress (Heppner, Witty and Dixon, 2004). Those with greater problem-solving ability are more
outgoing in terms of social communication and have a more agreeable disposition (Heppner, Witty and Dixon,
2004; Heppner, Reeder and Larson, 1983). Problem-solving ability is also effective in students’ academic
development. Problem-solving ability is related with high academic achievement, effective study skills, positive
attitudes toward studying, low test anxiety and high self-efficacy. The relationship between academic
development and problem-solving ability is reciprocal, and the higher the academic development, the higher

the problem-solving ability (Heppner, Witty and Dixon, 2004).

Problems become a part of an individual’s life in the childhood, getting more numerous and complicated
through the years. Individuals solve the problems they meet by trying or using one of the methods acquired
through education. According to Piaget, individuals acquire problem-solving ability in stages starting from early
childhood (Senemoglu, 2000). As they get on in years, their problem-solving ability develops (Heppner, Witty ve
Dixon, 2004). Studies into high school students (Celikkaleli, Glindiiz, 2010; Kapikiran and Fiyakali, 2005; Tekeli,
2010) and university students (Bilgin, 2010; Tekeli, 2010) have shown that the latter have higher problem-

solving ability than the former.
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Problem-solving ability can be observed in varying degrees depending on the individual’s creative-thinking, will-
power and frequency of encountering problems. Problem-solving ability can be developed in time through
education or experience as problems arise (Arnold, 1992; Yildirim and Yalgin, 2008). Studies addressing high
school students have found that educational programs can develop problem-solving ability. Training in
problem-solving provides students with skills that help them deal with their personal, academic and career
problems. Training not only shortens the period through which students acquire problem-solving skills but also
prevents unsuccessful attempts during learning by experience (Heppner & Hillerbrand, 1991; Frauenknecht &
Black 2004). There is a correlation between problem-solving ability and aggressive behavior. Intervention
research such as training for improving problem-solving skills has an effect on decreasing aggressive behavior
and increasing conflict-resolution skills (Gliner, 2007; Cam and Tumkaya, 2008; Arslan, Hamarta, Arslan and

Saygin, 2010).

To reiterate, resistant student behaviors emerge in response to teacher statements and practices, alienation by
peers and school rules (Kearney et al., 1991; Richmond and McCroskey, 1992). All kinds of unfavorable events
students experience in the classroom may develop into problems that hinder their decisions, objectives and
everyday practices. Students may display resistance behavior because they cannot find a solution to the
problems they encounter or because they simply do not know how to deal with them. This study was carried
out to test this assumption. The literature shows that no study has addressed the relationship between
problem-solving ability and resistant behaviors in high school students. Therefore, the findings of this study can

fill a gap in the literature.

The aim of the study was to determine the value of high school students’ sense of problem-solving ability in

predicting resistance to classes.
METHOD

Research model

In accordance with the aims of the study, a correlational survey model was used from among quantitative
research models which aimed to determine the existence and/or extent of covariance between two or more
variables (Buyukoztiirk, Cakmak, Akglin, Karadeniz and Demirel, 2016). The dependent variable of the study
was resistant student behaviors towards classes, while the independent variable was personal sense of

problem-solving ability.

Research sample
The data in this study were collected through surveys given to 10" graders in Anatolian high schools in
Beylikdiizii, Bakirkoéy, Kadikéy and Umraniye districts of Istanbul in spring semester of academic year 2015-

2016. 831 students, chosen through simple random sampling, participated in the study.
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Data Collection Tools
To collect data for the study, the Resistance Scale for High School Students (LODO) and Problem-Solving

Inventory (PSI) were used.

The Resistance Scale for High School Students (LODO)
The Resistance Scale for High School Students (LODO), developed by Yiksel and Sahin (2005), was used to
measure students’ resistance to math. The scale consists of 26 five-point Likert-type questions (1= Strongly

Agree, 2=Agree, 3=Not Sure, 4=Disagree, and 5=Strongly Disagree). The scale has six constructs: “active

” u » u ” u

resistance behavior,” “thoughts about teachers,” “thoughts about classes,” “thoughts about assignments,”
“verbal resistance behavior,” and “relationship with peers.” The Cronbach Alpha was found to be .88 for this
study. The increase obtained in the scale shows that there is an increase in resistant student behavior. The
scale measures resistance behaviors of students as a whole.

Problem-Solving Inventory (PSl)

Problem-Solving Inventory, developed by Heppner and Petersen (1982), was used in the present study to
measure students’ sense of problem-solving ability in their everyday problems. The scale consists of 35 items
that measure individuals’ perceptions of their problem-solving ability. The items on the inventory are scored 1-
6. items 9, 22 and 29 are excluded during scoring. The lowest possible score is 32, while the highest possible
score id 192. A high score on the scale shows that the individual perceives himself to be insufficient in matters
of problem solving. Savasir and Sahin (1997) found in a study that the PSI consisted of three factors, namely,
“problem-solving confidence” (Cronbach Alpha=.85), “approach-avoidance” (Cronbach Alpha=.84 and
“personal control” (Cronbach Alpha=.72). Correlation coefficients among these three factors range between .38
and .49. Research studies have found Cronbach Alpha internal reliability coefficient to be .90 for the whole

scale and between .70 and .85 for its constructs. The item-total correlations of the scale ranges from .25 to .71.

Test-retest reliability coefficients for the scale and its constructs range between .83 and .89.

Administration of the Data Collection Tools

The data collection tools were administered to second year students in high schools in the spring semester of
2015-2016 education year. Necessary permissions were received from official authorities and the students,
who participated in the study on a voluntary basis. No personal information was collected so that students

would not hesitate to answer the questions.

Data Analysis

First, Pearson correlation analysis was performed to determine the relationship between the dependent
variable (resistance) and the independent variable (problem-solving). The mean and standard deviation values
of the variables were also examined. Then simple linear regression was performed to determine whether
students’ sense of problem-solving could predict their resistant behavior. The data were analyzed using SPSS

22.0. The significance level was accepted to be .05 for the analyses used in the study.
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FINDINGS

This section includes findings obtained from statistical analyses of data from High School Students Resistance
Scale and Problem-Solving Inventory used in this study. The means and standard deviation values obtained

from two scales and their constructs are included in Table 1.

Table 1. The means and standard deviation values obtained from High School Students Resistance Scale and

Problem-Solving Inventory

Lowest Value Highest Value Mean Std.
Deviation

High School Students Resistance Scale 46 124 90.18 15.56
Active Resistance Behavior 7 35 30.67 4.79
Thoughts about Teachers 9 45 26.91 8.72
Thoughts about Classes 3 15 10.53 3.03
Thoughts about Assignments 2 10 6.97 2.25
Verbal Resistance Behavior 3 15 9.32 3.09
Relationship with Peers 2 10 5.74 2.44

Problem Solving Inventory 42 144 88.15 17.84
Problem Solving Confidence 11 55 28.54 8.05

Approach-Avoidance 18 72 43.72 10.22
Personal Control 7 26 15.88 3.76

According to the findings in Table 1, the mean score obtained from High School Students Resistance Scale
administered to measure high school students’ resistance behavior is 90.18. Because the median score to be
obtained from the scale is 78, resistant student behaviors are high. When mean scores of the constructs are
examined, it can be seen that the score obtained from active resistance behavior construct is quite higher
(30.67) than the mean point (21). The mean scores obtained from the constructs for thoughts about classes,
thoughts about assignments, and verbal resistance behavior (10.53, 6.97 and 9.32, respectively) are also higher
than the mean (9, 6 and 9, respectively). Besides, the mean scores from the constructs for thoughts about
teachers and relationship with peers (26.91 and 5.84, respectively) are lower than the mean (27, and 6

respectively).

The mean score (88.15) obtained from the problem-solving inventory administered to measure personal
problem-solving skills is quite lower than the mean point (112). The high school students can thus be said to
have high sense of problem-solving ability. The mean scores obtained from the constructs for problem-solving
confidence, approach-avoidance, and personal control (28.54, 43.72 and 15.88, respectively) are lower than

the mean point (38.5, 56 and 17.5 respectively).
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Table 2. The relationship between High School Students Resistance Scale and Problem-Solving Inventory

1 2 3 4 5 6 7 8 9 10

High  School Studentsl
Resistance Scale

. 2 -,230

Problem Solving Inventory 000
. . .3 ,608  -,230
Active Resistance Behavior 000,000

,838 -,109 ,253
,000 ,008 ,000
,619  -,276 ,278 ,407
,000 ,000 ,000 ,000

4
Thoughts about Teachers

Thoughts about Classes

Thoughts about6 ,634 -270 ,368 ,379 577
Assignments ,000 ,000 ,000 ,000 ,000
Verbal Resistance? ,395  -,010 ,242 ,187 -027 ,131
Behavior ,000 ,809 ,000 ,000 ,516 ,001

,329 -,021 ,014 ,182 ,200 ,160 ,020
,000 ,603 ,735 ,000 ,000 ,000 ,631

Relationship with Peers

Problem Solving9 -136 ,814 -120 -063 -205 -227 ,053 -,007
Confidence ,001 ,000 ,003 ,123 ,000 ,000 ,195 ,856
10 -213 ,891 -252 -078 -236 -233 -046 -017 ,518

Approach-Avoidance 000 ,000 ,000 ,057 ,000 ,000 ,266 ,672 ,000

-223 ,580 -151 -170 -229 -161 -037 -038 ,312 ,400
,000 ,000 ,000 ,000 ,000 ,000 ,371 ,352 ,000 ,000

11

b= 2 B = 2 = 2 e = T = 2 i = 2 B = 2 o i = 2 B = 2 e i = I B B = 0 ]

Personal Control

According to the results from the correlation analyses, there is significant negative correlation at .23 level
between high school students’ sense of problem-solving ability and resistant behaviors toward classes (p<0.01).
There is also significant negative correlation between resistance behavior and the constructs of problem-
solving ability: problem-solving confidence (-.136), approach-avoidance (-.213), and personal control (-.223)
(p<0.01). Although there is significant negative correlation between problem-solving and active resistance
behavior (-.23), thoughts about teachers (-.109), thoughts about classes (-.276), and thoughts about
assignments (-.27) — all of which are the constructs of resistance behavior (p<0.01), there is no significant

correlation between verbal resistance behaviors (-.01) and relationship with peers (-.021) (p>0.05).

The results of correlation analyses performed to determine the relationship between the variables have been
provided above. Simple linear regression is then performed in order to determine the power of sense of
problem-solving in predicting resistance to classes. The results of the simple linear regression analyses are

given in Table 3.

Table 3. The results of the simple linear regression analyses about whether students’ personal problem-solving
skills predict resistance to classes

Variables B Standard R R’ Standardizedy T F
Error g

Problem -201 035 230 0.053 -.230 34,497*  33,379*

Solving

*p<0.01, N=597
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An analysis of the results in Table 3 shows that problem-solving skills of second year high school students can
predict their resistance to classes in a significant way (F(1, 827)=48.643, p<0.01). According to this result, 5% of

the total variance about resistance can be explained through problem-solving ability.
CONCLUSION AND DISCUSSION

This section includes discussions and recommendations over the findings obtained in this study. We are first

going to focus on the findings from the mean scores obtained from students’ problem-solving inventory.

Previous studies that used problem-solving inventory for high school students obtained such values as 101
(Tekeli, 2010), 104 (Kapikiran and Fiyakali, 2005), 100 (Celikkaleli and Glindiiz, 2010) as mean scores. Compared
with these three studies, the students who participated in the present study can be said to have relatively high
(88.15) sense of problem-solving ability. Viewed from another perspective, the obtained score per se is lower
than the mean (112); that is, the students had a high sense of problem-solving ability. This result might stem
from the fact that all the students studied at Anatolian highs or that they lived in a metropolis because
academic achievement (Heppner, Witty and Dixon, 2004) and living in a metropolis (Sara, 2012) correlate with
problem-solving significantly. Although academic achievement was not measured within the scope of the
study, the students can be considered high-achievers because it is only possible to enroll in Anatolian high

schools by gaining a high score on the SBS test taken after middle school.

The mean score obtained from High School Student Resistance Scale administered to students in this study is
90.18. Because the median score to be obtained from the scale is 78, students can be said to display highly
resistant behaviors. The high score stems from the construct of active resistance behavior (30.67). It can be
inferred that students tend to display active resistance behavior such as “I take pleasure from disrupting the
silence in the classroom” and “I don’t listen to what the teachers tell in class.” The study by Yiiksel and Sahin
(2005) on high school students in districts with low socio-economic status showed that the construct score for
active resistance was 11 for girls and 13 for boys. The great difference between the two studies is significant.

Although there are differences between the other constructs as well, none is as high.

The regression analysis performed for the study showed that high school students’ personal sense of problem-
solving predicted five percent of their resistance behavior toward classes. Also, there is a significant negative
correlation between the two variables at .23 level (p<0.05). The resistance behaviors displayed by the students
are reserved for situations they dislike, and they are unwanted situations for both teachers and other students
because they disrupt classroom order and prevent learning (Richmond and McCroskey, 1992). No teacher
wants their students to display resistance behavior (Seidel ve Tanner, 2013). Since a problem is a complication
encountered in everyday life that hinders an individual (Adair, 2007), we can deduce that resistance behavior is
reaction to unsolvable problems that hinder a student. If the student communicated with the teacher to deal
with his failure to learn, he could avoid any resistance behavior as a reaction. This view is supported by the fact

that there is a significant, though not strong, correlation between the two variables; that is, those with a higher
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sense of problem-solving ability display fewer resistance behaviors. So equipping students with problem-

solving ability can somewhat lower resistance behavior.

To conclude, there is a weak but significant correlation between high school students’ sense of problem-solving
ability and their resistance behavior. As students’ problem-solving ability increases, their resistance behavior
decreases. The students’ level of problem-solving ability is a significant predictor for the resistance behavior

they display.

One of the ways of dealing with students’ resistance behavior is equipping them with problem-solving skills,
which can be realized with guidance programs or secondary programs within the curricula. Besides, the
problem-solving ability the students will gain can have a supporting role in helping them deal with their
personal problems. The correlation determined in this study can be investigated for other grades. In this
research sample, active resistance behavior was found to be high, the reasons for which should be looked for in

future studies.
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GiRis

Ogretmenler ve dgrenciler sinif icerisinde birbirlerinin davranislarindan kaynaklanan cesitli sorunlar yasarlar.
Ogretmenin olumsuz davranislari veya 6gretim bigiminin uygun olmamasi nedeniyle 6grenciler 6grenememe,
derslere yonelik olumsuz tutum gelistirme, okuldan uzaklagma gibi problemlerle karsilasirlar. Ogrenciler bunun
yaninda sinif arkadaslari, okul kurallari, okul yoéneticileri ile de sorunlar yasayabilir. Bu sorunlar 6grenci
acisindan coéziimlenmesi gereken problemlerdir. Ogrenci sorunlar karsisinda tepki olarak saldiriya mi gececek
yoksa herkesin kazangli ¢ikacagi makul ¢dziim yollari mi arayacaktir. Ogrencinin gosterecegi olumsuz tepkiler
literatlirde “diren¢ davranislari” olarak adlandiriimakta olup hem kendisinin, hem de sinif arkadaslarinin
o0grenmesini engelleyen, 6gretmenin motivasyonunu kiran sonuglar dogrulabilir. Makul olan 6grencilerin iyi
birer problem ¢6ziicii olarak, yasadiklari sorunlari kendisine ve baskalarina zarar vermeden ¢6zebilmesi olabilir.
Burada vurgulanan, problem ¢6zme becerisi yiiksek olan 6grencilerin direng davranislarini daha az
sergileyeceklerine iliskin varsayimin test edilmesi, bu arastirmanin amacini olusturmaktadir. Bu amag
dogrultusunda oncelikle iki degisken ve bu degiskenlerin birbiriyle olan iliskileri literatiir destegiyle

actklanmistir.

Arastirmanin temel degiskenlerinden birincisi olan 6grenci direnci, ilk olarak neo-marksist kuramcilar tarafindan
70°li yillarda kullanilmaya baslanmistir. O yillarda, kapitalist dizenin bir dénlisim araci olarak tanimlanan
okullarda sunulanlara dgrencilerin ortaya koydugu veya koymasi gerektigi tepkiler tizerinde calisiimistir. Ogrenci
direnci sonralari, isci sinifinin egemen Ust sinifin degerlerine direnci (Apple 1979; Giroux 1983), siyahi
Ogrencilerin davranislarini (Cumins 1989), kiz 6grencilerin erkek egemen sinifta var olma davranislarini
inceleyen ¢alismalara temel olmustur. Son 15-20 yillik bir siirecte, ¢alismalarin yoni sinif yonetimi kapsamina
kaymis olup, 6gretimin etkili bicimde yuritilmesi adina 6grencilerin sosyal arka plandan kopuk olarak direng
davraniglarini anlama ve bunlarin Ustesinden gelmeye yoénelik stratejiler gelistirme Uzerine yogunlasmistir
(McFarland, 2001; Moore, 2007). Bu arastirmanin odak noktasini, istenmeyen olarak adlandirilan 6grenci direng
davraniglari ile problem ¢ézme becerileri arasindaki iliskinin belirlenmesi olusturmaktadir. Ogrenci direnci,
ogrencinin sinif ortaminda hosuna gitmeyen durumlara tepki géstermek amaciyla yapmis oldugu eylemlerdir
(Burroughs, Kearney & Plax, 1989; Richmond ve McCroskey, 1992). Eylemler, ¢cogunlukla 6grencinin kendisine,
ogretmenine, sinif arkadaslarina, 6grenme-6gretme slrecine zarar verici nitelikte olup bazi durumlarda
eylemler sonuglari itibariyle olumlu olabilmektedir. Ogrenicinin égretmenini kiiciik diisiirmek amaciyla gretim
yontemine getirdigi elestiri, 6gretmenin kendisini sorgulayip 6gretim bicimini diizeltmesiyle sonuglanabilir
(Richmond ve McCroskey, 1992). Buna ragmen 6gretmenler tim direng davranislarini yikici olarak tanimlarlar
(Seidel ve Tanner, 2013). Ogrenciler, 68retmen davranislarina tepki olarak, grup ¢alismalarinda esit olmayan rol
paylasimlari ve okul 6gretiminin bir bitiin olarak beklentilerini karsilayamamasi nedenleriyle direng davranislari
sergilerler (Seidel ve Tanner, 2013; Goodboy ve Bolkan, 2009). Bunlarin icerisinde 6gretmen kaynakli nedenler
6n plana cikar: Ogretmenin, adil olmayan 8lcme ve degerlendirme yapmasi, dersiyle-6grencilerle-isiyle ilgisiz
olmasi, saldirgan davranislar sergilemesi, dersinin sikici olmasi, ¢cok fazla bilgi yiiklemesi, dersinin basit gegmesi,

konunun anlasilamamasi gibi davranislar 6grencileri direng gostermeye sevk eder (Kearney, Plax, Hays ve lvey,
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1991; Goodboy ve Bolkan, 2009). Ogrenciler yaygin olarak, égretmene tavsiyede bulunmak, 6gretmeni
suglamak, derse gelmemek, mis gibi yapmak, bilerek derse hazirliksiz gelmek, zorla derse katilmak, 6gretmene
karsi ¢ikmak, dersi bozucu eylemlerde (glriltd vs.) bulunmak, bahaneler Gretmek, 6gretmen yokmus gibi
davranmak, dersler arasi siralama yapmak, 6gretmene meydan okumak, diger 6grencileri olumsuz anlamda
orgitlemek, Ust yonetime sikdyetle tehdit etmek, Ogretmen dersle ilgilenmedigi icin kendisinin de
ilgilenmedigini soylemek, kendi bildigini okumak, 6gretmeni kotilemek vs. gibi direng davranislari sergilerler
(Burroughs et al. 1989; Richmond ve McCroskey, 1992). Direng davranislari, 6grenme ile de ilgili olup okul
ortaminda hem sonug olarak hem de bir yol olarak karsimiza ¢ikmaktadir. Ogrenci konuyu anlayamadiginda /
o6grenemediginde (Cavell, 2011), konu kendi seviyesinden yiiksek oldugunda (Kearney at all, 1991), sosyal
anlamda bu ag¢igini kapatma adina direng davranislari sergileme egiliminde olmaktadirlar (Cavell, 2011). Bunun
yaninda, 0grenci sosyal agidan kabul gérmek, kendisiyle ilgilenilmesini saglamak amaciyla direng davranisi

olarak 6grenmeyi reddedebilmektedir (Cavell, 2011; Atherton, 1999).

Yukarida da vurgulandigi lizere 06grencinin direng davranislar sergiliyor olmasina, yasanan ve ¢6ziim
bulunmayan problemlerinin bir sonucu olarak bakilabilir. Asagida yer alan problem taniminda da bu durum
gozlenebilir. Problem, bireyin hayatta karsisina ¢ikan ve onu engelleyen sorunlar (Adair, 2007) olup, bu
sorunlari ¢ozmek igin yapilan eylemlere de problem ¢6zme denir (Bingham, 1998). John Dewey tarafindan 1933

yilinda yayinlanan problem ¢ézme kitabi, problem ¢ézme ¢alismalari igin bir milat olarak kabul edilebilir.

Problem ¢6zme ortaya atildigl tarihten beridir, psikoloji, egitim, saglik, fen, ekonomik gibi bircok bilim dalinin
ilgisini cekmis ve bu alanlarda arastirma konularindan birisi olmustur (Heppner, Witty ve Dixon, 2004). Problem
¢6zme becerisi bireyin hayatinda iyi olusunu etkileyen birgok psikolojik 6zelligi etkilemektedir. Problem ¢6zme
konusundaki yetersizlikler psikolojik sorunlarin ortaya ¢ikmasina yol agabilmektedir (Heppner & Baker, 1997).
Problem ¢6zme yetenegi yuksek olan bireylerin stres dizeyi disiik olmaktadir (Heppner, Witty ve Dixon, 2004).
Yiksek problem ¢ézme becerisine sahip olanlar ayni zamanda sosyal iletisim agisindan daha girisken ve uyumlu
bir yapiya da sahip olmaktadir (Heppner, Witty ve Dixon, 2004; Heppner, Reeder ve Larson, 1983). Problem
¢6zme becerisi, 68rencinin akademik gelisimi tizerine de etkilidir. Ogrencilerde yiiksek problem ¢dzme becerisi
ile yiksek akademik basari, etkili ders ¢alisma, ders g¢alismaya yonelik olumlu tutum, distik sinav kaygisi ve
yuksek 6z yeterlilik arasinda iliski bulunmaktadir. Akademik gelisim ile problem c¢c6zme arasindaki iliski
donltsimli olup, artan akademik gelisime paralel olarak problem ¢ézme becerisi de gelismektedir (Heppner,

Witty ve Dixon, 2004).

Problemler cok kiiciik yastan itibaren bireyin karsisina ¢ikmakta, yasam ilerledikce cesidi ve karmasikhgi
artmaktadir. Bireyler karsisina ¢ikan problemleri, deneyerek veya egitimle 6grendigi yollardan birisini kullanarak
¢OzUmler. Piaget'ye gore birey kiglk yaslardan itibaren evreler halinde problem ¢dzme becerisi kazanir
(Senemoglu, 2000). Yas ilerledikce zamanla problem ¢ézme becerisi de gelisir (Heppner, Witty ve Dixon, 2004).
Lise (Celikkaleli, Glindiiz, 2010; Kapikiran ve Fiyakali, 2005; Tekeli, 2010) ve Universite (Bilgin, 2010; Tekeli,
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2010) 6grencileri Gzerinde yapilan ¢alismalarda Universite 6grencilerinin problem ¢dzme becerileri daha yiiksek

bulunmustur.

Problem ¢6zme becerisi, bireyin zekasina, yaratici disiinmesine, duygularina, iradesine ve problemlerle
karsilasma derecesine gore farkli derecelerde goriilebilir. Problem ¢6zme becerisi zaman igerisinde egitimle
veya yasayarak, problemlerle karsilasarak gelistirilebilir (Arnold, 1992; Yildirim ve Yalgin, 2008). Lise 6grencileri
Uzerinde yapilan galismalarda, egitim programlari araciligiyla kisisel problem ¢ézme becerisinin gelistigi tespit
edilmistir. Problem ¢6zme egitimleri, 6grencilerin okuldaki kisisel, akademik ve kariyer problemlerinin
¢6zmelerinde yardimci olacak becerileri kazandirmaktadir. Egitimler sayesinde 6grencilerin problem ¢ézme
becerilerinin kazanma siregleri kisaltacag gibi, yasayarak 6grenme siirecindeki basarisiz denemelerin de 6niine
gecilmis olunur (Heppner & Hillerbrand, 1991; Frauenknecht & Black 2004). Lise 6grencilerinde problem ¢ézme
becerisi ile saldirganlik davraniglari arasinda iliski bulunmaktadir. Problem ¢6zme becerilerini artirmaya yonelik
egitim gibi miidahale galismalarinin saldirganlik davraniglarini diigirme ve ¢atisma ¢dzme becerilerini artirma

yoniinde etkisi bulunmaktadir (Gliner, 2007; Cam ve Timkaya, 2008; Arslan, Hamarta, Arslan ve Saygin, 2010).

Yukarida da belirtildigi (izere Ogrencileri diren¢ davranislarini, 6gretmenlerin ifadelerine, uygulamalarina,
arkadaslan tarafindan dislanmalarina, okul kurallarina bir tepki olarak gostermektedir (Kearney at all, 1991,
Richmond ve McCroskey, 1992). Ogrencilerin sinifta yasadiklari tim bu olumsuzluklar onlarin kararlarini,
hedeflerini, giinlik hayatin normal akisini engelleyen problemlerdir. Ogrenci karsilastigi problemler karsisinda
belki ¢6zim bulamadigindan belki de nasil ¢oziilecegini bilmediginden tepki olarak direng davranislarini
sergilemektedir. Bu arastirma, ortaya konan bu varsayimi test etmek amaciyla gercgeklestirilmistir. Literattr
incelendiginde, lise 6grencilerinde direng davranislari ile problem ¢ozme becerisi arasindaki iliskiye yonelik
herhangi bir calismaya rastlanmamistir. Bu nedenle bu arastirmadan elde edilecek bulgularin literatiirde yer

alan bir boslugu dolduracagi distiniilmektedir.

Bu arastirmanin amaci, lise 6grencilerinin kisisel problem ¢ézme beceri algilarinin sergiledikleri derslere yonelik

direng davranislarini yordama diizeylerinin belirlenmesidir.

YONTEM

Arastirma Modeli

Bu arastirmada arastirma amacina uygun olarak nicel arastirma modelleri icerisinde yer alan iliskisel tarama
modeli kullanilmistir. iliskisel tarama modeli, iki ya da daha fazla degisken arasindaki birlikte degisimin varligini
ve/veya derecesini belirlemeyi amaclayan bir arastirma modeli olarak tanimlanmaktadir (Buyukoéztiirk, Cakmak,
Akgiin, Karadeniz ve Demirel, 2016). Bu ¢alismanin bagimh degiskeni 6grencilerin derslere yonelik direng

davranislari, bagimsiz degiskeni ise kisisel problem ¢dzme beceri algilaridir.
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Evren ve Orneklem

Aragtirma verileri, 2015-2016 egitim 6gretim yili bahar déneminde, istanbul ili Beylikdiizii, Bakirkdy, Kadikdy ve
Umraniye ilgelerinde bulunan Anadolu liseleri 10. sinifa devam eden &grencilere uygulanan élce araclari
aracilig ile toplanmistir. Veri toplanacak 6grenciler basit segkisiz 6rnekleme yoluyla segilmistir. Arastirmaya

toplam 831 6grenci katilmistir.

Veri Toplama Araglari
Arastirmada veri toplama araci olarak, asagida agiklamalari verilen Ogrenci Direng Olgegi (LODO), Problem

C6zme Envanterini (PCE) kullaniimistir.

Lise Ogrencileri Direng Olgegi (LODG)

Ogrencilerin matematik dersine olan direncini belirlemek icin Yiiksel ve Sahin (2005) tarafindan gelistirilen Lise
Ogrencileri Direng Olcegi (LODO) uygulanmistir. Olgek 26 sorudan olusmaktadir ve 5’li likert tipinde diizenlenen
Olgegin secenekleri ve puanlamasi; Tamamen Katiliyorum 1, Katiyorum 2, Kararsizim 3, Katilmiyorum 4, Hig
katilmiyorum 5, seklindedir. Olgek, “aktif direng davranislar”, “6gretmenlere iliskin diisiinceler”, “derslere
iliskin dustnceler”, “odevlere iliskin dislinceler”, “sozel direng davranislan”, “arkadas iliskileri” olarak
adlandirilan 5 alt boyuttan olusmaktadir. Olgegin bu calismadaki alfa giivenirlik katsayisi .88 olarak
bulunmustur. Olgekten elde edilen puanin artmasi &grencilerin direng davranislarinda artis oldugunu
gostermektedir. Bu Olgek, bir bitin olarak 6grencilerin derslerde sergilemis olduklari diren¢ davranislarini

olgmektedir.

Problem ¢6zme Envanteri (PCE)

Arastirmada 6grencilerin glinlik yasamlarindaki problemleri ¢c6zme beceri algilarini 6lgmek (izere Heppner ve
Petersen (1982) tarafindan gelistirilen Problem Cézme Envanteri kullaniimistir. Olcek, bireylerin problem ¢ézme
konusunda kendilerini algilayis tarzlarini dlcen 35 maddeden olusmaktadir. Olcekteki her madde 1-6 arasi
degisen puanlarla degerlendirilmektedir. Puanlama sirasinda 9., 22. ve 29. maddeler puanlama disinda
tutulmaktadir. Olgekten alinabilecek en disiik puan 32, en yiiksek puan 192’dir. Olcekten alinan toplam
puanlarin yiksekligi, bireyin problem ¢6zme becerileri konusunda kendisini yetersiz olarak algiladigini
gostermektedir. Savasir ve Sahin (1997), yaptiklari calismalar sonucunda, PCE'nin “problem ¢ézme yetenegine
glven” (Alpha katsayisi = .85), “yaklasma kaginma” (Alpha katsayisi = .84) ve “kisisel kontrol” (Alpha katsayisi =
.72) olmak tzere ug¢ faktorden (alt olgcekten) olustugu belirtmektedirler. Bu g faktor arasindaki korelasyon
katsayilari .38 ile .49 arasinda degismektedir. Yapilan ¢alismalar sonucunda olgegin timi icin elde edilen
Cronbach Alpha i¢ tutarliik katsayisi .90, alt olcekler icin elde edilen katsayilar ise .70 ile .85 arasinda
bulunmustur. Olcegin madde-toplam korelasyonlari ise .25 ile .71 arasinda degismektedir. Olcegin ve alt

Olceklerinin test-tekrar test glivenirlik katsayilari .83 ile .89 arasinda degismektedir.
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Veri Toplama Araglarinin Uygulanmasi

Veri toplama araglari 2015-2016 egitim-6gretim yilinin bahar doneminde lise 2. sinifa devam eden 6grencilere
uygulanmistir. Olgek uygulanmadan &nce yasal otoritelerden ve &grencilerin kendilerinden izin alinmistir.
Ogrenciler calismaya gondlliiliik esasina gére alinmistir. Ogrencilerin sorulari cevaplarken ¢ekinmemeleri igin

herhangi bir kisisel veri toplanmamistir.
Verilerin Analizi

Oncelikle arastirmanin bagimli (direnc) ve bagimsiz degiskeni (problem ¢ézme) arasindaki iliskiyi belirlemek icin
Pearson korelasyon analizi yapilmistir. Ayrica degiskenlerin ortalama ve standart sapma degerleri incelenmistir.
Ardindan, 6grencilerin kisisel problem ¢6zme algilarinin direng davranislarini olarak yordayip yordamadigini
belirlemek igin basit dogrusal regresyon analizi uygulanmistir. Veriler SPSS 22.0 programi araciligiyla analiz

edilmigstir. Arastirmada uygulanan analizler i¢in anlamlilik diizeyi .05 olarak kabul edilmistir.

BULGULAR

Bu baslik altinda, arastirmanin amaci dogrultusunda veri toplamak amaciyla uygulanan Lise Ogrenci Direng
Olgegi (LODO) ile Problem Cézme Envanterinden (PCE) elde edilen veriler Gizerinde yapilan istatistiki analizler
sonucu elde edilen bulgular yer almaktadir. ilk olarak Tablo 1’de iki dlcek ve alt boyutlarindan elde edilen
ortalama ve standart sapma degerlerine yer verilmistir.

Tablo 1: Lise Ogrencileri Direng Olgegi ile Problem Cdzme Envanterinden Elde Edilen Ortalama Ve Standart
Sapma Degerleri

En Kiigiik Deger En Biiyiik Ortalama  Std. Sapma

Deger
Lise Ogrencileri Direng Olgegi 46 124 90.18 15.56
Aktif Direng Davranislari 7 35 30.67 4.79
Ogretmenlere iliskin Duslinceler 9 45 26.91 8.72
Derslere iliskin Disiinceler 3 15 10.53 3.03
Odevlere iliskin Diistinceler 2 10 6.97 2.25
Sozel Direng Davranislari 3 15 9.32 3.09
Arkadas iliskileri 2 10 5.74 2.44
Problem C6zme Envanteri 42 144 88.15 17.84
Problem Cozme Yetenegine Given 11 55 28.54 8.05
Yaklasma-Kaginma 18 72 43.72 10.22
Kisisel Kontrol 7 26 15.88 3.76

Tablo 1’de yer alan bulgulara gore, lise 6grencilerinin direng davranislarini 6lgmek amaciyla uygulanan Lise
Ogrencileri Direng Olceginden elde edilen puanin ortalamasi 90.18dir. Olcekten elde edilecek orta puan 78
olmasi nedeniyle, 6grencilerin direng davranislarinin yiiksek oldugu soylenebilir. Alt boyutlardan alinan puan
ortalamalari incelendiginde, Aktif diren¢ davranisi alt boyutundan elde edilen puanin orta noktadan (21)
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oldukga yiiksek (30.67) oldugu gorilmektedir. Derslere iliskin dislinceler, 6devlere iliskin dislinceler ve sozel
direng davraniglari alt boyutlarindan elde edilen puan ortalamalari da (sirasiyla: 10.53, 6.97, 9.32) orta
noktadan (sirasiyla: 9, 6, 9) yiiksektir. Bunun yaninda Ogretmenlere iliskin diisiinceler ve arkadas iliskileri alt
boyutlarindan elde edilen puan ortalamalari (sirasiyla: 26.91, 5.74) orta noktadan (sirasiyla:27, 6) dusuktir.

Lise 0Ogrencilerinin kisisel problem ¢6zme becerilerini 6lgmek amaciyla uygulanan problem ¢ézme
envanterinden elde edilen puan ortalamasi (88.15) orta noktadan (112) oldukga dusiktir. Buna gore lise
ogrencilerinin problem ¢ézme beceri algilarinin yiiksek oldugu séylenebilir. Problem Cézme Yetenegine Gliven,
Yaklasma-Kaginma ve Kisisel Kontrol alt boyutlarinda elde edilen puan ortalamalari (sirasiyla: 28.54, 43.72,

15.88) orta noktadan (sirasiyla: 38.5, 56, 17.5) diistiktr.

Tablo 2. Lise Ogrencileri Direng Olgegi ile Problem Cézme Envanterinden Elde Edilen Puanlara Arasindaki iliski
1 2 3 4 5 6 7 8 9 10

Lise Ogrencileri Direng Olgegi 1 ;
. . 2 r 230
Problem Cozme Envanteri o 000
. 3 r ,608 -230
Aktif Direng Davranislari o 000 000
e 4 r ,838 -109 ,253
Ogretmenlere lliskin Dusiinceler o 000 008 000
Derslere iliskin Diistinceler 5 r 619 -276 278 407
p ,000 ,000 ,000 ,000
i P 6 r ,634 -270 ,368 ,379 ,577
Odevlere lliskin Dislinceler o 000 ,000 ,000 000 000
S6zel Direng Davranislari 7 r 39 -010 242 ,187 -027 ,131
p ,000 ,809 ,000 ,000 ,516 ,001
Arkadas iliskileri 8 r ,329 -021 ,014 ,182 ,200 ,160 ,020
p ,000 ,603 ,735 ,000 ,000 ,000 ,631
Problem Cézme Yetenegine Gliven r -136 814 -120 -063 -205 -227 053 -007
p ,0010 ,000 ,003 ,123 ,000 ,000 ,195 ,856
Yaklasma-Kacinma 10 r -,213 ,891 -,252 -078 -236 -233 -046 -017 ,518
p ,000 ,000 ,000 ,057 ,000 ,000 ,266 ,672 ,000
- 11 r -223 ,580 -151 -170 -,229 -,161 -,037 -038 ,312 ,400
Kisisel Kontrol
p ,000 ,000 ,000 ,000 ,000 ,000 ,371 ,352 ,000 ,000

Tablo 2’de yer alan korelasyon analizi sonuglarina gore; lise 6grencilerinin problem ¢dzme beceri algilari ile
derslere yonelik direng davranislari arasinda negatif yonde .23 diizeyinde anlamli iliski bulunmaktadir (p<0.01).
Direng davranisi ile problem ¢ézme becerisinin alt boyutlari olan, problem ¢6zme yetenegine giiven (-.136),
yaklasma-kaginma (-.213), kisisel kontrol (-.223) arasinda da negatif yonde anlamh iliski bulunmaktadir
(p<0.01). Problem ¢6zme ile direng davranisinin alt boyutlarindan, aktif direng davranislari (-.23), 6gretmenlere
iliskin daslinceler (-.109), derslere iliskin diistiinceler (-.276), 6devlere iliskin dislnceler (-.27) arasinda negatif
yonde anlamli iliski (p<0.01) varken sézel direng davranislari (-.01) ile arkadas iliskileri (-.021) arasinda anlamli

iliski yoktur (p>0.05).
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Yukarida degiskenler arasindaki iliskiyi belirlemeye yonelik yapilan korelasyon analizi sonuglarina yer verilmistir.
Bundan sonra ise, 6grencilerin kisisel problem ¢dzme beceri algilarinin 6grencilerin derslere yonelik direnglerini
yordama gliciini tespit etmek igin basit dogrusal regresyon analizi uygulanmistir. Basit dogrusal regresyon

analizlerine iliskin sonuglar asagida Tablo 3’te yer almaktadir.

Tablo 3. Ogrencilerin Kisisel Problem Cézme Becerilerinin, Derslere Yonelik Direnci Yordayip Yormadigina
Yonelik Basit Regresyon Analizi Sonuglan

Standart 2 Standardize

Degiskenler B Hata 4 R R Edilmis g ' F
Probl

roblem 201 035 230 0.053 -.230 34,497 33,379
Cézme

*p<0.01, N=597
Tablo 3’te yer alan analiz sonuglari incelendiginde, lise ikinci sinif 6grencilerinin problem ¢6zme becerilerinin,
derslere yonelik direnglerini anlaml bir bicimde yordadig gériilmektedir (F(1, 596)= 33,379, p<0.01). Bu sonuna

gore dirence iliskin toplam varyasin % 5’i problem ¢6zme becerisi ile agiklanmaktadir.

TARTISMA ve SONUG

Bu baslik altinda arastirmanin amaci dogrultusunda elde edilen veriler zerine yapilan tartisma ile éneriler yer
almaktadir. Burada Uzerinde durulacak ilk bulgu, 6grencilerin problem ¢ézme envanterinden elde edilen puan
ortalamasidir. Lise 6grencileri Gizerine yapilan g¢alismalarda problem ¢6zme envanterinden elde edilen puan
ortalamalari icin 101 (Tekeli, 2010), 104 (Kapikiran ve Fiyakali, 2005), 100 (Celikkaleli ve Guindiz, 2010) gibi
degerler elde edilmistir. Yukarida verilen Ug¢ calismayla karsilastinldiginda bu arastirmaya katilan 6grencilerin
problem ¢6zme beceri algilarinin oldukga ylksek (88.15) oldugu séylenebilir. Diger bir agidan elde edilen puana
tek basina bakildiginda 6grencilerin orta noktadan (112) daha asagida oldugu, yani 6grencilerin problem ¢ézme
beceri algilarinin yiksek oldugu soylenebilir. Akademik basari (Heppner, Witty and Dixon, 2004) ve
blyulksehirde yasama (Sara, 2012) ile problem ¢6zme arasinda anlamli iliski bulunmasi nedeniyle, bu sonug
ogrencilerin tamaminin Anadolu Lisesine devam ediyor olmalarindan veya biiylik sehirde yasamalarindan
kaynaklaniyor olabilir. Calisma kapsaminda akademik basari Olgilmemesine ragmen, Anadolu liselerine
ortaokul sonrasi girilen SBS sinavinda yiiksek puan alanlarin devam etmeleri, 6grencilerin basarili olduklarina

kanit olarak kabul edilmistir.

Bu arastirmada 6grencilere uygulanan Lise Ogrenci Direng Olceginden elde edilen puanin ortalamasi 90.18'dir.
Olcekten elde edilecek orta puan 78 olmasi nedeniyle, dgrencilerin yiiksek oranda diren¢ davranislari
sergiledikleri séylenebilir. Yiksek puan 6zellikle, alt boyutlar bazinda en yliksek puana sahip olan aktif direng
(30.67) alt boyutundan kaynaklaniyor. Buna gore 6grencilerin “Sinifin sessizligini bozmaktan haz duyarim”,
“Derste ogretmenlerin anlattiklarini dinlemiyorum” gibi aktif direng davranislarini sergileme egiliminde
olduklari anlasilmaktadir. Yiksel ve Sahin (2005) tarafindan sosyo ekonomik diizeyi diisik bolgelerdeki lise

ogrencileri tzerinde yapilan ¢calismada aktif direnc alt boyut puani kizlar icin 11 erkekler icin 13 olarak tespit
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edilmistir. Bu iki calisma arasindaki farkin ¢ok yiiksek olmasi olduk¢a manidardir. Diger alt boyutlarda da

farkliklar olmasina ragmen bu kadar biyik bir farklilik gérilmemektedir.

Arastirmanin amaci dogrultusunda yapilan regresyon analizi sonucuna gore lise 6grencilerinin kisisel problem
¢ozme beceri algilarinin 6grencilerin derslere yonelik direng davranislarinin ylizde 5’ini yordadigi tespit
edilmistir. Ayrica iki degisken arasinda negatif yonde .23 dizeyinde anlamli iliski bulunmaktadir (p<0.05).
Ogrencilerin sergiledikleri direng davranislari, 6grencilerin hosuna gitmeyen durumlar igin gésterdikleri olup,
sinif dlzenini bozmasi ve 6grenmeyi engellemesi agisindan 6gretmenler ve diger 6grenciler agisindan
istenmeyen durumlardir (Richmond ve McCroskey, 1992). Higbir 6gretmen Ogrencilerinin direng davranisi
gostermesini istemez (Seidel ve Tanner, 2013). Problemin, bireyin hayatta karsisina ¢ikan ve onu engelleyen
sorunlar (Adair, 2007) olmasi nedeniyle, direng davranislar igin 6grenciyi engelleyen ve ¢o6ziilemeyen
problemlere gosterilen tepkilerdir diyebiliriz. Eger 6grenci, 6grenememe sorununu ¢ézmek igin 6gretmeniyle
iletisime gegse ve ¢ozseydi tepki olarak herhangi bir direng davranisi sergilemeyebilirdi. iki degisken arasinda
yuksek olmasa da anlamli iliskinin var olmasi yani problem ¢6zme beceri algisi yiksek olanlarin daha az direng
davranigi sergiliyor olmalari yukarida belirtilen gériisi desteklemektedir. Oyleyse dgrencilere problem ¢ézme

becerisi kazandiriimasi durumunda kismen de olsa direng davranislarinin azalacagi soylenebilir.

Sonug olarak, lise 6grencilerinin problem ¢6zme beceri algi dizeyleri ile direng davranislari arasinda diisiik ama
anlaml iliski bulunmaktadir. Ogrencilerin problem ¢ézme becerileri arttikga direng davranislar diismektedir.
Ogrencilerin problem ¢dzme beceri diizeyleri sergiledikleri diren¢ davranislari icin anlamh bir yordayicidir.
Buradan hareketle 6grencilerin diren¢ davranislari ile miicadele etmenin yollarindan birisinin onlara problem

¢6zme becerisi kazandirmak oldugu séylenebilir.

ONERILER

Ogrencilere problem ¢dzme becerisi rehberlik programi kapsaminda veya ders programlari icerisine ara
program olarak yerlestirilerek kazandirilabilir. Kazandirilacak kisisel problem ¢dzme becerisi 6grencilerin kisisel
sorunlari ile bas etmesinde de destekleyici etkisi olacaktir. Bu arastirma ile tespit edilen iki degisken arasindaki
iliski farkhi sinif seviyelerinde de arastirilabilir. Bu arastirmada grubunda aktif direng davranislari ¢ok yiksek

tespit edilmistir. Bu sonucun gerekgeleri Gizerinde ¢alismalar yapilmasi faydal olacaktir.
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